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Objectives 
• Examine a process to align Tier 1 instructional 

materials and planning practices to literacy 
instruction grounded in the science of reading. 

• Review data sources and procedures used to guide 
Tier 1 whole group and small group instruction to 
improve student literacy outcomes. 

• Reflect on district- and school-level systems in 
place to support Tier 1 instruction in the K-5 ELA 
classroom. 
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Simple View of Reading and 
Scarborough’s Reading Rope 

Adapted from Gough and Tunmer 
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Handout #1 

Key Instructional Components of Reading 

Oral Language 

Phonological Awareness 

Phonics 

Fluency 

Vocabulary 

Comprehension 
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Key Pedagogical Practices 
Explicit and 

systematic teaching 
that is  cumulative 

Attention to  
prerequisite skills 

Targeted, specific, 
prompt feedback 

Planned, 
purposeful choices
of examples, tasks

and texts 

Differentiated and 
scaffolded 
instruction 

Consistent 
application  of skills 

and  teaching for 
transfer through 
connected text 

Data-driven  
instruction 
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           B.E.S.T. ELA Standards  Language Skills 

Reading Speaking 

Writing Listening 
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  Handouts #2, #3 

Instructional Alignment 
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  Handouts #2, #3, #4 

Let Us Closely Examine a Lesson Together 
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  Handouts #2, #3, #4 

Close Examination 
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Handout #2, #3, #4 

Close Examination 

Part B: Culminating Discussion 
Are there opportunities to strengthen the alignment of 
the lesson to the Science of Reading? 
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Reflection 
• What systematic processes are (or could be) in 

place to support teachers as they align instructional 
planning and lesson delivery to B.E.S.T. ELA 
benchmark demands, components of reading and 
key pedagogical practices? 
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Handout #5 

Data Collection Tools Activity 
Types of 

Assessment 
Purpose Assessment Questions Examples 

Screening • To know students’ 
progress toward end-
of-year grade level 
standards 

• To identify students who 
may benefit from 
intervention 

• Is instruction sufficient 
for the majority of 
students to meet end-of-
year grade-level 
standards? 

• Which students may be 
at-risk for not meeting 
grade-level standards? 

• FAST 
• Curriculum-based 

Measurements (CBM) such 
as DIBELS and Star-CBM 

• _____________ 
• _____________ 
• _____________ 

Progress • To monitor students’ • To what degree is • FAST 
Monitoring progress toward an 

identified goal: 
instruction and/or 
intervention resulting in 

• CBMs such as DIBELS and 
Star-CBM 

(Formative) o Progress toward 
overall proficiency 

o Progress on specific 
skills identified for 
intervention 

• To evaluate effectiveness 
of instruction 

• To quantify rate of 
improvement 

• To provide feedback and 
inform adjustments to 
ongoing teaching and 
learning 

improvements for 
students? 

• Are students acquiring 
the specific skills that 
have been taught at 
expected rates? 

• How quickly and to what 
degree are students 
closing academic 
proficiency gaps? 

• Are students learning 
what is being taught? 

• Observation 
• Exit ticket 
• Checks for understanding 
• Work samples 
• ______________ 
• ______________ 
• ______________ 

What do you 
notice after 

generating your 
list? 

With the 
various data 

sources 
available, how 
do you select 

the best tools to 
improve 
student 

learning? 
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Handout #5 

4-Step Problem-Solving Process 
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4-Step Problem-Solving Process  

  
   

Handout #6 

Step 1: Problem Identification 
Step  1:  Goal  Identification  (Problem  Identification) 

What  do we want  students  to  know  and be able  to do?  

Step  2: Problem Analysis 
Why is  the problem occurring?  

Step 3: Instructional Design 
What are we going to do? 

Step  4:  Response  to Instruction  
Is  it working? 
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 pected vs. Current Levels at Tier 1

Is Tier 1 sufficient?
≅ 80% YES
< 80%  NO

?

FAST Star Reading 
Screening Report 
2nd Grade Class 

79% At/Above 
Benchmark 

Is Tier 1 sufficient? 
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 Step 1: Problem Identification 
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4-Step Problem-Solving Process  
     

       

  
   

    
 

Handout #6 

Step 2: Problem Analysis 
Step 1: Goal Identification (Problem Identification) 

What do we want students to know and be able to do? 

Step  2: Problem Analysis 
Why is  the problem occurring?  

Step 3: Instructional Design 
What are we going to do? 

Step 4: Response to Instruction 
Is it working? 
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Step 1: Goal Identification (Problem Identification)
What do we want students to know and be able to do?

Step 2: Problem Analysis
Why is the problem occurring?

Step 3: Instructional Design
What are we going to do?

Step 4: Response to Instruction
Is it working?

DOMAINS R
Review

I
Interview

O
Observe

T
Test

I
Instruction

C
Curriculum

E
Environment

L
Learner

How and where do I gather information?

Handouts #7, #8 

Step 2: Problem Analysis 
Has it been taught? (Curriculum Domain) 
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Step 3: Instructional Design 

Step 1: Goal Identification (Problem Identification)
What do we want students to know and be able to do?

Step 2: Problem Analysis
Why is the problem occurring?

Step 3: Instructional Design
What are we going to do?

Step 4: Response to Instruction
Is it working?

Handout #6 

Instructional Design 
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Step 4: Response to Instruction
Step 1: Goal Identification (Problem Identification)

What do we want students to know and be able to do?

Step 2: Problem Analysis
Why is the problem occurring?

Step 3: Instructional Design
What are we going to do?

Step 4: Response to Instruction
Is it working? 

Is the instructional plan working?
Tier 1 Data: Assessments 1 and 2

Handout #6 

First-Grade Mid-Year Data Set 

Student 
ID 

Teacher 
ID 

FAST 
Level 

Phonics Unit Focus 
(r-controlled, final -e, 

vowel teams) 

Students Need More 
Practice with: 

January Fluency Unit Test 
ELA.1.V.1.3 
ELA.1.R.1.1 
ELA.1.R.1.3 

Fall 
PM1 

Winter 
PM2 

Accuracy WCPM 

1 A 1 1 owel teams v 60% 5 60 

2 A 4 3 r-controlled 100% 40 80 

3 A 2 3 nal -e fi 50% 15 60 

4 A 1 1 owel teams v 40% 18 60 
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Reflection 
• How are teachers in your district/schools leveraging 

a problem-solving process and data to match 
practice, pedagogy and instructional materials to 
student need? 

• If teachers are not routinely engaged in a problem-
solving process, what systems could be put into 
place to support this practice? 
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 Tier 1 Small Group 
Differentiated Instruction 
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Acquisition 

Fluency

Generalization 

Adaptation 

Mastery: An Instructional Hierarchy
Handout #9 

Mastery: An Instructional Hierarchy 
Stage Characteristics Instructional Implications 

Acquisition • Error rates are high. 
• Responses may be slow and effortful. 
• Visual and verbal prompts may be needed to 

support retrieval. 

A student is introduced to the final -e spelling 
pattern. The student may substitute long vowel 
sounds with short vowel sounds. 

The need for prompting is common as new skills 
are introduced. 

Fluency • Responses are accurate, building 
automaticity. 

• Responses are becoming more authentic. 
• Minimal prompts are needed and reserved 

for error correction. 

A student may read cape as cap and then quickly 
self-correct. 

Provide feedback on accuracy and fluency. Only 
prompt when needed for error correction, 
encouraging self-correction and increased speed. 

Generalization • Responses are accurate and automatic. 
• Ability to distinguish between similar skills. 
• Skill can be applied broadly in new contexts. 

A student can make the bridge, going from a skill 
we have taught in a controlled setting to applying 
that skill in a more authentic way. 

The student is able to apply the final -e pattern 
when reading and writing. 

Adaptation • High accuracy and automaticity rates are 
maintained. 

• Skill can be applied in authentic contexts. 
• Ability to integrate the skill with other skills. 
• Ability to engage in multistep processes to 

apply the skill. 

A student applies the final -e spelling pattern in 
their own writing and explores how it changes with 
inflectional endings. 

The student is integrating multiple skills by 
changing hope → hoping. 
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Tier 1 Instruction: 90-Minute ELA Block

undational
Skills

Differ
Sm

Group Group 
1 2

Group
3

Group
4

PROCEDURES CONTENT LANGUAGE

Fo Vocabulary +
Comprehension 

entiated 
all Group

Cohesion Across Tiers 
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Handouts #5, #10 

First-Grade Mid-Year Data Set 
Student 

ID 
Teacher 

ID 
FAST 
Level 

Phonics Unit Focus 
(r-controlled, final -e, 

vowel teams) 

Students Need More 
Practice with: 

January Fluency Unit Test 
ELA.1.V.1.3 
ELA.1.R.1.1 
ELA.1.R.1.3 

Fall 
PM1 

Winter 
PM2 

Accuracy WCPM 

1 A 1 1 owel teams v 60% 5 60 

2 A 4 3 r-controlled 100% 40 80 

3 A 2 3 nal -e fi 50% 15 60 

4 A 1 1 owel teams v 40% 18 60 

Group 2 
Focus Skills: 
Vowel Teams and  Fluency  
Connected Text: 
Decodables 
1 7, 8, 10, 14 
4 
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Handout #10 

Teacher-Led Tier 1 Small Group 
Weekly Schedule 

M T W Th F 

Session 1 Group 2 Group 1 Group 3 Group 4 Group 1 

Session 2 Group 4 Group 2 Group 1 Group 1 Group 2 

Session 3 Group 1 Group 3 Group 2 Group 3 Group 4 
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 Small Group Model: Independent Practice 

Session All Students 
(Not with Teacher) 

Session 1 Partner Reading (Fluency) 

Session 2 Word Work or Writing Task 

Session 3 Computer Practice 
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Handout #10 

Plan for Group 2 
Session 1 Teacher-Led 

Small Group Once upon a time, there was a fox 
who lived in a valley. She spent her 
days deep in the green forest. Each 
day, she would wake up from her 
sleep and greet the forest animals. 

Session 2 Word Work or 
Writing Task 

Session 3 Partner 
Reread 
(Fluency) 

The pup is up! The pup is on us. 
It’s fun. Mom said the pup can 
sit on the mat in the sun. The 
pup did not sit on the mat. The 
pup is in the mud! 
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Handout #11 

Planning for Tier 1 Differentiated 
Small Groups 

Step 1: Examine Current Data 

Step 2: Group Students Based on Data 

Group 1 Group 2 Group 3 Group 4 
Focus Skills: Focus Skills: Focus Skills: Focus Skills: 

Connected Text: Connected Text: Connected Text: Connected Text: 

Step 3: Create Plans for Groups 

Group: Focus Skills: Teacher-Led Instruction: Practice Opportunities: 

1 

2 

3 

4 
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Reflection 
• What systematic processes are (or could be) in 

place to support teachers as they plan for cohesive 
Tier 1 small group differentiated instruction? 
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Objectives 
• Examined a process to align Tier 1 instructional 

materials and planning practices to literacy 
instruction grounded in the science of reading. 

• Reviewed data sources and procedures used to 
guide Tier 1 whole group and small group 
instruction to improve student literacy outcomes. 

• Reflected on district- and school-level systems in 
place to support Tier 1 instruction in the K-5 ELA 
classroom. 
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