SS.912.A.2.7:

SS.912.A.3.1:

SS.912.A.3.2:

SS.912.A.3.3:

SS.912.A.3.4:

SS.912.A.3.5:

SS.912.A.3.6:

SS.912.A.3.7:

SS.912.A.3.8:

Review the Native American experience.

Clarifications:
Examples may include, but are not limited to, westward expansion, reservation system, the Dawes Act, Wounded Knee Massacre, Sand Creek
Massacre, Battle of Little Big Horn, Indian Schools, government involvement in the killing of the buffalo.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze the economic challenges to American farmers and farmers' responses to these challenges in the mid to late 1800s.

Clarifications:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on the
FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examples may include, but are not limited to, creation of agricultural colleges, Morrill Land Grant Act, gold standard and Bimetallism, the creation
of the Populist Party.

Examine the social, political, and economic causes, course, and consequences of the second Industrial Revolution that began in the late 19th century.

Clarifications:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 23-26. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare the first and second Industrial Revolutions in the United States.

Clarifications:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 23-26. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examples may include, but are not limited to, trade, development of new industries.

Determine how the development of steel, oil, transportation, communication, and business practices affected the United States economy.

Clarifications:
Examples may include, but are not limited to, railroads, the telegraph, pools, holding companies, trusts, corporations, contributed to westward
expansion, expansion of trade and development of new industries, vertical and horizontal integration.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 23-26. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Identify significant inventors of the Industrial Revolution including African Americans and women.

Clarifications:

Examples may include, but are not limited to, Lewis Howard Latimer, Jan E. Matzeliger, Sarah E. Goode, Granville T. Woods, Alexander Graham
Bell, Thomas Edison, George Pullman, Henry Ford, Orville and Wilbur Wright, Elijah McCoy, Garrett Morgan, Madame C.J. Walker, George
Westinghouse.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 23-26. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze changes that occurred as the United States shifted from agrarian to an industrial society.

Clarifications:
Examples may include, but are not limited to, Social Darwinism, laissez-faire, government regulations of food and drugs, migration to cities,
urbanization, changes to the family structure, Ellis Island, angel Island, push-pull factors.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare the experience of European immigrants in the east to that of Asian immigrants in the west (the Chinese Exclusion Act, Gentlemen's
Agreement with Japan).

Clarifications:
Examples may include, but are not limited to nativism, integration of immigrants into society when comparing "Old" [before 1890] and "New"
immigrants [after 1890], Immigration Act of 1924.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 23-26. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine the importance of social change and reform in the late 19th and early 20th centuries (class system, migration from farms to cities, Social
Gospel movement, role of settlement houses and churches in providing services to the poor).

Clarifications:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on the
FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
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Examine causes, course, and consequences of the labor movement in the late 19th and early 20th centuries.

Clarifications:
Examples may include, but are not limited to, unions, Knights of Labor, american Federation of Labor, socialist Party, labor laws.
SS.912.A.3.9:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on the
FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Review different economic and philosophic ideologies.
Clarifications:
Economic examples may include, but are not limited to, market economy, mixed economy, planned economy and philosophic examples are
capitalism, socialism, communism, anarchy.
SS.912.A.3.10:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on the
FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Analyze the impact of political machines in United States cities in the late 19th and early 20th centuries.
Clarifications:
Examples may include, but aren ot limited to, Boss Tweed, Tammany Hall, George Washington Plunkitt, Washington Gladden, Thomas Nast.
SS.912.A.3.11:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on the
FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Compare how different nongovernmental organizations and progressives worked to shape public policy, restore economic opportunities, and correct
injustices in American life.
Clarifications:
Examples may include, but are not limited to, NAACP, YMCA, Women's Christian Temperance Union, National Women's Suffrage Association,
5 G A B 12 National Women's Party, Robert LaFollette, Florence Kelley, Ida M. Tarbell, Eugene Debs, Carrie Chapman Catt, Alice Paul, Theodore Roosevelt,

William Taft, Woodrow Wilson, Upton Sinclair, Booker T. Washington, W.E.B. DuBois, Gifford Pinchot, William Jennings Bryan.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on the
FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine key events and peoples in Florida history as they relate to United States history.

Clarifications:

Examples may include, but are not limited to, the railroad industry, bridge construction in the Florida Keys, the cattle industry, the cigar industry,
the influence of Cuban, Greek and Italian immigrants, Henry B. Plant, William Chipley, Henry Flagler, George Proctor, Thomas DeSaille Tucker,
SS.912.A.3.13: Hamilton Disston.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on the
FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze the major factors that drove United States imperialism.

Clarifications:
Examples may include, but are not limited to, the Monroe Doctrine, Manifest Destiny, The Influence of Sea Power Upon History, Turner's
thesis,the Roosevelt Corollary, natural resources, markets for resources, elimination of spheres of influence in China.

SS.912.A.4.1:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 27-28. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Explain the motives of the United States acquisition of the territories.
Clarifications:
Examples may include, but are not limited to, Alaska, Hawaii, Puerto Rico, Philippines, Guam, Samoa, Marshall Islands, Midway Island, Virgin Islands.
SS.912.A.4.2:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 27-28. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Examine causes, course, and consequences of the Spanish American War.
Clarifications:
Examples may include, but are not limited to, Cuba as a protectorate, Yellow Journalism, sinking of the Maine, the Philippines, Commodore Dewey,
the Rough Riders, acqusition of territories, the Treaty of Paris.
SS.912.A.4.3:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 27-28. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Analyze the economic, military, and security motivations of the United States to complete the Panama Canal as well as major obstacles involved in its
construction.
Clarifications:
Examples may include, but are not limited to, disease, environmental impact, challenges faced by various ethnic groups such as Africans and
SS.912.A.4.4: indigenous populations, shipping routes, increased trade, defense and independence for Panama.
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This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 27-28. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine causes, course, and consequences of United States involvement in World War I.

Clarifications:
Examples may include, but are not limited to, nationalism, imperialism, militarism, entangling alliances vs. neutrality, Zimmerman Note, the Lusitania,
the Selective Service Act, the homefront, the American Expeditionary Force, Wilson's Fourteen Points, the Treaty of Versailles (and opposition to

SS.912.A.4.5: it), isolationism.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine how the United States government prepared the nation for war with war measures (Selective Service Act, War Industries Board, war bonds,
Espionage Act, Sedition Act, Committee of Public Information).

55,912 A4.6: Clarifications:
’ R This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found on

the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine the impact of airplanes, battleships, new weaponry and chemical warfare in creating new war strategies (trench warfare, convoys).

Clarifications:

SS.912.A.4.7: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare the experiences Americans (African Americans, Hispanics, Asians, women, conscientious objectors) had while serving in Europe.

Clarifications:

SS.912.A.4.8: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare how the war impacted German Americans, Asian Americans, African Americans, Hispanic Americans, Jewish Americans, Native Americans,
women and dissenters in the United States.

Clarifications:

SS.912.A.4.9:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Examine the provisions of the Treaty of Versailles and the failure of the United States to support the League of Nations.
Clarifications:
Examples may include, but are not limited to, self-determination, boundaries, demilitarized zone, sanctions reparations, and the League of Nations
(including Article X of the Covenant).

SS.912.A.4.10:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Examine key events and peoples in Florida history as they relate to United States history.
Clarifications:
Examples may include, but are not limited to, the Spanish-American War, Ybor City, Jose Marti.

SS.912.A.4.11:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Discuss the economic outcomes of demobilization.
Clarifications:

SS.912.A.5.1: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 32-33. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Explain the causes of the public reaction (Sacco and Vanzetti, labor, racial unrest) associated with the Red Scare.
Clarifications:
Examples may also include, but are not limited to, Palmer Raids, FBI, J. Edgar Hoover.

SS.912.A.5.2:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Examine the impact of United States foreign economic policy during the 1920s.
Clarifications:
Examples may include, but are not limited to, the Depression of 1920-21, "The Business of America is Business," assembly line, installment buying,
consumerism.

SS.912.A.5.3:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 32-33. Additional resources may be found on
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the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Evaluate how the economic boom during the Roaring Twenties changed consumers, businesses, manufacturing, and marketing practices.

Clarifications:

SS.912.A.5.4: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 37-39. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Describe efforts by the United States and other world powers to avoid future wars.

Clarifications:
Examples may include, but are not limited to, League of Nations, Washington Naval Conference, London Conference, Kellogg-Briand Pact, the

Nobel Prize.
SS.912.A.5.5:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 34. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Analyze the influence that Hollywood, the Harlem Renaissance, the Fundamentalist movement, and prohibition had in changing American society in the
1920s.
Clarifications:
SS.912.A.5.6:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine the freedom movements that advocated civil rights for African Americans, Latinos, Asians, and women.

Clarifications:

SS.912.A.5.7: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare the views of Booker T. Washington, W.E.B. DuBois, and Marcus Garvey relating to the African American experience.

Clarifications:

SS.912.A.5.8: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Explain why support for the Ku Klux Klan varied in the 1920s with respect to issues such as anti-immigration, anti-African American, anti-Catholic, anti-
Jewish, anti-women, and anti-union ideas.

Clarifications:

Examples may include, but are not limited to, 100 Percent Americanism.
SS.912.A.5.9:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze support for and resistance to civil rights for women, African Americans, Native Americans, and other minorities.

Clarifications:

SS.912.A.5.10: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine causes, course, and consequences of the Great Depression and the New Deal.

Clarifications:

SS.912.A.5.11: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 37-39. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine key events and people in Florida history as they relate to United States history.

Clarifications:

Examples may include, but are not limited to, Rosewood, land boom, speculation, impact of climate and natural disasters on the end of the land
LG 512 boom, invention of modern air conditioning in 1929, Alfred DuPont, Majorie Kinnan Rawlings, Zora Neale Hurston, James Weldon Johnson.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine causes, course, and consequences of World War 11 on the United States and the world.

Clarifications:

Examples may include, but are not limited to, rise of dictators, attack on Pearl Harbor, Nazi party, American neutrality, D-Day, Battle of the Bulge,
War in the Pacific, internment camps, Holocaust, Yalta.

SS.912.A.6.1:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 40-42. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Describe the United States response in the early years of World War 11 (Neutrality Acts, Cash and Carry, Lend Lease Act).

Clarifications:
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SS.912.A.6.2: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 40-42. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze the impact of the Holocaust during World War Il on Jews as well as other groups.

Clarifications:

SS.912.A.6.3: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 40-42. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine efforts to expand or contract rights for various populations during World War 1.

Clarifications:
Examples may include, but are not limited to, women, African Americans, German Americans, Japanese Americans and their internment, Native
Americans, Hispanic Americans, Italian Americans.

SS.912.A.6.4:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 40-42. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Explain the impact of World War Il on domestic government policy.
Clarifications:
Examples may include, but are not limited to, rationing, national security, civil rights, increased job opportunities for African Americans, women,
Jews, and other refugees.

SS.912.A.6.5:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 40-42. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze the use of atomic weapons during World War Il and the aftermath of the bombings.

Clarifications:

SS.912.A.6.6: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 40-42. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Describe the attempts to promote international justice through the Nuremberg Trials.

Clarifications:

SS.912.A.6.7: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 40-42. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze the effects of the Red Scare on domestic United States policy.

Clarifications:
Examples may include, but are not limited to, loyalty review program, House Un-American Activities Committee, McCarthyism (Sen. Joe McCarthy),
McCarran Act.

SS.912.A.6.8:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 40-42. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Describe the rationale for the formation of the United Nations, including the contribution of Mary McLeod Bethune.
Clarifications:
Examples may include, but are not limited to, the Declaration of Human Rights.

SS.912.A.6.9:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 40-42. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine causes, course, and consequences of the early years of the Cold War (Truman Doctrine, Marshall Plan, NATO, Warsaw Pact).

Clarifications:

SS.912.A.6.10- This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 43-44. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine the controversy surrounding the proliferation of nuclear technology in the United States and the world.

Clarifications:

SS.912.A.6.11: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 45-46. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine causes, course, and consequences of the Korean War.

Clarifications:

Examples may include, but aren ot limited to, Communist China, 38th parallel, cease fire, firing of Gen. Douglas McArthur.
SS.912.A.6.12:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 45-46. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze significant foreign policy events during the Truman, Eisenhower, Kennedy, Johnson, and Nixon administrations.
I 1
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Clarifications:

Examples may include, but are not limited to, the Domino Theory, Sputnik, space race, Korean Conflict, Vietnam Conflict, U-2 and Gary Powers,
Bay of Pigs invasion, Cuban Missile Crisis, Berlin Wall, Ping Pong Diplomacy, opening of China.

S5.912.A.6.13: v orrig g rong Biplomacy, opening

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 45-46. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze causes, course, and consequences of the Vietnam War.

Clarifications:

Examples may include, but are not Imited to, Geneva Accords, Gulf of Tonkin Resolution, the draft, escalating protest at home, Vietnamization,
55 G B 1A the War Powers Act.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 45-46. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine key events and peoples in Florida history as they relate to United States history.

Clarifications:

Examples may include, but are not limited to, Mosquito Fleet, "Double V Campaign", construction of military bases and WWII training centers,
1959 Cuban coup and its impact on Florida, development of the space program and NASA.

SS.912.A.6.15:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 40-42. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Identify causes for Post-World War Il prosperity and its effects on American society.

Clarifications:

Examples may include, but are not limited to, G.I. Bill, Baby Boom, growth of suburbs, Beatnik movement, youth culture, religious revivalism (e.g.,
Billy Graham and Bishop Fulton J. Sheen), conformity of the 1950s and the protest in the 1960s.

SS.912.A.7.1:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 47-48. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare the relative prosperity between different ethnic groups and social classes in the post-World War Il period.

Clarifications:

SS.912.A.7.2: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 47-48. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine the changing status of women in the United States from post-World War Il to present.

Clarifications:

Examples may include, but are not limited to, increased numbers of women in the workforce, Civil Rights Act of 1964, The Feminine Mystique,
National Organization for Women, Roe v. Wade, Equal Rights Amendment, Title IX, Betty Freidan, Gloria Steinem, Phyllis Schlafly, Billie Jean King,
SS.912.A.7.3: feminism.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 47-48. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Evaluate the success of 1960s era presidents' foreign and domestic policies.

Clarifications:
Examples may include, but are not limited to, civil rights legislation, Space Race, Great Society, War on Poverty.

SS.912.A.7.4:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 49-50. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Compare nonviolent and violent approaches utilized by groups (African Americans, women, Native Americans, Hispanics) to achieve civil rights.
Clarifications:
Examples may include, but are not limited to, sit-ins, Freedom Rides, boycotts, riots, protest marches.
SS.912.A.7.5:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 51-52. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Assess key figures and organizations in shaping the Civil Rights Movement and Black Power Movement.
Clarifications:
Examples may include, but are not limited to, the NAACP, National Urban League, SNCC, CORE, James Farmer, Charles Houston, Thurgood
Marshall, Rosa Parks, Constance Baker Motley, the Little Rock Nine, Roy Wilkins, Whitney M. Young, A. Philip Randolph, Dr. Martin Luther King, Jr.,
Robert F. Williams, Fannie Lou Hamer, Malcolm X [El-Hajj Malik EI-Shabazz], Stokely Carmichael [Kwame Ture], H. Rap Brown [Jamil Abdullah Al-
SS.912.A.7.6: Amin], the Black Panther Party [e.g., Huey P. Newton, Bobby Seale].

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 51-52. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
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Assess the building of coalitions between African Americans, whites, and other groups in achieving integration and equal rights.

Clarifications:

Examples may include, but are not limited to, Freedom Summer, Freedom Rides, Montgomery Bus Boycott, Tallahassee Bus Boycott of 1956,
March on Washington.

SS.912.A.7.7: 9

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 51-52. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze significant Supreme Court decisions relating to integration, busing, affirmative action, the rights of the accused, and reproductive rights.

Clarifications:

Examples may include, but are not limited to, Plessy v. Ferguson [1896], Brown v. Board of Education [1954], Swann v. Charlotte-Mecklenburg
Board of Education [1971], Regents of the University of California v. Bakke [1978], Miranda v. Arizona [1966], Gideon v. Wainwright [1963], Mapp
SS.912.A.7.8: v. Ohio [1961], and Roe v. Wade [1973].

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 53-54. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

SS.912.A.7.9: Examine the similarities of social movements (Native Americans, Hispanics, women, anti-war protesters) of the 1960s and 1970s.
Analyze the significance of Vietnam and Watergate on the government and people of the United States.

Clarifications:
Examples may include, but are not limited to, mistrust of government, reinforcement of freedom of the press, as well as checks and balances.
SS.912.A.7.10: Examples may include, but are not limited to, mistrust of government and reinforcement of freedom of the press.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 49-50. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze the foreign policy of the United States as it relates to Africa, Asia, the Caribbean, Latin America, and the Middle East.

Clarifications:
Examples may include, but aren ot limited to, Haiti, Bosnia-Kosovo, Rwanda, Grenada, Camp David Accords, Iran Hostage Crisis, Lebanon, Iran-lraq
War, Reagan Doctrine, Iran-Contra Affair, Persian Gulf War.

SS.912.A.7.11:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 55-56. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Analyze political, economic, and social concerns that emerged at the end of the 20th century and into the 21st century.
Clarifications:
Examples may include, but are not limited to, AIDS, Green Revolution, outsourcing of jobs, global warming, human rights violations.
SS.912.A.7.12:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 57-59. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Analyze the attempts to extend New Deal legislation through the Great Society and the successes and failures of these programs to promote social
and economic stability.
Clarifications:
Examples may include, but are not limited to, Civil Rights Act of 1964, Voting Rights Act of 1965, War on Poverty, Medicare, Medicaid, Headstart.
SS.912.A.7.13:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 49-50 and pages 57-59. Additional resources
may be found on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Review the role of the United States as a participant in the global economy (trade agreements, international competition, impact on American labor,
environmental concerns).
Clarifications:
Examples may include, but are not limited to, NAFTA, World Trade Organization.
SS.912.A.7.14:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 57-59. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Analyze the effects of foreign and domestic terrorism on the American people.
Clarifications:
Examples may include, but are not limited to, Oklahoma City bombing, attack of September 11, 2001, Patriot Act, wars in Afghanistan and Iraq.
SS.912.A.7.15:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 57-59. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine changes in immigration policy and attitudes toward immigration since 1950.

Clarifications:
SS.912.A.7.16: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 57-59. Additional resources may be found on
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SS.912.A.7.17:

SS.912.G.1.2:

SS.912.G.1.3:

SS.912.G.2.1:

SS.912.G.4.2:
S$S.912.G.4.3:

SS.912.H.1.1:

SS.912.H.1.3:

SS.912.H.1.5:

SS.912.H.3.1:

MA.K12.MTR.1.1:

MA.K12.MTR.2.1:

MA.K12.MTR.3.1:

the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine key events and key people in Florida history as they relate to United States history.

Clarifications:

Examples may include, but are not limited to, selection of Central Florida as a location for Disney, growth of the citrus and cigar industries,
construction of Interstates, Harry T. Moore, Pork Chop Gang, Claude Pepper, changes in the space program, use of DEET, Hurricane Andrew, the
Election of 2000, migration and immigration, Sunbelt state.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 47-52 and pages 57-59. Additional resources
may be found on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Use spatial perspective and appropriate geographic terms and tools, including the Six Essential Elements, as organizational schema to describe any
given place.

Employ applicable units of measurement and scale to solve simple locational problems using maps and globes.

Identify the physical characteristics and the human characteristics that define and differentiate regions.

Clarifications:
Examples of physical characteristics are climate, terrain, resources.
Examples of human characteristics are religion, government, economy, demography.

Use geographic terms and tools to analyze the push/pull factors contributing to human migration within and among places.

Use geographic terms and tools to analyze the effects of migration both on the place of origin and destination, including border areas.

Relate works in the arts (architecture, dance, music, theatre, and visual arts) of varying styles and genre according to the periods in which they were
created.

Clarifications:
Examples are Bronze Age, Ming Dynasty, Classical, Renaissance, Modern, and Contemporary.

Relate works in the arts to various cultures.

Clarifications:
Examples are African, Asian, Oceanic, European, the Americas, Middle Eastern, Egyptian, Greek, Roman.

Examine artistic response to social issues and new ideas in various cultures.

Clarifications:
Examples are Victor Hugo's Les Miserables, Langston Hughes' poetry, Pete Seeger's Bring 'Em Home.

Analyze the effects of transportation, trade, communication, science, and technology on the preservation and diffusion of culture.
Mathematicians who participate in effortful learning both individually and with others:

e Analyze the problem in a way that makes sense given the task.

e Ask questions that will help with solving the task.

e Build perseverance by modifying methods as needed while solving a challenging task.

e Stay engaged and maintain a positive mindset when working to solve tasks.

e Help and support each other when attempting a new method or approach.

Clarifications:
Teachers who encourage students to participate actively in effortful learning both individually and with others:
e Cultivate a community of growth mindset learners.
e Foster perseverance in students by choosing tasks that are challenging.
e Develop students’ ability to analyze and problem solve.
e Recognize students’ effort when solving challenging problems.

Demonstrate understanding by representing problems in multiple ways.
Mathematicians who demonstrate understanding by representing problems in multiple ways:

e Build understanding through modeling and using manipulatives.

e Represent solutions to problems in multiple ways using objects, drawings, tables, graphs and equations.
e Progress from modeling problems with objects and drawings to using algorithms and equations.

e Express connections between concepts and representations.

e Choose a representation based on the given context or purpose.

Clarifications:
Teachers who encourage students to demonstrate understanding by representing problems in multiple ways:
e Help students make connections between concepts and representations.
e Provide opportunities for students to use manipulatives when investigating concepts.
e Guide students from concrete to pictorial to abstract representations as understanding progresses.
e Show students that various representations can have different purposes and can be useful in different situations.

Complete tasks with mathematical fluency.
Mathematicians who complete tasks with mathematical fluency:

e Select efficient and appropriate methods for solving problems within the given context.
e Maintain flexibility and accuracy while performing procedures and mental calculations.

e Complete tasks accurately and with confidence.

e Adapt procedures to apply them to a new context.

e Use feedback to improve efficiency when performing calculations.

Clarifications:
Teachers who encourage students to complete tasks with mathematical fluency:

e Provide students with the flexibility to solve problems by selecting a procedure that allows them to solve efficiently and accurately.
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MA.K12.MTR.4.1:

MA.K12.MTR.5.1:

MA.K12.MTR.6.1:

MA.K12.MTR.7.1:

ELA.K12.EE.1.1:

e Offer multiple opportunities for students to practice efficient and generalizable methods.
e Provide opportunities for students to reflect on the method they used and determine if a more efficient method could have been used.

Engage in discussions that reflect on the mathematical thinking of self and others.
Mathematicians who engage in discussions that reflect on the mathematical thinking of self and others:

e Communicate mathematical ideas, vocabulary and methods effectively.
e Analyze the mathematical thinking of others.

e Compare the efficiency of a method to those expressed by others.

e Recognize errors and suggest how to correctly solve the task.

e Justify results by explaining methods and processes.

e Construct possible arguments based on evidence.

Clarifications:
Teachers who encourage students to engage in discussions that reflect on the mathematical thinking of self and others:
e Establish a culture in which students ask questions of the teacher and their peers, and error is an opportunity for learning.
e Create opportunities for students to discuss their thinking with peers.
e Select, sequence and present student work to advance and deepen understanding of correct and increasingly efficient methods.
e Develop students’ ability to justify methods and compare their responses to the responses of their peers.

Use patterns and structure to help understand and connect mathematical concepts.
Mathematicians who use patterns and structure to help understand and connect mathematical concepts:

e Focus on relevant details within a problem.

e Create plans and procedures to logically order events, steps or ideas to solve problems.
e Decompose a complex problem into manageable parts.

e Relate previously learned concepts to new concepts.

e ook for similarities among problems.

e Connect solutions of problems to more complicated large-scale situations.

Clarifications:
Teachers who encourage students to use patterns and structure to help understand and connect mathematical concepts:
e Help students recognize the patterns in the world around them and connect these patterns to mathematical concepts.
e Support students to develop generalizations based on the similarities found among problems.
e Provide opportunities for students to create plans and procedures to solve problems.
e Develop students’ ability to construct relationships between their current understanding and more sophisticated ways of thinking.

Assess the reasonableness of solutions.
Mathematicians who assess the reasonableness of solutions:

e Estimate to discover possible solutions.

e Use benchmark quantities to determine if a solution makes sense.
e Check calculations when solving problems.

e Verify possible solutions by explaining the methods used.

e Evaluate results based on the given context.

Clarifications:
Teachers who encourage students to assess the reasonableness of solutions:
e Have students estimate or predict solutions prior to solving.
e Prompt students to continually ask, “Does this solution make sense? How do you know?”
e Reinforce that students check their work as they progress within and after a task.
e Strengthen students’ ability to verify solutions through justifications.

Apply mathematics to real-world contexts.
Mathematicians who apply mathematics to real-world contexts:

e Connect mathematical concepts to everyday experiences.
e Use models and methods to understand, represent and solve problems.
e Perform investigations to gather data or determine if a method is appropriate. ¢ Redesign models and methods to improve accuracy or efficiency.

Clarifications:
Teachers who encourage students to apply mathematics to real-world contexts:
e Provide opportunities for students to create models, both concrete and abstract, and perform investigations.
e Challenge students to question the accuracy of their models and methods.
e Support students as they validate conclusions by comparing them to the given situation.
e Indicate how various concepts can be applied to other disciplines.

Cite evidence to explain and justify reasoning.

Clarifications:

K-1 Students include textual evidence in their oral communication with guidance and support from adults. The evidence can consist of details
from the text without naming the text. During 1st grade, students learn how to incorporate the evidence in their writing.

2-3 Students include relevant textual evidence in their written and oral communication. Students should name the text when they refer to it.
In 3rd grade, students should use a combination of direct and indirect citations.

4-5 Students continue with previous skills and reference comments made by speakers and peers. Students cite texts that they’ve directly
quoted, paraphrased, or used for information. When writing, students will use the form of citation dictated by the instructor or the style guide
referenced by the instructor.

6-8 Students continue with previous skills and use a style guide to create a proper citation.

9-12 Students continue with previous skills and should be aware of existing style guides and the ways in which they differ.
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Read and comprehend grade-level complex texts proficiently.

ELA.K12.EE.2.1: Clarifications:
See Text Complexity for grade-level complexity bands and a text complexity rubric.

Make inferences to support comprehension.

Clarifications:

ELA.K12.EE.3.1: Students will make inferences before the words infer or inference are introduced. Kindergarten students will answer questions like “Why is the girl
smiling?” or make predictions about what will happen based on the title page. Students will use the terms and apply them in 2nd grade and
beyond.

Use appropriate collaborative techniques and active listening skills when engaging in discussions in a variety of situations.

Clarifications:

In kindergarten, students learn to listen to one another respectfully.

In grades 1-2, students build upon these skills by justifying what they are thinking. For example: “I think because " The
collaborative conversations are becoming academic conversations.

ELA.K12.EE.4.1:

In grades 3-12, students engage in academic conversations discussing claims and justifying their reasoning, refining and applying skills. Students
build on ideas, propel the conversation, and support claims and counterclaims with evidence.

Use the accepted rules governing a specific format to create quality work.

Clarifications:

ELA.K12.EE.5.1: Students will incorporate skills learned into work products to produce quality work. For students to incorporate these skills appropriately, they
must receive instruction. A 3rd grade student creating a poster board display must have instruction in how to effectively present information to
do quality work.

Use appropriate voice and tone when speaking or writing.

Clarifications:
In kindergarten and 1st grade, students learn the difference between formal and informal language. For example, the way we talk to our friends
differs from the way we speak to adults. In 2nd grade and beyond, students practice appropriate social and academic language to discuss texts.

ELA.K12.EE.6.1:

ELD.K12.ELL.SI.1: English language learners communicate for social and instructional purposes within the school setting.
ELD.K12.ELL.SS.1: English language learners communicate information, ideas and concepts necessary for academic success in the content area of Social Studies.
Evaluate how public health policies and government regulations can influence health promotion and disease prevention.

HE.912.C.2.4: Clarifications:
Seat-belt enforcement, underage alcohol sales, reporting communicable diseases, child care, and AED availability.

General Course Information and Notes

GENERAL NOTES

United States History (U.S. History) 9-12 Course - The grade 9-12 United States History course consists of the following content area strands: United States History,
Geography, and Humanities. The primary content emphasis for this course pertains to the study of United States history from Reconstruction to the present day. Students
will be exposed to the historical, geographic, political, economic, and sociological events which influenced the development of the United States and the resulting impact on
world history. So that students can clearly see the relationship between cause and effect in historical events, students should have the opportunity to review those
fundamental ideas and events which occurred before the end of Reconstruction.

Honors and Advanced Level Course Note: Advanced courses require a greater demand on students through increased academic rigor. Academic rigor is obtained
through the application, analysis, evaluation, and creation of complex ideas that are often abstract and multi-faceted. Students are challenged to think and collaborate
critically on the content they are learning. Honors level rigor will be achieved by increasing text complexity through text selection, focus on high-level qualitative measures,
and complexity of task. Instruction will be structured to give students a deeper understanding of conceptual themes and organization within and across disciplines. Academic
rigor is more than simply assigning to students a greater quantity of work.

Special Notes:
Additional content that may be contained in the NAEP Grade 12 United States History assessment includes material from all time periods on the following topics:

e Change and Continuity in American Democracy: ldeas, Institutions, Events, Key Figures, and Controversies
e The Gathering and Interactions of Peoples, Cultures, and Ideas
e Economic and Technological Changes and Their Relationship to Society, Ideas, and the Environment
e The Changing Role of America in the World
The NAEP frameworks for United States History may be accessed at nagb.org/content/nagb/assets/documents/publications/frameworks/historyframework.pdf

Instructional Practices:
Teaching from well-written, grade-level instructional materials enhances students' content area knowledge and also strengthens their ability to comprehend longer, complex
reading passages on any topic for any reason. Using the following instructional practices also helps student learning:

Reading assignments from longer text passages as well as shorter ones when text is extremely complex.
Making close reading and rereading of texts central to lessons.

Asking high-level, text-specific questions and requiring high-level, complex tasks and assignments.
Requiring students to support answers with evidence from the text.

o s wDn e

Providing extensive text-based research and writing opportunities (claims and evidence).
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Florida’s Benchmarks for Excellent Student Thinking (B.E.S.T.) Standards
This course includes Florida’s B.E.S.T. ELA Expectations (EE) and Mathematical Thinking and Reasoning Standards (MTRs) for students. Florida educators should intentionally

embed these standards within the content and their instruction as applicable. For guidance on the implementation of the EEs and MTRs, please visit

cpalms.org/Standards/BEST_Standards.aspx and select the appropriate B.E.S.T. Standards package.

English Language Development ELD Standards Special Notes Section:
Teachers are required to provide listening, speaking, reading and writing instruction that allows English language learners (ELL) to communicate information, ideas and
concepts for academic success in the content area of Social Studies. For the given level of English language proficiency and with visual, graphic, or interactive support,

students will interact with grade level words, expressions, sentences and discourse to process or produce language necessary for academic success. The ELD standard should

specify a relevant content area concept or topic of study chosen by curriculum developers and teachers which maximizes an ELL's need for communication and social skills. To
access an ELL supporting document which delineates performance definitions and descriptors, please click on the following link: cpalms.org/uploads/docs/standards/eld/SS.pdf

Additional Instructional Resources:

Kinsey Collection: thekinseycollection.com/the-kinsey-collection-on-itunes-u/
A.V.E. for Success Collection: fasa.net/4DCGI/cms/review.html?Action=CMS_Document&DoclID=139

GENERAL INFORMATION

Course Number: 2100320

Number of Credits: One (1) credit

Course Type: Core Academic Course
Course Status: Draft - Course Pending Approval

Grade Level(s): 9,10,11,12

Graduation Requirement: United States History

Educator Certifications

Course Path: Section: Grades PreK to 12 Education
Courses > Grade Group: Grades 9 to 12 and Adult
Education Courses > Subject: Social Studies >
SubSubject: American and Western Hemispheric
Histories >
Abbreviated Title: US HIST HON
Course Length: Year (Y)
Course Attributes:

e Honors

e Class Size Core Required

Course Level: 3

History (Grades 6-12)
Social Science (Grades 5-9)
Social Science (Grades 6-12)
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African-American History (#2100335) oz teyons

Course Standards

Utilize a variety of primary and secondary sources to identify author, historical significance, audience, and authenticity to understand a historical period.

SS.912.A.1.2: Clarifications:
Examples of primary and secondary sources may be found on various websites such as the site for The Kinsey Collection.

SS.912.A.1.3: Utilize timelines to identify the time sequence of historical data.
Analyze how images, symbols, objects, cartoons, graphs, charts, maps, and artwork may be used to interpret the significance of time periods and
events from the past.

SS.912.A.1.4:

Evaluate the validity, reliability, bias, and authenticity of current events and Internet resources.

Clarifications:
Students should be encouraged to utilize FINDS (Focus, Investigate, Note, Develop, Score), Florida's research process model accessible at:

SS.912.A.1.5: Lo .
fldoe.org/bii/Library_Media/pdf/12TotalFINDS.pdf
Review causes and consequences of the Civil War.
Clarifications:
Examples may include, but are not limited to, slavery, states' rights, territorial claims, abolitionist movement, regional differences, Reconstruction,
13th, 14th, and 15th amendments.
SS.912.A.2.1:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
assessed view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Assess the influence of significant people or groups on Reconstruction.
Clarifications:
Examples may include, but are not limited to, Alexander H. Stephens, Andrew Johnson, carpetbaggers, Charles Sumner, Elizabeth Cady Stanton,
Frederick Douglass, Hiram Revels, Hiram Rhodes Revels, Jefferson Davis, Ku Klux Klan, Oliver O. Howard, Radical Republicans, Rutherford B. Hayes,
SS.912.A.2.2: scalawags, Thaddeus Stevens, Ulysses S. Grant, and William T. Sherman.
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Distinguish the freedoms guaranteed to African Americans and other groups with the 13th, 14th, and 15th Amendments to the Constitution.
Clarifications:
Examples may include, but are not limited to, abolition of slavery, citizenship, suffrage, equal protection.
SS.912.A.2.4:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Assess how Jim Crow Laws influenced life for African Americans and other racial/ethnic minority groups.

Clarifications:

SS.912.A.2.5: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare the effects of the Black Codes and the Nadir on freed people, and analyze the sharecropping system and debt peonage as practiced in the
United States.

Clarifications:

SS.912.A.2.6: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Identify significant inventors of the Industrial Revolution including African Americans and women.

Clarifications:

Examples may include, but are not limited to, Lewis Howard Latimer, Jan E. Matzeliger, Sarah E. Goode, Granville T. Woods, Alexander Graham
Bell, Thomas Edison, George Pullman, Henry Ford, Orville and Wilbur Wright, Elijah McCoy, Garrett Morgan, Madame C.J. Walker, George
SS.912.A.3.5: Westinghouse.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 23-26. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze the influence that Hollywood, the Harlem Renaissance, the Fundamentalist movement, and prohibition had in changing American society in the

1920s.
[ 1
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Clarifications:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

SS.912.A.5.6:

Examine the freedom movements that advocated civil rights for African Americans, Latinos, Asians, and women.

Clarifications:

SS.912.A.5.7: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare the views of Booker T. Washington, W.E.B. DuBois, and Marcus Garvey relating to the African American experience.

Clarifications:

SS.912.A.5.8: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Explain why support for the Ku Klux Klan varied in the 1920s with respect to issues such as anti-immigration, anti-African American, anti-Catholic, anti-
Jewish, anti-women, and anti-union ideas.

Clarifications:

Examples may include, but are not limited to, 100 Percent Americanism.
SS.912.A.5.9:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze support for and resistance to civil rights for women, African Americans, Native Americans, and other minorities.

Clarifications:

SS.912.A.5.10: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare nonviolent and violent approaches utilized by groups (African Americans, women, Native Americans, Hispanics) to achieve civil rights.

Clarifications:
Examples may include, but are not limited to, sit-ins, Freedom Rides, boycotts, riots, protest marches.

SS.912.A.7.5:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 51-52. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Assess key figures and organizations in shaping the Civil Rights Movement and Black Power Movement.
Clarifications:
Examples may include, but are not limited to, the NAACP, National Urban League, SNCC, CORE, James Farmer, Charles Houston, Thurgood
Marshall, Rosa Parks, Constance Baker Motley, the Little Rock Nine, Roy Wilkins, Whitney M. Young, A. Philip Randolph, Dr. Martin Luther King, Jr.,
Robert F. Williams, Fannie Lou Hamer, Malcolm X [El-Hajj Malik El-Shabazz], Stokely Carmichael [Kwame Ture], H. Rap Brown [Jamil Abdullah Al-

SS.912.A.7.6: Amin], the Black Panther Party [e.g., Huey P. Newton, Bobby Seale].
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 51-52. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Assess the building of coalitions between African Americans, whites, and other groups in achieving integration and equal rights.
Clarifications:
Examples may include, but are not limited to, Freedom Summer, Freedom Rides, Montgomery Bus Boycott, Tallahassee Bus Boycott of 1956,
March on Washington.

SS.912.A.7.7:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 51-52. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Identify the expansion of civil rights and liberties by examining the principles contained in primary documents.

$5.912.C.2.9- Clarifications:

o Examples are Preamble, Declaration of Independence, Constitution, Emancipation Proclamation, 13th, 14th, 15th, 19th, 24th, and 26th

Amendments, Voting Rights Act of 1965.

SS.912.G.4.2: Use geographic terms and tools to analyze the push/pull factors contributing to human migration within and among places.

SS.912.G.4.3: Use geographic terms and tools to analyze the effects of migration both on the place of origin and destination, including border areas.

58 1. A T Recognize the practice of slavery and other forms of forced labor experienced during the 13th through 17th centuries in East Africa, West Africa,

Europe, Southwest Asia, and the Americas.
Mathematicians who participate in effortful learning both individually and with others:
e Analyze the problem in a way that makes sense given the task.
e Ask questions that will help with solving the task.
e Build perseverance by modifying methods as needed while solving a challenging task.
e Stay engaged and maintain a positive mindset when working to solve tasks.
e Help and support each other when attempting a new method or approach.

MA.K12.MTR.1.1: e
Clarifications:

Teachers who encourage students to participate actively in effortful learning both individually and with others:

page 3006 of 4363



e Cultivate a community of growth mindset learners.

e Foster perseverance in students by choosing tasks that are challenging.
e Develop students’ ability to analyze and problem solve.

e Recognize students’ effort when solving challenging problems.

Demonstrate understanding by representing problems in multiple ways.
Mathematicians who demonstrate understanding by representing problems in multiple ways:

e Build understanding through modeling and using manipulatives.

e Represent solutions to problems in multiple ways using objects, drawings, tables, graphs and equations.
e Progress from modeling problems with objects and drawings to using algorithms and equations.

e Express connections between concepts and representations.

MA.K12.MTR.2.1: e Choose a representation based on the given context or purpose.

Clarifications:
Teachers who encourage students to demonstrate understanding by representing problems in multiple ways:
e Help students make connections between concepts and representations.
e Provide opportunities for students to use manipulatives when investigating concepts.
e Guide students from concrete to pictorial to abstract representations as understanding progresses.
e Show students that various representations can have different purposes and can be useful in different situations.

Complete tasks with mathematical fluency.
Mathematicians who complete tasks with mathematical fluency:

e Select efficient and appropriate methods for solving problems within the given context.
e Maintain flexibility and accuracy while performing procedures and mental calculations.

e Complete tasks accurately and with confidence.

e Adapt procedures to apply them to a new context.

MA.K12.MTR.3.1: ) - . )
e Use feedback to improve efficiency when performing calculations.

Clarifications:
Teachers who encourage students to complete tasks with mathematical fluency:
e Provide students with the flexibility to solve problems by selecting a procedure that allows them to solve efficiently and accurately.
e Offer multiple opportunities for students to practice efficient and generalizable methods.
e Provide opportunities for students to reflect on the method they used and determine if a more efficient method could have been used.

Engage in discussions that reflect on the mathematical thinking of self and others.
Mathematicians who engage in discussions that reflect on the mathematical thinking of self and others:

e Communicate mathematical ideas, vocabulary and methods effectively.
e Analyze the mathematical thinking of others.

e Compare the efficiency of a method to those expressed by others.

e Recognize errors and suggest how to correctly solve the task.

e Justify results by explaining methods and processes.

MA.K12.MTR.4.1: . .
e Construct possible arguments based on evidence.

Clarifications:
Teachers who encourage students to engage in discussions that reflect on the mathematical thinking of self and others:
e Establish a culture in which students ask questions of the teacher and their peers, and error is an opportunity for learning.
e Create opportunities for students to discuss their thinking with peers.
e Select, sequence and present student work to advance and deepen understanding of correct and increasingly efficient methods.
e Develop students’ ability to justify methods and compare their responses to the responses of their peers.

Use patterns and structure to help understand and connect mathematical concepts.
Mathematicians who use patterns and structure to help understand and connect mathematical concepts:

e Focus on relevant details within a problem.

e Create plans and procedures to logically order events, steps or ideas to solve problems.
e Decompose a complex problem into manageable parts.

e Relate previously learned concepts to new concepts.

e Look for similarities among problems.

MA.K12.MTR.5.1: X i . .
e Connect solutions of problems to more complicated large-scale situations.

Clarifications:
Teachers who encourage students to use patterns and structure to help understand and connect mathematical concepts:
e Help students recognize the patterns in the world around them and connect these patterns to mathematical concepts.
e Support students to develop generalizations based on the similarities found among problems.
e Provide opportunities for students to create plans and procedures to solve problems.
e Develop students’ ability to construct relationships between their current understanding and more sophisticated ways of thinking.

Assess the reasonableness of solutions.
Mathematicians who assess the reasonableness of solutions:

e Estimate to discover possible solutions.

e Use benchmark quantities to determine if a solution makes sense.

e Check calculations when solving problems.

e Verify possible solutions by explaining the methods used.
MA.K12.MTR.6.1: e Evaluate results based on the given context.

Clarifications:
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Teachers who encourage students to assess the reasonableness of solutions:
e Have students estimate or predict solutions prior to solving.
e Prompt students to continually ask, “Does this solution make sense? How do you know?”
e Reinforce that students check their work as they progress within and after a task.
e Strengthen students’ ability to verify solutions through justifications.

Apply mathematics to real-world contexts.
Mathematicians who apply mathematics to real-world contexts:

e Connect mathematical concepts to everyday experiences.
e Use models and methods to understand, represent and solve problems.
e Perform investigations to gather data or determine if a method is appropriate. ¢ Redesign models and methods to improve accuracy or efficiency.

MA.K12.MTR.7.1: Clarifications:

Teachers who encourage students to apply mathematics to real-world contexts:
e Provide opportunities for students to create models, both concrete and abstract, and perform investigations.
e Challenge students to question the accuracy of their models and methods.
e Support students as they validate conclusions by comparing them to the given situation.
e [ndicate how various concepts can be applied to other disciplines.

Cite evidence to explain and justify reasoning.

Clarifications:

K-1 Students include textual evidence in their oral communication with guidance and support from adults. The evidence can consist of details
from the text without naming the text. During 1st grade, students learn how to incorporate the evidence in their writing.

2-3 Students include relevant textual evidence in their written and oral communication. Students should name the text when they refer to it.
In 3rd grade, students should use a combination of direct and indirect citations.

ELA.K12.EE.1.1: . . . . . 5
4-5 Students continue with previous skills and reference comments made by speakers and peers. Students cite texts that they’ve directly

quoted, paraphrased, or used for information. When writing, students will use the form of citation dictated by the instructor or the style guide
referenced by the instructor.

6-8 Students continue with previous skills and use a style guide to create a proper citation.

9-12 Students continue with previous skills and should be aware of existing style guides and the ways in which they differ.

Read and comprehend grade-level complex texts proficiently.

ELA.K12.EE.2.1: Clarifications:
See Text Complexity for grade-level complexity bands and a text complexity rubric.

Make inferences to support comprehension.

Clarifications:

ELA.K12.EE.3.1: Students will make inferences before the words infer or inference are introduced. Kindergarten students will answer questions like “Why is the girl
smiling?” or make predictions about what will happen based on the title page. Students will use the terms and apply them in 2nd grade and
beyond.

Use appropriate collaborative techniques and active listening skills when engaging in discussions in a variety of situations.

Clarifications:

In kindergarten, students learn to listen to one another respectfully.

In grades 1-2, students build upon these skills by justifying what they are thinking. For example: I think because ." The
collaborative conversations are becoming academic conversations.

ELA.K12.EE.4.1:

In grades 3-12, students engage in academic conversations discussing claims and justifying their reasoning, refining and applying skills. Students
build on ideas, propel the conversation, and support claims and counterclaims with evidence.

Use the accepted rules governing a specific format to create quality work.

Clarifications:

ELA.K12.EE.5.1: Students will incorporate skills learned into work products to produce quality work. For students to incorporate these skills appropriately, they
must receive instruction. A 3rd grade student creating a poster board display must have instruction in how to effectively present information to
do quality work.

Use appropriate voice and tone when speaking or writing.

Clarifications:
ELA.K12.EE.6.1:
In kindergarten and 1st grade, students learn the difference between formal and informal language. For example, the way we talk to our friends

differs from the way we speak to adults. In 2nd grade and beyond, students practice appropriate social and academic language to discuss texts.

ELD.K12.ELL.SI.1: English language learners communicate for social and instructional purposes within the school setting.
ELD.K12.ELL.SS.1: English language learners communicate information, ideas and concepts necessary for academic success in the content area of Social Studies.
Evaluate how environment and personal health are interrelated.

MIE SR G 1.5 Clarifications:
’ T Food options within a community; prenatal-care services; availability of recreational facilities; air quality; weather-safety awareness; and weather,

air, and water conditions.

General Course Information and Notes

GENERAL NOTES
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This course consists of the following content area strands: World History, United States History, Geography, Humanities, Civics and Government. The primary content
emphasis for this course pertains to the study of the chronological development of African-Americans by examining the political, economic, social, religious, military and cultural
events that affected the cultural group. Content will include, but is not limited to, West African heritage, the Middle Passage and Triangular Trade, the African Diaspora,
significant turning points and trends in the development of African-American culture and institutions, enslavement and emancipation, the Abolition, Black Nationalist, and Civil
Rights movements, major historical figures and events in African-American history, and contemporary African-American affairs.

Instructional Practices - Teaching from well-written, grade-level instructional materials enhances students' content area knowledge and also strengthens their ability to
comprehend longer, complex reading passages on any topic for any reason. Using the following instructional practices also helps student learning:

1. Reading assignments from longer text passages as well as shorter ones when text is extremely complex.
2. Making close reading and rereading of texts central to lessons.

3. Asking high-level, text-specific questions and requiring high-level, complex tasks and assignments.

4. Requiring students to support answers with evidence from the text.

5. Providing extensive text-based research and writing opportunities (claims and evidence).

Florida’s Benchmarks for Excellent Student Thinking (B.E.S.T.) Standards

This course includes Florida’s B.E.S.T. ELA Expectations (EE) and Mathematical Thinking and Reasoning Standards (MTRs) for students. Florida educators should intentionally
embed these standards within the content and their instruction as applicable. For guidance on the implementation of the EEs and MTRs, please visit
cpalms.org/Standards/BEST_Standards.aspx and select the appropriate B.E.S.T. Standards package.

English Language Development ELD Standards Special Notes Section:

Teachers are required to provide listening, speaking, reading and writing instruction that allows English language learners (ELL) to communicate information, ideas and
concepts for academic success in the content area of Social Studies. For the given level of English language proficiency and with visual, graphic, or interactive support,
students will interact with grade level words, expressions, sentences and discourse to process or produce language necessary for academic success. The ELD standard should
specify a relevant content area concept or topic of study chosen by curriculum developers and teachers which maximizes an ELL's need for communication and social skills. To
access an ELL supporting document which delineates performance definitions and descriptors, please click on the following link: cpalms.org/uploads/docs/standards/eld/SS.pdf

Additional Instructional Resources:
Kinsey Collection: thekinseycollection.com/the-kinsey-collection-on-itunes-u/

GENERAL INFORMATION

Course Path: Section: Grades PreK to 12 Education
Courses > Grade Group: Grades 9 to 12 and Adult

Course Number: 2100335 Education Courses > Subject: Social Studies >
SubSubject: American and Western Hemispheric
Histories >
Abbreviated Title: AFRICAN-AMER HISTORY

Number of Credits: Half credit (.5) Course Length: Semester (S)

Course Type: Elective Course Course Level: 2

Course Status: Draft - Course Pending Approval
Grade Level(s): 9,10,11,12

Educator Certifications

History (Grades 6-12)
Social Science (Grades 5-9)
Social Science (Grades 6-12)
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African-American History Honors (#2100336) 2oz s eeyons

Course Standards

SS.912.A.1.1: Describe the importance of historiography, which includes how historical knowledge is obtained and transmitted, when interpreting events in history.
Utilize a variety of primary and secondary sources to identify author, historical significance, audience, and authenticity to understand a historical period.

SS.912.A.1.2: Clarifications:

Examples of primary and secondary sources may be found on various websites such as the site for The Kinsey Collection.

SS.912.A.1.3: Utilize timelines to identify the time sequence of historical data.

Analyze how images, symbols, objects, cartoons, graphs, charts, maps, and artwork may be used to interpret the significance of time periods and
events from the past.

SS.912.A.1.4:

Evaluate the validity, reliability, bias, and authenticity of current events and Internet resources.

Clarifications:
Students should be encouraged to utilize FINDS (Focus, Investigate, Note, Develop, Score), Florida's research process model accessible at:

SS.912.A.1.5: fldoe.org/bii/Library_Media/pdf/12TotalFINDS.pdf

SS.912.A.1.6: Use case studies to explore social, political, legal, and economic relationships in history.
SS.912.A.1.7: Describe various socio-cultural aspects of American life including arts, artifacts, literature, education, and publications.
Review causes and consequences of the Civil War.

Clarifications:

Examples may include, but are not limited to, slavery, states' rights, territorial claims, abolitionist movement, regional differences, Reconstruction,
13th, 14th, and 15th amendments.

SS.912.A.2.1:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
assessed view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Assess the influence of significant people or groups on Reconstruction.

Clarifications:
Examples may include, but are not limited to, Alexander H. Stephens, Andrew Johnson, carpetbaggers, Charles Sumner, Elizabeth Cady Stanton,
Frederick Douglass, Hiram Revels, Hiram Rhodes Revels, Jefferson Davis, Ku Klux Klan, Oliver O. Howard, Radical Republicans, Rutherford B. Hayes,

SS.912.A.2.2: scalawags, Thaddeus Stevens, Ulysses S. Grant, and William T. Sherman.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Distinguish the freedoms guaranteed to African Americans and other groups with the 13th, 14th, and 15th Amendments to the Constitution.

Clarifications:

Examples may include, but are not limited to, abolition of slavery, citizenship, suffrage, equal protection.
SS.912.A.2.4:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Assess how Jim Crow Laws influenced life for African Americans and other racial/ethnic minority groups.

Clarifications:

SS.912.A.2.5: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare the effects of the Black Codes and the Nadir on freed people, and analyze the sharecropping system and debt peonage as practiced in the
United States.

Clarifications:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

SS.912.A.2.6:

Identify significant inventors of the Industrial Revolution including African Americans and women.

Clarifications:

Examples may include, but are not limited to, Lewis Howard Latimer, Jan E. Matzeliger, Sarah E. Goode, Granville T. Woods, Alexander Graham
Bell, Thomas Edison, George Pullman, Henry Ford, Orville and Wilbur Wright, Elijah McCoy, Garrett Morgan, Madame C.J. Walker, George
SS.912.A.3.5: Westinghouse.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 23-26. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
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Examine the importance of social change and reform in the late 19th and early 20th centuries (class system, migration from farms to cities, Social
Gospel movement, role of settlement houses and churches in providing services to the poor).

Clarifications:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on the
FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

SS.912.A.3.8:

Compare the experiences Americans (African Americans, Hispanics, Asians, women, conscientious objectors) had while serving in Europe.

Clarifications:

SS.912.A.4.8: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare how the war impacted German Americans, Asian Americans, African Americans, Hispanic Americans, Jewish Americans, Native Americans,
women and dissenters in the United States.

Clarifications:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

SS.912.A.4.9:

Examine key events and peoples in Florida history as they relate to United States history.

Clarifications:

Examples may include, but are not limited to, the Spanish-American War, Ybor City, Jose Marti.
SS.912.A.4.11:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Explain the causes of the public reaction (Sacco and Vanzetti, labor, racial unrest) associated with the Red Scare.

Clarifications:

Examples may also include, but are not limited to, Palmer Raids, FBI, J. Edgar Hoover.
SS.912.A.5.2:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze the influence that Hollywood, the Harlem Renaissance, the Fundamentalist movement, and prohibition had in changing American society in the
1920s.

Clarifications:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

SS.912.A.5.6:

Examine the freedom movements that advocated civil rights for African Americans, Latinos, Asians, and women.

Clarifications:

SS.912.A.5.7: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare the views of Booker T. Washington, W.E.B. DuBois, and Marcus Garvey relating to the African American experience.

Clarifications:

SS.912.A.5.8: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Explain why support for the Ku Klux Klan varied in the 1920s with respect to issues such as anti-immigration, anti-African American, anti-Catholic, anti-
Jewish, anti-women, and anti-union ideas.

Clarifications:

Examples may include, but are not limited to, 100 Percent Americanism.
SS.912.A.5.9:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze support for and resistance to civil rights for women, African Americans, Native Americans, and other minorities.

Clarifications:

SS.912.A.5.10: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Describe the rationale for the formation of the United Nations, including the contribution of Mary McLeod Bethune.

Clarifications:

Examples may include, but are not limited to, the Declaration of Human Rights.
SS.912.A.6.9:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 40-42. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare nonviolent and violent approaches utilized by groups (African Americans, women, Native Americans, Hispanics) to achieve civil rights.
T
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Clarifications:
Examples may include, but are not limited to, sit-ins, Freedom Rides, boycotts, riots, protest marches.

SS.912.A.7.5:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 51-52. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Assess key figures and organizations in shaping the Civil Rights Movement and Black Power Movement.
Clarifications:
Examples may include, but are not limited to, the NAACP, National Urban League, SNCC, CORE, James Farmer, Charles Houston, Thurgood
Marshall, Rosa Parks, Constance Baker Motley, the Little Rock Nine, Roy Wilkins, Whitney M. Young, A. Philip Randolph, Dr. Martin Luther King, Jr.,
Robert F. Williams, Fannie Lou Hamer, Malcolm X [El-Hajj Malik El-Shabazz], Stokely Carmichael [Kwame Ture], H. Rap Brown [Jamil Abdullah Al-
SS.912.A.7.6: Amin], the Black Panther Party [e.g., Huey P. Newton, Bobby Seale].
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 51-52. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Assess the building of coalitions between African Americans, whites, and other groups in achieving integration and equal rights.
Clarifications:
Examples may include, but are not limited to, Freedom Summer, Freedom Rides, Montgomery Bus Boycott, Tallahassee Bus Boycott of 1956,
March on Washington.
SS.912.A.7.7:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 51-52. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze significant Supreme Court decisions relating to integration, busing, affirmative action, the rights of the accused, and reproductive rights.

Clarifications:

Examples may include, but are not limited to, Plessy v. Ferguson [1896], Brown v. Board of Education [1954], Swann v. Charlotte-Mecklenburg
Board of Education [1971], Regents of the University of California v. Bakke [1978], Miranda v. Arizona [1966], Gideon v. Wainwright [1963], Mapp
SS.912.A.7.8: v. Ohio [1961], and Roe v. Wade [1973].

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 53-54. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

SS.912.A.7.9: Examine the similarities of social movements (Native Americans, Hispanics, women, anti-war protesters) of the 1960s and 1970s.
Analyze the foreign policy of the United States as it relates to Africa, Asia, the Caribbean, Latin America, and the Middle East.

Clarifications:
Examples may include, but aren ot limited to, Haiti, Bosnia-Kosovo, Rwanda, Grenada, Camp David Accords, Iran Hostage Crisis, Lebanon, Iran-Iraq
War, Reagan Doctrine, Iran-Contra Affair, Persian Gulf War.

SS.912.A.7.11:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 55-56. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Analyze political, economic, and social concerns that emerged at the end of the 20th century and into the 21st century.
Clarifications:
Examples may include, but are not limited to, AIDS, Green Revolution, outsourcing of jobs, global warming, human rights violations.
SS.912.A.7.12:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 57-59. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Examine key events and key people in Florida history as they relate to United States history.
Clarifications:
Examples may include, but are not limited to, selection of Central Florida as a location for Disney, growth of the citrus and cigar industries,
construction of Interstates, Harry T. Moore, Pork Chop Gang, Claude Pepper, changes in the space program, use of DEET, Hurricane Andrew, the
SS.912.A.7.17: Election of 2000, migration and immigration, Sunbelt state.
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 47-52 and pages 57-59. Additional resources
may be found on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Identify the expansion of civil rights and liberties by examining the principles contained in primary documents.
Clarifications:
SS.912.C.2.9:

Examples are Preamble, Declaration of Independence, Constitution, Emancipation Proclamation, 13th, 14th, 15th, 19th, 24th, and 26th
Amendments, Voting Rights Act of 1965.

Evaluate the significance and outcomes of landmark Supreme Court cases.

Clarifications:

SS.912.C.3.10: Examples are Marbury v. Madison, Plessy v. Ferguson, Brown v. Board of Education, Gideon v. Wainwright, Miranda v. Arizona, Tinker v. Des
Moines, Hazelwood v. Kuhlmeier, United States v. Nixon, Roe v. Wade, Bush v. Gore, Texas v. Johnson, Mapp v. Ohio, McCulloch v. Maryland,
District of Columbia v. Heller.

SS.912.C.4.3: Assess human rights policies of the United States and other countries.
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SS.912.E.2.3:

S$S.912.G.1.1:

SS.912.G.1.2:

SS.912.G.1.3:

S$S.912.G.1.4:

SS.912.G.2.1:

$S.912.G.2.2:

SS.912.G.2.3:

SS.912.G.4.1:
SS.912.G.4.2:
SS.912.G.4.3:
SS.912.G.4.7:
SS.912.G.4.9:

SS.912.H.1.4:

SS.912.H.3.1:
SS.912.P.10.1:
SS.912.P.10.3:
SS.912.P.10.4:
SS.912.P.10.6:
SS.912.P.10.12:
SS.912.S.1.4:
S$S.912.8.2.1:
SS.912.5.2.6:
$S.912.5.2.9:

S$S.912.S.4.10:

SS.912.W.1.1:

SS.912.W.1.2:

SS.912.W.1.3:

SS.912.W.1.4:

SS.912.W.1.5:

SS.912.W.1.6:

SS.912.W.4.14:

SS.912.W.4.15:

MA.K12.MTR.1.1:

Research contributions of entrepreneurs, inventors, and other key individuals from various gender, social, and ethnic backgrounds in the development
of the United States.

Design maps using a variety of technologies based on descriptive data to explain physical and cultural attributes of major world regions.

Use spatial perspective and appropriate geographic terms and tools, including the Six Essential Elements, as organizational schema to describe any
given place.

Employ applicable units of measurement and scale to solve simple locational problems using maps and globes.

Analyze geographic information from a variety of sources including primary sources, atlases, computer, and digital sources, Geographic Information
Systems (GIS), and a broad variety of maps.

Clarifications:
Examples are thematic, contour, and dot-density.

Identify the physical characteristics and the human characteristics that define and differentiate regions.

Clarifications:
Examples of physical characteristics are climate, terrain, resources.
Examples of human characteristics are religion, government, economy, demography.

Describe the factors and processes that contribute to the differences between developing and developed regions of the world.

Use geographic terms and tools to analyze case studies of regional issues in different parts of the world that have critical economic, physical, or political
ramifications.

Clarifications:
Examples are desertification, global warming, cataclysmic natural disasters.

Interpret population growth and other demographic data for any given place.

Use geographic terms and tools to analyze the push/pull factors contributing to human migration within and among places.

Use geographic terms and tools to analyze the effects of migration both on the place of origin and destination, including border areas.
Use geographic terms and tools to explain cultural diffusion throughout places, regions, and the world.

Use political maps to describe the change in boundaries and governments within continents over time.

Explain philosophical beliefs as they relate to works in the arts.

Clarifications:
Examples are classical architecture, protest music, Native American dance, Japanese Noh.

Analyze the effects of transportation, trade, communication, science, and technology on the preservation and diffusion of culture.
Define culture and diversity.

Discuss the relationship between culture and conceptions of self and identity.

Discuss psychological research examining race and ethnicity.

Discuss how privilege and social power structures relate to stereotypes, prejudice, and discrimination.

Examine how perspectives affect stereotypes and treatment of minority and majority groups in society.

Examine changing points of view of social issues, such as poverty, crime and discrimination.

Define the key components of a culture, such as knowledge, language and communication, customs, values, norms, and physical objects.
Identify the factors that promote cultural diversity within the United States.

Prepare original written and oral reports and presentations on specific events, people or historical eras.

Distinguish the degree of assimilation that ethnic, cultural, and social groups achieve with the United States culture.

Clarifications:
Examples may include, but are not limited to, forced vs. voluntary assimilations, association with different groups, interaction within a cultural
community, adaptation within families due to education.

Use timelines to establish cause and effect relationships of historical events.
Compare time measurement systems used by different cultures.

Clarifications:
Examples are Chinese, Gregorian, and Islamic calendars, dynastic periods, decade, century, era.

Interpret and evaluate primary and secondary sources.

Clarifications:
Examples are artifacts, images, auditory and written sources.

Explain how historians use historical inquiry and other sciences to understand the past.

Clarifications:
Examples are archaeology, economics, geography, forensic chemistry, political science, physics.

Compare conflicting interpretations or schools of thought about world events and individual contributions to history (historiography).
Evaluate the role of history in shaping identity and character.

Clarifications:
Examples are ethnic, cultural, personal, national, religious.

Recognize the practice of slavery and other forms of forced labor experienced during the 13th through 17th centuries in East Africa, West Africa,
Europe, Southwest Asia, and the Americas.
Explain the origins, developments, and impact of the trans-Atlantic slave trade between West Africa and the Americas.
Mathematicians who participate in effortful learning both individually and with others:
e Analyze the problem in a way that makes sense given the task.
e Ask questions that will help with solving the task.
e Build perseverance by modifying methods as needed while solving a challenging task.
e Stay engaged and maintain a positive mindset when working to solve tasks.
e Help and support each other when attempting a new method or approach.

Clarifications:
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Teachers who encourage students to participate actively in effortful learning both individually and with others:
e Cultivate a community of growth mindset learners.
e Foster perseverance in students by choosing tasks that are challenging.
e Develop students’ ability to analyze and problem solve.
e Recognize students’ effort when solving challenging problems.

Demonstrate understanding by representing problems in multiple ways.
Mathematicians who demonstrate understanding by representing problems in multiple ways:

e Build understanding through modeling and using manipulatives.

e Represent solutions to problems in multiple ways using objects, drawings, tables, graphs and equations.
e Progress from modeling problems with objects and drawings to using algorithms and equations.

e Express connections between concepts and representations.

MA.K12.MTR.2.1: e Choose a representation based on the given context or purpose.

Clarifications:
Teachers who encourage students to demonstrate understanding by representing problems in multiple ways:
e Help students make connections between concepts and representations.
e Provide opportunities for students to use manipulatives when investigating concepts.
e Guide students from concrete to pictorial to abstract representations as understanding progresses.
e Show students that various representations can have different purposes and can be useful in different situations.

Complete tasks with mathematical fluency.
Mathematicians who complete tasks with mathematical fluency:

e Select efficient and appropriate methods for solving problems within the given context.
e Maintain flexibility and accuracy while performing procedures and mental calculations.

e Complete tasks accurately and with confidence.

e Adapt procedures to apply them to a new context.

MA.K12.MTR.3.1:
e Use feedback to improve efficiency when performing calculations.

Clarifications:
Teachers who encourage students to complete tasks with mathematical fluency:
e Provide students with the flexibility to solve problems by selecting a procedure that allows them to solve efficiently and accurately.
e Offer multiple opportunities for students to practice efficient and generalizable methods.
e Provide opportunities for students to reflect on the method they used and determine if a more efficient method could have been used.

Engage in discussions that reflect on the mathematical thinking of self and others.
Mathematicians who engage in discussions that reflect on the mathematical thinking of self and others:

e Communicate mathematical ideas, vocabulary and methods effectively.
e Analyze the mathematical thinking of others.

e Compare the efficiency of a method to those expressed by others.

e Recognize errors and suggest how to correctly solve the task.

e Justify results by explaining methods and processes.

MA.K12.MTR.4.1: ) .
e Construct possible arguments based on evidence.

Clarifications:
Teachers who encourage students to engage in discussions that reflect on the mathematical thinking of self and others:
e Establish a culture in which students ask questions of the teacher and their peers, and error is an opportunity for learning.
e Create opportunities for students to discuss their thinking with peers.
e Select, sequence and present student work to advance and deepen understanding of correct and increasingly efficient methods.

o Develop students’ ability to justify methods and compare their responses to the responses of their peers.

Use patterns and structure to help understand and connect mathematical concepts.
Mathematicians who use patterns and structure to help understand and connect mathematical concepts:

e Focus on relevant details within a problem.

e Create plans and procedures to logically order events, steps or ideas to solve problems.
e Decompose a complex problem into manageable parts.

e Relate previously learned concepts to new concepts.

e Look for similarities among problems.

MA.K12.MTR.5.1: . . L
e Connect solutions of problems to more complicated large-scale situations.

Clarifications:
Teachers who encourage students to use patterns and structure to help understand and connect mathematical concepts:
e Help students recognize the patterns in the world around them and connect these patterns to mathematical concepts.
e Support students to develop generalizations based on the similarities found among problems.
e Provide opportunities for students to create plans and procedures to solve problems.
e Develop students’ ability to construct relationships between their current understanding and more sophisticated ways of thinking.

Assess the reasonableness of solutions.
Mathematicians who assess the reasonableness of solutions:

e Estimate to discover possible solutions.

e Use benchmark quantities to determine if a solution makes sense.
e Check calculations when solving problems.

e Verify possible solutions by explaining the methods used.

MA.K12.MTR.6.1: e Evaluate results based on the given context.
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Clarifications:
Teachers who encourage students to assess the reasonableness of solutions:
e Have students estimate or predict solutions prior to solving.
e Prompt students to continually ask, “Does this solution make sense? How do you know?”
e Reinforce that students check their work as they progress within and after a task.
e Strengthen students’ ability to verify solutions through justifications.

Apply mathematics to real-world contexts.
Mathematicians who apply mathematics to real-world contexts:

e Connect mathematical concepts to everyday experiences.

e Use models and methods to understand, represent and solve problems.

e Perform investigations to gather data or determine if a method is appropriate. ¢ Redesign models and methods to improve accuracy or efficiency.
MA.K12.MTR.7.1: Clarifications:

Teachers who encourage students to apply mathematics to real-world contexts:
e Provide opportunities for students to create models, both concrete and abstract, and perform investigations.
e Challenge students to question the accuracy of their models and methods.
e Support students as they validate conclusions by comparing them to the given situation.
e Indicate how various concepts can be applied to other disciplines.

Cite evidence to explain and justify reasoning.

Clarifications:

K-1 Students include textual evidence in their oral communication with guidance and support from adults. The evidence can consist of details
from the text without naming the text. During 1st grade, students learn how to incorporate the evidence in their writing.

2-3 Students include relevant textual evidence in their written and oral communication. Students should name the text when they refer to it.
In 3rd grade, students should use a combination of direct and indirect citations.

ELA.K12.EE.1.1: 4-5 Students continue with previous skills and reference comments made by speakers and peers. Students cite texts that they’ve directly

quoted, paraphrased, or used for information. When writing, students will use the form of citation dictated by the instructor or the style guide
referenced by the instructor.

6-8 Students continue with previous skills and use a style guide to create a proper citation.

9-12 Students continue with previous skills and should be aware of existing style guides and the ways in which they differ.

Read and comprehend grade-level complex texts proficiently.

ELA.K12.EE.2.1: Clarifications:
See Text Complexity for grade-level complexity bands and a text complexity rubric.

Make inferences to support comprehension.

Clarifications:

ELA.K12.EE.3.1: Students will make inferences before the words infer or inference are introduced. Kindergarten students will answer questions like “Why is the girl
smiling?” or make predictions about what will happen based on the title page. Students will use the terms and apply them in 2nd grade and
beyond.

Use appropriate collaborative techniques and active listening skills when engaging in discussions in a variety of situations.

Clarifications:

In kindergarten, students learn to listen to one another respectfully.

In grades 1-2, students build upon these skills by justifying what they are thinking. For example: I think because " The
collaborative conversations are becoming academic conversations.

ELA.K12.EE.4.1:

In grades 3-12, students engage in academic conversations discussing claims and justifying their reasoning, refining and applying skills. Students
build on ideas, propel the conversation, and support claims and counterclaims with evidence.

Use the accepted rules governing a specific format to create quality work.

Clarifications:

ELA.K12.EE.5.1: Students will incorporate skills learned into work products to produce quality work. For students to incorporate these skills appropriately, they
must receive instruction. A 3rd grade student creating a poster board display must have instruction in how to effectively present information to
do quality work.

Use appropriate voice and tone when speaking or writing.

ELAK12.EE 6.1: Clarifications:
’ T In kindergarten and 1st grade, students learn the difference between formal and informal language. For example, the way we talk to our friends

differs from the way we speak to adults. In 2nd grade and beyond, students practice appropriate social and academic language to discuss texts.

ELD.K12.ELL.SS.1: English language learners communicate information, ideas and concepts necessary for academic success in the content area of Social Studies.
Evaluate how public health policies and government regulations can influence health promotion and disease prevention.

HE.912.C.2.4: Clarifications:
Seat-belt enforcement, underage alcohol sales, reporting communicable diseases, child care, and AED availability.

General Course Information and Notes

GENERAL NOTES

The grade 9-12 African-American History Honors course consists of the following content area strands: World History, American History, Geography, Humanities, Civics and
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Government. The primary content emphasis for this course pertains to the study of the chronological development of African Americans by examining the political, economic,
social, religious, military and cultural events that affected the cultural group. Content will include, but is not limited to, West African heritage, the Middle Passage and
Triangular Trade, the African Diaspora, significant turning points and trends in the development of African American culture and institutions, enslavement and emancipation,
the Abolition, Black Nationalist, and Civil Rights movements, major historical figures and events in African-American history, and contemporary African-American affairs.

Honors and Advanced Level Course Note: Advanced courses require a greater demand on students through increased academic rigor. Academic rigor is obtained
through the application, analysis, evaluation, and creation of complex ideas that are often abstract and multi-faceted. Students are challenged to think and collaborate
critically on the content they are learning. Honors level rigor will be achieved by increasing text complexity through text selection, focus on high-level qualitative measures,
and complexity of task. Instruction will be structured to give students a deeper understanding of conceptual themes and organization within and across disciplines. Academic
rigor is more than simply assigning to students a greater quantity of work.

Instructional Practices: Teaching from well-written, grade-level instructional materials enhances students' content area knowledge and also strengthens their ability to
comprehend longer, complex reading passages on any topic for any reason. Using the following instructional practices also helps student learning: Reading assignments from
longer text passages as well as shorter ones when text is extremely complex.

Making close reading and rereading of texts central to lessons.
Asking high-level, text specific questions and requiring high-level, complex tasks and assignments.
Requiring students to support answers with evidence from the text.

W

Providing extensive text-based research and writing opportunities (claims and evidence).
Florida’s Benchmarks for Excellent Student Thinking (B.E.S.T.) Standards:

This course includes Florida’s B.E.S.T. ELA Expectations (EE) and Mathematical Thinking and Reasoning Standards (MTRs) for students. Florida educators should intentionally
embed these standards within the content and their instruction as applicable. For guidance on the implementation of the EEs and MTRs, please
visit cpalms.org/Standards/BEST_Standards.aspx and select the appropriate B.E.S.T. Standards package.

English Language Development ELD Standards Special Notes Section: Teachers are required to provide listening, speaking, reading and writing instruction that allows
English language learners (ELL) to communicate information, ideas and concepts for academic success in the content area of Social Studies. For the given level of English
language proficiency and with visual, graphic, or interactive support, students will interact with grade level words, expressions, sentences and discourse to process or produce
language necessary for academic success. The ELD standard should specify a relevant content area concept or topic of study chosen by curriculum developers and teachers
which maximizes an ELL's need for communication and social skills. To access an ELL supporting document which delineates performance definitions and descriptors, please
click on the following link: cpalms.org/uploads/docs/standards/eld/SS.pdf.

Additional Instructional Resources:
Kinsey Collection: thekinseycollection.com/the-kinsey-collection-on-itunes-u/

GENERAL INFORMATION

Course Path: Section: Grades PreK to 12 Education
Courses > Grade Group: Grades 9 to 12 and Adult

Course Number: 2100336 Education Courses > Subject: Social Studies >
SubSubject: American and Western Hemispheric
Histories >

Abbreviated Title: AFR-AMER HIST HON
Number of Credits: Half credit (.5) Course Length: Semester (S)
Course Attributes:
e Honors
Course Type: Elective Course Course Level: 3
Course Status: Draft - Course Pending Approval

Grade Level(s): 9,10,11,12,30,31

Educator Certifications

Social Science (Grades 5-9)
History (Grades 6-12)
Social Science (Grades 6-12)
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African-American History (#2100340) 20 - aaseyons

Course Standards

SS.912.A.1.1: Describe the importance of historiography, which includes how historical knowledge is obtained and transmitted, when interpreting events in history.
Utilize a variety of primary and secondary sources to identify author, historical significance, audience, and authenticity to understand a historical period.

SS.912.A.1.2: Clarifications:

Examples of primary and secondary sources may be found on various websites such as the site for The Kinsey Collection.

SS.912.A.1.3: Utilize timelines to identify the time sequence of historical data.

Analyze how images, symbols, objects, cartoons, graphs, charts, maps, and artwork may be used to interpret the significance of time periods and
events from the past.

SS.912.A.1.4:

Evaluate the validity, reliability, bias, and authenticity of current events and Internet resources.

Clarifications:
Students should be encouraged to utilize FINDS (Focus, Investigate, Note, Develop, Score), Florida's research process model accessible at:

SS.912.A.1.5: fldoe.org/bii/Library_Media/pdf/12TotalFINDS.pdf

SS.912.A.1.6: Use case studies to explore social, political, legal, and economic relationships in history.
SS.912.A.1.7: Describe various socio-cultural aspects of American life including arts, artifacts, literature, education, and publications.
Review causes and consequences of the Civil War.

Clarifications:

Examples may include, but are not limited to, slavery, states' rights, territorial claims, abolitionist movement, regional differences, Reconstruction,
13th, 14th, and 15th amendments.

SS.912.A.2.1:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
assessed view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Assess the influence of significant people or groups on Reconstruction.

Clarifications:
Examples may include, but are not limited to, Alexander H. Stephens, Andrew Johnson, carpetbaggers, Charles Sumner, Elizabeth Cady Stanton,
Frederick Douglass, Hiram Revels, Hiram Rhodes Revels, Jefferson Davis, Ku Klux Klan, Oliver O. Howard, Radical Republicans, Rutherford B. Hayes,

SS.912.A.2.2: scalawags, Thaddeus Stevens, Ulysses S. Grant, and William T. Sherman.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Distinguish the freedoms guaranteed to African Americans and other groups with the 13th, 14th, and 15th Amendments to the Constitution.

Clarifications:

Examples may include, but are not limited to, abolition of slavery, citizenship, suffrage, equal protection.
SS.912.A.2.4:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Assess how Jim Crow Laws influenced life for African Americans and other racial/ethnic minority groups.

Clarifications:

SS.912.A.2.5: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare the effects of the Black Codes and the Nadir on freed people, and analyze the sharecropping system and debt peonage as practiced in the
United States.

Clarifications:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

SS.912.A.2.6:

Identify significant inventors of the Industrial Revolution including African Americans and women.

Clarifications:

Examples may include, but are not limited to, Lewis Howard Latimer, Jan E. Matzeliger, Sarah E. Goode, Granville T. Woods, Alexander Graham
Bell, Thomas Edison, George Pullman, Henry Ford, Orville and Wilbur Wright, Elijah McCoy, Garrett Morgan, Madame C.J. Walker, George
SS.912.A.3.5: Westinghouse.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 23-26. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
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Examine the importance of social change and reform in the late 19th and early 20th centuries (class system, migration from farms to cities, Social
Gospel movement, role of settlement houses and churches in providing services to the poor).

Clarifications:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on the
FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

SS.912.A.3.8:

Compare the experiences Americans (African Americans, Hispanics, Asians, women, conscientious objectors) had while serving in Europe.

Clarifications:

SS.912.A.4.8: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare how the war impacted German Americans, Asian Americans, African Americans, Hispanic Americans, Jewish Americans, Native Americans,
women and dissenters in the United States.

Clarifications:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

SS.912.A.4.9:

Examine key events and peoples in Florida history as they relate to United States history.

Clarifications:

Examples may include, but are not limited to, the Spanish-American War, Ybor City, Jose Marti.
SS.912.A.4.11:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Explain the causes of the public reaction (Sacco and Vanzetti, labor, racial unrest) associated with the Red Scare.

Clarifications:

Examples may also include, but are not limited to, Palmer Raids, FBI, J. Edgar Hoover.
SS.912.A.5.2:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze the influence that Hollywood, the Harlem Renaissance, the Fundamentalist movement, and prohibition had in changing American society in the
1920s.

Clarifications:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

SS.912.A.5.6:

Examine the freedom movements that advocated civil rights for African Americans, Latinos, Asians, and women.

Clarifications:

SS.912.A.5.7: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare the views of Booker T. Washington, W.E.B. DuBois, and Marcus Garvey relating to the African American experience.

Clarifications:

SS.912.A.5.8: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Explain why support for the Ku Klux Klan varied in the 1920s with respect to issues such as anti-immigration, anti-African American, anti-Catholic, anti-
Jewish, anti-women, and anti-union ideas.

Clarifications:

Examples may include, but are not limited to, 100 Percent Americanism.
SS.912.A.5.9:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze support for and resistance to civil rights for women, African Americans, Native Americans, and other minorities.

Clarifications:

SS.912.A.5.10: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Describe the rationale for the formation of the United Nations, including the contribution of Mary McLeod Bethune.

Clarifications:

Examples may include, but are not limited to, the Declaration of Human Rights.
SS.912.A.6.9:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 40-42. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare nonviolent and violent approaches utilized by groups (African Americans, women, Native Americans, Hispanics) to achieve civil rights.
T
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Clarifications:
Examples may include, but are not limited to, sit-ins, Freedom Rides, boycotts, riots, protest marches.

SS.912.A.7.5:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 51-52. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Assess key figures and organizations in shaping the Civil Rights Movement and Black Power Movement.
Clarifications:
Examples may include, but are not limited to, the NAACP, National Urban League, SNCC, CORE, James Farmer, Charles Houston, Thurgood
Marshall, Rosa Parks, Constance Baker Motley, the Little Rock Nine, Roy Wilkins, Whitney M. Young, A. Philip Randolph, Dr. Martin Luther King, Jr.,
Robert F. Williams, Fannie Lou Hamer, Malcolm X [El-Hajj Malik EI-Shabazz], Stokely Carmichael [Kwame Ture], H. Rap Brown [Jamil Abdullah Al-
SS.912.A.7.6: Amin], the Black Panther Party [e.g., Huey P. Newton, Bobby Seale].
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 51-52. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Assess the building of coalitions between African Americans, whites, and other groups in achieving integration and equal rights.
Clarifications:
Examples may include, but are not limited to, Freedom Summer, Freedom Rides, Montgomery Bus Boycott, Tallahassee Bus Boycott of 1956,
March on Washington.
SS.912.A.7.7:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 51-52. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze significant Supreme Court decisions relating to integration, busing, affirmative action, the rights of the accused, and reproductive rights.

Clarifications:

Examples may include, but are not limited to, Plessy v. Ferguson [1896], Brown v. Board of Education [1954], Swann v. Charlotte-Mecklenburg
Board of Education [1971], Regents of the University of California v. Bakke [1978], Miranda v. Arizona [1966], Gideon v. Wainwright [1963], Mapp
SS.912.A.7.8: v. Ohio [1961], and Roe v. Wade [1973].

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 53-54. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

SS.912.A.7.9: Examine the similarities of social movements (Native Americans, Hispanics, women, anti-war protesters) of the 1960s and 1970s.
Analyze the foreign policy of the United States as it relates to Africa, Asia, the Caribbean, Latin America, and the Middle East.

Clarifications:
Examples may include, but aren ot limited to, Haiti, Bosnia-Kosovo, Rwanda, Grenada, Camp David Accords, Iran Hostage Crisis, Lebanon, Iran-Iraq
War, Reagan Doctrine, Iran-Contra Affair, Persian Gulf War.

SS.912.A.7.11:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 55-56. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Analyze political, economic, and social concerns that emerged at the end of the 20th century and into the 21st century.
Clarifications:
Examples may include, but are not limited to, AIDS, Green Revolution, outsourcing of jobs, global warming, human rights violations.
SS.912.A.7.12:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 57-59. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Examine key events and key people in Florida history as they relate to United States history.
Clarifications:
Examples may include, but are not limited to, selection of Central Florida as a location for Disney, growth of the citrus and cigar industries,
construction of Interstates, Harry T. Moore, Pork Chop Gang, Claude Pepper, changes in the space program, use of DEET, Hurricane Andrew, the
SS.912.A.7.17: Election of 2000, migration and immigration, Sunbelt state.
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 47-52 and pages 57-59. Additional resources
may be found on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Identify the expansion of civil rights and liberties by examining the principles contained in primary documents.
Clarifications:
SS.912.C.2.9:

Examples are Preamble, Declaration of Independence, Constitution, Emancipation Proclamation, 13th, 14th, 15th, 19th, 24th, and 26th
Amendments, Voting Rights Act of 1965.

Evaluate the significance and outcomes of landmark Supreme Court cases.

Clarifications:

SS.912.C.3.10: Examples are Marbury v. Madison, Plessy v. Ferguson, Brown v. Board of Education, Gideon v. Wainwright, Miranda v. Arizona, Tinker v. Des
Moines, Hazelwood v. Kuhlmeier, United States v. Nixon, Roe v. Wade, Bush v. Gore, Texas v. Johnson, Mapp v. Ohio, McCulloch v. Maryland,
District of Columbia v. Heller.

SS.912.C.4.3: Assess human rights policies of the United States and other countries.
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SSE912NEN213:

S$S.912.G.1.1:

E8.912.©.1.27

SS.912.G.1.3:

SS.912.G.1.4:

SS.912.G.2.1:

SS.912.G.2.2:

SS.912.G.2.3:

SS.912.G.4.1:
SS.912.G.4.2:
SS.912.G.4.3:
S$S.912.G.4.7:
SS.912.G.4.9:

SS.912.H.1.4:

SS.912.H.3.1:
SS.912.W.1.1:

SS.912.W.1.2:

SS.912.W.1.3:

SS.912.W.1.4:

SS.912.W.1.5:

SS.912.W.1.6:

SS.912.W.4.14:

SS.912.W.4.15:

MA.K12.MTR.1.1:

MA.K12.MTR.2.1:

Research contributions of entrepreneurs, inventors, and other key individuals from various gender, social, and ethnic backgrounds in the development
of the United States.

Design maps using a variety of technologies based on descriptive data to explain physical and cultural attributes of major world regions.

Use spatial perspective and appropriate geographic terms and tools, including the Six Essential Elements, as organizational schema to describe any
given place.

Employ applicable units of measurement and scale to solve simple locational problems using maps and globes.

Analyze geographic information from a variety of sources including primary sources, atlases, computer, and digital sources, Geographic Information
Systems (GIS), and a broad variety of maps.

Clarifications:
Examples are thematic, contour, and dot-density.

Identify the physical characteristics and the human characteristics that define and differentiate regions.

Clarifications:
Examples of physical characteristics are climate, terrain, resources.
Examples of human characteristics are religion, government, economy, demography.

Describe the factors and processes that contribute to the differences between developing and developed regions of the world.

Use geographic terms and tools to analyze case studies of regional issues in different parts of the world that have critical economic, physical, or political
ramifications.

Clarifications:
Examples are desertification, global warming, cataclysmic natural disasters.

Interpret population growth and other demographic data for any given place.

Use geographic terms and tools to analyze the push/pull factors contributing to human migration within and among places.

Use geographic terms and tools to analyze the effects of migration both on the place of origin and destination, including border areas.
Use geographic terms and tools to explain cultural diffusion throughout places, regions, and the world.

Use political maps to describe the change in boundaries and governments within continents over time.

Explain philosophical beliefs as they relate to works in the arts.

Clarifications:
Examples are classical architecture, protest music, Native American dance, Japanese Noh.

Analyze the effects of transportation, trade, communication, science, and technology on the preservation and diffusion of culture.
Use timelines to establish cause and effect relationships of historical events.

Compare time measurement systems used by different cultures.

Clarifications:
Examples are Chinese, Gregorian, and Islamic calendars, dynastic periods, decade, century, era.

Interpret and evaluate primary and secondary sources.

Clarifications:
Examples are artifacts, images, auditory and written sources.

Explain how historians use historical inquiry and other sciences to understand the past.

Clarifications:
Examples are archaeology, economics, geography, forensic chemistry, political science, physics.

Compare conflicting interpretations or schools of thought about world events and individual contributions to history (historiography).
Evaluate the role of history in shaping identity and character.

Clarifications:

Examples are ethnic, cultural, personal, national, religious.

Recognize the practice of slavery and other forms of forced labor experienced during the 13th through 17th centuries in East Africa, West Africa,
Europe, Southwest Asia, and the Americas.
Explain the origins, developments, and impact of the trans-Atlantic slave trade between West Africa and the Americas.
Mathematicians who participate in effortful learning both individually and with others:
e Analyze the problem in a way that makes sense given the task.
e Ask questions that will help with solving the task.
e Build perseverance by modifying methods as needed while solving a challenging task.
e Stay engaged and maintain a positive mindset when working to solve tasks.
e Help and support each other when attempting a new method or approach.

Clarifications:
Teachers who encourage students to participate actively in effortful learning both individually and with others:
e Cultivate a community of growth mindset learners.
e Foster perseverance in students by choosing tasks that are challenging.
e Develop students’ ability to analyze and problem solve.
e Recognize students’ effort when solving challenging problems.

Demonstrate understanding by representing problems in multiple ways.
Mathematicians who demonstrate understanding by representing problems in multiple ways:

e Build understanding through modeling and using manipulatives.

e Represent solutions to problems in multiple ways using objects, drawings, tables, graphs and equations.
e Progress from modeling problems with objects and drawings to using algorithms and equations.

e Express connections between concepts and representations.

e Choose a representation based on the given context or purpose.
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Clarifications:
Teachers who encourage students to demonstrate understanding by representing problems in multiple ways:

e Help students make connections between concepts and representations.

e Provide opportunities for students to use manipulatives when investigating concepts.

e Guide students from concrete to pictorial to abstract representations as understanding progresses.

e Show students that various representations can have different purposes and can be useful in different situations.

Complete tasks with mathematical fluency.
Mathematicians who complete tasks with mathematical fluency:

e Select efficient and appropriate methods for solving problems within the given context.
e Maintain flexibility and accuracy while performing procedures and mental calculations.

e Complete tasks accurately and with confidence.

e Adapt procedures to apply them to a new context.

MA.K12.MTR.3.1: . - . )
e Use feedback to improve efficiency when performing calculations.

Clarifications:
Teachers who encourage students to complete tasks with mathematical fluency:
e Provide students with the flexibility to solve problems by selecting a procedure that allows them to solve efficiently and accurately.
e Offer multiple opportunities for students to practice efficient and generalizable methods.
e Provide opportunities for students to reflect on the method they used and determine if a more efficient method could have been used.

Engage in discussions that reflect on the mathematical thinking of self and others.
Mathematicians who engage in discussions that reflect on the mathematical thinking of self and others:

e Communicate mathematical ideas, vocabulary and methods effectively.
e Analyze the mathematical thinking of others.

e Compare the efficiency of a method to those expressed by others.

e Recognize errors and suggest how to correctly solve the task.

e Justify results by explaining methods and processes.

MA.K12.MTR.4.1: : .
e Construct possible arguments based on evidence.

Clarifications:
Teachers who encourage students to engage in discussions that reflect on the mathematical thinking of self and others:
e Establish a culture in which students ask questions of the teacher and their peers, and error is an opportunity for learning.
e Create opportunities for students to discuss their thinking with peers.
e Select, sequence and present student work to advance and deepen understanding of correct and increasingly efficient methods.
e Develop students’ ability to justify methods and compare their responses to the responses of their peers.

Use patterns and structure to help understand and connect mathematical concepts.
Mathematicians who use patterns and structure to help understand and connect mathematical concepts:

e Focus on relevant details within a problem.

e Create plans and procedures to logically order events, steps or ideas to solve problems.
e Decompose a complex problem into manageable parts.

e Relate previously learned concepts to new concepts.

e Look for similarities among problems.

MA.K12.MTR.5.1: . i i )
e Connect solutions of problems to more complicated large-scale situations.

Clarifications:
Teachers who encourage students to use patterns and structure to help understand and connect mathematical concepts:

e Help students recognize the patterns in the world around them and connect these patterns to mathematical concepts.

e Support students to develop generalizations based on the similarities found among problems.

e Provide opportunities for students to create plans and procedures to solve problems.

e Develop students’ ability to construct relationships between their current understanding and more sophisticated ways of thinking.

Assess the reasonableness of solutions.
Mathematicians who assess the reasonableness of solutions:

e Estimate to discover possible solutions.

e Use benchmark quantities to determine if a solution makes sense.

e Check calculations when solving problems.

e Verify possible solutions by explaining the methods used.
MA.K12.MTR.6.1: e Evaluate results based on the given context.

Clarifications:
Teachers who encourage students to assess the reasonableness of solutions:
e Have students estimate or predict solutions prior to solving.
e Prompt students to continually ask, “Does this solution make sense? How do you know?”
e Reinforce that students check their work as they progress within and after a task.
e Strengthen students’ ability to verify solutions through justifications.

Apply mathematics to real-world contexts.
Mathematicians who apply mathematics to real-world contexts:

e Connect mathematical concepts to everyday experiences.
e Use models and methods to understand, represent and solve problems.
e Perform investigations to gather data or determine if a method is appropriate. ¢ Redesign models and methods to improve accuracy or efficiency.

MA.K12.MTR.7.1: Clarifications:

Teachers who encourage students to apply mathematics to real-world contexts:
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e Provide opportunities for students to create models, both concrete and abstract, and perform investigations.
e Challenge students to question the accuracy of their models and methods.

e Support students as they validate conclusions by comparing them to the given situation.

e [ndicate how various concepts can be applied to other disciplines.

Cite evidence to explain and justify reasoning.

Clarifications:

K-1 Students include textual evidence in their oral communication with guidance and support from adults. The evidence can consist of details
from the text without naming the text. During 1st grade, students learn how to incorporate the evidence in their writing.

2-3 Students include relevant textual evidence in their written and oral communication. Students should name the text when they refer to it.
In 3rd grade, students should use a combination of direct and indirect citations.

ELA.K12.EE.1.1: 4-5 Students continue with previous skills and reference comments made by speakers and peers. Students cite texts that they‘ve directly

quoted, paraphrased, or used for information. When writing, students will use the form of citation dictated by the instructor or the style guide
referenced by the instructor.

6-8 Students continue with previous skills and use a style guide to create a proper citation.

9-12 Students continue with previous skills and should be aware of existing style guides and the ways in which they differ.

Read and comprehend grade-level complex texts proficiently.

ELA.K12.EE.2.1: Clarifications:
See Text Complexity for grade-level complexity bands and a text complexity rubric.

Make inferences to support comprehension.

Clarifications:

ELA.K12.EE.3.1: Students will make inferences before the words infer or inference are introduced. Kindergarten students will answer questions like “Why is the girl
smiling?” or make predictions about what will happen based on the title page. Students will use the terms and apply them in 2nd grade and
beyond.

Use appropriate collaborative techniques and active listening skills when engaging in discussions in a variety of situations.

Clarifications:

In kindergarten, students learn to listen to one another respectfully.

In grades 1-2, students build upon these skills by justifying what they are thinking. For example: “I think because " The
collaborative conversations are becoming academic conversations.

ELA.K12.EE.4.1:

In grades 3-12, students engage in academic conversations discussing claims and justifying their reasoning, refining and applying skills. Students
build on ideas, propel the conversation, and support claims and counterclaims with evidence.

Use the accepted rules governing a specific format to create quality work.

Clarifications:

ELA.K12.EE.5.1: Students will incorporate skills learned into work products to produce quality work. For students to incorporate these skills appropriately, they
must receive instruction. A 3rd grade student creating a poster board display must have instruction in how to effectively present information to
do quality work.

Use appropriate voice and tone when speaking or writing.

Clarifications:
In kindergarten and 1st grade, students learn the difference between formal and informal language. For example, the way we talk to our friends
differs from the way we speak to adults. In 2nd grade and beyond, students practice appropriate social and academic language to discuss texts.

ELA.K12.EE.6.1:

ELD.K12.ELL.SI.1: English language learners communicate for social and instructional purposes within the school setting.
ELD.K12.ELL.SS.1: English language learners communicate information, ideas and concepts necessary for academic success in the content area of Social Studies.
Evaluate how public health policies and government regulations can influence health promotion and disease prevention.

HE.912.C.2.4: Clarifications:
Seat-belt enforcement, underage alcohol sales, reporting communicable diseases, child care, and AED availability.

General Course Information and Notes

GENERAL NOTES

African-American History - The grade 9-12 African-American History course consists of the following content area strands: World History, American History, Geography,
Humanities, Civics and Government. The primary content emphasis for this course pertains to the study of the chronological development of African Americans by examining
the political, economic, social, religious, military and cultural events that affected the cultural group. Content will include, but is not limited to, West African heritage, the
Middle Passage and Triangular Trade, the African Diaspora, significant turning points and trends in the development of African American culture and institutions, enslavement
and emancipation, the Abolition, Black Nationalist, and Civil Rights movements, major historical figures and events in African-American history, and contemporary African-
American affairs.

Instructional Practices:
Teaching from well-written, grade-level instructional materials enhances students' content area knowledge and also strengthens their ability to comprehend longer, complex
reading passages on any topic for any reason. Using the following instructional practices also helps student learning:

1. Reading assignments from longer text passages as well as shorter ones when text is extremely complex.
2. Making close reading and rereading of texts central to lessons.
3. Asking high-level, text-specific questions and requiring high-level, complex tasks and assignments.
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4. Requiring students to support answers with evidence from the text.

5. Providing extensive text-based research and writing opportunities (claims and evidence).

Florida’s Benchmarks for Excellent Student Thinking (B.E.S.T.) Standards
This course includes Florida’s B.E.S.T. ELA Expectations (EE) and Mathematical Thinking and Reasoning Standards (MTRs) for students. Florida educators should intentionally

embed these standards within the content and their instruction as applicable. For guidance on the implementation of the EEs and MTRs, please visit

cpalms.org/Standards/BEST_Standards.aspx and select the appropriate B.E.S.T. Standards package.

English Language Development ELD Standards Special Notes Section:
Teachers are required to provide listening, speaking, reading and writing instruction that allows English language learners (ELL) to communicate information, ideas and
concepts for academic success in the content area of Social Studies. For the given level of English language proficiency and with visual, graphic, or interactive support,
students will interact with grade level words, expressions, sentences and discourse to process or produce language necessary for academic success. The ELD standard should
specify a relevant content area concept or topic of study chosen by curriculum developers and teachers which maximizes an ELL's need for communication and social skills. To
access an ELL supporting document which delineates performance definitions and descriptors, please click on the following link: cpalms.org/uploads/docs/standards/eld/SS.pdf

Additional Instructional Resources:

Kinsey Collection: thekinseycollection.com/the-kinsey-collection-on-itunes-u/

GENERAL INFORMATION

Course Number: 2100340

Number of Credits: One (1) credit

Course Type: Elective Course

Course Status: Draft - Course Pending Approval
Grade Level(s): 9,10,11,12

Educator Certifications

Course Path: Section: Grades PreK to 12 Education
Courses > Grade Group: Grades 9 to 12 and Adult
Education Courses > Subject: Social Studies >
SubSubject: American and Western Hemispheric
Histories >

Abbreviated Title: AFRICAN-AMER HIST

Course Length: Year (Y)

Course Level: 2

History (Grades 6-12)
Social Science (Grades 5-9)
Social Science (Grades 6-12)
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Great Men and Women of Color Who Shaped World
History (#2100345) 2z - o seyon

Course Standards

SS.912.A.1.1: Describe the importance of historiography, which includes how historical knowledge is obtained and transmitted, when interpreting events in history.
Utilize a variety of primary and secondary sources to identify author, historical significance, audience, and authenticity to understand a historical period.

SS.912.A.1.2: Clarifications:

Examples of primary and secondary sources may be found on various websites such as the site for The Kinsey Collection.

SS.912.A.1.3: Utilize timelines to identify the time sequence of historical data.
Evaluate the validity, reliability, bias, and authenticity of current events and Internet resources.

Clarifications:
Students should be encouraged to utilize FINDS (Focus, Investigate, Note, Develop, Score), Florida's research process model accessible at:

Sl fldoe.org/bii/Library_Media/pdf/12TotalFINDS.pdf

SS.912.A.1.6: Use case studies to explore social, political, legal, and economic relationships in history.
Assess how Jim Crow Laws influenced life for African Americans and other racial/ethnic minority groups.

Clarifications:

SS.912.A.2.5: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine the freedom movements that advocated civil rights for African Americans, Latinos, Asians, and women.

Clarifications:

SS.912.A.5.7: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze support for and resistance to civil rights for women, African Americans, Native Americans, and other minorities.

Clarifications:

S5.912.A.5.10- This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine the changing status of women in the United States from post-World War Il to present.

Clarifications:

Examples may include, but are not limited to, increased numbers of women in the workforce, Civil Rights Act of 1964, The Feminine Mystique,
National Organization for Women, Roe v. Wade, Equal Rights Amendment, Title IX, Betty Freidan, Gloria Steinem, Phyllis Schlafly, Billie Jean King,
SS.912.A.7.3: feminism.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 47-48. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare nonviolent and violent approaches utilized by groups (African Americans, women, Native Americans, Hispanics) to achieve civil rights.

Clarifications:

Examples may include, but are not limited to, sit-ins, Freedom Rides, boycotts, riots, protest marches.
SS.912.A.7.5:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 51-52. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Assess key figures and organizations in shaping the Civil Rights Movement and Black Power Movement.

Clarifications:

Examples may include, but are not limited to, the NAACP, National Urban League, SNCC, CORE, James Farmer, Charles Houston, Thurgood
Marshall, Rosa Parks, Constance Baker Motley, the Little Rock Nine, Roy Wilkins, Whitney M. Young, A. Philip Randolph, Dr. Martin Luther King, Jr.,
Robert F. Williams, Fannie Lou Hamer, Malcolm X [El-Hajj Malik El-Shabazz], Stokely Carmichael [Kwame Ture], H. Rap Brown [Jamil Abdullah Al-
SS.912.A.7.6: Amin], the Black Panther Party [e.g., Huey P. Newton, Bobby Seale].

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 51-52. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Assess the building of coalitions between African Americans, whites, and other groups in achieving integration and equal rights.
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Clarifications:
Examples may include, but are not limited to, Freedom Summer, Freedom Rides, Montgomery Bus Boycott, Tallahassee Bus Boycott of 1956,
S G A7 T March on Washington.
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 51-52. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Analyze significant Supreme Court decisions relating to integration, busing, affirmative action, the rights of the accused, and reproductive rights.
Clarifications:
Examples may include, but are not limited to, Plessy v. Ferguson [1896], Brown v. Board of Education [1954], Swann v. Charlotte-Mecklenburg
Board of Education [1971], Regents of the University of California v. Bakke [1978], Miranda v. Arizona [1966], Gideon v. Wainwright [1963], Mapp
SS.912.A.7.8: v. Ohio [1961], and Roe v. Wade [1973].
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 53-54. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
SS.912.A.7.9: Examine the similarities of social movements (Native Americans, Hispanics, women, anti-war protesters) of the 1960s and 1970s.
Analyze the foreign policy of the United States as it relates to Africa, Asia, the Caribbean, Latin America, and the Middle East.
Clarifications:
Examples may include, but aren ot limited to, Haiti, Bosnia-Kosovo, Rwanda, Grenada, Camp David Accords, Iran Hostage Crisis, Lebanon, Iran-Iraq
War, Reagan Doctrine, Iran-Contra Affair, Persian Gulf War.
SS.912.A.7.11:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 55-56. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Analyze political, economic, and social concerns that emerged at the end of the 20th century and into the 21st century.
Clarifications:
Examples may include, but are not limited to, AIDS, Green Revolution, outsourcing of jobs, global warming, human rights violations.
SS.912.A.7.12:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 57-59. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
SS.912.C.4.3: Assess human rights policies of the United States and other countries.
SS.912.W.1.1: Use timelines to establish cause and effect relationships of historical events.
Interpret and evaluate primary and secondary sources.
SS.912.W.1.3: Clarifications:
Examples are artifacts, images, auditory and written sources.
SS.912.W.1.5: Compare conflicting interpretations or schools of thought about world events and individual contributions to history (historiography).
Describe the 19th and early 20th century social and political reforms and reform movements and their effects in Africa, Asia, Europe, the United
States, the Caribbean, and Latin America.
SS.912.W.6.4: .
Clarifications:
Examples are Meiji Reforms, abolition of slavery in the British Empire, expansion of women's rights, labor laws.
SS.912.W.8.7: Compare post-war independence movements in African, Asian, and Caribbean countries.
SS.912.W.8.9: Analyze the successes and failures of democratic reform movements in Africa, Asia, the Caribbean, and Latin America.
Mathematicians who participate in effortful learning both individually and with others:
e Analyze the problem in a way that makes sense given the task.
e Ask questions that will help with solving the task.
e Build perseverance by modifying methods as needed while solving a challenging task.
e Stay engaged and maintain a positive mindset when working to solve tasks.
e Help and support each other when attempting a new method or approach.
MA.K12.MTR.1.1: .
Clarifications:
Teachers who encourage students to participate actively in effortful learning both individually and with others:
e Cultivate a community of growth mindset learners.
e Foster perseverance in students by choosing tasks that are challenging.
e Develop students’ ability to analyze and problem solve.
e Recognize students’ effort when solving challenging problems.
Demonstrate understanding by representing problems in multiple ways.
Mathematicians who demonstrate understanding by representing problems in multiple ways:
e Build understanding through modeling and using manipulatives.
e Represent solutions to problems in multiple ways using objects, drawings, tables, graphs and equations.
e Progress from modeling problems with objects and drawings to using algorithms and equations.
e Express connections between concepts and representations.
MA.K12.MTR.2.1: e Choose a representation based on the given context or purpose.
Clarifications:
Teachers who encourage students to demonstrate understanding by representing problems in multiple ways:
e Help students make connections between concepts and representations.
e Provide opportunities for students to use manipulatives when investigating concepts.
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e Guide students from concrete to pictorial to abstract representations as understanding progresses.
e Show students that various representations can have different purposes and can be useful in different situations.

Complete tasks with mathematical fluency.
Mathematicians who complete tasks with mathematical fluency:

e Select efficient and appropriate methods for solving problems within the given context.
e Maintain flexibility and accuracy while performing procedures and mental calculations.

e Complete tasks accurately and with confidence.

e Adapt procedures to apply them to a new context.

MA.K12.MTR.3.1:
e Use feedback to improve efficiency when performing calculations.

Clarifications:
Teachers who encourage students to complete tasks with mathematical fluency:
e Provide students with the flexibility to solve problems by selecting a procedure that allows them to solve efficiently and accurately.
e Offer multiple opportunities for students to practice efficient and generalizable methods.
e Provide opportunities for students to reflect on the method they used and determine if a more efficient method could have been used.

Engage in discussions that reflect on the mathematical thinking of self and others.
Mathematicians who engage in discussions that reflect on the mathematical thinking of self and others:

e Communicate mathematical ideas, vocabulary and methods effectively.
e Analyze the mathematical thinking of others.

e Compare the efficiency of a method to those expressed by others.

e Recognize errors and suggest how to correctly solve the task.

e Justify results by explaining methods and processes.

MA.K12.MTR.4.1: : .
e Construct possible arguments based on evidence.

Clarifications:
Teachers who encourage students to engage in discussions that reflect on the mathematical thinking of self and others:
e Establish a culture in which students ask questions of the teacher and their peers, and error is an opportunity for learning.
e Create opportunities for students to discuss their thinking with peers.
e Select, sequence and present student work to advance and deepen understanding of correct and increasingly efficient methods.
e Develop students’ ability to justify methods and compare their responses to the responses of their peers.

Use patterns and structure to help understand and connect mathematical concepts.
Mathematicians who use patterns and structure to help understand and connect mathematical concepts:

e Focus on relevant details within a problem.

e Create plans and procedures to logically order events, steps or ideas to solve problems.
e Decompose a complex problem into manageable parts.

e Relate previously learned concepts to new concepts.

e Look for similarities among problems.

MA.K12.MTR.5.1: . X : X
e Connect solutions of problems to more complicated large-scale situations.

Clarifications:
Teachers who encourage students to use patterns and structure to help understand and connect mathematical concepts:
e Help students recognize the patterns in the world around them and connect these patterns to mathematical concepts.
e Support students to develop generalizations based on the similarities found among problems.
e Provide opportunities for students to create plans and procedures to solve problems.
e Develop students’ ability to construct relationships between their current understanding and more sophisticated ways of thinking.

Assess the reasonableness of solutions.
Mathematicians who assess the reasonableness of solutions:

e Estimate to discover possible solutions.

e Use benchmark quantities to determine if a solution makes sense.

e Check calculations when solving problems.

e Verify possible solutions by explaining the methods used.
MA.K12.MTR.6.1: e Evaluate results based on the given context.

Clarifications:
Teachers who encourage students to assess the reasonableness of solutions:
e Have students estimate or predict solutions prior to solving.
e Prompt students to continually ask, “Does this solution make sense? How do you know?”
e Reinforce that students check their work as they progress within and after a task.
e Strengthen students’ ability to verify solutions through justifications.

Apply mathematics to real-world contexts.
Mathematicians who apply mathematics to real-world contexts:

e Connect mathematical concepts to everyday experiences.
e Use models and methods to understand, represent and solve problems.
e Perform investigations to gather data or determine if a method is appropriate. ¢ Redesign models and methods to improve accuracy or efficiency.

MA.K12.MTR.7.1: Clarifications:
Teachers who encourage students to apply mathematics to real-world contexts:
e Provide opportunities for students to create models, both concrete and abstract, and perform investigations.
e Challenge students to question the accuracy of their models and methods.

e Support students as they validate conclusions by comparing them to the given situation.
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e Indicate how various concepts can be applied to other disciplines.

Cite evidence to explain and justify reasoning.

Clarifications:

K-1 Students include textual evidence in their oral communication with guidance and support from adults. The evidence can consist of details
from the text without naming the text. During 1st grade, students learn how to incorporate the evidence in their writing.

2-3 Students include relevant textual evidence in their written and oral communication. Students should name the text when they refer to it.
In 3rd grade, students should use a combination of direct and indirect citations.

ELAKIZ2.EE.L.1: 4-5 Students continue with previous skills and reference comments made by speakers and peers. Students cite texts that they've directly

quoted, paraphrased, or used for information. When writing, students will use the form of citation dictated by the instructor or the style guide
referenced by the instructor.

6-8 Students continue with previous skills and use a style guide to create a proper citation.

9-12 Students continue with previous skills and should be aware of existing style guides and the ways in which they differ.

Read and comprehend grade-level complex texts proficiently.

ELA.K12.EE.2.1: Clarifications:
See Text Complexity for grade-level complexity bands and a text complexity rubric.

Make inferences to support comprehension.

Clarifications:

ELA.K12.EE.3.1: Students will make inferences before the words infer or inference are introduced. Kindergarten students will answer questions like “Why is the girl
smiling?” or make predictions about what will happen based on the title page. Students will use the terms and apply them in 2nd grade and
beyond.

Use appropriate collaborative techniques and active listening skills when engaging in discussions in a variety of situations.

Clarifications:

In kindergarten, students learn to listen to one another respectfully.

In grades 1-2, students build upon these skills by justifying what they are thinking. For example: I think because ." The
collaborative conversations are becoming academic conversations.

ELA.K12.EE.4.1:

In grades 3-12, students engage in academic conversations discussing claims and justifying their reasoning, refining and applying skills. Students
build on ideas, propel the conversation, and support claims and counterclaims with evidence.

Use the accepted rules governing a specific format to create quality work.

Clarifications:

ELA.K12.EE.5.1: Students will incorporate skills learned into work products to produce quality work. For students to incorporate these skills appropriately, they
must receive instruction. A 3rd grade student creating a poster board display must have instruction in how to effectively present information to
do quality work.

Use appropriate voice and tone when speaking or writing.

Clarifications:
In kindergarten and 1st grade, students learn the difference between formal and informal language. For example, the way we talk to our friends
differs from the way we speak to adults. In 2nd grade and beyond, students practice appropriate social and academic language to discuss texts.

ELA.K12.EE.6.1:

ELD.K12.ELL.SI.1: English language learners communicate for social and instructional purposes within the school setting.

ELD.K12.ELL.SS.1: English language learners communicate information, ideas and concepts necessary for academic success in the content area of Social Studies.

General Course Information and Notes

VERSION DESCRIPTION

This course examines world history through the contributions of individuals. Students will learn about specific men and women of color who have shaped the world and
changed the course of history. Students will understand that the development of our society was made possible through the efforts and contributions of people of various
ethnicities. Students will study biographical accounts of individuals and learn how these historical figures have shaped the history, culture and politics of our society.

Students will be introduced to men and women of color who have made valuable contributions to world history. Many scholars have recognized these historical figures and
how their legacies can inspire students.

Though the focal point of this course is studying biographical accounts of historical figures, the larger goal is that students appreciate the contributions of men and women of
color in a larger context of world history. Students will synthesize the information they learn and develop an understanding of how the past affects the present.
Assignments should be designed to emphasize more than historical figures and dates, but examine how these figures and dates created a shift in our historical progression.
Assignments should help foster critical thinking, analytical and inference skills.

GENERAL NOTES

Florida’s Benchmarks for Excellent Student Thinking (B.E.S.T.) Standards

This course includes Florida’s B.E.S.T. ELA Expectations (EE) and Mathematical Thinking and Reasoning Standards (MTRs) for students. Florida educators should intentionally
embed these standards within the content and their instruction as applicable. For guidance on the implementation of the EEs and MTRs, please visit
cpalms.org/Standards/BEST_Standards.aspx and select the appropriate B.E.S.T. Standards package.

English Language Development (ELD) Standards Special Notes Section:
Teachers are required to provide listening, speaking, reading and writing instruction that allows English language learners (ELL) to communicate for social and instructional
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purposes within the school setting. For the given level of English language proficiency and with visual, graphic, or interactive support, students will interact with grade level
words, expressions, sentences and discourse to process or produce language necessary for academic success. The ELD standard should specify a relevant content area
concept or topic of study chosen by curriculum developers and teachers which maximizes an ELL’s need for communication and social skills. To access an ELL supporting
document which delineates performance definitions and descriptors, please click on the following link: cpalms.org/uploads/docs/standards/eld/SI.pdf.

GENERAL INFORMATION

Course Path: Section: Grades PreK to 12 Education
Courses > Grade Group: Grades 9 to 12 and Adult

Course Number: 2100345 Education Courses > Subject: Social Studies >
SubSubject: American and Western Hemispheric
Histories >
Abbreviated Title: MEN/WOMEN WORLD HIST

Number of Credits: Half credit (.5) Course Length: Semester (S)

Course Type: Elective Course Course Level: 2

Course Status: Draft - Course Pending Approval

Educator Certifications

Social Science (Grades 6-12)
History (Grades 6-12)
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Florida History (#2100350) zuzz- s ceyonc

Course Standards

SS.912.A.1.1: Describe the importance of historiography, which includes how historical knowledge is obtained and transmitted, when interpreting events in history.
Utilize a variety of primary and secondary sources to identify author, historical significance, audience, and authenticity to understand a historical period.

SS.912.A.1.2: Clarifications:

Examples of primary and secondary sources may be found on various websites such as the site for The Kinsey Collection.

SS.912.A.1.3: Utilize timelines to identify the time sequence of historical data.
5 G o 4L Analyze how images, symbols, objects, cartoons, graphs, charts, maps, and artwork may be used to interpret the significance of time periods and
T events from the past.
Evaluate the validity, reliability, bias, and authenticity of current events and Internet resources.
Clarifications:
SS.912.A.1.5- Students should be encouraged to utilize FINDS (Focus, Investigate, Note, Develop, Score), Florida's research process model accessible at:
o fldoe.org/bii/Library_Media/pdf/12TotalFINDS.pdf
SS.912.A.1.6: Use case studies to explore social, political, legal, and economic relationships in history.
SS.912.A.1.7: Describe various socio-cultural aspects of American life including arts, artifacts, literature, education, and publications.
Review causes and consequences of the Civil War.
Clarifications:
Examples may include, but are not limited to, slavery, states' rights, territorial claims, abolitionist movement, regional differences, Reconstruction,
13th, 14th, and 15th amendments.
SS.912.A.2.1:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
assessed view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Assess the influence of significant people or groups on Reconstruction.
Clarifications:
Examples may include, but are not limited to, Alexander H. Stephens, Andrew Johnson, carpetbaggers, Charles Sumner, Elizabeth Cady Stanton,
Frederick Douglass, Hiram Revels, Hiram Rhodes Revels, Jefferson Davis, Ku Klux Klan, Oliver O. Howard, Radical Republicans, Rutherford B. Hayes,
SS.912.A.2.2:

scalawags, Thaddeus Stevens, Ulysses S. Grant, and William T. Sherman.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Assess how Jim Crow Laws influenced life for African Americans and other racial/ethnic minority groups.

Clarifications:

SS.912.A.2.5: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare the effects of the Black Codes and the Nadir on freed people, and analyze the sharecropping system and debt peonage as practiced in the
United States.

Clarifications:

SS.912.A.2.6: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Review the Native American experience.

Clarifications:

Examples may include, but are not limited to, westward expansion, reservation system, the Dawes Act, Wounded Knee Massacre, Sand Creek
Massacre, Battle of Little Big Horn, Indian Schools, government involvement in the killing of the buffalo.

SS.912.A.2.7:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze the economic challenges to American farmers and farmers' responses to these challenges in the mid to late 1800s.

Clarifications:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is

55912 A3.1: evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on the

FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Examples may include, but are not limited to, creation of agricultural colleges, Morrill Land Grant Act, gold standard and Bimetallism, the creation
of the Populist Party.
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Examine the social, political, and economic causes, course, and consequences of the second Industrial Revolution that began in the late 19th century.

Clarifications:

SS.912.A.3.2: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 23-26. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare the first and second Industrial Revolutions in the United States.

Clarifications:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
SS.912.A.3.3: evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 23-26. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examples may include, but are not limited to, trade, development of new industries.

Determine how the development of steel, oil, transportation, communication, and business practices affected the United States economy.

Clarifications:

Examples may include, but are not limited to, railroads, the telegraph, pools, holding companies, trusts, corporations, contributed to westward
5 G A B expansion, expansion of trade and development of new industries, vertical and horizontal integration.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 23-26. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze changes that occurred as the United States shifted from agrarian to an industrial society.

Clarifications:
Examples may include, but are not limited to, Social Darwinism, laissez-faire, government regulations of food and drugs, migration to cities,

urbanization, changes to the family structure, Ellis Island, angel Island, push-pull factors.
SS.912.A.3.6:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine key events and peoples in Florida history as they relate to United States history.

Clarifications:

Examples may include, but are not limited to, the railroad industry, bridge construction in the Florida Keys, the cattle industry, the cigar industry,
the influence of Cuban, Greek and Italian immigrants, Henry B. Plant, William Chipley, Henry Flagler, George Proctor, Thomas DeSaille Tucker,
SS.912.A.3.13: Hamilton Disston.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on the
FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine the freedom movements that advocated civil rights for African Americans, Latinos, Asians, and women.

Clarifications:

SS.912.A.5.7: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze support for and resistance to civil rights for women, African Americans, Native Americans, and other minorities.

Clarifications:

SS.912.A.5.10- This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Describe the rationale for the formation of the United Nations, including the contribution of Mary McLeod Bethune.

Clarifications:
Examples may include, but are not limited to, the Declaration of Human Rights.

SS.912.A.6.9:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 40-42. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Compare nonviolent and violent approaches utilized by groups (African Americans, women, Native Americans, Hispanics) to achieve civil rights.
Clarifications:
Examples may include, but are not limited to, sit-ins, Freedom Rides, boycotts, riots, protest marches.

SS.912.A.7.5:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 51-52. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Assess key figures and organizations in shaping the Civil Rights Movement and Black Power Movement.

Clarifications:

Examples may include, but are not limited to, the NAACP, National Urban League, SNCC, CORE, James Farmer, Charles Houston, Thurgood
Marshall, Rosa Parks, Constance Baker Motley, the Little Rock Nine, Roy Wilkins, Whitney M. Young, A. Philip Randolph, Dr. Martin Luther King, Jr.,
Robert F. Williams, Fannie Lou Hamer, Malcolm X [El-Hajj Malik EI-Shabazz], Stokely Carmichael [Kwame Ture], H. Rap Brown [Jamil Abdullah Al-
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SS.912.A.7.6: Amin], the Black Panther Party [e.g., Huey P. Newton, Bobby Seale].

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 51-52. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Assess the building of coalitions between African Americans, whites, and other groups in achieving integration and equal rights.

Clarifications:

Examples may include, but are not limited to, Freedom Summer, Freedom Rides, Montgomery Bus Boycott, Tallahassee Bus Boycott of 1956,
March on Washington.

SS.912.A.7.7:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 51-52. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze significant Supreme Court decisions relating to integration, busing, affirmative action, the rights of the accused, and reproductive rights.

Clarifications:

Examples may include, but are not limited to, Plessy v. Ferguson [1896], Brown v. Board of Education [1954], Swann v. Charlotte-Mecklenburg
Board of Education [1971], Regents of the University of California v. Bakke [1978], Miranda v. Arizona [1966], Gideon v. Wainwright [1963], Mapp
SS.912.A.7.8: v. Ohio [1961], and Roe v. Wade [1973].

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 53-54. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

SS.912.A.7.9: Examine the similarities of social movements (Native Americans, Hispanics, women, anti-war protesters) of the 1960s and 1970s.
Analyze political, economic, and social concerns that emerged at the end of the 20th century and into the 21st century.

Clarifications:

Examples may include, but are not limited to, AIDS, Green Revolution, outsourcing of jobs, global warming, human rights violations.
SS.912.A.7.12:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 57-59. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Review the role of the United States as a participant in the global economy (trade agreements, international competition, impact on American labor,
environmental concerns).

Clarifications:

Examples may include, but are not limited to, NAFTA, World Trade Organization.
SS.912.A.7.14:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 57-59. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Identify the expansion of civil rights and liberties by examining the principles contained in primary documents.

Clarifications:
Examples are Preamble, Declaration of Independence, Constitution, Emancipation Proclamation, 13th, 14th, 15th, 19th, 24th, and 26th
Amendments, Voting Rights Act of 1965.

SS.912.C.2.9:

Monitor current public issues in Florida.

SS.912.C.2.10: Clarifications:
Examples are On-line Sunshine, media, e-mails to government officials, political text messaging.

SS.912.C.2.11: Analyze public policy solutions or courses of action to resolve a local, state, or federal issue.
Evaluate the significance and outcomes of landmark Supreme Court cases.

Clarifications:

SS.912.C.3.10: Examples are Marbury v. Madison, Plessy v. Ferguson, Brown v. Board of Education, Gideon v. Wainwright, Miranda v. Arizona, Tinker v. Des
Moines, Hazelwood v. Kuhlmeier, United States v. Nixon, Roe v. Wade, Bush v. Gore, Texas v. Johnson, Mapp v. Ohio, McCulloch v. Maryland,
District of Columbia v. Heller.

SS.912.C.4.3: Assess human rights policies of the United States and other countries.

SS5.912.E.2.3: Research contributions of entrepreneurs, inventors, and other key individuals from various gender, social, and ethnic backgrounds in the development
of the United States.

SS.912.G.1.1: Design maps using a variety of technologies based on descriptive data to explain physical and cultural attributes of major world regions.

B GIR AL Use spatial perspective and appropriate geographic terms and tools, including the Six Essential Elements, as organizational schema to describe any
given place.

SS.912.G.1.3: Employ applicable units of measurement and scale to solve simple locational problems using maps and globes.
Analyze geographic information from a variety of sources including primary sources, atlases, computer, and digital sources, Geographic Information
Systems (GIS), and a broad variety of maps.

SS.912.G.1.4: A
Clarifications:
Examples are thematic, contour, and dot-density.
Identify the physical characteristics and the human characteristics that define and differentiate regions.

$5.912.G.2.1: Clarifications:
Examples of physical characteristics are climate, terrain, resources.
Examples of human characteristics are religion, government, economy, demography.

page 3031 of 4363



S$S.912.G.2.4:

SS.912.G.2.5:

SS.912.G.3.1:
SS.912.G.3.2:

SS.912.G.3.3:

SS.912.G.3.4:

SS.912.G.4.1:
SS.912.G.4.2:
SS.912.G.4.3:
S$S.912.G.4.5:
SS.912.G.4.6:
SS.912.G.4.7:
SS.912.G.4.8:
S$S.912.G.4.9:

SS.912.H.1.4:

SS.912.H.3.1:
SS.912.W.1.1:

SS.912.W.1.2:

SS.912.W.1.3:

SS.912.W.1.4:

SS.912.W.1.5:

SS.912.W.1.6:

SS.912.W.4.11:
SS.912.W.4.12:
SS.912.W.4.13:

MA.K12.MTR.1.1:

MA.K12.MTR.2.1:

Use geographic terms and tools to analyze case studies of how selected regions change over time.
Use geographic terms and tools to analyze case studies of debates over how human actions modify a selected region.

Clarifications:
Examples are mining, drilling, farming, housing.

Use geographic terms to locate and describe major ecosystems of Earth.
Use geographic terms and tools to explain how weather and climate influence the natural character of a place.

Use geographic terms and tools to explain differing perspectives on the use of renewable and non-renewable resources in Florida, the United States,
and the world.

Use geographic terms and tools to explain how the Earth's internal changes and external changes influence the character of places.

Clarifications:
Examples of internal are volcanic activity, folding.
Examples of external are erosion, water cycle.

Interpret population growth and other demographic data for any given place.

Use geographic terms and tools to analyze the push/pull factors contributing to human migration within and among places.

Use geographic terms and tools to analyze the effects of migration both on the place of origin and destination, including border areas.

Use geographic terms and tools to analyze case studies of the development, growth, and changing nature of cities and urban centers.

Use geographic terms and tools to predict the effect of a change in a specific characteristic of a place on the human population of that place.
Use geographic terms and tools to explain cultural diffusion throughout places, regions, and the world.

Use geographic concepts to analyze spatial phenomena and to discuss economic, political, and social factors that define and interpret space.
Use political maps to describe the change in boundaries and governments within continents over time.

Explain philosophical beliefs as they relate to works in the arts.

Clarifications:
Examples are classical architecture, protest music, Native American dance, Japanese Noh.

Analyze the effects of transportation, trade, communication, science, and technology on the preservation and diffusion of culture.
Use timelines to establish cause and effect relationships of historical events.
Compare time measurement systems used by different cultures.

Clarifications:
Examples are Chinese, Gregorian, and Islamic calendars, dynastic periods, decade, century, era.

Interpret and evaluate primary and secondary sources.

Clarifications:
Examples are artifacts, images, auditory and written sources.

Explain how historians use historical inquiry and other sciences to understand the past.

Clarifications:
Examples are archaeology, economics, geography, forensic chemistry, political science, physics.

Compare conflicting interpretations or schools of thought about world events and individual contributions to history (historiography).
Evaluate the role of history in shaping identity and character.

Clarifications:
Examples are ethnic, cultural, personal, national, religious.

Summarize the causes that led to the Age of Exploration, and identify major voyages and sponsors.
Evaluate the scope and impact of the Columbian Exchange on Europe, Africa, Asia, and the Americas.
Examine the various economic and political systems of Portugal, Spain, the Netherlands, France, and England in the Americas.
Mathematicians who participate in effortful learning both individually and with others:
e Analyze the problem in a way that makes sense given the task.
e Ask questions that will help with solving the task.
e Build perseverance by modifying methods as needed while solving a challenging task.
e Stay engaged and maintain a positive mindset when working to solve tasks.
e Help and support each other when attempting a new method or approach.

Clarifications:
Teachers who encourage students to participate actively in effortful learning both individually and with others:
e Cultivate a community of growth mindset learners.
e Foster perseverance in students by choosing tasks that are challenging.
e Develop students’ ability to analyze and problem solve.
e Recognize students’ effort when solving challenging problems.

Demonstrate understanding by representing problems in multiple ways.
Mathematicians who demonstrate understanding by representing problems in multiple ways:

e Build understanding through modeling and using manipulatives.

e Represent solutions to problems in multiple ways using objects, drawings, tables, graphs and equations.
e Progress from modeling problems with objects and drawings to using algorithms and equations.

e Express connections between concepts and representations.

e Choose a representation based on the given context or purpose.

Clarifications:

Teachers who encourage students to demonstrate understanding by representing problems in multiple ways:
e Help students make connections between concepts and representations.
e Provide opportunities for students to use manipulatives when investigating concepts.
e Guide students from concrete to pictorial to abstract representations as understanding progresses.
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MA.K12.MTR.3.1:

MA.K12.MTR.4.1:

MA.K12.MTR.5.1:

MA.K12.MTR.6.1:

MA.K12.MTR.7.1:

e Show students that various representations can have different purposes and can be useful in different situations.

Complete tasks with mathematical fluency.
Mathematicians who complete tasks with mathematical fluency:

e Select efficient and appropriate methods for solving problems within the given context.
e Maintain flexibility and accuracy while performing procedures and mental calculations.

e Complete tasks accurately and with confidence.

e Adapt procedures to apply them to a new context.

e Use feedback to improve efficiency when performing calculations.

Clarifications:
Teachers who encourage students to complete tasks with mathematical fluency:
e Provide students with the flexibility to solve problems by selecting a procedure that allows them to solve efficiently and accurately.
e Offer multiple opportunities for students to practice efficient and generalizable methods.
e Provide opportunities for students to reflect on the method they used and determine if a more efficient method could have been used.

Engage in discussions that reflect on the mathematical thinking of self and others.
Mathematicians who engage in discussions that reflect on the mathematical thinking of self and others:

e Communicate mathematical ideas, vocabulary and methods effectively.
e Analyze the mathematical thinking of others.

e Compare the efficiency of a method to those expressed by others.

e Recognize errors and suggest how to correctly solve the task.

e Justify results by explaining methods and processes.

e Construct possible arguments based on evidence.

Clarifications:
Teachers who encourage students to engage in discussions that reflect on the mathematical thinking of self and others:
e Establish a culture in which students ask questions of the teacher and their peers, and error is an opportunity for learning.
e Create opportunities for students to discuss their thinking with peers.
e Select, sequence and present student work to advance and deepen understanding of correct and increasingly efficient methods.
e Develop students’ ability to justify methods and compare their responses to the responses of their peers.

Use patterns and structure to help understand and connect mathematical concepts.
Mathematicians who use patterns and structure to help understand and connect mathematical concepts:

e Focus on relevant details within a problem.

e Create plans and procedures to logically order events, steps or ideas to solve problems.
e Decompose a complex problem into manageable parts.

e Relate previously learned concepts to new concepts.

e ook for similarities among problems.

e Connect solutions of problems to more complicated large-scale situations.

Clarifications:
Teachers who encourage students to use patterns and structure to help understand and connect mathematical concepts:
e Help students recognize the patterns in the world around them and connect these patterns to mathematical concepts.
e Support students to develop generalizations based on the similarities found among problems.
e Provide opportunities for students to create plans and procedures to solve problems.
e Develop students’ ability to construct relationships between their current understanding and more sophisticated ways of thinking.

Assess the reasonableness of solutions.
Mathematicians who assess the reasonableness of solutions:

e Estimate to discover possible solutions.

e Use benchmark quantities to determine if a solution makes sense.
e Check calculations when solving problems.

e Verify possible solutions by explaining the methods used.

e Evaluate results based on the given context.

Clarifications:
Teachers who encourage students to assess the reasonableness of solutions:
e Have students estimate or predict solutions prior to solving.
e Prompt students to continually ask, “Does this solution make sense? How do you know?”
e Reinforce that students check their work as they progress within and after a task.
e Strengthen students’ ability to verify solutions through justifications.

Apply mathematics to real-world contexts.
Mathematicians who apply mathematics to real-world contexts:

e Connect mathematical concepts to everyday experiences.
e Use models and methods to understand, represent and solve problems.
e Perform investigations to gather data or determine if a method is appropriate. ¢ Redesign models and methods to improve accuracy or efficiency.

Clarifications:
Teachers who encourage students to apply mathematics to real-world contexts:
e Provide opportunities for students to create models, both concrete and abstract, and perform investigations.
e Challenge students to question the accuracy of their models and methods.
e Support students as they validate conclusions by comparing them to the given situation.
e Indicate how various concepts can be applied to other disciplines.
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Cite evidence to explain and justify reasoning.

Clarifications:

K-1 Students include textual evidence in their oral communication with guidance and support from adults. The evidence can consist of details
from the text without naming the text. During 1st grade, students learn how to incorporate the evidence in their writing.

2-3 Students include relevant textual evidence in their written and oral communication. Students should name the text when they refer to it.
In 3rd grade, students should use a combination of direct and indirect citations.

ELAKI2.EE.1.1: 4-5 Students continue with previous skills and reference comments made by speakers and peers. Students cite texts that they’ve directly

quoted, paraphrased, or used for information. When writing, students will use the form of citation dictated by the instructor or the style guide
referenced by the instructor.

6-8 Students continue with previous skills and use a style guide to create a proper citation.

9-12 Students continue with previous skills and should be aware of existing style guides and the ways in which they differ.

Read and comprehend grade-level complex texts proficiently.

ELA.K12.EE.2.1: Clarifications:
See Text Complexity for grade-level complexity bands and a text complexity rubric.

Make inferences to support comprehension.

Clarifications:

ELA.K12.EE.3.1: Students will make inferences before the words infer or inference are introduced. Kindergarten students will answer questions like “Why is the girl
smiling?” or make predictions about what will happen based on the title page. Students will use the terms and apply them in 2nd grade and
beyond.

Use appropriate collaborative techniques and active listening skills when engaging in discussions in a variety of situations.

Clarifications:

In kindergarten, students learn to listen to one another respectfully.

In grades 1-2, students build upon these skills by justifying what they are thinking. For example: “I think because ." The
collaborative conversations are becoming academic conversations.

ELA.K12.EE.4.1:

In grades 3-12, students engage in academic conversations discussing claims and justifying their reasoning, refining and applying skills. Students
build on ideas, propel the conversation, and support claims and counterclaims with evidence.

Use the accepted rules governing a specific format to create quality work.

Clarifications:

ELA.K12.EE.5.1: Students will incorporate skills learned into work products to produce quality work. For students to incorporate these skills appropriately, they
must receive instruction. A 3rd grade student creating a poster board display must have instruction in how to effectively present information to
do quality work.

Use appropriate voice and tone when speaking or writing.

Clarifications:

ELA.K12.EE.6.1:
In kindergarten and 1st grade, students learn the difference between formal and informal language. For example, the way we talk to our friends

differs from the way we speak to adults. In 2nd grade and beyond, students practice appropriate social and academic language to discuss texts.

ELD.K12.ELL.SI.1: English language learners communicate for social and instructional purposes within the school setting.
ELD.K12.ELL.SS.1: English language learners communicate information, ideas and concepts necessary for academic success in the content area of Social Studies.
Evaluate how public health policies and government regulations can influence health promotion and disease prevention.

HE.912.C.2.4: Clarifications:
Seat-belt enforcement, underage alcohol sales, reporting communicable diseases, child care, and AED availability.

General Course Information and Notes

GENERAL NOTES

Florida History - The grade 9-12 Florida History course consists of the following content area strands: World History, American History, Geography, Humanities, Civics and
Government. The primary content emphasis for this course pertains to the study of the chronological development of the state of Florida by examining the political,
economic, social, military and cultural events that affected the state. Students will be exposed to the historical, geographic, political, economic, and sociological events which
influenced the progression of Florida including, but not limited to, the evolution of Florida's diverse heritage through Spanish, French, British and American occupations,
Florida's Native American population, United States annexation and territorial experience, statehood and an analysis of Florida's first constitution, Florida's system of slavery,
Florida under the Confederacy and Reconstruction, Florida's role as a part of the new South, technological and urban transformations of the state, the evolution of Florida
lifestyles and ideals over the centuries, the historic evolution of the Florida economy, Florida's diverse geographic regions and population groups, state government, modern
day Florida's successes and challenges, and the projection of Florida's future development.

Instructional Practices:
Teaching from well-written, grade-level instructional materials enhances students' content area knowledge and also strengthens their ability to comprehend longer, complex
reading passages on any topic for any reason. Using the following instructional practices also helps student learning:

. Reading assignments from longer text passages as well as shorter ones when text is extremely complex.
. Making close reading and rereading of texts central to lessons.
. Asking high-level, text-specific questions and requiring high-level, complex tasks and assignments.

. Requiring students to support answers with evidence from the text.

a B W N -

. Providing extensive text-based research and writing opportunities (claims and evidence).
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Florida’s Benchmarks for Excellent Student Thinking (B.E.S.T.) Standards

This course includes Florida’s B.E.S.T. ELA Expectations (EE) and Mathematical Thinking and Reasoning Standards (MTRs) for students. Florida educators should intentionally
embed these standards within the content and their instruction as applicable. For guidance on the implementation of the EEs and MTRs, please visit
cpalms.org/Standards/BEST_Standards.aspx and select the appropriate B.E.S.T. Standards package.

English Language Development ELD Standards Special Notes Section:

Teachers are required to provide listening, speaking, reading and writing instruction that allows English language learners (ELL) to communicate information, ideas and
concepts for academic success in the content area of Social Studies. For the given level of English language proficiency and with visual, graphic, or interactive support,
students will interact with grade level words, expressions, sentences and discourse to process or produce language necessary for academic success. The ELD standard should
specify a relevant content area concept or topic of study chosen by curriculum developers and teachers which maximizes an ELL’s need for communication and social skills. To
access an ELL supporting document which delineates performance definitions and descriptors, please click on the following link: cpalms.org/uploads/docs/standards/eld/SS.pdf

GENERAL INFORMATION

Course Path: Section: Grades PreK to 12 Education
Courses > Grade Group: Grades 9 to 12 and Adult

Course Number: 2100350 Education Courses > Subject: Social Studies >
SubSubject: American and Western Hemispheric
Histories >
Abbreviated Title: FLORIDA HIST

Number of Credits: Half credit (.5) Course Length: Semester (S)

Course Type: Elective Course Course Level: 2

Course Status: Draft - Course Pending Approval
Grade Level(s): 9,10,11,12

Educator Certifications

History (Grades 6-12)
Social Science (Grades 5-9)
Social Science (Grades 6-12)
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History and Contributions of Haiti in a Global
Context (#2100355) zuzz- s seyons

Course Standards

SS.912.A.1.1: Describe the importance of historiography, which includes how historical knowledge is obtained and transmitted, when interpreting events in history.
Utilize a variety of primary and secondary sources to identify author, historical significance, audience, and authenticity to understand a historical period.

SS.912.A.1.2: Clarifications:
Examples of primary and secondary sources may be found on various websites such as the site for The Kinsey Collection.

SS.912.A.1.3: Utilize timelines to identify the time sequence of historical data.
Evaluate the validity, reliability, bias, and authenticity of current events and Internet resources.

Clarifications:
Students should be encouraged to utilize FINDS (Focus, Investigate, Note, Develop, Score), Florida's research process model accessible at:

SS.912.A.1.5: Lo .
fldoe.org/bii/Library_Media/pdf/12TotalFINDS.pdf

SS.912.A.1.6: Use case studies to explore social, political, legal, and economic relationships in history.

SS.912.A.1.7: Describe various socio-cultural aspects of American life including arts, artifacts, literature, education, and publications.
Compare the experiences Americans (African Americans, Hispanics, Asians, women, conscientious objectors) had while serving in Europe.
Clarifications:

SS.912.A.4.8: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is

evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine the freedom movements that advocated civil rights for African Americans, Latinos, Asians, and women.

Clarifications:

SS.912.A.5.7: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze support for and resistance to civil rights for women, African Americans, Native Americans, and other minorities.

Clarifications:

SS.912.A.5.10: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze the impact of the Holocaust during World War Il on Jews as well as other groups.

Clarifications:

SS.912.A.6.3: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 40-42. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine efforts to expand or contract rights for various populations during World War 1.

Clarifications:
Examples may include, but are not limited to, women, African Americans, German Americans, Japanese Americans and their internment, Native
Americans, Hispanic Americans, Italian Americans.

SS.912.A.6.4:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 40-42. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Compare nonviolent and violent approaches utilized by groups (African Americans, women, Native Americans, Hispanics) to achieve civil rights.
Clarifications:
Examples may include, but are not limited to, sit-ins, Freedom Rides, boycotts, riots, protest marches.
SS.912.A.7.5:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 51-52. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Assess key figures and organizations in shaping the Civil Rights Movement and Black Power Movement.
Clarifications:
Examples may include, but are not limited to, the NAACP, National Urban League, SNCC, CORE, James Farmer, Charles Houston, Thurgood
Marshall, Rosa Parks, Constance Baker Motley, the Little Rock Nine, Roy Wilkins, Whitney M. Young, A. Philip Randolph, Dr. Martin Luther King, Jr.,
Robert F. Williams, Fannie Lou Hamer, Malcolm X [El-Hajj Malik EI-Shabazz], Stokely Carmichael [Kwame Ture], H. Rap Brown [Jamil Abdullah Al-
SS.912.A.7.6: Amin], the Black Panther Party [e.g., Huey P. Newton, Bobby Seale].
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This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 51-52. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Analyze the foreign policy of the United States as it relates to Africa, Asia, the Caribbean, Latin America, and the Middle East.
Clarifications:
Examples may include, but aren ot limited to, Haiti, Bosnia-Kosovo, Rwanda, Grenada, Camp David Accords, Iran Hostage Crisis, Lebanon, Iran-lraq
War, Reagan Doctrine, Iran-Contra Affair, Persian Gulf War.
SS.912.A.7.11:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 55-56. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Analyze political, economic, and social concerns that emerged at the end of the 20th century and into the 21st century.
Clarifications:
Examples may include, but are not limited to, AIDS, Green Revolution, outsourcing of jobs, global warming, human rights violations.
SS.912.A.7.12:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 57-59. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
SS.912.C.4.2: Evaluate the influence of American foreign policy on other nations and the influences of other nations on American policies and society.
SS.912.C.4.3: Assess human rights policies of the United States and other countries.
SS.912.C.4.4: Compare indicators of democratization in multiple countries.
Demonstrate the impact of inflation on world economies.
SS.912.E.3.1: Clarifications:
Examples are oil prices, 1973 oil crisis, Great Depression, World War I1.
SS.912.G.1.1: Design maps using a variety of technologies based on descriptive data to explain physical and cultural attributes of major world regions.
55.912.6.1.2: Use spatial perspective and appropriate geographic terms and tools, including the Six Essential Elements, as organizational schema to describe any
given place.
SS.912.G.1.3: Employ applicable units of measurement and scale to solve simple locational problems using maps and globes.
Identify the physical characteristics and the human characteristics that define and differentiate regions.
$S.912.G.2.1: Clarifications:
Examples of physical characteristics are climate, terrain, resources.
Examples of human characteristics are religion, government, economy, demography.
SS.912.G.2.2: Describe the factors and processes that contribute to the differences between developing and developed regions of the world.
Use geographic terms and tools to analyze case studies of regional issues in different parts of the world that have critical economic, physical, or political
ramifications.
SS.912.G.2.3: e
Clarifications:
Examples are desertification, global warming, cataclysmic natural disasters.
SS.912.G.4.1: Interpret population growth and other demographic data for any given place.
SS.912.G.4.2: Use geographic terms and tools to analyze the push/pull factors contributing to human migration within and among places.
SS.912.G.4.3: Use geographic terms and tools to analyze the effects of migration both on the place of origin and destination, including border areas.
SS.912.G.4.7: Use geographic terms and tools to explain cultural diffusion throughout places, regions, and the world.
Examine artistic response to social issues and new ideas in various cultures.
SS.912.H.1.5: Clarifications:
Examples are Victor Hugo's Les Miserables, Langston Hughes' poetry, Pete Seeger's Bring 'Em Home.
SS.912.H.3.1: Analyze the effects of transportation, trade, communication, science, and technology on the preservation and diffusion of culture.
5 G5 2 Identify social, moral, ethical, religious, and legal issues arising from technological and scientific developments, and examine their influence on works of
arts within a culture.
SS.912.H.3.3: Identify contributions made by various world cultures through trade and communication, and form a hypothesis on future contributions and changes.
SS.912.W.1.1: Use timelines to establish cause and effect relationships of historical events.
Interpret and evaluate primary and secondary sources.
SS.912.W.1.3: Clarifications:
Examples are artifacts, images, auditory and written sources.
SS.912.W.1.5: Compare conflicting interpretations or schools of thought about world events and individual contributions to history (historiography).
SS.912.W.4.12: Evaluate the scope and impact of the Columbian Exchange on Europe, Africa, Asia, and the Americas.
5 G, A Recognize the practice of slavery and other forms of forced labor experienced during the 13th through 17th centuries in East Africa, West Africa,
Europe, Southwest Asia, and the Americas.
SS.912.W.4.15: Explain the origins, developments, and impact of the trans-Atlantic slave trade between West Africa and the Americas.
SS.912.W.5.4: Evaluate the impact of Enlightenment ideals on the development of economic, political, and religious structures in the Western world.
SS.912.W.5.6: Summarize the important causes, events, and effects of the French Revolution including the rise and rule of Napoleon.
55,912, W.5.7: Describe the causes and effects of 19th Latin American and Caribbean independence movements led by people including Bolivar, de San Martin, and L'
Ouverture.
Describe the 19th and early 20th century social and political reforms and reform movements and their effects in Africa, Asia, Europe, the United
States, the Caribbean, and Latin America.
55.912.W.6.4: Clarifications:
Examples are Meiji Reforms, abolition of slavery in the British Empire, expansion of women's rights, labor laws.
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SS.912.W.7.8:

SS.912.W.8.4:
SS.912.W.8.7:
SS.912.W.8.9:

MA.K12.MTR.1.1:

MA.K12.MTR.2.1:

MA.K12.MTR.3.1:

MA.K12.MTR.4.1:

MA.K12.MTR.5.1:

Explain the causes, events, and effects of the Holocaust (1933-1945) including its roots in the long tradition of anti-Semitism, 19th century ideas
about race and nation, and Nazi dehumanization of the Jews and other victims.
Summarize the causes and effects of the arms race and proxy wars in Africa, Asia, Latin America, and the Middle East.
Compare post-war independence movements in African, Asian, and Caribbean countries.
Analyze the successes and failures of democratic reform movements in Africa, Asia, the Caribbean, and Latin America.
Mathematicians who participate in effortful learning both individually and with others:

e Analyze the problem in a way that makes sense given the task.

e Ask questions that will help with solving the task.

e Build perseverance by modifying methods as needed while solving a challenging task.

e Stay engaged and maintain a positive mindset when working to solve tasks.

e Help and support each other when attempting a new method or approach.

Clarifications:

Teachers who encourage students to participate actively in effortful learning both individually and with others:
e Cultivate a community of growth mindset learners.
e Foster perseverance in students by choosing tasks that are challenging.
e Develop students’ ability to analyze and problem solve.

e Recognize students’ effort when solving challenging problems.

Demonstrate understanding by representing problems in multiple ways.
Mathematicians who demonstrate understanding by representing problems in multiple ways:

e Build understanding through modeling and using manipulatives.

e Represent solutions to problems in multiple ways using objects, drawings, tables, graphs and equations.
e Progress from modeling problems with objects and drawings to using algorithms and equations.

e Express connections between concepts and representations.

e Choose a representation based on the given context or purpose.

Clarifications:
Teachers who encourage students to demonstrate understanding by representing problems in multiple ways:
e Help students make connections between concepts and representations.
e Provide opportunities for students to use manipulatives when investigating concepts.
e Guide students from concrete to pictorial to abstract representations as understanding progresses.
e Show students that various representations can have different purposes and can be useful in different situations.

Complete tasks with mathematical fluency.
Mathematicians who complete tasks with mathematical fluency:

e Select efficient and appropriate methods for solving problems within the given context.
e Maintain flexibility and accuracy while performing procedures and mental calculations.

e Complete tasks accurately and with confidence.

e Adapt procedures to apply them to a new context.

e Use feedback to improve efficiency when performing calculations.

Clarifications:
Teachers who encourage students to complete tasks with mathematical fluency:
e Provide students with the flexibility to solve problems by selecting a procedure that allows them to solve efficiently and accurately.
e Offer multiple opportunities for students to practice efficient and generalizable methods.
e Provide opportunities for students to reflect on the method they used and determine if a more efficient method could have been used.

Engage in discussions that reflect on the mathematical thinking of self and others.
Mathematicians who engage in discussions that reflect on the mathematical thinking of self and others:

e Communicate mathematical ideas, vocabulary and methods effectively.
e Analyze the mathematical thinking of others.

e Compare the efficiency of a method to those expressed by others.

e Recognize errors and suggest how to correctly solve the task.

e Justify results by explaining methods and processes.

e Construct possible arguments based on evidence.

Clarifications:
Teachers who encourage students to engage in discussions that reflect on the mathematical thinking of self and others:
e Establish a culture in which students ask questions of the teacher and their peers, and error is an opportunity for learning.
e Create opportunities for students to discuss their thinking with peers.
e Select, sequence and present student work to advance and deepen understanding of correct and increasingly efficient methods.
e Develop students’ ability to justify methods and compare their responses to the responses of their peers.

Use patterns and structure to help understand and connect mathematical concepts.
Mathematicians who use patterns and structure to help understand and connect mathematical concepts:

e Focus on relevant details within a problem.

e Create plans and procedures to logically order events, steps or ideas to solve problems.
e Decompose a complex problem into manageable parts.

e Relate previously learned concepts to new concepts.

e Look for similarities among problems.

e Connect solutions of problems to more complicated large-scale situations.

Clarifications:
Teachers who encourage students to use patterns and structure to help understand and connect mathematical concepts:
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e Help students recognize the patterns in the world around them and connect these patterns to mathematical concepts.

e Support students to develop generalizations based on the similarities found among problems.

e Provide opportunities for students to create plans and procedures to solve problems.

e Develop students’ ability to construct relationships between their current understanding and more sophisticated ways of thinking.

Assess the reasonableness of solutions.
Mathematicians who assess the reasonableness of solutions:

e Estimate to discover possible solutions.

e Use benchmark quantities to determine if a solution makes sense.

e Check calculations when solving problems.

e Verify possible solutions by explaining the methods used.
MA.K12.MTR.6.1: e Evaluate results based on the given context.

Clarifications:
Teachers who encourage students to assess the reasonableness of solutions:
e Have students estimate or predict solutions prior to solving.
e Prompt students to continually ask, “Does this solution make sense? How do you know?”
e Reinforce that students check their work as they progress within and after a task.
e Strengthen students’ ability to verify solutions through justifications.

Apply mathematics to real-world contexts.
Mathematicians who apply mathematics to real-world contexts:

e Connect mathematical concepts to everyday experiences.

e Use models and methods to understand, represent and solve problems.

e Perform investigations to gather data or determine if a method is appropriate. ¢ Redesign models and methods to improve accuracy or efficiency.
MA.K12.MTR.7.1: Clarifications:

Teachers who encourage students to apply mathematics to real-world contexts:
e Provide opportunities for students to create models, both concrete and abstract, and perform investigations.
e Challenge students to question the accuracy of their models and methods.
e Support students as they validate conclusions by comparing them to the given situation.
e Indicate how various concepts can be applied to other disciplines.

Cite evidence to explain and justify reasoning.

Clarifications:

K-1 Students include textual evidence in their oral communication with guidance and support from adults. The evidence can consist of details
from the text without naming the text. During 1st grade, students learn how to incorporate the evidence in their writing.

2-3 Students include relevant textual evidence in their written and oral communication. Students should name the text when they refer to it.
In 3rd grade, students should use a combination of direct and indirect citations.

ELAK12.EE.1.1: 4-5 Students continue with previous skills and reference comments made by speakers and peers. Students cite texts that they've directly

quoted, paraphrased, or used for information. When writing, students will use the form of citation dictated by the instructor or the style guide
referenced by the instructor.

6-8 Students continue with previous skills and use a style guide to create a proper citation.

9-12 Students continue with previous skills and should be aware of existing style guides and the ways in which they differ.

Read and comprehend grade-level complex texts proficiently.

ELA.K12.EE.2.1: Clarifications:
See Text Complexity for grade-level complexity bands and a text complexity rubric.

Make inferences to support comprehension.

Clarifications:

ELA.K12.EE.3.1: Students will make inferences before the words infer or inference are introduced. Kindergarten students will answer questions like “Why is the girl
smiling?” or make predictions about what will happen based on the title page. Students will use the terms and apply them in 2nd grade and
beyond.

Use appropriate collaborative techniques and active listening skills when engaging in discussions in a variety of situations.

Clarifications:

In kindergarten, students learn to listen to one another respectfully.

In grades 1-2, students build upon these skills by justifying what they are thinking. For example: “I think because ." The
collaborative conversations are becoming academic conversations.

ELA.K12.EE.4.1:

In grades 3-12, students engage in academic conversations discussing claims and justifying their reasoning, refining and applying skills. Students
build on ideas, propel the conversation, and support claims and counterclaims with evidence.

Use the accepted rules governing a specific format to create quality work.

Clarifications:

ELA.K12.EE.5.1: Students will incorporate skills learned into work products to produce quality work. For students to incorporate these skills appropriately, they
must receive instruction. A 3rd grade student creating a poster board display must have instruction in how to effectively present information to
do quality work.

Use appropriate voice and tone when speaking or writing.

Clarifications:
In kindergarten and 1st grade, students learn the difference between formal and informal language. For example, the way we talk to our friends
differs from the way we speak to adults. In 2nd grade and beyond, students practice appropriate social and academic language to discuss texts.

ELA.K12.EE.6.1:

ELD.K12.ELL.SI.1: English language learners communicate for social and instructional purposes within the school setting.
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|ELD.K12.ELL.SS.1: English language learners communicate information, ideas and concepts necessary for academic success in the content area of Social Studies.

General Course Information and Notes

GENERAL NOTES

This course consists of the following content area strands: History of the Republic of Haiti, Human Geography, and Humanities. The primary content emphasis for this course
pertains to the study of Haiti history from the arrival of Christopher Columbus in 1492 to the present day. Students will be exposed to the historical, geographic, political,
economics, and sociological events which influenced the development of the Republic of Haiti and the resulting impact on world history. At the conclusion of this course,
students will be able to understand and discuss how Haiti changed the course of history on a global scale.

Florida’s Benchmarks for Excellent Student Thinking (B.E.S.T.) Standards:

This course includes Florida’s B.E.S.T. ELA Expectations (EE) and Mathematical Thinking and Reasoning Standards (MTRs) for students. Florida educators should intentionally
embed these standards within the content and their instruction as applicable. For guidance on the implementation of the EEs and MTRs, please
visit cpalms.org/Standards/BEST_Standards.aspx and select the appropriate B.E.S.T. Standards package.

English Language Development ELD Standards Special Notes Section:

Teachers are required to provide listening, speaking, reading and writing instruction that allows English language learners (ELL) to communicate information, ideas and
concepts for academic success in the content area of Social Studies. For the given level of English language proficiency and with visual, graphic, or interactive support,
students will interact with grade level words, expressions, sentences and discourse to process or produce language necessary for academic success. The ELD standard should
specify a relevant content area concept or topic of study chosen by curriculum developers and teachers which maximizes an ELL's need for communication and social skills. To
access an ELL supporting document which delineates performance definitions and descriptors, please click on the following

link: cpalms.org/uploads/docs/standards/eld/SS.pdf.

GENERAL INFORMATION

Course Path: Section: Grades PreK to 12 Education
Courses > Grade Group: Grades 9 to 12 and Adult

Course Number: 2100355 Education Courses > Subject: Social Studies >
SubSubject: World and Eastern Hemispheric Histories
>
Abbreviated Title: HIST/CONTRIB HAITI

Number of Credits: Half credit (.5) Course Length: Semester (S)

Course Type: Elective Course Course Level: 2

Course Status: Draft - Course Pending Approval
Grade Level(s): 9,10,11,12

Educator Certifications

ISociaI Science (Grades 6-12) I
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Latin American History (#2100360) 2oz - ana eyons

Course Standards

SS.912.A.1.1: Describe the importance of historiography, which includes how historical knowledge is obtained and transmitted, when interpreting events in history.
Utilize a variety of primary and secondary sources to identify author, historical significance, audience, and authenticity to understand a historical period.
SS.912.A.1.2: Clarifications:
Examples of primary and secondary sources may be found on various websites such as the site for The Kinsey Collection.
SS.912.A.1.3: Utilize timelines to identify the time sequence of historical data.
5 G o 4L Analyze how images, symbols, objects, cartoons, graphs, charts, maps, and artwork may be used to interpret the significance of time periods and
T events from the past.
Evaluate the validity, reliability, bias, and authenticity of current events and Internet resources.
Clarifications:
SS.912.A.1.5: Students should be encouraged to utilize FINDS (Focus, Investigate, Note, Develop, Score), Florida's research process model accessible at:
o fldoe.org/bii/Library_Media/pdf/12TotalFINDS.pdf
SS.912.A.1.6: Use case studies to explore social, political, legal, and economic relationships in history.
SS.912.A.1.7: Describe various socio-cultural aspects of American life including arts, artifacts, literature, education, and publications.
Review the Native American experience.
Clarifications:
Examples may include, but are not limited to, westward expansion, reservation system, the Dawes Act, Wounded Knee Massacre, Sand Creek
Massacre, Battle of Little Big Horn, Indian Schools, government involvement in the killing of the buffalo.
SS.912.A.2.7:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Examine causes, course, and consequences of the Spanish American War.
Clarifications:
Examples may include, but are not limited to, Cuba as a protectorate, Yellow Journalism, sinking of the Maine, the Philippines, Commodore Dewey,
the Rough Riders, acqusition of territories, the Treaty of Paris.
SS.912.A.4.3:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 27-28. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Analyze the economic, military, and security motivations of the United States to complete the Panama Canal as well as major obstacles involved in its
construction.
Clarifications:
Examples may include, but are not limited to, disease, environmental impact, challenges faced by various ethnic groups such as Africans and
SS.912.A.4.4: indigenous populations, shipping routes, increased trade, defense and independence for Panama.
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 27-28. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Analyze the foreign policy of the United States as it relates to Africa, Asia, the Caribbean, Latin America, and the Middle East.
Clarifications:
Examples may include, but aren ot limited to, Haiti, Bosnia-Kosovo, Rwanda, Grenada, Camp David Accords, Iran Hostage Crisis, Lebanon, Iran-Iraq
War, Reagan Doctrine, Iran-Contra Affair, Persian Gulf War.
SS.912.A.7.11:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 55-56. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Review the role of the United States as a participant in the global economy (trade agreements, international competition, impact on American labor,
environmental concerns).
Clarifications:
Examples may include, but are not limited to, NAFTA, World Trade Organization.
SS.912.A.7.14:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 57-59. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
SS.912.C.4.3: Assess human rights policies of the United States and other countries.
SS.912.C.4.4: Compare indicators of democratization in multiple countries.
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SS.912.E.3.1:

SS.912.G.1.1:

S$S.912.G.1.2:

SS.912.G.1.3:

S$S.912.G.1.4:

SS.912.G.2.1:

SS.912.G.2.2:

SS.912.G.2.3:

S$S.912.G.4.1:
SS.912.G.4.2:
SS.912.G.4.3:
SS.912.G.4.7:
S$S.912.G.4.9:

SS.912.H.1.4:

SS.912.H.3.1:

SS.912.H.3.2:

SS.912.W.1.1:

SS.912.W.1.2:

SS.912.W.1.3:

SS.912.W.1.4:

SS.912.W.1.5:

SS.912.W.1.6:

SS.912.W.3.15:

SS.912.W.3.16:

SS.912.W.3.17:

SS.912.W.3.18:

SS.912.W.3.19:
SS.912.W.4.11:
SS.912.W.4.12:
SS.912.W.4.13:

SS.912.W.4.14:

SS.912.W.4.15:

SS.912.W.5.7:

Demonstrate the impact of inflation on world economies.

Clarifications:
Examples are oil prices, 1973 oil crisis, Great Depression, World War I1.

Design maps using a variety of technologies based on descriptive data to explain physical and cultural attributes of major world regions.

Use spatial perspective and appropriate geographic terms and tools, including the Six Essential Elements, as organizational schema to describe any
given place.

Employ applicable units of measurement and scale to solve simple locational problems using maps and globes.

Analyze geographic information from a variety of sources including primary sources, atlases, computer, and digital sources, Geographic Information
Systems (GIS), and a broad variety of maps.

Clarifications:
Examples are thematic, contour, and dot-density.

Identify the physical characteristics and the human characteristics that define and differentiate regions.

Clarifications:
Examples of physical characteristics are climate, terrain, resources.
Examples of human characteristics are religion, government, economy, demography.

Describe the factors and processes that contribute to the differences between developing and developed regions of the world.
Use geographic terms and tools to analyze case studies of regional issues in different parts of the world that have critical economic, physical, or political
ramifications.

Clarifications:
Examples are desertification, global warming, cataclysmic natural disasters.

Interpret population growth and other demographic data for any given place.

Use geographic terms and tools to analyze the push/pull factors contributing to human migration within and among places.

Use geographic terms and tools to analyze the effects of migration both on the place of origin and destination, including border areas.
Use geographic terms and tools to explain cultural diffusion throughout places, regions, and the world.

Use political maps to describe the change in boundaries and governments within continents over time.

Explain philosophical beliefs as they relate to works in the arts.

Clarifications:
Examples are classical architecture, protest music, Native American dance, Japanese Noh.

Analyze the effects of transportation, trade, communication, science, and technology on the preservation and diffusion of culture.

Identify social, moral, ethical, religious, and legal issues arising from technological and scientific developments, and examine their influence on works of
arts within a culture.

Use timelines to establish cause and effect relationships of historical events.

Compare time measurement systems used by different cultures.

Clarifications:
Examples are Chinese, Gregorian, and Islamic calendars, dynastic periods, decade, century, era.

Interpret and evaluate primary and secondary sources.

Clarifications:
Examples are artifacts, images, auditory and written sources.

Explain how historians use historical inquiry and other sciences to understand the past.

Clarifications:
Examples are archaeology, economics, geography, forensic chemistry, political science, physics.

Compare conflicting interpretations or schools of thought about world events and individual contributions to history (historiography).
Evaluate the role of history in shaping identity and character.

Clarifications:
Examples are ethnic, cultural, personal, national, religious.

Analyze the legacies of the Olmec, Zapotec, and Chavin on later Meso and South American civilizations.
Locate major civilizations of Mesoamerica and Andean South America.

Clarifications:
Examples are Maya, Aztec, Inca.

Describe the roles of people in the Maya, Inca, and Aztec societies.

Clarifications:
Examples are class structure, family life, warfare, religious beliefs and practices, slavery.

Compare the key economic, cultural, and political characteristics of the major civilizations of Meso and South America.

Clarifications:
Examples are agriculture, architecture, astronomy, literature, mathematics, trade networks, government.

Determine the impact of significant Meso and South American rulers such as Pacal the Great, Moctezuma I, and Huayna Capac.

Summarize the causes that led to the Age of Exploration, and identify major voyages and sponsors.

Evaluate the scope and impact of the Columbian Exchange on Europe, Africa, Asia, and the Americas.

Examine the various economic and political systems of Portugal, Spain, the Netherlands, France, and England in the Americas.

Recognize the practice of slavery and other forms of forced labor experienced during the 13th through 17th centuries in East Africa, West Africa,
Europe, Southwest Asia, and the Americas.

Explain the origins, developments, and impact of the trans-Atlantic slave trade between West Africa and the Americas.

Describe the causes and effects of 19th Latin American and Caribbean independence movements led by people including Bolivar, de San Martin, and L'
Ouverture.
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SS.912.W.6.4:

SS.912.W.8.4:
SS.912.W.8.7:

SS.912.W.8.8:

SS.912.W.8.9:

SS.912.W.9.4:

SS.912.W.9.5:

SS.912.W.9.6:

MA.K12.MTR.1.1:

MA.K12.MTR.2.1:

MA.K12.MTR.3.1:

MA.K12.MTR.4.1:

Describe the 19th and early 20th century social and political reforms and reform movements and their effects in Africa, Asia, Europe, the United
States, the Caribbean, and Latin America.

Clarifications:
Examples are Meiji Reforms, abolition of slavery in the British Empire, expansion of women's rights, labor laws.

Summarize the causes and effects of the arms race and proxy wars in Africa, Asia, Latin America, and the Middle East.
Compare post-war independence movements in African, Asian, and Caribbean countries.
Describe the rise and goals of nationalist leaders in the post-war era and the impact of their rule on their societies.

Clarifications:
Examples are Mahatma Ghandi, Fidel Castro, Gamal Abdel Nasser, Francois 'Papa Doc' Duvalier, Jawaharlal Nehru.

Analyze the successes and failures of democratic reform movements in Africa, Asia, the Caribbean, and Latin America.
Describe the causes and effects of twentieth century nationalist conflicts.

Clarifications:
Examples are Cyprus, Kashmir, Tibet, Northern Ireland.

Assess the social and economic impact of pandemics on a global scale, particularly within the developing and under-developed world.
Analyze the rise of regional trade blocs such as the European Union and NAFTA, and predict the impact of increased globalization in the 20th and 21st
centuries.
Mathematicians who participate in effortful learning both individually and with others:
e Analyze the problem in a way that makes sense given the task.
e Ask questions that will help with solving the task.
e Build perseverance by modifying methods as needed while solving a challenging task.
e Stay engaged and maintain a positive mindset when working to solve tasks.
e Help and support each other when attempting a new method or approach.

Clarifications:
Teachers who encourage students to participate actively in effortful learning both individually and with others:
e Cultivate a community of growth mindset learners.
e Foster perseverance in students by choosing tasks that are challenging.
e Develop students’ ability to analyze and problem solve.
e Recognize students’ effort when solving challenging problems.

Demonstrate understanding by representing problems in multiple ways.
Mathematicians who demonstrate understanding by representing problems in multiple ways:

e Build understanding through modeling and using manipulatives.

e Represent solutions to problems in multiple ways using objects, drawings, tables, graphs and equations.
e Progress from modeling problems with objects and drawings to using algorithms and equations.

e Express connections between concepts and representations.

e Choose a representation based on the given context or purpose.

Clarifications:
Teachers who encourage students to demonstrate understanding by representing problems in multiple ways:
e Help students make connections between concepts and representations.
e Provide opportunities for students to use manipulatives when investigating concepts.
e Guide students from concrete to pictorial to abstract representations as understanding progresses.
e Show students that various representations can have different purposes and can be useful in different situations.

Complete tasks with mathematical fluency.
Mathematicians who complete tasks with mathematical fluency:

e Select efficient and appropriate methods for solving problems within the given context.
e Maintain flexibility and accuracy while performing procedures and mental calculations.

e Complete tasks accurately and with confidence.

e Adapt procedures to apply them to a new context.

e Use feedback to improve efficiency when performing calculations.

Clarifications:
Teachers who encourage students to complete tasks with mathematical fluency:
e Provide students with the flexibility to solve problems by selecting a procedure that allows them to solve efficiently and accurately.
e Offer multiple opportunities for students to practice efficient and generalizable methods.
e Provide opportunities for students to reflect on the method they used and determine if a more efficient method could have been used.

Engage in discussions that reflect on the mathematical thinking of self and others.
Mathematicians who engage in discussions that reflect on the mathematical thinking of self and others:

e Communicate mathematical ideas, vocabulary and methods effectively.
e Analyze the mathematical thinking of others.

e Compare the efficiency of a method to those expressed by others.

e Recognize errors and suggest how to correctly solve the task.

e Justify results by explaining methods and processes.

e Construct possible arguments based on evidence.

Clarifications:

Teachers who encourage students to engage in discussions that reflect on the mathematical thinking of self and others:
e Establish a culture in which students ask questions of the teacher and their peers, and error is an opportunity for learning.
e Create opportunities for students to discuss their thinking with peers.

e Select, sequence and present student work to advance and deepen understanding of correct and increasingly efficient methods.
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e Develop students’ ability to justify methods and compare their responses to the responses of their peers.

Use patterns and structure to help understand and connect mathematical concepts.
Mathematicians who use patterns and structure to help understand and connect mathematical concepts:

e Focus on relevant details within a problem.

e Create plans and procedures to logically order events, steps or ideas to solve problems.
e Decompose a complex problem into manageable parts.

e Relate previously learned concepts to new concepts.

e Look for similarities among problems.

MA.K12.MTR.5.1: : . N
e Connect solutions of problems to more complicated large-scale situations.

Clarifications:
Teachers who encourage students to use patterns and structure to help understand and connect mathematical concepts:
e Help students recognize the patterns in the world around them and connect these patterns to mathematical concepts.
e Support students to develop generalizations based on the similarities found among problems.
e Provide opportunities for students to create plans and procedures to solve problems.
e Develop students’ ability to construct relationships between their current understanding and more sophisticated ways of thinking.

Assess the reasonableness of solutions.
Mathematicians who assess the reasonableness of solutions:

e Estimate to discover possible solutions.

e Use benchmark quantities to determine if a solution makes sense.

e Check calculations when solving problems.

e Verify possible solutions by explaining the methods used.
MA.K12.MTR.6.1: e Evaluate results based on the given context.

Clarifications:
Teachers who encourage students to assess the reasonableness of solutions:
e Have students estimate or predict solutions prior to solving.
e Prompt students to continually ask, “Does this solution make sense? How do you know?”
e Reinforce that students check their work as they progress within and after a task.
e Strengthen students’ ability to verify solutions through justifications.

Apply mathematics to real-world contexts.
Mathematicians who apply mathematics to real-world contexts:

e Connect mathematical concepts to everyday experiences.
e Use models and methods to understand, represent and solve problems.
e Perform investigations to gather data or determine if a method is appropriate. ¢ Redesign models and methods to improve accuracy or efficiency.

MA.K12.MTR.7.1: Clarifications:

Teachers who encourage students to apply mathematics to real-world contexts:
e Provide opportunities for students to create models, both concrete and abstract, and perform investigations.
e Challenge students to question the accuracy of their models and methods.
e Support students as they validate conclusions by comparing them to the given situation.
e |ndicate how various concepts can be applied to other disciplines.

Cite evidence to explain and justify reasoning.

Clarifications:

K-1 Students include textual evidence in their oral communication with guidance and support from adults. The evidence can consist of details
from the text without naming the text. During 1st grade, students learn how to incorporate the evidence in their writing.

2-3 Students include relevant textual evidence in their written and oral communication. Students should name the text when they refer to it.
In 3rd grade, students should use a combination of direct and indirect citations.

ELA.K12.EE.1.1: 4-5 Students continue with previous skills and reference comments made by speakers and peers. Students cite texts that they’ve directly

quoted, paraphrased, or used for information. When writing, students will use the form of citation dictated by the instructor or the style guide
referenced by the instructor.

6-8 Students continue with previous skills and use a style guide to create a proper citation.

9-12 Students continue with previous skills and should be aware of existing style guides and the ways in which they differ.

Read and comprehend grade-level complex texts proficiently.

ELA.K12.EE.2.1: Clarifications:
See Text Complexity for grade-level complexity bands and a text complexity rubric.

Make inferences to support comprehension.

Clarifications:

ELA.K12.EE.3.1: Students will make inferences before the words infer or inference are introduced. Kindergarten students will answer questions like “Why is the girl
smiling?” or make predictions about what will happen based on the title page. Students will use the terms and apply them in 2nd grade and
beyond.

Use appropriate collaborative techniques and active listening skills when engaging in discussions in a variety of situations.

Clarifications:

In kindergarten, students learn to listen to one another respectfully.

In grades 1-2, students build upon these skills by justifying what they are thinking. For example: “I think because " The
collaborative conversations are becoming academic conversations.

ELA.K12.EE.4.1:

In grades 3-12, students engage in academic conversations discussing claims and justifying their reasoning, refining and applying skills. Students
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build on ideas, propel the conversation, and support claims and counterclaims with evidence.

Use the accepted rules governing a specific format to create quality work.

Clarifications:

ELA.K12.EE.5.1: Students will incorporate skills learned into work products to produce quality work. For students to incorporate these skills appropriately, they
must receive instruction. A 3rd grade student creating a poster board display must have instruction in how to effectively present information to
do quality work.

Use appropriate voice and tone when speaking or writing.

Clarifications:
In kindergarten and 1st grade, students learn the difference between formal and informal language. For example, the way we talk to our friends
differs from the way we speak to adults. In 2nd grade and beyond, students practice appropriate social and academic language to discuss texts.

ELA.K12.EE.6.1:

ELD.K12.ELL.SI.1: English language learners communicate for social and instructional purposes within the school setting.
ELD.K12.ELL.SS.1: English language learners communicate information, ideas and concepts necessary for academic success in the content area of Social Studies.
Evaluate how public health policies and government regulations can influence health promotion and disease prevention.

HE.912.C.2.4: Clarifications:
Seat-belt enforcement, underage alcohol sales, reporting communicable diseases, child care, and AED availability.

General Course Information and Notes

GENERAL NOTES

Latin American History - The grade 9-12 Latin American History course consists of the following content area strands: World History, American History, Geography,
Humanities, Civics and Government. The primary content emphasis for this course pertains to the study of the chronological development development of the Latin American
people by examining the history and culture of the region with emphasis on the Caribbean Basin, Central America and South America. Students will be exposed to the
historical, geographic, political, economic, and sociological events which influenced the progression of Latin America including, but not limited to, indigenous Native American
population prior to the arrival of the Europeans, Spanish heritage, influence and impact of the Catholic Church on Latin American cultures, evolution of political systems and
philosophies in Latin American societies, interaction of science and Latin American cultures, Latin American nationalism, origin and course of economic systems and philosophies
in Latin American societies, influence of major historical figures and events in Latin American history, and contemporary Latin American affairs.

Instructional Practices
Teaching from well-written, grade-level instructional materials enhances students' content area knowledge and also strengthens their ability to comprehend longer, complex

reading passages on any topic for any reason. Using the following instructional practices also helps student learning:

. Reading assignments from longer text passages as well as shorter ones when text is extremely complex.
. Making close reading and rereading of texts central to lessons.
. Asking high-level, text-specific questions and requiring high-level, complex tasks and assignments.

. Requiring students to support answers with evidence from the text.

a A W N P

. Providing extensive text-based research and writing opportunities (claims and evidence)

Florida’s Benchmarks for Excellent Student Thinking (B.E.S.T.) Standards

This course includes Florida’s B.E.S.T. ELA Expectations (EE) and Mathematical Thinking and Reasoning Standards (MTRs) for students. Florida educators should intentionally
embed these standards within the content and their instruction as applicable. For guidance on the implementation of the EEs and MTRs, please visit
cpalms.org/Standards/BEST_Standards.aspx and select the appropriate B.E.S.T. Standards package.

English Language Development ELD Standards Special Notes Section:

Teachers are required to provide listening, speaking, reading and writing instruction that allows English language learners (ELL) to communicate information, ideas and
concepts for academic success in the content area of Social Studies. For the given level of English language proficiency and with visual, graphic, or interactive support,
students will interact with grade level words, expressions, sentences and discourse to process or produce language necessary for academic success. The ELD standard should
specify a relevant content area concept or topic of study chosen by curriculum developers and teachers which maximizes an ELL’s need for communication and social skills. To
access an ELL supporting document which delineates performance definitions and descriptors, please click on the following link: cpalms.org/uploads/docs/standards/eld/SS.pdf

GENERAL INFORMATION

Course Path: Section: Grades PreK to 12 Education
Courses > Grade Group: Grades 9 to 12 and Adult

Course Number: 2100360 Education Courses > Subject: Social Studies >
SubSubject: American and Western Hemispheric
Histories >
Abbreviated Title: LATIN AMER HIST

Number of Credits: One (1) credit Course Length: Year (Y)

Course Type: Elective Course Course Level: 2

Course Status: Draft - Course Pending Approval

Grade Level(s): 9,10,11,12
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Educator Certifications

History (Grades 6-12)
Social Science (Grades 6-12)
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Latin American Studies Honors (#2100362) - s seyons

Course Standards

Utilize a variety of primary and secondary sources to identify author, historical significance, audience, and authenticity to understand a historical period.

SS.912.A.1.2: Clarifications:
Examples of primary and secondary sources may be found on various websites such as the site for The Kinsey Collection.
Evaluate the validity, reliability, bias, and authenticity of current events and Internet resources.
Clarifications:
@i LB Students should be encouraged to utilize FINDS (Focus, Investigate, Note, Develop, Score), Florida's research process model accessible at:
’ T fldoe.org/bii/Library_Media/pdf/12TotalFINDS. pdf
SS.912.A.1.7: Describe various socio-cultural aspects of American life including arts, artifacts, literature, education, and publications.
Review different economic and philosophic ideologies.
Clarifications:
Economic examples may include, but are not limited to, market economy, mixed economy, planned economy and philosophic examples are
capitalism, socialism, communism, anarchy.

SS.912.A.3.10:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on the
FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine causes, course, and consequences of the Spanish American War.

Clarifications:

Examples may include, but are not limited to, Cuba as a protectorate, Yellow Journalism, sinking of the Maine, the Philippines, Commodore Dewey,
the Rough Riders, acqusition of territories, the Treaty of Paris.

SS.912.A.4.3:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 27-28. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze the economic, military, and security motivations of the United States to complete the Panama Canal as well as major obstacles involved in its
construction.

Clarifications:

Examples may include, but are not limited to, disease, environmental impact, challenges faced by various ethnic groups such as Africans and

SS.912.A.4.4: indigenous populations, shipping routes, increased trade, defense and independence for Panama.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 27-28. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze political, economic, and social concerns that emerged at the end of the 20th century and into the 21st century.

Clarifications:

Examples may include, but are not limited to, AIDS, Green Revolution, outsourcing of jobs, global warming, human rights violations.

SS.912.A.7.12:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 57-59. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine changes in immigration policy and attitudes toward immigration since 1950.

Clarifications:

SS.912.A.7.16: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 57-59. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

SS.912.C.2.4: Evaluate, take, and defend positions on issues that cause the government to balance the interests of individuals with the public good.

Analyze various forms of political communication and evaluate for bias, factual accuracy, omission, and emotional appeal.

SS.912.C.2.13: Clarifications:

Examples are political cartoons, propaganda, campaign advertisements, political speeches, electronic bumper stickers, blogs, media.

SS.912.C.4.1: Explain how the world's nations are governed differently.

SS.912.C.4.2: Evaluate the influence of American foreign policy on other nations and the influences of other nations on American policies and society.
SS.912.C.4.3: Assess human rights policies of the United States and other countries.

SS.912.C.4.4: Compare indicators of democratization in multiple countries.

55.912.E.1 3: Compare how the various economic systems (traditional, market, command, mixed) answer the questions: (1) What to produce?; (2) How to
T produce?; and (3) For whom to produce?
Define supply, demand, quantity supplied,and quantity demanded; graphically illustrate situations that would cause changes in each, and demonstrate

SS.912.E.1.4:
how the equilibrium price of a product is determined by the interaction of supply and demand in the market place.
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SS.912.E.1.10: Explain the use of fiscal policy (taxation, spending) to promote price stability, full employment, and economic growth.
Identify and explain broad economic goals.
SS.912.E.2.1: Clarifications:
Examples are freedom, efficiency, equity, security, growth, price stability, full employment.
SS.912.E.2.7: Identify the impact of inflation on society.
Demonstrate the impact of inflation on world economies.
SS.912.E.3.1: Clarifications:
Examples are oil prices, 1973 oil crisis, Great Depression, World War 11.
SS.912.E.3.2: Examine absolute and comparative advantage, and explain why most trade occurs because of comparative advantage.
Discuss the effect of barriers to trade and why nations sometimes erect barriers to trade or establish free trade zones.
Clarifications:
SS.912.E.3.3: Examples are NAFTA, CAFTA.
Examples are quotas, tariffs.
Assess the economic impact of negative and positive externalities on the international environment.
Clarifications:
SS.912.E.3.4: Examples of negative are pollution, global warming.
Examples of positive are pure water, better air quality.
Compare the current United States economy with other developed and developing nations.
SS.912.E.3.5: Clarifications:
Examples are standard of living, exchange rates, productivity, gross domestic product.
Explain that people vary in their willingness to obtain more education or training because these decisions involve incurring immediate costs to obtain
possible future benefits. Describe how discounting the future benefits of education and training may lead some people to pass up potentially high
rates of return that more education and training may offer.
Clarifications:
SS.912.FL.1.2: . B . . - . . L .
Explain how people’s willingness to wait or plan for the future affects their decision to get more education or job training in a dynamic and
changing labor market.
Speculate how a high school student might assess the future benefits of going to college, and describe how that assessment will affect the
student’s decision to attend college.
Discuss reasons why changes in economic conditions or the labor market can cause changes in a worker’s income or may cause unemployment.
Clarifications:
SS.912.FL.1.5: ) ; . . s L )
Explain how an increase in the demand for mobile applications might impact the wages paid to software developers.
Explain the effects of a recession on the unemployment rate.
Identify the physical characteristics and the human characteristics that define and differentiate regions.
SS.912.G.2.1° Clarifications:
Examples of physical characteristics are climate, terrain, resources.
Examples of human characteristics are religion, government, economy, demography.
SS.912.G.2.2: Describe the factors and processes that contribute to the differences between developing and developed regions of the world.
Use geographic terms and tools to analyze case studies of regional issues in different parts of the world that have critical economic, physical, or political
ramifications.
SS.912.G.2.3: .
Clarifications:
Examples are desertification, global warming, cataclysmic natural disasters.
55.912.G.3.3: Use geographic terms and tools to explain differing perspectives on the use of renewable and non-renewable resources in Florida, the United States,
T and the world.
SS.912.G.4.1: Interpret population growth and other demographic data for any given place.
SS.912.G.4.2: Use geographic terms and tools to analyze the push/pull factors contributing to human migration within and among places.
SS.912.G.4.3: Use geographic terms and tools to analyze the effects of migration both on the place of origin and destination, including border areas.
Use geographic terms and tools to analyze case studies of issues in globalization.
SS.912.G.4.4: Clarifications:
Examples are cultural imperialism, outsourcing.
Relate works in the arts (architecture, dance, music, theatre, and visual arts) of varying styles and genre according to the periods in which they were
created.
SS.912.H.1.1: .
Clarifications:
Examples are Bronze Age, Ming Dynasty, Classical, Renaissance, Modern, and Contemporary.
Describe how historical events, social context, and culture impact forms, techniques, and purposes of works in the arts, including the relationship
between a government and its citizens.
SS.912.H.1.2: .
Clarifications:
Examples are imperial Roman sculpture; Palace of Versailles; Picasso's Guernica; layout of Washington, DC.
Relate works in the arts to various cultures.
SS.912.H.1.3: Clarifications:
Examples are African, Asian, Oceanic, European, the Americas, Middle Eastern, Egyptian, Greek, Roman.
Explain philosophical beliefs as they relate to works in the arts.
SS.912.H.1.4: Clarifications:
Examples are classical architecture, protest music, Native American dance, Japanese Noh.
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SS.912.H.1.5:

SS.912.H.1.6:
SS.912.H.3.1:

SS.912.H.3.2:

SS.912.P.6.3:

SS.912.P.8.1:

SS.912.P.16.11:
S$S.912.5.1.4:
S$S.912.5.1.6:

SS.912.S.1.8:

SS.912.8.2.1:
SSL9112551212
S$S.912.5.2.3:
S$S.912.5.2.4:
S$S.912.5.2.5:
SS.912.S.2.7:
S$S.912.5.2.8:
SS.912.5.2.9:

S$S.912.8.3.1:

SS.912.5.3.2:

S$S.912.58.3.3:
S$S.912.5.4.1:
SS.912.S.4.2:
SS.912.S.4.6:
SS.912.5.4.12:

SSL91'2ISE512:

S$S.912.8.5.5:
SS.912.S.5.6:
S$S.912.8.5.9:
SS.912.S.6.1:

SS.912.5.6.2:

SS.912.S.6.8:

SS.912.5.7.2:

SS.912.S.7.3:

S$S.912.5.8.7:

SS.912.W.1.3:

SS.912.W.1.5:

Examine artistic response to social issues and new ideas in various cultures.

Clarifications:
Examples are Victor Hugo's Les Miserables, Langston Hughes' poetry, Pete Seeger's Bring 'Em Home.

Analyze how current events are explained by artistic and cultural trends of the past.
Analyze the effects of transportation, trade, communication, science, and technology on the preservation and diffusion of culture.

Identify social, moral, ethical, religious, and legal issues arising from technological and scientific developments, and examine their influence on works of
arts within a culture.

Distinguish methods used to study development.

Clarifications:
Examples may include, but are not limited to, cross-sectional research, longitudinal research, data collection, observation, case studies,
guestionnaires, and experimentation.

Describe the structure and function of language.

Clarifications:
Topics may include, but are not limited to, phoneme, morpheme, and grammar.

Analyze how individualistic and collectivistic cultural perspectives relate to personality.

Examine changing points of view of social issues, such as poverty, crime and discrimination.

Distinguish fact from opinion in data sources to analyze various points of view about a social issue.

Identify, evaluate and use appropriate reference materials and technology to interpret information about cultural life in the United States and other
world cultures, both in the past and today.

Define the key components of a culture, such as knowledge, language and communication, customs, values, norms, and physical objects.
Explain the differences between a culture and a society.

Recognize the influences of genetic inheritance and culture on human behavior.

Give examples of subcultures and describe what makes them unique.

Compare social norms among various subcultures.

Explain how various practices of the culture create differences within group behavior.

Compare and contrast different types of societies, such as hunting and gathering, agrarian, industrial, and post-industrial.

Prepare original written and oral reports and presentations on specific events, people or historical eras.

Describe how social status affects social order.

Clarifications:
Examples may include, but are not limited to, upper class, middle class, lower class, professional, blue collar, and unemployed.

Explain how roles and role expectations can lead to role conflict.

Clarifications:
Examples may include, but are not limited to, gender roles, age, racial and ethnic groups within different societies.

Examine and analyze various points of view relating to historical and current events.

Describe how individuals are affected by the different social groups to which they belong.

Identify major characteristics of social groups familiar to the students.

Identify the various types of norms (folkways, mores, laws, and taboos) and explain why these rules of behavior are considered important to society.
Determine the cultural patterns of behavior within such social groups as rural/urban or rich/poor.

Discuss the concept of political power and factors that influence political power.

Clarifications:
Examples may include, but are not limited to, social class, racial and ethnic group memberships, cultural group, gender, and age.

Define ethnocentrism and explain how it can be beneficial or destructive to a culture.

Identify the factors that influence change in social norms over time.

Conduct research and analysis on an issue associated with social structure or social institutions.
Describe how and why societies change over time.

Examine various social influences that can lead to immediate and long-term changes.

Clarifications:

Examples may include, but are not limited to, natural and man-made disasters, spatial movement of people, technology, urbanization,
industrialization, immigration, war, challenge to authority, laws, diffusion of cultural traits, discrimination, discoveries and inventions, and scientific
exploration.

Investigate the consequences in society as result of changes.
Describe how social problems have changed over time.

Clarifications:
Examples may include, but are not limited to, juvenile delinquency, crime, poverty, and discrimination.

Explain how patterns of behavior are found with certain social problems.

Clarifications:
Examples may include, but are not limited to, juvenile offenses, such as gang membership, crime, sexual behavior, and teen pregnancy, are found
in the histories of adult criminals.

Define propaganda and discuss the methods of propaganda and discuss the methods of propaganda used to influence social behavior.

Clarifications:
Examples may include, but are not limited to, news media and advertisements.

Interpret and evaluate primary and secondary sources.

Clarifications:
Examples are artifacts, images, auditory and written sources.

Compare conflicting interpretations or schools of thought about world events and individual contributions to history (historiography).

Evaluate the role of history in shaping identity and character.
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SS.912.W.1.6:

SS.912.W.2.13:

SS.912.W.2.16:

SS.912.W.3.1:

SS.912.W.3.2:
SS.912.W.3.13:
SS.912.W.4.12:

SS.912.W.4.14:

SS.912.W.4.15:
SS.912.W.5.4:

SS.912.W.6.4:

SS.912.W.8.9:

SS.912.W.9.2:

SS.912.W.9.3:

MA.K12.MTR.1.1:

MA.K12.MTR.2.1:

MA.K12.MTR.3.1:

Clarifications:
Examples are ethnic, cultural, personal, national, religious.

Explain how Western civilization arose from a synthesis of classical Greco-Roman civilization, Judeo-Christian influence, and the cultures of northern
European peoples promoting a cultural unity in Europe.

Trace the growth and development of a national identity in the countries of England, France, and Spain.

Discuss significant people and beliefs associated with Islam.

Clarifications:
Examples are the prophet Muhammad, the early caliphs, the Pillars of Islam, Islamic law, the relationship between government and religion in Islam.

Compare the major beliefs and principles of Judaism, Christianity, and Islam.

Compare economic, political, and social developments in East, West, and South Africa.

Evaluate the scope and impact of the Columbian Exchange on Europe, Africa, Asia, and the Americas.

Recognize the practice of slavery and other forms of forced labor experienced during the 13th through 17th centuries in East Africa, West Africa,
Europe, Southwest Asia, and the Americas.

Explain the origins, developments, and impact of the trans-Atlantic slave trade between West Africa and the Americas.

Evaluate the impact of Enlightenment ideals on the development of economic, political, and religious structures in the Western world.

Describe the 19th and early 20th century social and political reforms and reform movements and their effects in Africa, Asia, Europe, the United
States, the Caribbean, and Latin America.

Clarifications:
Examples are Meiji Reforms, abolition of slavery in the British Empire, expansion of women's rights, labor laws.

Analyze the successes and failures of democratic reform movements in Africa, Asia, the Caribbean, and Latin America.
Describe the causes and effects of post-World War Il economic and demographic changes.

Clarifications:
Examples are medical and technological advances, free market economics, increased consumption of natural resources and goods, rise in
expectations for standards of living.

Explain cultural, historical, and economic factors and governmental policies that created the opportunities for ethnic cleansing or genocide in Cambodi
the Balkans, Rwanda, and Darfur, and describe various governmental and non-governmental responses to them.

a,

Clarifications:
Examples are prejudice, racism, stereotyping, economic competition.

Mathematicians who participate in effortful learning both individually and with others:
e Analyze the problem in a way that makes sense given the task.
e Ask questions that will help with solving the task.
e Build perseverance by modifying methods as needed while solving a challenging task.
e Stay engaged and maintain a positive mindset when working to solve tasks.
e Help and support each other when attempting a new method or approach.

Clarifications:
Teachers who encourage students to participate actively in effortful learning both individually and with others:
e Cultivate a community of growth mindset learners.
e Foster perseverance in students by choosing tasks that are challenging.
e Develop students’ ability to analyze and problem solve.
e Recognize students’ effort when solving challenging problems.

Demonstrate understanding by representing problems in multiple ways.
Mathematicians who demonstrate understanding by representing problems in multiple ways:

e Build understanding through modeling and using manipulatives.

e Represent solutions to problems in multiple ways using objects, drawings, tables, graphs and equations.
e Progress from modeling problems with objects and drawings to using algorithms and equations.

e Express connections between concepts and representations.

e Choose a representation based on the given context or purpose.

Clarifications:
Teachers who encourage students to demonstrate understanding by representing problems in multiple ways:
e Help students make connections between concepts and representations.
e Provide opportunities for students to use manipulatives when investigating concepts.
e Guide students from concrete to pictorial to abstract representations as understanding progresses.
e Show students that various representations can have different purposes and can be useful in different situations.

Complete tasks with mathematical fluency.
Mathematicians who complete tasks with mathematical fluency:

e Select efficient and appropriate methods for solving problems within the given context.
e Maintain flexibility and accuracy while performing procedures and mental calculations.

e Complete tasks accurately and with confidence.

e Adapt procedures to apply them to a new context.

e Use feedback to improve efficiency when performing calculations.

Clarifications:
Teachers who encourage students to complete tasks with mathematical fluency:
e Provide students with the flexibility to solve problems by selecting a procedure that allows them to solve efficiently and accurately.
e Offer multiple opportunities for students to practice efficient and generalizable methods.
e Provide opportunities for students to reflect on the method they used and determine if a more efficient method could have been used.

Engage in discussions that reflect on the mathematical thinking of self and others.
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MA.K12.MTR.4.1:

MA.K12.MTR.5.1:

MA.K12.MTR.6.1:

MA.K12.MTR.7.1:

ELA.K12.EE.1.1:

ELA.K12.EE.2.1:

Mathematicians who engage in discussions that reflect on the mathematical thinking of self and others:

e Communicate mathematical ideas, vocabulary and methods effectively.
e Analyze the mathematical thinking of others.

e Compare the efficiency of a method to those expressed by others.

e Recognize errors and suggest how to correctly solve the task.

e Justify results by explaining methods and processes.

e Construct possible arguments based on evidence.

Clarifications:
Teachers who encourage students to engage in discussions that reflect on the mathematical thinking of self and others:
e Establish a culture in which students ask questions of the teacher and their peers, and error is an opportunity for learning.
e Create opportunities for students to discuss their thinking with peers.
e Select, sequence and present student work to advance and deepen understanding of correct and increasingly efficient methods.
e Develop students’ ability to justify methods and compare their responses to the responses of their peers.

Use patterns and structure to help understand and connect mathematical concepts.
Mathematicians who use patterns and structure to help understand and connect mathematical concepts:

e Focus on relevant details within a problem.

e Create plans and procedures to logically order events, steps or ideas to solve problems.
e Decompose a complex problem into manageable parts.

e Relate previously learned concepts to new concepts.

e Look for similarities among problems.

e Connect solutions of problems to more complicated large-scale situations.

Clarifications:

Teachers who encourage students to use patterns and structure to help understand and connect mathematical concepts:
e Help students recognize the patterns in the world around them and connect these patterns to mathematical concepts.
e Support students to develop generalizations based on the similarities found among problems.

e Provide opportunities for students to create plans and procedures to solve problems.

o Develop students’ ability to construct relationships between their current understanding and more sophisticated ways of thinking.

Assess the reasonableness of solutions.
Mathematicians who assess the reasonableness of solutions:

e Estimate to discover possible solutions.

e Use benchmark quantities to determine if a solution makes sense.
e Check calculations when solving problems.

e Verify possible solutions by explaining the methods used.

e Evaluate results based on the given context.

Clarifications:

Teachers who encourage students to assess the reasonableness of solutions:
e Have students estimate or predict solutions prior to solving.
e Prompt students to continually ask, “Does this solution make sense? How do you know?”
e Reinforce that students check their work as they progress within and after a task.

e Strengthen students’ ability to verify solutions through justifications.

Apply mathematics to real-world contexts.
Mathematicians who apply mathematics to real-world contexts:

e Connect mathematical concepts to everyday experiences.
e Use models and methods to understand, represent and solve problems.
e Perform investigations to gather data or determine if a method is appropriate. ¢ Redesign models and methods to improve accuracy or efficiency.

Clarifications:
Teachers who encourage students to apply mathematics to real-world contexts:
e Provide opportunities for students to create models, both concrete and abstract, and perform investigations.
e Challenge students to question the accuracy of their models and methods.
e Support students as they validate conclusions by comparing them to the given situation.
e Indicate how various concepts can be applied to other disciplines.

Cite evidence to explain and justify reasoning.

Clarifications:

K-1 Students include textual evidence in their oral communication with guidance and support from adults. The evidence can consist of details
from the text without naming the text. During 1st grade, students learn how to incorporate the evidence in their writing.

2-3 Students include relevant textual evidence in their written and oral communication. Students should name the text when they refer to it.
In 3rd grade, students should use a combination of direct and indirect citations.

4-5 Students continue with previous skills and reference comments made by speakers and peers. Students cite texts that they’ve directly
quoted, paraphrased, or used for information. When writing, students will use the form of citation dictated by the instructor or the style guide
referenced by the instructor.

6-8 Students continue with previous skills and use a style guide to create a proper citation.

9-12 Students continue with previous skills and should be aware of existing style guides and the ways in which they differ.

Read and comprehend grade-level complex texts proficiently.

|Clarificati0ns:
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See Text Complexity for grade-level complexity bands and a text complexity rubric.

Make inferences to support comprehension.

Clarifications:

ELA.K12.EE.3.1: Students will make inferences before the words infer or inference are introduced. Kindergarten students will answer questions like “Why is the girl
smiling?” or make predictions about what will happen based on the title page. Students will use the terms and apply them in 2nd grade and
beyond.

Use appropriate collaborative techniques and active listening skills when engaging in discussions in a variety of situations.

Clarifications:

In kindergarten, students learn to listen to one another respectfully.

In grades 1-2, students build upon these skills by justifying what they are thinking. For example: I think because ." The
collaborative conversations are becoming academic conversations.

ELA.K12.EE.4.1:

In grades 3-12, students engage in academic conversations discussing claims and justifying their reasoning, refining and applying skills. Students
build on ideas, propel the conversation, and support claims and counterclaims with evidence.

Use the accepted rules governing a specific format to create quality work.

Clarifications:

ELA.K12.EE.5.1: Students will incorporate skills learned into work products to produce quality work. For students to incorporate these skills appropriately, they
must receive instruction. A 3rd grade student creating a poster board display must have instruction in how to effectively present information to
do quality work.

Use appropriate voice and tone when speaking or writing.

Clarifications:
ELA.K12.EE.6.1:
In kindergarten and 1st grade, students learn the difference between formal and informal language. For example, the way we talk to our friends

differs from the way we speak to adults. In 2nd grade and beyond, students practice appropriate social and academic language to discuss texts.

ELD.K12.ELL.SI.1: English language learners communicate for social and instructional purposes within the school setting.

ELD.K12.ELL.SS.1: English language learners communicate information, ideas and concepts necessary for academic success in the content area of Social Studies.

General Course Information and Notes

GENERAL NOTES

This course consists of the following content area strands: American History, Geography, Economics, World History, Humanities, Civics and Government, Psychology,
Sociology, and Financial Literacy. The primary content emphasis for this course pertains to the student of the development of the Latin American identity, along with
examinations of the Latin American cultures through in-depth study of literature, sociology, anthropology, economics, and geography. The course will study the
commonalities and differences among the peoples and cultures of Latin American and the complex nature of individual, group, national, and international interactions.
Students will examine the characteristics that define culture and gain an understanding of the culture of Latin America. Content includes, but is not limited to,
interdependence and challenges, culture, international systems and policies, pluralism, transnationalism, cultural diffusion, Latin American economics, human-environment
interactions, patterns of language development, poverty, and the effect of change on cultural institutions. Using texts of high complexity, students will develop knowledge
of Latin American literature through integrated educational experiences of reading, writing, speaking and analyzing. Emphasis will include representative Latin American
literature, with its varied cultural influences, highlighting the major genres, themes, issues, and influences associated with the selections. Other concepts in this class may
include indigenous Native American culture prior to the arrival of the Europeans, Spanish heritage, influence and impact of the Catholic Church, evolution of political systems
and philosophies in Latin America, Latin American nationalism, and contemporary Latin American affairs.

Florida’s Benchmarks for Excellent Student Thinking (B.E.S.T.) Standards:

This course includes Florida’s B.E.S.T. ELA Expectations (EE) and Mathematical Thinking and Reasoning Standards (MTRs) for students. Florida educators should intentionally
embed these standards within the content and their instruction as applicable. For guidance on the implementation of the EEs and MTRs, please
visit cpalms.org/Standards/BEST_Standards.aspx and select the appropriate B.E.S.T. Standards package.

English Language Development ELD Standards Special Notes Section:

Teachers are required to provide listening, speaking, reading and writing instruction that allows English language learners (ELL) to communicate information, ideas and
concepts for academic success in the content area of Social Studies. For the given level of English language proficiency and with visual, graphic, or interactive support,
students will interact with grade level words, expressions, sentences and discourse to process or produce language necessary for academic success. The ELD standard should
specify a relevant content area concept or topic of study chosen by curriculum developers and teachers which maximizes an ELL's need for communication and social skills. To
access an ELL supporting document which delineates performance definitions and descriptors, please click on the following

link: cpalms.org/uploads/docs/standards/eld/SS.pdf.

GENERAL INFORMATION

Course Path: Section: Grades PreK to 12 Education
Courses > Grade Group: Grades 9 to 12 and Adult

Course Number: 2100362 Education Courses > Subject: Social Studies >
SubSubject: American and Western Hemispheric
Histories >
Abbreviated Title: LATIN AMER STUDIES H
Number of Credits: One (1) credit Course Length: Year (Y)
Course Attributes:
e Honors
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Course Type: Elective Course
Course Status: Draft - Course Pending Approval

Grade Level(s): 9,10,11,12

Educator Certifications

Course Level: 3

ISociaI Science (Grades 6-12)
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African History Honors (#2100365) zz- s eeyons

Course Standards

Analyze the foreign policy of the United States as it relates to Africa, Asia, the Caribbean, Latin America, and the Middle East.

Clarifications:

Examples may include, but aren ot limited to, Haiti, Bosnia-Kosovo, Rwanda, Grenada, Camp David Accords, Iran Hostage Crisis, Lebanon, Iran-Iraq
War, Reagan Doctrine, Iran-Contra Affair, Persian Gulf War.

SS.912.A.7.11:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 55-56. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze political, economic, and social concerns that emerged at the end of the 20th century and into the 21st century.

Clarifications:

Examples may include, but are not limited to, AIDS, Green Revolution, outsourcing of jobs, global warming, human rights violations.
SS.912.A.7.12:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 57-59. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Demonstrate the impact of inflation on world economies.

SS.912.E.3.1: Clarifications:
Examples are oil prices, 1973 oil crisis, Great Depression, World War II.

Discuss the effect of barriers to trade and why nations sometimes erect barriers to trade or establish free trade zones.

Clarifications:
SS.912.E.3.3: Examples are NAFTA, CAFTA.
Examples are quotas, tariffs.

Assess the economic impact of negative and positive externalities on the international environment.

Clarifications:
SS.912.E.3.4: Examples of negative are pollution, global warming.
Examples of positive are pure water, better air quality.

SS.912.G.1.1: Design maps using a variety of technologies based on descriptive data to explain physical and cultural attributes of major world regions.
55.912.G.1.2: Use spatial perspective and appropriate geographic terms and tools, including the Six Essential Elements, as organizational schema to describe any
given place.
SS.912.G.1.3: Employ applicable units of measurement and scale to solve simple locational problems using maps and globes.
Analyze geographic information from a variety of sources including primary sources, atlases, computer, and digital sources, Geographic Information
Systems (GIS), and a broad variety of maps.
55.912.6.1.4: Clarifications:
Examples are thematic, contour, and dot-density.
Identify the physical characteristics and the human characteristics that define and differentiate regions.
55.912.G.2.1: Clarifications:
Examples of physical characteristics are climate, terrain, resources.
Examples of human characteristics are religion, government, economy, demography.
SS.912.G.2.2: Describe the factors and processes that contribute to the differences between developing and developed regions of the world.
Use geographic terms and tools to analyze case studies of regional issues in different parts of the world that have critical economic, physical, or political
ramifications.
SRR g Clarifications:
Examples are desertification, global warming, cataclysmic natural disasters.
SS.912.G.4.1: Interpret population growth and other demographic data for any given place.
SS.912.G.4.2: Use geographic terms and tools to analyze the push/pull factors contributing to human migration within and among places.
SS.912.G.4.3: Use geographic terms and tools to analyze the effects of migration both on the place of origin and destination, including border areas.
SS.912.G.4.7: Use geographic terms and tools to explain cultural diffusion throughout places, regions, and the world.
SS.912.G.4.9: Use political maps to describe the change in boundaries and governments within continents over time.
Explain philosophical beliefs as they relate to works in the arts.
SS.912.H.1.4: Clarifications:
Examples are classical architecture, protest music, Native American dance, Japanese Noh.
SS.912.H.3.1: Analyze the effects of transportation, trade, communication, science, and technology on the preservation and diffusion of culture.
55.912.H.3.2: Identify social, moral, ethical, religious, and legal issues arising from technological and scientific developments, and examine their influence on works of
arts within a culture.
SS.912.W.1.1: Use timelines to establish cause and effect relationships of historical events.
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Compare time measurement systems used by different cultures.

SS.912.W.1.2: Clarifications:
Examples are Chinese, Gregorian, and Islamic calendars, dynastic periods, decade, century, era.

Interpret and evaluate primary and secondary sources.

SS.912.W.1.3: Clarifications:
Examples are artifacts, images, auditory and written sources.

Explain how historians use historical inquiry and other sciences to understand the past.

SS.912.W.1.4: Clarifications:
Examples are archaeology, economics, geography, forensic chemistry, political science, physics.

SS.912.W.1.5: Compare conflicting interpretations or schools of thought about world events and individual contributions to history (historiography).
Evaluate the role of history in shaping identity and character.

SS.912.W.1.6: Clarifications:
Examples are ethnic, cultural, personal, national, religious.

Discuss significant people and beliefs associated with Islam.

SS.912.W.3.1: Clarifications:
Examples are the prophet Muhammad, the early caliphs, the Pillars of Islam, Islamic law, the relationship between government and religion in Islam.

SS.912.W.3.2: Compare the major beliefs and principles of Judaism, Christianity, and Islam.
SS.912.W.3.3: Determine the causes, effects, and extent of Islamic military expansion through Central Asia, North Africa, and the Iberian Peninsula.
SS.912.W.3.4: Describe the expansion of Islam into India and the relationship between Muslims and Hindus.

Describe the achievements, contributions, and key figures associated with the Islamic Golden Age.

SS.912.W.3.5: Clarifications:
Examples are Al-Ma'mun, Avicenna, Averroes, Algebra, Al-Razi, Alhambra, The Thousand and One Nights.

Describe key economic, political, and social developments in Islamic history.

SS.912.W.3.6: Clarifications:
Examples are growth of the caliphate, division of Sunni and Shi'a, role of trade, dhimmitude, Islamic slave trade.

Analyze the causes, key events, and effects of the European response to Islamic expansion beginning in the 7th century.

SS.912.W.3.7: Clarifications:
Examples are Crusades, Reconquista.

Trace the growth of major sub-Saharan African kingdoms and empires.

SS.912.W.3.9: Clarifications:
Examples are Ghana, Mali, Songhai.

Identify key significant economic, political, and social characteristics of Ghana.

SS.912.W.3.10: Clarifications:
Examples are salt and gold trade, taxation system, gold monopoly, matrilineal inheritance, griots, ancestral worship, rise of Islam, slavery.

Identify key figures and significant economic, political, and social characteristics associated with Mali.

SS.912.W.3.11: Clarifications:
Examples are Sundiata, Epic of Sundiata, Mansa Musa, Ibn Battuta, gold mining and salt trade, slavery.

Identify key figures and significant economic, political, and social characteristics associated with Songhai.

Clarifications:

S5.912.W.3.12: Examples are Sunni Ali, Askia Mohammad the Great, gold, salt trade, cowries as a medium of exchange, Sankore University, slavery, professional
army, provincial political structure.

SS.912.W.3.13: Compare economic, political, and social developments in East, West, and South Africa.
Examine the internal and external factors that led to the fall of the empires of Ghana, Mali, and Songhai.

SS.912.W.3.14: Clarifications:
Examples are disruption of trade, internal political struggles, Islamic invasions.

SS.912.W.4.12: Evaluate the scope and impact of the Columbian Exchange on Europe, Africa, Asia, and the Americas.

55.912.W 4.14- Recognize the practice of slavery and other forms of forced labor experienced during the 13th through 17th centuries in East Africa, West Africa,
Europe, Southwest Asia, and the Americas.

SS.912.W.4.15: Explain the origins, developments, and impact of the trans-Atlantic slave trade between West Africa and the Americas.
Describe the 19th and early 20th century social and political reforms and reform movements and their effects in Africa, Asia, Europe, the United
States, the Caribbean, and Latin America.

SS.912.W.6.4: e .
Clarifications:
Examples are Meiji Reforms, abolition of slavery in the British Empire, expansion of women's rights, labor laws.

SS.912.W.8.7: Compare post-war independence movements in African, Asian, and Caribbean countries.

SS.912.W.8.9: Analyze the successes and failures of democratic reform movements in Africa, Asia, the Caribbean, and Latin America.
Explain the impact of religious fundamentalism in the last half of the 20th century, and identify related events and forces in the Middle East over the
last several decades.

SS.912.W.8.10: A
Clarifications:
Examples are Iranian Revolution, Mujahideen in Afghanistan, Persian Gulf War.
Identify major scientific figures and breakthroughs of the 20th century, and assess their impact on contemporary life.

SS.912.W.9.1: Clarifications: ) ) . . . - . - .
Examples are Marie Curie, Albert Einstein, Enrico Fermi, Sigmund Freud, Wright Brothers, Charles R. Drew, mass vaccination, atomic energy,
transistor, microchip, space exploration, Internet, discovery of DNA, Human Genome Project.

Explain cultural, historical, and economic factors and governmental policies that created the opportunities for ethnic cleansing or genocide in Cambodia,
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SS.912.W.9.3:

SS.912.W.9.4:

SS.912.W.9.5:

MA.K12.MTR.1.1:

MA.K12.MTR.2.1:

MA.K12.MTR.3.1:

MA.K12.MTR.4.1:

the Balkans, Rwanda, and Darfur, and describe various governmental and non-governmental responses to them.

Clarifications:
Examples are prejudice, racism, stereotyping, economic competition.

Describe the causes and effects of twentieth century nationalist conflicts.

Clarifications:
Examples are Cyprus, Kashmir, Tibet, Northern Ireland.

Assess the social and economic impact of pandemics on a global scale, particularly within the developing and under-developed world.
Mathematicians who participate in effortful learning both individually and with others:

e Analyze the problem in a way that makes sense given the task.

e Ask questions that will help with solving the task.

e Build perseverance by modifying methods as needed while solving a challenging task.

e Stay engaged and maintain a positive mindset when working to solve tasks.

e Help and support each other when attempting a new method or approach.

Clarifications:
Teachers who encourage students to participate actively in effortful learning both individually and with others:
e Cultivate a community of growth mindset learners.
e Foster perseverance in students by choosing tasks that are challenging.
e Develop students’ ability to analyze and problem solve.
e Recognize students’ effort when solving challenging problems.

Demonstrate understanding by representing problems in multiple ways.
Mathematicians who demonstrate understanding by representing problems in multiple ways:

e Build understanding through modeling and using manipulatives.

e Represent solutions to problems in multiple ways using objects, drawings, tables, graphs and equations.
e Progress from modeling problems with objects and drawings to using algorithms and equations.

e Express connections between concepts and representations.

e Choose a representation based on the given context or purpose.

Clarifications:
Teachers who encourage students to demonstrate understanding by representing problems in multiple ways:
e Help students make connections between concepts and representations.
e Provide opportunities for students to use manipulatives when investigating concepts.
e Guide students from concrete to pictorial to abstract representations as understanding progresses.
e Show students that various representations can have different purposes and can be useful in different situations.

Complete tasks with mathematical fluency.
Mathematicians who complete tasks with mathematical fluency:

e Select efficient and appropriate methods for solving problems within the given context.
e Maintain flexibility and accuracy while performing procedures and mental calculations.

e Complete tasks accurately and with confidence.

e Adapt procedures to apply them to a new context.

e Use feedback to improve efficiency when performing calculations.

Clarifications:
Teachers who encourage students to complete tasks with mathematical fluency:
e Provide students with the flexibility to solve problems by selecting a procedure that allows them to solve efficiently and accurately.
e Offer multiple opportunities for students to practice efficient and generalizable methods.
e Provide opportunities for students to reflect on the method they used and determine if a more efficient method could have been used.

Engage in discussions that reflect on the mathematical thinking of self and others.
Mathematicians who engage in discussions that reflect on the mathematical thinking of self and others:

e Communicate mathematical ideas, vocabulary and methods effectively.
e Analyze the mathematical thinking of others.

e Compare the efficiency of a method to those expressed by others.

e Recognize errors and suggest how to correctly solve the task.

e Justify results by explaining methods and processes.

e Construct possible arguments based on evidence.

Clarifications:
Teachers who encourage students to engage in discussions that reflect on the mathematical thinking of self and others:
e Establish a culture in which students ask questions of the teacher and their peers, and error is an opportunity for learning.
e Create opportunities for students to discuss their thinking with peers.
e Select, sequence and present student work to advance and deepen understanding of correct and increasingly efficient methods.
o Develop students’ ability to justify methods and compare their responses to the responses of their peers.

Use patterns and structure to help understand and connect mathematical concepts.
Mathematicians who use patterns and structure to help understand and connect mathematical concepts:

e Focus on relevant details within a problem.

e Create plans and procedures to logically order events, steps or ideas to solve problems.
e Decompose a complex problem into manageable parts.

e Relate previously learned concepts to new concepts.
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e Look for similarities among problems.
MA.K12.MTR.5.1: . . . .
e Connect solutions of problems to more complicated large-scale situations.

Clarifications:
Teachers who encourage students to use patterns and structure to help understand and connect mathematical concepts:
e Help students recognize the patterns in the world around them and connect these patterns to mathematical concepts.
e Support students to develop generalizations based on the similarities found among problems.
e Provide opportunities for students to create plans and procedures to solve problems.
e Develop students’ ability to construct relationships between their current understanding and more sophisticated ways of thinking.

Assess the reasonableness of solutions.
Mathematicians who assess the reasonableness of solutions:

e Estimate to discover possible solutions.

e Use benchmark quantities to determine if a solution makes sense.

e Check calculations when solving problems.

e Verify possible solutions by explaining the methods used.
MA.K12.MTR.6.1: e Evaluate results based on the given context.

Clarifications:
Teachers who encourage students to assess the reasonableness of solutions:
e Have students estimate or predict solutions prior to solving.
e Prompt students to continually ask, “Does this solution make sense? How do you know?”
e Reinforce that students check their work as they progress within and after a task.
e Strengthen students’ ability to verify solutions through justifications.

Apply mathematics to real-world contexts.
Mathematicians who apply mathematics to real-world contexts:

e Connect mathematical concepts to everyday experiences.

e Use models and methods to understand, represent and solve problems.

e Perform investigations to gather data or determine if a method is appropriate. ¢ Redesign models and methods to improve accuracy or efficiency.
MA.K12.MTR.7.1: Clarifications:

Teachers who encourage students to apply mathematics to real-world contexts:

e Provide opportunities for students to create models, both concrete and abstract, and perform investigations.
e Challenge students to question the accuracy of their models and methods.

e Support students as they validate conclusions by comparing them to the given situation.

e [ndicate how various concepts can be applied to other disciplines.

Cite evidence to explain and justify reasoning.

Clarifications:

K-1 Students include textual evidence in their oral communication with guidance and support from adults. The evidence can consist of details
from the text without naming the text. During 1st grade, students learn how to incorporate the evidence in their writing.

2-3 Students include relevant textual evidence in their written and oral communication. Students should name the text when they refer to it.
In 3rd grade, students should use a combination of direct and indirect citations.

ELA.K12.EE.1.1: 4-5 Students continue with previous skills and reference comments made by speakers and peers. Students cite texts that they’ve directly

quoted, paraphrased, or used for information. When writing, students will use the form of citation dictated by the instructor or the style guide
referenced by the instructor.

6-8 Students continue with previous skills and use a style guide to create a proper citation.

9-12 Students continue with previous skills and should be aware of existing style guides and the ways in which they differ.

Read and comprehend grade-level complex texts proficiently.

ELA.K12.EE.2.1: Clarifications:
See Text Complexity for grade-level complexity bands and a text complexity rubric.

Make inferences to support comprehension.

Clarifications:

ELA.K12.EE.3.1: Students will make inferences before the words infer or inference are introduced. Kindergarten students will answer questions like “Why is the girl
smiling?” or make predictions about what will happen based on the title page. Students will use the terms and apply them in 2nd grade and
beyond.

Use appropriate collaborative techniques and active listening skills when engaging in discussions in a variety of situations.

Clarifications:

In kindergarten, students learn to listen to one another respectfully.

In grades 1-2, students build upon these skills by justifying what they are thinking. For example: “I think because " The
collaborative conversations are becoming academic conversations.

ELA.K12.EE.4.1:

In grades 3-12, students engage in academic conversations discussing claims and justifying their reasoning, refining and applying skills. Students
build on ideas, propel the conversation, and support claims and counterclaims with evidence.

Use the accepted rules governing a specific format to create quality work.

Clarifications:

ELA.K12.EE.5.1: Students will incorporate skills learned into work products to produce quality work. For students to incorporate these skills appropriately, they
must receive instruction. A 3rd grade student creating a poster board display must have instruction in how to effectively present information to
do quality work.

Use appropriate voice and tone when speaking or writing.
I
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Clarifications:
In kindergarten and 1st grade, students learn the difference between formal and informal language. For example, the way we talk to our friends
differs from the way we speak to adults. In 2nd grade and beyond, students practice appropriate social and academic language to discuss texts.

ELA.K12.EE.6.1:

ELD.K12.ELL.SI.1: English language learners communicate for social and instructional purposes within the school setting.
Evaluate how public health policies and government regulations can influence health promotion and disease prevention.

HE.912.C.2.4: Clarifications:
Seat-belt enforcement, underage alcohol sales, reporting communicable diseases, child care, and AED availability.

General Course Information and Notes

GENERAL NOTES

The grade 9-12 African History Honors course consists of the following content area strands: World History, American History, Geography, Economics and Humanities. The
primary content emphasis for this course pertains to the study of the chronological development of Africa by examining the political, economic, social, religious, military and
cultural events that affected the continent. Students will be exposed to the historical, geographic, political, economic, and sociological events which influenced the
progression of the continent including, but not limited to, the physical geography of Africa, prehistory on the African continent, early African civilizations and empires,
traditional African religious tradition and cultures, colonialism in Africa, the evolution of political systems and philosophies in African societies and nations, African independence
movements and nationalism, major historical figures and events in African history, and contemporary African affairs.

Honors and Advanced Level Course Note: Advanced courses require a greater demand on students through increased academic rigor. Academic rigor is obtained
through the application, analysis, evaluation, and creation of complex ideas that are often abstract and multi-faceted. Students are challenged to think and collaborate
critically on the content they are learning. Honors level rigor will be achieved by increasing text complexity through text selection, focus on high-level qualitative measures,
and complexity of task. Instruction will be structured to give students a deeper understanding of conceptual themes and organization within and across disciplines. Academic
rigor is more than simply assigning to students a greater quantity of work.

Instructional Practices: Teaching from well-written, grade-level instructional materials enhances students' content area knowledge and also strengthens their ability to
comprehend longer, complex reading passages on any topic for any reason. Using the following instructional practices also helps student learning:

Reading assignments from longer text passages as well as shorter ones when text is extremely complex.
Making close reading and rereading of texts central to lessons.

Asking high-level, text specific questions and requiring high-level, complex tasks and assignments.
Requiring students to support answers with evidence from the text.

o s wDN e

Providing extensive text-based research and writing opportunities (claims and evidence).
Florida’s Benchmarks for Excellent Student Thinking (B.E.S.T.) Standards:

This course includes Florida’s B.E.S.T. ELA Expectations (EE) and Mathematical Thinking and Reasoning Standards (MTRs) for students. Florida educators should intentionally
embed these standards within the content and their instruction as applicable. For guidance on the implementation of the EEs and MTRs, please
visit cpalms.org/Standards/BEST_Standards.aspx and select the appropriate B.E.S.T. Standards package.

English Language Development ELD Standards Special Notes Section: Teachers are required to provide listening, speaking, reading and writing instruction that allows
English language learners (ELL) to communicate information, ideas and concepts for academic success in the content area of Social Studies. For the given level of English
language proficiency and with visual, graphic, or interactive support, students will interact with grade level words, expressions, sentences and discourse to process or produce
language necessary for academic success. The ELD standard should specify a relevant content area concept or topic of study chosen by curriculum developers and teachers
which maximizes an ELL's need for communication and social skills. To access an ELL supporting document which delineates performance definitions and descriptors, please
click on the following link: cpalms.org/uploads/docs/standards/eld/SS.pdf.

GENERAL INFORMATION

Course Path: Section: Grades PreK to 12 Education
Courses > Grade Group: Grades 9 to 12 and Adult

Course Number: 2100365 Education Courses > Subject: Social Studies >
SubSubject: American and Western Hemispheric
Histories >

Abbreviated Title: AFRICAN HISTORY HON
Number of Credits: Half credit (.5) Course Length: Semester (S)
Course Attributes:
e Honors
Course Type: Elective Course Course Level: 3
Course Status: Draft - Course Pending Approval

Grade Level(s): 9,10,11,12

Educator Certifications

Social Science (Grades 5-9)
History (Grades 6-12)
Social Science (Grades 6-12)
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Course Standards

SS.912.A.1.1:

SS.912.A.1.2:

SS.912.A.1.3:

SS.912.A.1.4:

SS.912.A.1.5:

SS.912.A.1.6:
S$S.912.G.1.1:

SS.912.G.1.2:

SS.912.G.1.3:

SS.912.G.1.4:

SS.912.G.2.1:

SS.912.G.2.2:

SS.912.G.2.3:

SS.912.G.4.1:
S$S.912.G.4.2:
SS.912.G.4.3:
SS.912.G.4.7:
SS.912.G.4.9:

SS.912.H.1.4:

SS.912.H.3.1:

SS.912.H.3.2:

SS.912.W.1.1:

SS.912.W.1.2:

SS.912.W.1.3:

SS.912.W.1.4:

SS.912.W.1.5:

SS.912.W.1.6:

Describe the importance of historiography, which includes how historical knowledge is obtained and transmitted, when interpreting events in history.
Utilize a variety of primary and secondary sources to identify author, historical significance, audience, and authenticity to understand a historical period.

Clarifications:
Examples of primary and secondary sources may be found on various websites such as the site for The Kinsey Collection.

Utilize timelines to identify the time sequence of historical data.

Analyze how images, symbols, objects, cartoons, graphs, charts, maps, and artwork may be used to interpret the significance of time periods and
events from the past.

Evaluate the validity, reliability, bias, and authenticity of current events and Internet resources.

Clarifications:
Students should be encouraged to utilize FINDS (Focus, Investigate, Note, Develop, Score), Florida's research process model accessible at:
fldoe.org/bii/Library_Media/pdf/12TotalFINDS.pdf

Use case studies to explore social, political, legal, and economic relationships in history.

Design maps using a variety of technologies based on descriptive data to explain physical and cultural attributes of major world regions.

Use spatial perspective and appropriate geographic terms and tools, including the Six Essential Elements, as organizational schema to describe any
given place.

Employ applicable units of measurement and scale to solve simple locational problems using maps and globes.

Analyze geographic information from a variety of sources including primary sources, atlases, computer, and digital sources, Geographic Information
Systems (GIS), and a broad variety of maps.

Clarifications:
Examples are thematic, contour, and dot-density.

Identify the physical characteristics and the human characteristics that define and differentiate regions.

Clarifications:
Examples of physical characteristics are climate, terrain, resources.
Examples of human characteristics are religion, government, economy, demography.

Describe the factors and processes that contribute to the differences between developing and developed regions of the world.

Use geographic terms and tools to analyze case studies of regional issues in different parts of the world that have critical economic, physical, or political
ramifications.

Clarifications:
Examples are desertification, global warming, cataclysmic natural disasters.

Interpret population growth and other demographic data for any given place.

Use geographic terms and tools to analyze the push/pull factors contributing to human migration within and among places.

Use geographic terms and tools to analyze the effects of migration both on the place of origin and destination, including border areas.
Use geographic terms and tools to explain cultural diffusion throughout places, regions, and the world.

Use political maps to describe the change in boundaries and governments within continents over time.

Explain philosophical beliefs as they relate to works in the arts.

Clarifications:
Examples are classical architecture, protest music, Native American dance, Japanese Noh.

Analyze the effects of transportation, trade, communication, science, and technology on the preservation and diffusion of culture.

Identify social, moral, ethical, religious, and legal issues arising from technological and scientific developments, and examine their influence on works of
arts within a culture.

Use timelines to establish cause and effect relationships of historical events.
Compare time measurement systems used by different cultures.

Clarifications:
Examples are Chinese, Gregorian, and Islamic calendars, dynastic periods, decade, century, era.

Interpret and evaluate primary and secondary sources.

Clarifications:
Examples are artifacts, images, auditory and written sources.

Explain how historians use historical inquiry and other sciences to understand the past.

Clarifications:
Examples are archaeology, economics, geography, forensic chemistry, political science, physics.

Compare conflicting interpretations or schools of thought about world events and individual contributions to history (historiography).
Evaluate the role of history in shaping identity and character.

Clarifications:
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SS.912.W.2.1:
SS.912.W.2.2:
SS.912.W.2.3:

SS.912.W.2.4:

SS.912.W.2.5:

SS.912.W.2.6:

SS.912.W.2.7:

SS.912.W.2.8:

SS.912.W.2.9:

SS.912.W.2.10:

SS.912.W.2.11:

SS.912.W.2.12:

SS.912.W.2.13:

SS.912.W.2.14:

SS.912.W.2.15:

SS.912.W.2.16:

SS.912.W.2.17:

SS.912.W.2.18:

SS.912.W.2.19:

S$S.912.W.2.20:

SS.912.W.2.21:
SS.912.W.2.22:

SS.912.W.3.1:

SS.912.W.3.2:
SS.912.W.3.3:
SS.912.W.3.4:

SS.912.W.3.5:

SS.912.W.3.6:

SS.912.W.3.7:

SS.912.W.3.8:

Examples are ethnic, cultural, personal, national, religious.

Locate the extent of Byzantine territory at the height of the empire.

Describe the impact of Constantine the Great's establishment of "New Rome" (Constantinople) and his recognition of Christianity as a legal religion.
Analyze the extent to which the Byzantine Empire was a continuation of the old Roman Empire and in what ways it was a departure.

Identify key figures associated with the Byzantine Empire.

Clarifications:
Examples are Justinian the Great, Theodora, Belisarius, John of Damascus, Anna Comnena, Cyril and Methodius.

Explain the contributions of the Byzantine Empire.

Clarifications:
Examples are Justinian's Code, the preservation of ancient Greek and Roman learning and culture, artistic and architectural achievements, the
empire's impact on the development of Western Europe, Islamic civilization, and Slavic peoples.

Describe the causes and effects of the Iconoclast controversy of the 8th and 9th centuries and the 11th century Christian schism between the
churches of Constantinople and Rome.

Analyze causes (Justinian's Plague, ongoing attacks from the "barbarians,"” the Crusades, and internal political turmoil) of the decline of the Byzantine
Empire.

Describe the rise of the Ottoman Turks, the conquest of Constantinople in 1453, and the subsequent growth of the Ottoman empire under the
sultanate including Mehmet the Conqueror and Suleyman the Magnificent.

Analyze the impact of the collapse of the Western Roman Empire on Europe.

Describe the orders of medieval social hierarchy, the changing role of the Church, the emergence of feudalism, and the development of private
property as a distinguishing feature of Western Civilization.

Describe the rise and achievements of significant rulers in medieval Europe.

Clarifications:
Examples are Charles Martel, Charlemagne, Otto the Great, William the Conqueror.

Recognize the importance of Christian monasteries and convents as centers of education, charitable and missionary activity, economic productivity, and
political power.

Explain how Western civilization arose from a synthesis of classical Greco-Roman civilization, Judeo-Christian influence, and the cultures of northern
European peoples promoting a cultural unity in Europe.

Describe the causes and effects of the Great Famine of 1315-1316, The Black Death, The Great Schism of 1378, and the Hundred Years War on
Western Europe.

Determine the factors that contributed to the growth of a modern economy.

Clarifications:
Examples are growth of banking, technological and agricultural improvements, commerce, towns, guilds, rise of a merchant class.

Trace the growth and development of a national identity in the countries of England, France, and Spain.
Identify key figures, artistic, and intellectual achievements of the medieval period in Western Europe.

Clarifications:
Examples are Anselm of Canterbury, Chaucer, Thomas Aquinas, Roger Bacon, Hildegard of Bingen, Dante, Code of Chivalry, Gothic architecture,
illumination, universities, Natural Law Philosophy, Scholasticism.

Describe developments in medieval English legal and constitutional history and their importance to the rise of modern democratic institutions and
procedures.

Clarifications:
Examples are Magna Carta, parliament, habeas corpus.

Describe the impact of Japan's physiography on its economic and political development.
Summarize the major cultural, economic, political, and religious developments in medieval Japan.

Clarifications:
Examples are Pillow Book, Tale of Genji, Shinto and Japanese Buddhism, the rise of feudalism, the development of the shogunate, samurai, and
social hierarchy.

Compare Japanese feudalism with Western European feudalism during the Middle Ages.
Describe Japan's cultural and economic relationship to China and Korea.
Discuss significant people and beliefs associated with Islam.

Clarifications:
Examples are the prophet Muhammad, the early caliphs, the Pillars of Islam, Islamic law, the relationship between government and religion in Islam.

Compare the major beliefs and principles of Judaism, Christianity, and Islam.

Determine the causes, effects, and extent of Islamic military expansion through Central Asia, North Africa, and the Iberian Peninsula.
Describe the expansion of Islam into India and the relationship between Muslims and Hindus.

Describe the achievements, contributions, and key figures associated with the Islamic Golden Age.

Clarifications:
Examples are Al-Ma'mun, Avicenna, Averroes, Algebra, Al-Razi, Alhambra, The Thousand and One Nights.

Describe key economic, political, and social developments in Islamic history.

Clarifications:
Examples are growth of the caliphate, division of Sunni and Shi'a, role of trade, dhimmitude, Islamic slave trade.

Analyze the causes, key events, and effects of the European response to Islamic expansion beginning in the 7th century.

Clarifications:
Examples are Crusades, Reconquista.

Identify important figures associated with the Crusades.

Clarifications:
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SS.912.W.3.9:

SS.912.W.3.10:

SS.912.W.3.11:

SS.912.W.3.12:

SS.912.W.3.13:

SS.912.W.3.14:

SS.912.W.3.15:

SS.912.W.3.16:

SS.912.W.3.17:

SS.912.W.3.18:

SS.912.W.3.19:
SS.912.W.4.1:

SS.912.W.4.2:

SS.912.W.4.3:

SS.912.W.4.4:

SS.912.W.4.5:
SS.912.W.4.6:
SS.912.W.4.7:

SS.912.W.4.8:

SS.912.W.4.9:

SS.912.W.4.10:

SS.912.W.4.11:

MA.K12.MTR.1.1:

Examples are Alexius Comnenus, Pope Urban, Bernard of Clairvaux, Godfrey of Bouillon, Saladin, Richard the Lionheart, Baybars, Louis IX.

Trace the growth of major sub-Saharan African kingdoms and empires.

Clarifications:
Examples are Ghana, Mali, Songhai.

Identify key significant economic, political, and social characteristics of Ghana.

Clarifications:
Examples are salt and gold trade, taxation system, gold monopoly, matrilineal inheritance, griots, ancestral worship, rise of Islam, slavery.

Identify key figures and significant economic, political, and social characteristics associated with Mali.

Clarifications:
Examples are Sundiata, Epic of Sundiata, Mansa Musa, Ibn Battuta, gold mining and salt trade, slavery.

Identify key figures and significant economic, political, and social characteristics associated with Songhai.

Clarifications:
Examples are Sunni Ali, Askia Mohammad the Great, gold, salt trade, cowries as a medium of exchange, Sankore University, slavery, professional
army, provincial political structure.

Compare economic, political, and social developments in East, West, and South Africa.
Examine the internal and external factors that led to the fall of the empires of Ghana, Mali, and Songhai.

Clarifications:
Examples are disruption of trade, internal political struggles, Islamic invasions.

Analyze the legacies of the Olmec, Zapotec, and Chavin on later Meso and South American civilizations.
Locate major civilizations of Mesoamerica and Andean South America.

Clarifications:
Examples are Maya, Aztec, Inca.

Describe the roles of people in the Maya, Inca, and Aztec societies.

Clarifications:
Examples are class structure, family life, warfare, religious beliefs and practices, slavery.

Compare the key economic, cultural, and political characteristics of the major civilizations of Meso and South America.

Clarifications:
Examples are agriculture, architecture, astronomy, literature, mathematics, trade networks, government.

Determine the impact of significant Meso and South American rulers such as Pacal the Great, Moctezuma |, and Huayna Capac.
Identify the economic and political causes for the rise of the Italian city-states (Florence, Milan, Naples, Rome, Venice).

Recognize major influences on the architectural, artistic, and literary developments of Renaissance Italy (Classical, Byzantine, Islamic, Western
European).

Identify the major artistic, literary, and technological contributions of individuals during the Renaissance.

Clarifications:
Examples are Petrarch, Brunelleschi, Giotto, the Medici Family, Michelangelo, Leonardo da Vinci, Erasmus, Thomas More, Machiavelli, Shakespeare,
Gutenberg, El Greco, Artemisia Gentileschi, Van Eyck.

Identify characteristics of Renaissance humanism in works of art.

Clarifications:
Examples are influence of classics, School of Athens.

Describe how ideas from the Middle Ages and Renaissance led to the Scientific Revolution.

Describe how scientific theories and methods of the Scientific Revolution challenged those of the early classical and medieval periods.

Identify criticisms of the Roman Catholic Church by individuals such as Wycliffe, Hus and Erasmus and their impact on later reformers.

Summarize religious reforms associated with Luther, Calvin, Zwingli, Henry VIII, and John of Leyden and the effects of the Reformation on Europe.

Clarifications:
Examples are Catholic and Counter Reformation, political and religious fragmentation, military conflict, expansion of capitalism.

Analyze the Roman Catholic Church's response to the Protestant Reformation in the forms of the Counter and Catholic Reformation.

Clarifications:
Examples are Council of Trent, Thomas More, Ignatius of Loyola and the Jesuits, Teresa of Avila, Charles V.

Identify the major contributions of individuals associated with the Scientific Revolution.

Clarifications:
Examples are Francis Bacon, Nicholas Copernicus, Rene Descartes, Galileo Galilei, Johannes Kepler, Isaac Newton, Blaise Pascal, Vesalius.

Summarize the causes that led to the Age of Exploration, and identify major voyages and sponsors.
Mathematicians who participate in effortful learning both individually and with others:

e Analyze the problem in a way that makes sense given the task.

e Ask questions that will help with solving the task.

e Build perseverance by modifying methods as needed while solving a challenging task.

e Stay engaged and maintain a positive mindset when working to solve tasks.

e Help and support each other when attempting a new method or approach.

Clarifications:
Teachers who encourage students to participate actively in effortful learning both individually and with others:
e Cultivate a community of growth mindset learners.
e Foster perseverance in students by choosing tasks that are challenging.
e Develop students’ ability to analyze and problem solve.
e Recognize students’ effort when solving challenging problems.
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Demonstrate understanding by representing problems in multiple ways.
Mathematicians who demonstrate understanding by representing problems in multiple ways:

e Build understanding through modeling and using manipulatives.

e Represent solutions to problems in multiple ways using objects, drawings, tables, graphs and equations.
e Progress from modeling problems with objects and drawings to using algorithms and equations.

e Express connections between concepts and representations.

MA.K12.MTR.2.1: e Choose a representation based on the given context or purpose.

Clarifications:

Teachers who encourage students to demonstrate understanding by representing problems in multiple ways:
e Help students make connections between concepts and representations.
e Provide opportunities for students to use manipulatives when investigating concepts.
e Guide students from concrete to pictorial to abstract representations as understanding progresses.

e Show students that various representations can have different purposes and can be useful in different situations.

Complete tasks with mathematical fluency.
Mathematicians who complete tasks with mathematical fluency:

e Select efficient and appropriate methods for solving problems within the given context.
e Maintain flexibility and accuracy while performing procedures and mental calculations.

e Complete tasks accurately and with confidence.

e Adapt procedures to apply them to a new context.

MA.K12.MTR.3.1:
e Use feedback to improve efficiency when performing calculations.

Clarifications:
Teachers who encourage students to complete tasks with mathematical fluency:
e Provide students with the flexibility to solve problems by selecting a procedure that allows them to solve efficiently and accurately.
e Offer multiple opportunities for students to practice efficient and generalizable methods.
e Provide opportunities for students to reflect on the method they used and determine if a more efficient method could have been used.

Engage in discussions that reflect on the mathematical thinking of self and others.
Mathematicians who engage in discussions that reflect on the mathematical thinking of self and others:

e Communicate mathematical ideas, vocabulary and methods effectively.
e Analyze the mathematical thinking of others.

e Compare the efficiency of a method to those expressed by others.

e Recognize errors and suggest how to correctly solve the task.

e Justify results by explaining methods and processes.

MA.K12.MTR.4.1: . .
e Construct possible arguments based on evidence.

Clarifications:
Teachers who encourage students to engage in discussions that reflect on the mathematical thinking of self and others:
e Establish a culture in which students ask questions of the teacher and their peers, and error is an opportunity for learning.
e Create opportunities for students to discuss their thinking with peers.
e Select, sequence and present student work to advance and deepen understanding of correct and increasingly efficient methods.
o Develop students’ ability to justify methods and compare their responses to the responses of their peers.

Use patterns and structure to help understand and connect mathematical concepts.
Mathematicians who use patterns and structure to help understand and connect mathematical concepts:

e Focus on relevant details within a problem.

e Create plans and procedures to logically order events, steps or ideas to solve problems.
e Decompose a complex problem into manageable parts.

e Relate previously learned concepts to new concepts.

e Look for similarities among problems.

MA.K12.MTR.5.1: ) . N
e Connect solutions of problems to more complicated large-scale situations.

Clarifications:
Teachers who encourage students to use patterns and structure to help understand and connect mathematical concepts:
e Help students recognize the patterns in the world around them and connect these patterns to mathematical concepts.
e Support students to develop generalizations based on the similarities found among problems.
e Provide opportunities for students to create plans and procedures to solve problems.
e Develop students’ ability to construct relationships between their current understanding and more sophisticated ways of thinking.

Assess the reasonableness of solutions.
Mathematicians who assess the reasonableness of solutions:

e Estimate to discover possible solutions.

e Use benchmark quantities to determine if a solution makes sense.

e Check calculations when solving problems.

e Verify possible solutions by explaining the methods used.
MA.K12.MTR.6.1: e Evaluate results based on the given context.

Clarifications:
Teachers who encourage students to assess the reasonableness of solutions:
e Have students estimate or predict solutions prior to solving.
e Prompt students to continually ask, “Does this solution make sense? How do you know?”
e Reinforce that students check their work as they progress within and after a task.
e Strengthen students’ ability to verify solutions through justifications.
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Apply mathematics to real-world contexts.
Mathematicians who apply mathematics to real-world contexts:

e Connect mathematical concepts to everyday experiences.
e Use models and methods to understand, represent and solve problems.
e Perform investigations to gather data or determine if a method is appropriate. ¢ Redesign models and methods to improve accuracy or efficiency.

MA.K12.MTR.7.1: Clarifications:

Teachers who encourage students to apply mathematics to real-world contexts:
e Provide opportunities for students to create models, both concrete and abstract, and perform investigations.
e Challenge students to question the accuracy of their models and methods.
e Support students as they validate conclusions by comparing them to the given situation.
e Indicate how various concepts can be applied to other disciplines.

Cite evidence to explain and justify reasoning.

Clarifications:

K-1 Students include textual evidence in their oral communication with guidance and support from adults. The evidence can consist of details
from the text without naming the text. During 1st grade, students learn how to incorporate the evidence in their writing.

2-3 Students include relevant textual evidence in their written and oral communication. Students should name the text when they refer to it.
In 3rd grade, students should use a combination of direct and indirect citations.

ELA.K12.EE.1.1: 4-5 Students continue with previous skills and reference comments made by speakers and peers. Students cite texts that they've directly

quoted, paraphrased, or used for information. When writing, students will use the form of citation dictated by the instructor or the style guide
referenced by the instructor.

6-8 Students continue with previous skills and use a style guide to create a proper citation.

9-12 Students continue with previous skills and should be aware of existing style guides and the ways in which they differ.

Read and comprehend grade-level complex texts proficiently.

ELA.K12.EE.2.1: Clarifications:
See Text Complexity for grade-level complexity bands and a text complexity rubric.

Make inferences to support comprehension.

Clarifications:

ELA.K12.EE.3.1: Students will make inferences before the words infer or inference are introduced. Kindergarten students will answer questions like “Why is the girl
smiling?” or make predictions about what will happen based on the title page. Students will use the terms and apply them in 2nd grade and
beyond.

Use appropriate collaborative techniques and active listening skills when engaging in discussions in a variety of situations.

Clarifications:

In kindergarten, students learn to listen to one another respectfully.

In grades 1-2, students build upon these skills by justifying what they are thinking. For example: “I think because " The
collaborative conversations are becoming academic conversations.

ELA.K12.EE.4.1:

In grades 3-12, students engage in academic conversations discussing claims and justifying their reasoning, refining and applying skills. Students
build on ideas, propel the conversation, and support claims and counterclaims with evidence.

Use the accepted rules governing a specific format to create quality work.

Clarifications:

ELA.K12.EE.5.1: Students will incorporate skills learned into work products to produce quality work. For students to incorporate these skills appropriately, they
must receive instruction. A 3rd grade student creating a poster board display must have instruction in how to effectively present information to
do quality work.

Use appropriate voice and tone when speaking or writing.

LA IR R FLl Clarifications:
’ T In kindergarten and 1st grade, students learn the difference between formal and informal language. For example, the way we talk to our friends

differs from the way we speak to adults. In 2nd grade and beyond, students practice appropriate social and academic language to discuss texts.

ELD.K12.ELL.SI.1: English language learners communicate for social and instructional purposes within the school setting.

ELD.K12.ELL.SS.1: English language learners communicate information, ideas and concepts necessary for academic success in the content area of Social Studies.
Evaluate how public health policies and government regulations can influence health promotion and disease prevention.

HE.912.C.2.4: Clarifications:

Seat-belt enforcement, underage alcohol sales, reporting communicable diseases, child care, and AED availability.

General Course Information and Notes

GENERAL NOTES

Eastern and Western Heritage - The grade 9-12 Eastern and Western Heritage course consists of the following content area strands: World History, American History,
Geography, and Humanities. The primary content emphasis for this course pertains to the study of the world's earliest civilizations to the ancient and classical civilizations of
Africa, Asia, and Europe. Content will include, but is not limited to, the birth of civilizations throughout the world, including the origins of societies from Mesopotamia, Africa,
China, India, and Mesoamerica from the perspective of cultural geography, growth, dissemination, and decline of four classic civilizations of India, China, Greece, and Rome,
the role of isolation and interaction in the development of the Byzantine Empire, African and Mesoamerican civilizations, India, China, Japan, and Europe, and the emergence
of social, political, economic, and religious institutions and ideas.
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Instructional Practices

Teaching from well-written, grade-level instructional materials enhances students' content area knowledge and also strengthens their ability to comprehend longer, complex

reading passages on any topic for any reason. Using the following instructional practices also helps student learning:

a A W N

. Reading assignments from longer text passages as well as shorter ones when text is extremely complex.
. Making close reading and rereading of texts central to lessons.

. Asking high-level, text-specific questions and requiring high-level, complex tasks and assignments.

. Requiring students to support answers with evidence from the text.

. Providing extensive text-based research and writing opportunities (claims and evidence).

Florida’s Benchmarks for Excellent Student Thinking (B.E.S.T.) Standards
This course includes Florida’s B.E.S.T. ELA Expectations (EE) and Mathematical Thinking and Reasoning Standards (MTRs) for students. Florida educators should intentionally

embed these standards within the content and their instruction as applicable. For guidance on the implementation of the EEs and MTRs, please visit

cpalms.org/Standards/BEST_Standards.aspx and select the appropriate B.E.S.T. Standards package.

English Language Development ELD Standards Special Notes Section:
Teachers are required to provide listening, speaking, reading and writing instruction that allows English language learners (ELL) to communicate information, ideas and
concepts for academic success in the content area of Social Studies. For the given level of English language proficiency and with visual, graphic, or interactive support,
students will interact with grade level words, expressions, sentences and discourse to process or produce language necessary for academic success. The ELD standard should
specify a relevant content area concept or topic of study chosen by curriculum developers and teachers which maximizes an ELL’s need for communication and social skills. To
access an ELL supporting document which delineates performance definitions and descriptors, please click on the following link: cpalms.org/uploads/docs/standards/eld/SS.pdf

GENERAL INFORMATION

Course Number: 2100370

Number of Credits: One (1) credit
Course Type: Elective Course
Course Status: Draft - Course Pending Approval

Grade Level(s): 9,10,11,12

Educator Certifications

Course Path: Section: Grades PreK to 12 Education
Courses > Grade Group: Grades 9 to 12 and Adult
Education Courses > Subject: Social Studies >
SubSubject: World and Eastern Hemispheric Histories
>

Abbreviated Title: EAST & WEST HERITAGE
Course Length: Year (Y)

Course Level: 2

History (Grades 6-12)
Social Science (Grades 6-12)

page 3065 of 4363



Visions and Their Pursuits:An American Tradition-
U.S.History to 1920 (#2100380) o2 - s seyone

Course Standards

SS.912.A.1.1: Describe the importance of historiography, which includes how historical knowledge is obtained and transmitted, when interpreting events in history.
Utilize a variety of primary and secondary sources to identify author, historical significance, audience, and authenticity to understand a historical period.

SS.912.A.1.2: Clarifications:

Examples of primary and secondary sources may be found on various websites such as the site for The Kinsey Collection.
SS.912.A.1.3: Utilize timelines to identify the time sequence of historical data.
S EHR A LA Analyze how images, symbols, objects, cartoons, graphs, charts, maps, and artwork may be used to interpret the significance of time periods and
D events from the past.
Evaluate the validity, reliability, bias, and authenticity of current events and Internet resources.
Clarifications:
55912 A 15 Students should be encouraged to utilize FINDS (Focus, Investigate, Note, Develop, Score), Florida's research process model accessible at:
o fldoe.org/bii/Library_Media/pdf/12TotalFINDS.pdf
SS.912.A.1.6: Use case studies to explore social, political, legal, and economic relationships in history.
SS.912.A.1.7: Describe various socio-cultural aspects of American life including arts, artifacts, literature, education, and publications.
Review causes and consequences of the Civil War.
Clarifications:
Examples may include, but are not limited to, slavery, states' rights, territorial claims, abolitionist movement, regional differences, Reconstruction,
13th, 14th, and 15th amendments.

SS.912.A.2.1:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
assessed view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Assess the influence of significant people or groups on Reconstruction.

Clarifications:

Examples may include, but are not limited to, Alexander H. Stephens, Andrew Johnson, carpetbaggers, Charles Sumner, Elizabeth Cady Stanton,
Frederick Douglass, Hiram Revels, Hiram Rhodes Revels, Jefferson Davis, Ku Klux Klan, Oliver O. Howard, Radical Republicans, Rutherford B. Hayes,

SS.912.A.2.2: scalawags, Thaddeus Stevens, Ulysses S. Grant, and William T. Sherman.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Describe the issues that divided Republicans during the early Reconstruction era.

Clarifications:

Examples may include, but are not limited to, the impeachment of Andrew Johnson, southern whites, blacks, black legislators and white extremist
organizations such as the KKK, Knights of the White Camellia, The White League, Red Shirts, and Pale Faces.

SS.912.A.2.3:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Distinguish the freedoms guaranteed to African Americans and other groups with the 13th, 14th, and 15th Amendments to the Constitution.
Clarifications:

Examples may include, but are not limited to, abolition of slavery, citizenship, suffrage, equal protection.

SS.912.A.2.4:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Assess how Jim Crow Laws influenced life for African Americans and other racial/ethnic minority groups.

Clarifications:

SS.912.A.2.5: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Compare the effects of the Black Codes and the Nadir on freed people, and analyze the sharecropping system and debt peonage as practiced in the
United States.
Clarifications:

SS.912.A.2.6: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
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evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Review the Native American experience.

Clarifications:

Examples may include, but are not limited to, westward expansion, reservation system, the Dawes Act, Wounded Knee Massacre, Sand Creek
Massacre, Battle of Little Big Horn, Indian Schools, government involvement in the killing of the buffalo.

SS.912.A.2.7:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine the social, political, and economic causes, course, and consequences of the second Industrial Revolution that began in the late 19th century.

Clarifications:

SS.912.A.3.2: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 23-26. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Determine how the development of steel, oil, transportation, communication, and business practices affected the United States economy.

Clarifications:

Examples may include, but are not limited to, railroads, the telegraph, pools, holding companies, trusts, corporations, contributed to westward
55.912.A.3.4: expansion, expansion of trade and development of new industries, vertical and horizontal integration.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 23-26. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Identify significant inventors of the Industrial Revolution including African Americans and women.

Clarifications:

Examples may include, but are not limited to, Lewis Howard Latimer, Jan E. Matzeliger, Sarah E. Goode, Granville T. Woods, Alexander Graham
Bell, Thomas Edison, George Pullman, Henry Ford, Orville and Wilbur Wright, Elijah McCoy, Garrett Morgan, Madame C.J. Walker, George
SS.912.A.3.5: Westinghouse.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 23-26. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze changes that occurred as the United States shifted from agrarian to an industrial society.

Clarifications:
Examples may include, but are not limited to, Social Darwinism, laissez-faire, government regulations of food and drugs, migration to cities,
urbanization, changes to the family structure, Ellis Island, angel Island, push-pull factors.

SS.912.A.3.6:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare the experience of European immigrants in the east to that of Asian immigrants in the west (the Chinese Exclusion Act, Gentlemen's
Agreement with Japan).

Clarifications:

Examples may include, but are not limited to nativism, integration of immigrants into society when comparing "Old" [before 1890] and "New"

SS.912.A.3.7: immigrants [after 1890], Immigration Act of 1924.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 23-26. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine the importance of social change and reform in the late 19th and early 20th centuries (class system, migration from farms to cities, Social
Gospel movement, role of settlement houses and churches in providing services to the poor).

Clarifications:

SS.912.A.3.8: . . . . . . . .
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on the
FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine causes, course, and consequences of the labor movement in the late 19th and early 20th centuries.
Clarifications:
Examples may include, but are not limited to, unions, Knights of Labor, american Federation of Labor, socialist Party, labor laws.

SS.912.A.3.9:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on the
FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Review different economic and philosophic ideologies.

Clarifications:

Economic examples may include, but are not limited to, market economy, mixed economy, planned economy and philosophic examples are
capitalism, socialism, communism, anarchy.

SS.912.A.3.10:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
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evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on the
FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze the impact of political machines in United States cities in the late 19th and early 20th centuries.

Clarifications:

Examples may include, but aren ot limited to, Boss Tweed, Tammany Hall, George Washington Plunkitt, Washington Gladden, Thomas Nast.
SS.912.A.3.11:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on the
FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare how different nongovernmental organizations and progressives worked to shape public policy, restore economic opportunities, and correct
injustices in American life.

Clarifications:

Examples may include, but are not limited to, NAACP, YMCA, Women's Christian Temperance Union, National Women's Suffrage Association,
5 G B 12 National Women's Party, Robert LaFollette, Florence Kelley, Ida M. Tarbell, Eugene Debs, Carrie Chapman Catt, Alice Paul, Theodore Roosevelt,
William Taft, Woodrow Wilson, Upton Sinclair, Booker T. Washington, W.E.B. DuBois, Gifford Pinchot, William Jennings Bryan.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on the
FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine key events and peoples in Florida history as they relate to United States history.

Clarifications:

Examples may include, but are not limited to, the railroad industry, bridge construction in the Florida Keys, the cattle industry, the cigar industry,
the influence of Cuban, Greek and Italian immigrants, Henry B. Plant, William Chipley, Henry Flagler, George Proctor, Thomas DeSaille Tucker,
SS.912.A.3.13: Hamilton Disston.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on the
FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze the major factors that drove United States imperialism.

Clarifications:
Examples may include, but are not limited to, the Monroe Doctrine, Manifest Destiny, The Influence of Sea Power Upon History, Turner's
thesis,the Roosevelt Corollary, natural resources, markets for resources, elimination of spheres of influence in China.

SS.912.A.4.1:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 27-28. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Explain the motives of the United States acquisition of the territories.
Clarifications:
Examples may include, but are not limited to, Alaska, Hawaii, Puerto Rico, Philippines, Guam, Samoa, Marshall Islands, Midway Island, Virgin Islands.
SS.912.A.4.2:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 27-28. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Examine causes, course, and consequences of the Spanish American War.
Clarifications:
Examples may include, but are not limited to, Cuba as a protectorate, Yellow Journalism, sinking of the Maine, the Philippines, Commodore Dewey,
the Rough Riders, acqusition of territories, the Treaty of Paris.
SS.912.A.4.3:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 27-28. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Analyze the economic, military, and security motivations of the United States to complete the Panama Canal as well as major obstacles involved in its
construction.
Clarifications:
Examples may include, but are not limited to, disease, environmental impact, challenges faced by various ethnic groups such as Africans and
SS.912.A.4.4: indigenous populations, shipping routes, increased trade, defense and independence for Panama.
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 27-28. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Examine causes, course, and consequences of United States involvement in World War I.
Clarifications:
Examples may include, but are not limited to, nationalism, imperialism, militarism, entangling alliances vs. neutrality, Zimmerman Note, the Lusitania,
the Selective Service Act, the homefront, the American Expeditionary Force, Wilson's Fourteen Points, the Treaty of Versailles (and opposition to
SS.912.A.4.5: it), isolationism.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
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Examine how the United States government prepared the nation for war with war measures (Selective Service Act, War Industries Board, war bonds,
Espionage Act, Sedition Act, Committee of Public Information).

Clarifications:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

SS.912.A.4.6:

Examine the impact of airplanes, battleships, new weaponry and chemical warfare in creating new war strategies (trench warfare, convoys).

Clarifications:

SS.912.A.4.7: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare the experiences Americans (African Americans, Hispanics, Asians, women, conscientious objectors) had while serving in Europe.

Clarifications:

SS.912.A.4.8: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare how the war impacted German Americans, Asian Americans, African Americans, Hispanic Americans, Jewish Americans, Native Americans,
women and dissenters in the United States.

Clarifications:

SS.912.A.4.9: ) . . ) ) ) . .
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine the provisions of the Treaty of Versailles and the failure of the United States to support the League of Nations.

Clarifications:

Examples may include, but are not limited to, self-determination, boundaries, demilitarized zone, sanctions reparations, and the League of Nations
(including Article X of the Covenant).

SS.912.A.4.10:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Examine key events and peoples in Florida history as they relate to United States history.
Clarifications:
Examples may include, but are not limited to, the Spanish-American War, Ybor City, Jose Marti.

SS.912.A.4.11:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Discuss the economic outcomes of demobilization.

Clarifications:

SS.912.A.5.1: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 32-33. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Explain the causes of the public reaction (Sacco and Vanzetti, labor, racial unrest) associated with the Red Scare.

Clarifications:

Examples may also include, but are not limited to, Palmer Raids, FBI, J. Edgar Hoover.
SS.912.A.5.2:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine the impact of United States foreign economic policy during the 1920s.

Clarifications:

Examples may include, but are not limited to, the Depression of 1920-21, "The Business of America is Business," assembly line, installment buying,
SS.912.A.5.3: consumerism.
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 32-33. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Evaluate how the economic boom during the Roaring Twenties changed consumers, businesses, manufacturing, and marketing practices.

Clarifications:

SS.912.A.5.4: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 37-39. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Describe efforts by the United States and other world powers to avoid future wars.

Clarifications:
Examples may include, but are not limited to, League of Nations, Washington Naval Conference, London Conference, Kellogg-Briand Pact, the

Nobel Prize.
SS.912.A.5.5:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
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evaluated view the United States History End-of-Course Assessment Test Item Specifications page 34. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze the influence that Hollywood, the Harlem Renaissance, the Fundamentalist movement, and prohibition had in changing American society in the
1920s.

Clarifications:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

SS.912.A.5.6:

Examine the freedom movements that advocated civil rights for African Americans, Latinos, Asians, and women.

Clarifications:

SS.912.A.5.7: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare the views of Booker T. Washington, W.E.B. DuBois, and Marcus Garvey relating to the African American experience.

Clarifications:

SS.912.A.5.8: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Explain why support for the Ku Klux Klan varied in the 1920s with respect to issues such as anti-immigration, anti-African American, anti-Catholic, anti-
Jewish, anti-women, and anti-union ideas.

Clarifications:

Examples may include, but are not limited to, 100 Percent Americanism.
SS.912.A.5.9:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze support for and resistance to civil rights for women, African Americans, Native Americans, and other minorities.

Clarifications:

SS.912.A.5.10: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine causes, course, and consequences of the Great Depression and the New Deal.

Clarifications:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is

SS91ZAS L evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 37-39. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Examine key events and people in Florida history as they relate to United States history.
Clarifications:
Examples may include, but are not limited to, Rosewood, land boom, speculation, impact of climate and natural disasters on the end of the land

5 G 5 12 boom, invention of modern air conditioning in 1929, Alfred DuPont, Majorie Kinnan Rawlings, Zora Neale Hurston, James Weldon Johnson.
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

SS.912.C.1.1: Evaluate, take, and defend positions on the founding ideals and principles in American Constitutional government.

5 GR.E 4L 5 Explain how the Declaration of Independence reflected the political principles of popular sovereignty, social contract, natural rights, and individual
rights.

$5.912.C.1.3: Evaluate the ideals and principles of the founding documents (Declaration of Independence, Articles of Confederation, Federalist Papers) that shaped
American Democracy.

5 G E 4L A Analyze and categorize the diverse viewpoints presented by the Federalists and the Anti-Federalists concerning ratification of the Constitution and
inclusion of a bill of rights.

$5.912.C.1.5- Evaluate how the Constitution and its amendments reflect the political principles of rule of law, checks and balances, separation of powers,
republicanism, democracy, and federalism.

SR EREE D Define federalism, and identify examples of the powers granted and denied to states and the national government in the American federal system of
government.

SS.912.C.3.3: Analyze the structures, functions, and processes of the legislative branch as described in Article | of the Constitution.

SS.912.C.3.4: Analyze the structures, functions, and processes of the executive branch as described in Article Il of the Constitution.
Identify the impact of independent regulatory agencies in the federal bureaucracy.

SS.912.C.3.5: Clarifications:
Examples are Federal Reserve, Food and Drug Administration, Federal Communications Commission.

SS.912.C.3.6: Analyze the structures, functions, and processes of the judicial branch as described in Article 111 of the Constitution.

SS.912.G.1.1: Design maps using a variety of technologies based on descriptive data to explain physical and cultural attributes of major world regions.

S GIRE D Use spatial perspective and appropriate geographic terms and tools, including the Six Essential Elements, as organizational schema to describe any
given place.

SS.912.G.1.3: Employ applicable units of measurement and scale to solve simple locational problems using maps and globes.

Analyze geographic information from a variety of sources including primary sources, atlases, computer, and digital sources, Geographic Information
Systems (GIS), and a broad variety of maps.
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SS.912.G.1.4:

S$S.912.G.2.1:

E8.012.©.2.2:

S$S.912.G.2.3:

SS.912.G.4.1:
S$S.912.G.4.2:
SS.912.G.4.3:
SS.912.G.4.7:
SS.912.G.4.9:

SS.912.H.1.4:

SS.912.H.3.1:

SS.912.H.3.2:

SS.912.W.1.1:

SS.912.W.1.2:

SS.912.W.1.3:

SS.912.W.1.4:

SS.912.W.1.5:

SS.912.W.1.6:

SS.912.W.4.11:

MA.K12.MTR.1.1:

MA.K12.MTR.2.1:

Clarifications:
Examples are thematic, contour, and dot-density.

Identify the physical characteristics and the human characteristics that define and differentiate regions.

Clarifications:
Examples of physical characteristics are climate, terrain, resources.
Examples of human characteristics are religion, government, economy, demography.

Describe the factors and processes that contribute to the differences between developing and developed regions of the world.
Use geographic terms and tools to analyze case studies of regional issues in different parts of the world that have critical economic, physical, or political
ramifications.

Clarifications:
Examples are desertification, global warming, cataclysmic natural disasters.

Interpret population growth and other demographic data for any given place.

Use geographic terms and tools to analyze the push/pull factors contributing to human migration within and among places.

Use geographic terms and tools to analyze the effects of migration both on the place of origin and destination, including border areas.
Use geographic terms and tools to explain cultural diffusion throughout places, regions, and the world.

Use political maps to describe the change in boundaries and governments within continents over time.

Explain philosophical beliefs as they relate to works in the arts.

Clarifications:
Examples are classical architecture, protest music, Native American dance, Japanese Noh.

Analyze the effects of transportation, trade, communication, science, and technology on the preservation and diffusion of culture.

Identify social, moral, ethical, religious, and legal issues arising from technological and scientific developments, and examine their influence on works of
arts within a culture.

Use timelines to establish cause and effect relationships of historical events.

Compare time measurement systems used by different cultures.

Clarifications:
Examples are Chinese, Gregorian, and Islamic calendars, dynastic periods, decade, century, era.

Interpret and evaluate primary and secondary sources.

Clarifications:
Examples are artifacts, images, auditory and written sources.

Explain how historians use historical inquiry and other sciences to understand the past.

Clarifications:
Examples are archaeology, economics, geography, forensic chemistry, political science, physics.

Compare conflicting interpretations or schools of thought about world events and individual contributions to history (historiography).
Evaluate the role of history in shaping identity and character.

Clarifications:
Examples are ethnic, cultural, personal, national, religious.

Summarize the causes that led to the Age of Exploration, and identify major voyages and sponsors.
Mathematicians who participate in effortful learning both individually and with others:

e Analyze the problem in a way that makes sense given the task.

e Ask questions that will help with solving the task.

e Build perseverance by modifying methods as needed while solving a challenging task.

e Stay engaged and maintain a positive mindset when working to solve tasks.

e Help and support each other when attempting a new method or approach.

Clarifications:
Teachers who encourage students to participate actively in effortful learning both individually and with others:
e Cultivate a community of growth mindset learners.
e Foster perseverance in students by choosing tasks that are challenging.
e Develop students’ ability to analyze and problem solve.
e Recognize students’ effort when solving challenging problems.

Demonstrate understanding by representing problems in multiple ways.
Mathematicians who demonstrate understanding by representing problems in multiple ways:

e Build understanding through modeling and using manipulatives.

e Represent solutions to problems in multiple ways using objects, drawings, tables, graphs and equations.
e Progress from modeling problems with objects and drawings to using algorithms and equations.

e Express connections between concepts and representations.

e Choose a representation based on the given context or purpose.

Clarifications:
Teachers who encourage students to demonstrate understanding by representing problems in multiple ways:
e Help students make connections between concepts and representations.
e Provide opportunities for students to use manipulatives when investigating concepts.
e Guide students from concrete to pictorial to abstract representations as understanding progresses.
e Show students that various representations can have different purposes and can be useful in different situations.

Complete tasks with mathematical fluency.
Mathematicians who complete tasks with mathematical fluency:
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e Select efficient and appropriate methods for solving problems within the given context.
e Maintain flexibility and accuracy while performing procedures and mental calculations.

e Complete tasks accurately and with confidence.

e Adapt procedures to apply them to a new context.

MA.K12.MTR.3.1:
e Use feedback to improve efficiency when performing calculations.

Clarifications:
Teachers who encourage students to complete tasks with mathematical fluency:
e Provide students with the flexibility to solve problems by selecting a procedure that allows them to solve efficiently and accurately.
e Offer multiple opportunities for students to practice efficient and generalizable methods.
e Provide opportunities for students to reflect on the method they used and determine if a more efficient method could have been used.

Engage in discussions that reflect on the mathematical thinking of self and others.
Mathematicians who engage in discussions that reflect on the mathematical thinking of self and others:

e Communicate mathematical ideas, vocabulary and methods effectively.
e Analyze the mathematical thinking of others.

e Compare the efficiency of a method to those expressed by others.

e Recognize errors and suggest how to correctly solve the task.

e Justify results by explaining methods and processes.

MA.K12.MTR.4.1: ’ .
e Construct possible arguments based on evidence.

Clarifications:
Teachers who encourage students to engage in discussions that reflect on the mathematical thinking of self and others:
e Establish a culture in which students ask questions of the teacher and their peers, and error is an opportunity for learning.
e Create opportunities for students to discuss their thinking with peers.
e Select, sequence and present student work to advance and deepen understanding of correct and increasingly efficient methods.
e Develop students’ ability to justify methods and compare their responses to the responses of their peers.

Use patterns and structure to help understand and connect mathematical concepts.
Mathematicians who use patterns and structure to help understand and connect mathematical concepts:

e Focus on relevant details within a problem.

e Create plans and procedures to logically order events, steps or ideas to solve problems.
e Decompose a complex problem into manageable parts.

e Relate previously learned concepts to new concepts.

e Look for similarities among problems.

MA.K12.MTR.5.1: . . L
e Connect solutions of problems to more complicated large-scale situations.

Clarifications:
Teachers who encourage students to use patterns and structure to help understand and connect mathematical concepts:
e Help students recognize the patterns in the world around them and connect these patterns to mathematical concepts.
e Support students to develop generalizations based on the similarities found among problems.
e Provide opportunities for students to create plans and procedures to solve problems.
e Develop students’ ability to construct relationships between their current understanding and more sophisticated ways of thinking.

Assess the reasonableness of solutions.
Mathematicians who assess the reasonableness of solutions:

e Estimate to discover possible solutions.

e Use benchmark quantities to determine if a solution makes sense.

e Check calculations when solving problems.

e Verify possible solutions by explaining the methods used.
MA.K12.MTR.6.1: e Evaluate results based on the given context.

Clarifications:
Teachers who encourage students to assess the reasonableness of solutions:
e Have students estimate or predict solutions prior to solving.
e Prompt students to continually ask, “Does this solution make sense? How do you know?”
e Reinforce that students check their work as they progress within and after a task.
e Strengthen students’ ability to verify solutions through justifications.

Apply mathematics to real-world contexts.
Mathematicians who apply mathematics to real-world contexts:

e Connect mathematical concepts to everyday experiences.
e Use models and methods to understand, represent and solve problems.
e Perform investigations to gather data or determine if a method is appropriate. ¢ Redesign models and methods to improve accuracy or efficiency.

MA.K12.MTR.7.1: Clarifications:
Teachers who encourage students to apply mathematics to real-world contexts:
e Provide opportunities for students to create models, both concrete and abstract, and perform investigations.
e Challenge students to question the accuracy of their models and methods.
e Support students as they validate conclusions by comparing them to the given situation.
e [ndicate how various concepts can be applied to other disciplines.

Cite evidence to explain and justify reasoning.

Clarifications:
K-1 Students include textual evidence in their oral communication with guidance and support from adults. The evidence can consist of details
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ELA.K12.EE.1.1:

ELA.K12.EE.2.1:

ELA.K12.EE.3.1:

ELA.K12.EE.4.1:

ELA.K12.EE.5.1:

ELA.K12.EE.6.1:

ELD.K12.ELL.SI.1:
ELD.K12.ELL.SS.1:

HE.912.C.2.4:

from the text without naming the text. During 1st grade, students learn how to incorporate the evidence in their writing.
2-3 Students include relevant textual evidence in their written and oral communication. Students should name the text when they refer to it.
In 3rd grade, students should use a combination of direct and indirect citations.

4-5 Students continue with previous skills and reference comments made by speakers and peers. Students cite texts that they’ve directly
quoted, paraphrased, or used for information. When writing, students will use the form of citation dictated by the instructor or the style guide
referenced by the instructor.

6-8 Students continue with previous skills and use a style guide to create a proper citation.

9-12 Students continue with previous skills and should be aware of existing style guides and the ways in which they differ.

Read and comprehend grade-level complex texts proficiently.

Clarifications:
See Text Complexity for grade-level complexity bands and a text complexity rubric.

Make inferences to support comprehension.

Clarifications:

Students will make inferences before the words infer or inference are introduced. Kindergarten students will answer questions like “Why is the girl
smiling?” or make predictions about what will happen based on the title page. Students will use the terms and apply them in 2nd grade and
beyond.

Use appropriate collaborative techniques and active listening skills when engaging in discussions in a variety of situations.

Clarifications:

In kindergarten, students learn to listen to one another respectfully.

In grades 1-2, students build upon these skills by justifying what they are thinking. For example: “I think because " The
collaborative conversations are becoming academic conversations.

In grades 3-12, students engage in academic conversations discussing claims and justifying their reasoning, refining and applying skills. Students
build on ideas, propel the conversation, and support claims and counterclaims with evidence.

Use the accepted rules governing a specific format to create quality work.

Clarifications:

Students will incorporate skills learned into work products to produce quality work. For students to incorporate these skills appropriately, they
must receive instruction. A 3rd grade student creating a poster board display must have instruction in how to effectively present information to
do quality work.

Use appropriate voice and tone when speaking or writing.

Clarifications:
In kindergarten and 1st grade, students learn the difference between formal and informal language. For example, the way we talk to our friends
differs from the way we speak to adults. In 2nd grade and beyond, students practice appropriate social and academic language to discuss texts.

English language learners communicate for social and instructional purposes within the school setting.
English language learners communicate information, ideas and concepts necessary for academic success in the content area of Social Studies.
Evaluate how public health policies and government regulations can influence health promotion and disease prevention.

Clarifications:
Seat-belt enforcement, underage alcohol sales, reporting communicable diseases, child care, and AED availability.

General Course Information and Notes

GENERAL NOTES

Visions and Their Pursuits: An American Tradition-U.S.History to 1920 - The grade 9-12 Visions and Their Pursuits course consists of the following content area
strands: World History, American History, Civics and Government, Geography, and Humanities. The primary content emphasis for this course pertains to the chronological
study of the United States during the period of European exploration through World War | and the collective vision of historical time periods. Content will include, but is not
limited to, the foundation and early development of the United States as organized by the visions of those who participated in the revolutions leading to the establishment
and early success of the United States, the political, social, cultural, intellectual, and technological revolutions of the United States, the structure and function of political
divisions, the organization of the federal government as outlined in the U.S. Constitution, the impact of economic, social, and political changes on traditional American values,
reactions to changes, and growth of sectionalism, the failure of previous visions, and the emergence of an industrial, urban and pluralistic society that demands new visions to

carry the nation forward.

Instructional Practices

Teaching from well-written, grade-level instructional materials enhances students' content area knowledge and also strengthens their ability to comprehend longer, complex
reading passages on any topic for any reason. Using the following instructional practices also helps student learning:

Reading assignments from longer text passages as well as shorter ones when text is extremely complex.

. Making close reading and rereading of texts central to lessons.

. Requiring students to support answers with evidence from the text.

1.
2
3. Asking high-level, text-specific questions and requiring high-level, complex tasks and assignments.
4
5

. Providing extensive text-based research and writing opportunities (claims and evidence).

Florida’s Benchmarks for Excellent Student Thinking (B.E.S.T.) Standards
This course includes Florida’s B.E.S.T. ELA Expectations (EE) and Mathematical Thinking and Reasoning Standards (MTRs) for students. Florida educators should intentionally
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embed these standards within the content and their instruction as applicable. For guidance on the implementation of the EEs and MTRs, please visit
cpalms.org/Standards/BEST_Standards.aspx and select the appropriate B.E.S.T. Standards package.

English Language Development ELD Standards Special Notes Section:

Teachers are required to provide listening, speaking, reading and writing instruction that allows English language learners (ELL) to communicate information, ideas and
concepts for academic success in the content area of Social Studies. For the given level of English language proficiency and with visual, graphic, or interactive support,
students will interact with grade level words, expressions, sentences and discourse to process or produce language necessary for academic success. The ELD standard should
specify a relevant content area concept or topic of study chosen by curriculum developers and teachers which maximizes an ELL’s need for communication and social skills. To
access an ELL supporting document which delineates performance definitions and descriptors, please click on the following link: cpalms.org/uploads/docs/standards/eld/SS.pdf

GENERAL INFORMATION

Course Path: Section: Grades PreK to 12 Education
Courses > Grade Group: Grades 9 to 12 and Adult

Course Number: 2100380 Education Courses > Subject: Social Studies >
SubSubject: American and Western Hemispheric
Histories >
Abbreviated Title: VISIONS & PURSUITS

Number of Credits: One (1) credit Course Length: Year (Y)

Course Type: Elective Course Course Level: 2

Course Status: Draft - Course Pending Approval
Grade Level(s): 9,10,11,12

Educator Certifications

History (Grades 6-12)
Social Science (Grades 6-12)
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The History of The Vietham War (#2100400) 20 - ancseyone

Course Standards

SS.912.A.1.1: Describe the importance of historiography, which includes how historical knowledge is obtained and transmitted, when interpreting events in history.
Utilize a variety of primary and secondary sources to identify author, historical significance, audience, and authenticity to understand a historical period.

SS.912.A.1.2: Clarifications:

Examples of primary and secondary sources may be found on various websites such as the site for The Kinsey Collection.

SS.912.A.1.3: Utilize timelines to identify the time sequence of historical data.
5 G o 4L Analyze how images, symbols, objects, cartoons, graphs, charts, maps, and artwork may be used to interpret the significance of time periods and
T events from the past.
Evaluate the validity, reliability, bias, and authenticity of current events and Internet resources.
Clarifications:
SS.912.A.1.5- Students should be encouraged to utilize FINDS (Focus, Investigate, Note, Develop, Score), Florida's research process model accessible at:
o fldoe.org/bii/Library_Media/pdf/12TotalFINDS.pdf
SS.912.A.1.6: Use case studies to explore social, political, legal, and economic relationships in history.
SS.912.A.1.7: Describe various socio-cultural aspects of American life including arts, artifacts, literature, education, and publications.

Assess how Jim Crow Laws influenced life for African Americans and other racial/ethnic minority groups.

Clarifications:

SS.912.A.2.5: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine the controversy surrounding the proliferation of nuclear technology in the United States and the world.

Clarifications:

SS.912.A.6.11: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 45-46. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze significant foreign policy events during the Truman, Eisenhower, Kennedy, Johnson, and Nixon administrations.

Clarifications:

Examples may include, but are not limited to, the Domino Theory, Sputnik, space race, Korean Conflict, Vietnam Conflict, U-2 and Gary Powers,
Bay of Pigs invasion, Cuban Missile Crisis, Berlin Wall, Ping Pong Diplomacy, opening of China.

SS.912.A.6.13: yel el AR, (il
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 45-46. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze causes, course, and consequences of the Vietnam War.

Clarifications:

Examples may include, but are not Imited to, Geneva Accords, Gulf of Tonkin Resolution, the draft, escalating protest at home, Vietnamization,
S5 912 A6.14: the War Powers Act.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 45-46. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine key events and peoples in Florida history as they relate to United States history.

Clarifications:

Examples may include, but are not limited to, Mosquito Fleet, "Double V Campaign”, construction of military bases and WWII training centers,
1959 Cuban coup and its impact on Florida, development of the space program and NASA.

SS.912.A.6.15:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 40-42. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Identify causes for Post-World War Il prosperity and its effects on American society.

Clarifications:
Examples may include, but are not limited to, G.I. Bill, Baby Boom, growth of suburbs, Beatnik movement, youth culture, religious revivalism (e.g.
Billy Graham and Bishop Fulton J. Sheen), conformity of the 1950s and the protest in the 1960s.

SS.912.A.7.1:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 47-48. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare the relative prosperity between different ethnic groups and social classes in the post-World War 1l period.
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Clarifications:

SS.912.A.7.2: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 47-48. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine the changing status of women in the United States from post-World War 11 to present.

Clarifications:

Examples may include, but are not limited to, increased numbers of women in the workforce, Civil Rights Act of 1964, The Feminine Mystique,
National Organization for Women, Roe v. Wade, Equal Rights Amendment, Title IX, Betty Freidan, Gloria Steinem, Phyllis Schlafly, Billie Jean King,
SS.912.A.7.3: feminism.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 47-48. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Evaluate the success of 1960s era presidents' foreign and domestic policies.

Clarifications:
Examples may include, but are not limited to, civil rights legislation, Space Race, Great Society, War on Poverty.

SS.912.A.7.4:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 49-50. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
SS.912.A.7.9: Examine the similarities of social movements (Native Americans, Hispanics, women, anti-war protesters) of the 1960s and 1970s.
Analyze the significance of Vietnam and Watergate on the government and people of the United States.
Clarifications:
Examples may include, but are not limited to, mistrust of government, reinforcement of freedom of the press, as well as checks and balances.
S5.912.A.7.10- Examples may include, but are not limited to, mistrust of government and reinforcement of freedom of the press.
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 49-50. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Analyze the foreign policy of the United States as it relates to Africa, Asia, the Caribbean, Latin America, and the Middle East.
Clarifications:
Examples may include, but aren ot limited to, Haiti, Bosnia-Kosovo, Rwanda, Grenada, Camp David Accords, Iran Hostage Crisis, Lebanon, Iran-Iraq
War, Reagan Doctrine, Iran-Contra Affair, Persian Gulf War.
SS.912.A.7.11:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 55-56. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Analyze political, economic, and social concerns that emerged at the end of the 20th century and into the 21st century.
Clarifications:
Examples may include, but are not limited to, AIDS, Green Revolution, outsourcing of jobs, global warming, human rights violations.
SS.912.A.7.12:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 57-59. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Review the role of the United States as a participant in the global economy (trade agreements, international competition, impact on American labor,
environmental concerns).
Clarifications:
Examples may include, but are not limited to, NAFTA, World Trade Organization.
SS.912.A.7.14:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 57-59. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine changes in immigration policy and attitudes toward immigration since 1950.

Clarifications:

SS.912.A.7.16: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 57-59. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine key events and key people in Florida history as they relate to United States history.

Clarifications:

Examples may include, but are not limited to, selection of Central Florida as a location for Disney, growth of the citrus and cigar industries,
construction of Interstates, Harry T. Moore, Pork Chop Gang, Claude Pepper, changes in the space program, use of DEET, Hurricane Andrew, the
SS.912.A.7.17: Election of 2000, migration and immigration, Sunbelt state.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 47-52 and pages 57-59. Additional resources
may be found on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

SS.912.C.2.4: Evaluate, take, and defend positions on issues that cause the government to balance the interests of individuals with the public good.
SS.912.C.4.1: Explain how the world's nations are governed differently.
SS.912.C.4.2: Evaluate the influence of American foreign policy on other nations and the influences of other nations on American policies and society.
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SS.912.C.4.3: Assess human rights policies of the United States and other countries.

SS.912.C.4.4: Compare indicators of democratization in multiple countries.
55.912.G.1.2: Use spatial perspective and appropriate geographic terms and tools, including the Six Essential Elements, as organizational schema to describe any
given place.
SS.912.G.1.3: Employ applicable units of measurement and scale to solve simple locational problems using maps and globes.
Analyze geographic information from a variety of sources including primary sources, atlases, computer, and digital sources, Geographic Information
Systems (GIS), and a broad variety of maps.
55.912.6.1.4: Clarifications:
Examples are thematic, contour, and dot-density.
Identify the physical characteristics and the human characteristics that define and differentiate regions.
55.912.G.2.1: Clarifications:
Examples of physical characteristics are climate, terrain, resources.
Examples of human characteristics are religion, government, economy, demography.
SS.912.G.4.2: Use geographic terms and tools to analyze the push/pull factors contributing to human migration within and among places.
SS.912.G.4.3: Use geographic terms and tools to analyze the effects of migration both on the place of origin and destination, including border areas.
SS.912.G.4.9: Use political maps to describe the change in boundaries and governments within continents over time.
SS.912.G.5.3: Analyze case studies of the effects of human use of technology on the environment of places.
SS.912.G.6.1: Use appropriate maps and other graphic representations to analyze geographic problems and changes over time.
Relate works in the arts (architecture, dance, music, theatre, and visual arts) of varying styles and genre according to the periods in which they were
created.
P Clarifications:
Examples are Bronze Age, Ming Dynasty, Classical, Renaissance, Modern, and Contemporary.
Relate works in the arts to various cultures.
SS.912.H.1.3: Clarifications:

Examples are African, Asian, Oceanic, European, the Americas, Middle Eastern, Egyptian, Greek, Roman.

Examine artistic response to social issues and new ideas in various cultures.

SS.912.H.1.5: Clarifications:
Examples are Victor Hugo's Les Miserables, Langston Hughes' poetry, Pete Seeger's Bring 'Em Home.

SS.912.H.3.1: Analyze the effects of transportation, trade, communication, science, and technology on the preservation and diffusion of culture.
SS.912.W.1.1: Use timelines to establish cause and effect relationships of historical events.
Explain how historians use historical inquiry and other sciences to understand the past.

SS.912.W.1.4: Clarifications:
Examples are archaeology, economics, geography, forensic chemistry, political science, physics.

SS.912.W.1.5: Compare conflicting interpretations or schools of thought about world events and individual contributions to history (historiography).
SS.912.W.6.3: Compare the philosophies of capitalism, socialism, and communism as described by Adam Smith, Robert Owen, and Karl Marx.
Mathematicians who participate in effortful learning both individually and with others:

e Analyze the problem in a way that makes sense given the task.

e Ask questions that will help with solving the task.

e Build perseverance by modifying methods as needed while solving a challenging task.

e Stay engaged and maintain a positive mindset when working to solve tasks.

e Help and support each other when attempting a new method or approach.

MA.K12.MTR.1.1: .
Clarifications:

Teachers who encourage students to participate actively in effortful learning both individually and with others:
e Cultivate a community of growth mindset learners.
e Foster perseverance in students by choosing tasks that are challenging.
e Develop students’ ability to analyze and problem solve.
e Recognize students’ effort when solving challenging problems.

Demonstrate understanding by representing problems in multiple ways.
Mathematicians who demonstrate understanding by representing problems in multiple ways:

e Build understanding through modeling and using manipulatives.
e Represent solutions to problems in multiple ways using objects, drawings, tables, graphs and equations.
e Progress from modeling problems with objects and drawings to using algorithms and equations.
e Express connections between concepts and representations.
MA.K12.MTR.2.1: e Choose a representation based on the given context or purpose.

Clarifications:
Teachers who encourage students to demonstrate understanding by representing problems in multiple ways:
e Help students make connections between concepts and representations.
e Provide opportunities for students to use manipulatives when investigating concepts.
e Guide students from concrete to pictorial to abstract representations as understanding progresses.
e Show students that various representations can have different purposes and can be useful in different situations.

Complete tasks with mathematical fluency.
Mathematicians who complete tasks with mathematical fluency:

e Select efficient and appropriate methods for solving problems within the given context.
e Maintain flexibility and accuracy while performing procedures and mental calculations.
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e Complete tasks accurately and with confidence.

e Adapt procedures to apply them to a new context.

MA.K12.MTR.3.1:
e Use feedback to improve efficiency when performing calculations.

Clarifications:
Teachers who encourage students to complete tasks with mathematical fluency:
e Provide students with the flexibility to solve problems by selecting a procedure that allows them to solve efficiently and accurately.
e Offer multiple opportunities for students to practice efficient and generalizable methods.
e Provide opportunities for students to reflect on the method they used and determine if a more efficient method could have been used.

Engage in discussions that reflect on the mathematical thinking of self and others.
Mathematicians who engage in discussions that reflect on the mathematical thinking of self and others:

e Communicate mathematical ideas, vocabulary and methods effectively.
e Analyze the mathematical thinking of others.

e Compare the efficiency of a method to those expressed by others.

e Recognize errors and suggest how to correctly solve the task.

e Justify results by explaining methods and processes.

MA.K12.MTR.4.1: . )
e Construct possible arguments based on evidence.

Clarifications:
Teachers who encourage students to engage in discussions that reflect on the mathematical thinking of self and others:
e Establish a culture in which students ask questions of the teacher and their peers, and error is an opportunity for learning.
e Create opportunities for students to discuss their thinking with peers.
e Select, sequence and present student work to advance and deepen understanding of correct and increasingly efficient methods.
e Develop students’ ability to justify methods and compare their responses to the responses of their peers.

Use patterns and structure to help understand and connect mathematical concepts.
Mathematicians who use patterns and structure to help understand and connect mathematical concepts:

e Focus on relevant details within a problem.

e Create plans and procedures to logically order events, steps or ideas to solve problems.
e Decompose a complex problem into manageable parts.

e Relate previously learned concepts to new concepts.

e Look for similarities among problems.

MA.K12.MTR.5.1: ’ . I
e Connect solutions of problems to more complicated large-scale situations.

Clarifications:
Teachers who encourage students to use patterns and structure to help understand and connect mathematical concepts:
e Help students recognize the patterns in the world around them and connect these patterns to mathematical concepts.
e Support students to develop generalizations based on the similarities found among problems.
e Provide opportunities for students to create plans and procedures to solve problems.
e Develop students’ ability to construct relationships between their current understanding and more sophisticated ways of thinking.

Assess the reasonableness of solutions.
Mathematicians who assess the reasonableness of solutions:

e Estimate to discover possible solutions.

e Use benchmark quantities to determine if a solution makes sense.

e Check calculations when solving problems.

e Verify possible solutions by explaining the methods used.
MA.K12.MTR.6.1: e Evaluate results based on the given context.

Clarifications:
Teachers who encourage students to assess the reasonableness of solutions:
e Have students estimate or predict solutions prior to solving.
e Prompt students to continually ask, “Does this solution make sense? How do you know?”
e Reinforce that students check their work as they progress within and after a task.
e Strengthen students’ ability to verify solutions through justifications.

Apply mathematics to real-world contexts.
Mathematicians who apply mathematics to real-world contexts:

e Connect mathematical concepts to everyday experiences.
e Use models and methods to understand, represent and solve problems.
e Perform investigations to gather data or determine if a method is appropriate. ¢ Redesign models and methods to improve accuracy or efficiency.
MA.K12.MTR.7.1: Clarifications:
Teachers who encourage students to apply mathematics to real-world contexts:
e Provide opportunities for students to create models, both concrete and abstract, and perform investigations.

e Challenge students to question the accuracy of their models and methods.
e Support students as they validate conclusions by comparing them to the given situation.
e |ndicate how various concepts can be applied to other disciplines.

Cite evidence to explain and justify reasoning.

Clarifications:

K-1 Students include textual evidence in their oral communication with guidance and support from adults. The evidence can consist of details
from the text without naming the text. During 1st grade, students learn how to incorporate the evidence in their writing.

2-3 Students include relevant textual evidence in their written and oral communication. Students should name the text when they refer to it.
In 3rd grade, students should use a combination of direct and indirect citations.
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ELA.K12.EE.1.1: 4-5 Students continue with previous skills and reference comments made by speakers and peers. Students cite texts that they’ve directly

quoted, paraphrased, or used for information. When writing, students will use the form of citation dictated by the instructor or the style guide
referenced by the instructor.

6-8 Students continue with previous skills and use a style guide to create a proper citation.

9-12 Students continue with previous skills and should be aware of existing style guides and the ways in which they differ.

Read and comprehend grade-level complex texts proficiently.

ELA.K12.EE.2.1: Clarifications:
See Text Complexity for grade-level complexity bands and a text complexity rubric.

Make inferences to support comprehension.

Clarifications:

ELA.K12.EE.3.1: Students will make inferences before the words infer or inference are introduced. Kindergarten students will answer questions like “Why is the girl
smiling?” or make predictions about what will happen based on the title page. Students will use the terms and apply them in 2nd grade and
beyond.

Use appropriate collaborative techniques and active listening skills when engaging in discussions in a variety of situations.

Clarifications:

In kindergarten, students learn to listen to one another respectfully.

In grades 1-2, students build upon these skills by justifying what they are thinking. For example: “I think because " The
collaborative conversations are becoming academic conversations.

ELA.K12.EE.4.1:

In grades 3-12, students engage in academic conversations discussing claims and justifying their reasoning, refining and applying skills. Students
build on ideas, propel the conversation, and support claims and counterclaims with evidence.

Use the accepted rules governing a specific format to create quality work.

Clarifications:

ELA.K12.EE.5.1: Students will incorporate skills learned into work products to produce quality work. For students to incorporate these skills appropriately, they
must receive instruction. A 3rd grade student creating a poster board display must have instruction in how to effectively present information to
do quality work.

Use appropriate voice and tone when speaking or writing.

Clarifications:
In kindergarten and 1st grade, students learn the difference between formal and informal language. For example, the way we talk to our friends
differs from the way we speak to adults. In 2nd grade and beyond, students practice appropriate social and academic language to discuss texts.

ELA.K12.EE.6.1:

ELD.K12.ELL.SI.1: English language learners communicate for social and instructional purposes within the school setting.
ELD.K12.ELL.SS.1: English language learners communicate information, ideas and concepts necessary for academic success in the content area of Social Studies.
Evaluate how public health policies and government regulations can influence health promotion and disease prevention.

HE.912.C.2.4: Clarifications:
Seat-belt enforcement, underage alcohol sales, reporting communicable diseases, child care, and AED availability.

General Course Information and Notes

GENERAL NOTES

The History of Vietham - The grade 9-12 The History of Vietnam course consists of the following content area strands: United States History, World History, Civics and
Government, Geography, and Humanities. The primary content emphasis for this course pertains to the study of the chronological development of the Vietnam War by
examining the political, economic, social, religious, military and cultural events that affected the war. Students will be exposed to the historical, geographic, political,
economic, and sociological events which influenced the progression of the war including, but not limited to, an analysis of the United States military effort and makeup in the
war, an evaluation of the role of the United States homefront, interpretations of the effects of the media, film and literature during and after the war, a judgment of crucial
decisions made during the Vietnam War and an analysis of the resulting impact of the conflict.

Instructional Practices
Teaching from well-written, grade-level instructional materials enhances students' content area knowledge and also strengthens their ability to comprehend longer, complex
reading passages on any topic for any reason. Using the following instructional practices also helps student learning:

. Reading assignments from longer text passages as well as shorter ones when text is extremely complex.
. Making close reading and rereading of texts central to lessons.

. Asking high-level, text-specific questions and requiring high-level, complex tasks and assignments.

. Requiring students to support answers with evidence from the text.

a b~ W N

. Providing extensive text-based research and writing opportunities (claims and evidence).

Florida’s Benchmarks for Excellent Student Thinking (B.E.S.T.) Standards

This course includes Florida’s B.E.S.T. ELA Expectations (EE) and Mathematical Thinking and Reasoning Standards (MTRs) for students. Florida educators should intentionally
embed these standards within the content and their instruction as applicable. For guidance on the implementation of the EEs and MTRs, please visit
cpalms.org/Standards/BEST_Standards.aspx and select the appropriate B.E.S.T. Standards package.

English Language Development ELD Standards Special Notes Section:
Teachers are required to provide listening, speaking, reading and writing instruction that allows English language learners (ELL) to communicate information, ideas and
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concepts for academic success in the content area of Social Studies. For the given level of English language proficiency and with visual, graphic, or interactive support,

students will interact with grade level words, expressions, sentences and discourse to process or produce language necessary for academic success. The ELD standard should
specify a relevant content area concept or topic of study chosen by curriculum developers and teachers which maximizes an ELL’s need for communication and social skills. To
access an ELL supporting document which delineates performance definitions and descriptors, please click on the following link: cpalms.org/uploads/docs/standards/eld/SS.pdf

GENERAL INFORMATION

Course Path: Section: Grades PreK to 12 Education
Courses > Grade Group: Grades 9 to 12 and Adult

Course Number: 2100400 Education Courses > Subject: Social Studies >
SubSubject: American and Western Hemispheric
Histories >
Abbreviated Title: HIST OF VIETNAM WAR

Number of Credits: Half credit (.5) Course Length: Semester (S)

Course Type: Elective Course Course Level: 2

Course Status: Draft - Course Pending Approval
Grade Level(s): 9,10,11,12

Educator Certifications

History (Grades 6-12)
Social Science (Grades 6-12)
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Holocaust History Honors (#2100405) 2z - s eeyons

Course Standards

Analyze the impact of the Holocaust during World War Il on Jews as well as other groups.
Clarifications:

SS.912.A.6.3: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 40-42. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Describe the attempts to promote international justice through the Nuremberg Trials.
Clarifications:

SS.912.A.6.7: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 40-42. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze the foreign policy of the United States as it relates to Africa, Asia, the Caribbean, Latin America, and the Middle East.

Clarifications:

Examples may include, but aren ot limited to, Haiti, Bosnia-Kosovo, Rwanda, Grenada, Camp David Accords, Iran Hostage Crisis, Lebanon, Iran-Iraq
War, Reagan Doctrine, Iran-Contra Affair, Persian Gulf War.

SS.912.A.7.11:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 55-56. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

5 G2 E 45 Evaluate the ideals and principles of the founding documents (Declaration of Independence, Articles of Confederation, Federalist Papers) that shaped
American Democracy.

SS.912.C.4.1: Explain how the world's nations are governed differently.

SS.912.C.4.2: Evaluate the influence of American foreign policy on other nations and the influences of other nations on American policies and society.

SS.912.C.4.3: Assess human rights policies of the United States and other countries.

SS.912.G.1.1: Design maps using a variety of technologies based on descriptive data to explain physical and cultural attributes of major world regions.

55.912.G.1.2: Use spatial perspective and appropriate geographic terms and tools, including the Six Essential Elements, as organizational schema to describe any
given place.

SS.912.G.1.3: Employ applicable units of measurement and scale to solve simple locational problems using maps and globes.

Analyze geographic information from a variety of sources including primary sources, atlases, computer, and digital sources, Geographic Information
Systems (GIS), and a broad variety of maps.
55.912.6.1.4: Clarifications:
Examples are thematic, contour, and dot-density.
Identify the physical characteristics and the human characteristics that define and differentiate regions.
55.912.G.2.1- Clarifications:
Examples of physical characteristics are climate, terrain, resources.
Examples of human characteristics are religion, government, economy, demography.

SS.912.G.2.2: Describe the factors and processes that contribute to the differences between developing and developed regions of the world.

Use geographic terms and tools to analyze case studies of regional issues in different parts of the world that have critical economic, physical, or political
ramifications.

SRR E2EE Clarifications:

Examples are desertification, global warming, cataclysmic natural disasters.

SS.912.G.4.1: Interpret population growth and other demographic data for any given place.

SS.912.G.4.2: Use geographic terms and tools to analyze the push/pull factors contributing to human migration within and among places.

SS.912.G.4.3: Use geographic terms and tools to analyze the effects of migration both on the place of origin and destination, including border areas.

SS.912.G.4.7: Use geographic terms and tools to explain cultural diffusion throughout places, regions, and the world.

SS.912.G.4.9: Use political maps to describe the change in boundaries and governments within continents over time.

SS.912.H.3.1: Analyze the effects of transportation, trade, communication, science, and technology on the preservation and diffusion of culture.

SS.912.P.10.3: Discuss the relationship between culture and conceptions of self and identity.

SS.912.P.10.4: Discuss psychological research examining race and ethnicity.

SS.912.P.10.6: Discuss how privilege and social power structures relate to stereotypes, prejudice, and discrimination.

SS.912.P.10.14: Examine societal treatment of people with disabilities and the effect of treatment by others on individual identity/status.

SS.912.S.1.6: Distinguish fact from opinion in data sources to analyze various points of view about a social issue.

SS.912.S.2.10: Identify both rights and responsibilities the individual has to the group.

Examine how individual and group responses are often associated with social problems.
SS.912.S.7.5: Clarifications:
Examples may include, but are not limited to, “But everyone else is doing it” and “If I ignore it, it will go away.”
IDefine propaganda and discuss the methods of propaganda and discuss the methods of propaganda used to influence social behavior. |
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SS.912.S.8.7: Clarifications:
Examples may include, but are not limited to, news media and advertisements.

Compare time measurement systems used by different cultures.

SS.912.W.1.2: Clarifications:
Examples are Chinese, Gregorian, and Islamic calendars, dynastic periods, decade, century, era.

Interpret and evaluate primary and secondary sources.

SS.912.W.1.3: Clarifications:
Examples are artifacts, images, auditory and written sources.

Explain how historians use historical inquiry and other sciences to understand the past.

SS.912.W.1.4: Clarifications:
Examples are archaeology, economics, geography, forensic chemistry, political science, physics.

SS.912.W.1.5: Compare conflicting interpretations or schools of thought about world events and individual contributions to history (historiography).
Evaluate the role of history in shaping identity and character.

SS.912.W.1.6: Clarifications:
Examples are ethnic, cultural, personal, national, religious.

SS.912.W.3.2: Compare the major beliefs and principles of Judaism, Christianity, and Islam.
Describe the 19th and early 20th century social and political reforms and reform movements and their effects in Africa, Asia, Europe, the United
States, the Caribbean, and Latin America.

SS.912.W.6.4: .
Clarifications:
Examples are Meiji Reforms, abolition of slavery in the British Empire, expansion of women's rights, labor laws.
Summarize significant effects of World War 1.
Clarifications:
SS.912.W.7.3: ) ) S . . ’
Examples are collapse of the Romanov dynasty, creation of the Weimar Republic, dissolution of the German, Russian, Austro-Hungarian and
Ottoman empires, Armenian Genocide, Balfour Declaration, Treaty of Versailles.
55,912 W.7.4- Describe the causes and effects of the German economic crisis of the 1920s and the global depression of the 1930s, and analyze how governments
T responded to the Great Depression.
5519121 Wi7.52 Describe the rise of authoritarian governments in the Soviet Union, Italy, Germany, and Spain, and analyze the policies and main ideas of Vladimir Lenin,
T Joseph Stalin, Benito Mussolini, Adolf Hitler, and Francisco Franco.
SS.912.W.7.6: Analyze the restriction of individual rights and the use of mass terror against populations in the Soviet Union, Nazi Germany, and occupied territories.
SS.912.W.7.7: Trace the causes and key events related to World War 1.
55,912 W 7 8- Explain the causes, events, and effects of the Holocaust (1933-1945) including its roots in the long tradition of anti-Semitism, 19th century ideas
o about race and nation, and Nazi dehumanization of the Jews and other victims.
Identify the wartime strategy and post-war plans of the Allied leaders.
SS.912.W.7.9: Clarifications:
Examples are Churchill, Roosevelt, Stalin.
Describe the effects of World War II.
Clarifications:
SS.912.W.7.11: ’ . . . . . . .
Examples are human toll, financial cost, physical destruction, emergence of the United States and Soviet Union as superpowers, creation of the
United Nations.
5 B W B G Explain the 20th century background for the establishment of the modern state of Israel in 1948 and the ongoing military and political conflicts
T between Israel and the Arab-Muslim world.
Explain cultural, historical, and economic factors and governmental policies that created the opportunities for ethnic cleansing or genocide in Cambodia,
the Balkans, Rwanda, and Darfur, and describe various governmental and non-governmental responses to them.
SS.912.W.9.3: .
Clarifications:
Examples are prejudice, racism, stereotyping, economic competition.
Describe the causes and effects of twentieth century nationalist conflicts.
SS.912.W.9.4: Clarifications:
Examples are Cyprus, Kashmir, Tibet, Northern Ireland.
SS.912.W.9.5: Assess the social and economic impact of pandemics on a global scale, particularly within the developing and under-developed world.

Mathematicians who participate in effortful learning both individually and with others:
e Analyze the problem in a way that makes sense given the task.
e Ask questions that will help with solving the task.
e Build perseverance by modifying methods as needed while solving a challenging task.
e Stay engaged and maintain a positive mindset when working to solve tasks.
e Help and support each other when attempting a new method or approach.

MA.K12.MTR.1.1: I
Clarifications:

Teachers who encourage students to participate actively in effortful learning both individually and with others:
e Cultivate a community of growth mindset learners.
e Foster perseverance in students by choosing tasks that are challenging.
e Develop students’ ability to analyze and problem solve.
e Recognize students’ effort when solving challenging problems.

Demonstrate understanding by representing problems in multiple ways.
Mathematicians who demonstrate understanding by representing problems in multiple ways:

e Build understanding through modeling and using manipulatives.
e Represent solutions to problems in multiple ways using objects, drawings, tables, graphs and equations.
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e Progress from modeling problems with objects and drawings to using algorithms and equations.
e Express connections between concepts and representations.
MA.K12.MTR.2.1: e Choose a representation based on the given context or purpose.

Clarifications:
Teachers who encourage students to demonstrate understanding by representing problems in multiple ways:
e Help students make connections between concepts and representations.
e Provide opportunities for students to use manipulatives when investigating concepts.
e Guide students from concrete to pictorial to abstract representations as understanding progresses.
e Show students that various representations can have different purposes and can be useful in different situations.

Complete tasks with mathematical fluency.
Mathematicians who complete tasks with mathematical fluency:

e Select efficient and appropriate methods for solving problems within the given context.
e Maintain flexibility and accuracy while performing procedures and mental calculations.

e Complete tasks accurately and with confidence.

e Adapt procedures to apply them to a new context.

MA.K12.MTR.3.1: . _ . 3
e Use feedback to improve efficiency when performing calculations.

Clarifications:
Teachers who encourage students to complete tasks with mathematical fluency:
e Provide students with the flexibility to solve problems by selecting a procedure that allows them to solve efficiently and accurately.
e Offer multiple opportunities for students to practice efficient and generalizable methods.
e Provide opportunities for students to reflect on the method they used and determine if a more efficient method could have been used.

Engage in discussions that reflect on the mathematical thinking of self and others.
Mathematicians who engage in discussions that reflect on the mathematical thinking of self and others:

e Communicate mathematical ideas, vocabulary and methods effectively.
e Analyze the mathematical thinking of others.

e Compare the efficiency of a method to those expressed by others.

e Recognize errors and suggest how to correctly solve the task.

e Justify results by explaining methods and processes.

MA.K12.MTR.4.1: : .
e Construct possible arguments based on evidence.

Clarifications:
Teachers who encourage students to engage in discussions that reflect on the mathematical thinking of self and others:
e Establish a culture in which students ask questions of the teacher and their peers, and error is an opportunity for learning.
e Create opportunities for students to discuss their thinking with peers.
e Select, sequence and present student work to advance and deepen understanding of correct and increasingly efficient methods.
e Develop students’ ability to justify methods and compare their responses to the responses of their peers.

Use patterns and structure to help understand and connect mathematical concepts.
Mathematicians who use patterns and structure to help understand and connect mathematical concepts:

e Focus on relevant details within a problem.

e Create plans and procedures to logically order events, steps or ideas to solve problems.
e Decompose a complex problem into manageable parts.

e Relate previously learned concepts to new concepts.

e Look for similarities among problems.

MA.K12.MTR.5.1: ) . -
e Connect solutions of problems to more complicated large-scale situations.

Clarifications:
Teachers who encourage students to use patterns and structure to help understand and connect mathematical concepts:
e Help students recognize the patterns in the world around them and connect these patterns to mathematical concepts.
e Support students to develop generalizations based on the similarities found among problems.
e Provide opportunities for students to create plans and procedures to solve problems.
o Develop students’ ability to construct relationships between their current understanding and more sophisticated ways of thinking.

Assess the reasonableness of solutions.
Mathematicians who assess the reasonableness of solutions:

e Estimate to discover possible solutions.

e Use benchmark quantities to determine if a solution makes sense.

e Check calculations when solving problems.

e Verify possible solutions by explaining the methods used.
MA.K12.MTR.6.1: e Evaluate results based on the given context.

Clarifications:
Teachers who encourage students to assess the reasonableness of solutions:
e Have students estimate or predict solutions prior to solving.
e Prompt students to continually ask, “Does this solution make sense? How do you know?”

e Reinforce that students check their work as they progress within and after a task.

e Strengthen students’ ability to verify solutions through justifications.

Apply mathematics to real-world contexts.
Mathematicians who apply mathematics to real-world contexts:

e Connect mathematical concepts to everyday experiences.
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e Use models and methods to understand, represent and solve problems.
e Perform investigations to gather data or determine if a method is appropriate. ¢ Redesign models and methods to improve accuracy or efficiency.
MA.K12.MTR.7.1: Clarifications:
Teachers who encourage students to apply mathematics to real-world contexts:
e Provide opportunities for students to create models, both concrete and abstract, and perform investigations.

e Challenge students to question the accuracy of their models and methods.
e Support students as they validate conclusions by comparing them to the given situation.
e Indicate how various concepts can be applied to other disciplines.

Cite evidence to explain and justify reasoning.

Clarifications:

K-1 Students include textual evidence in their oral communication with guidance and support from adults. The evidence can consist of details
from the text without naming the text. During 1st grade, students learn how to incorporate the evidence in their writing.

2-3 Students include relevant textual evidence in their written and oral communication. Students should name the text when they refer to it.
In 3rd grade, students should use a combination of direct and indirect citations.

ELAK12.EE.1.1: 4-5 Students continue with previous skills and reference comments made by speakers and peers. Students cite texts that they've directly

quoted, paraphrased, or used for information. When writing, students will use the form of citation dictated by the instructor or the style guide
referenced by the instructor.

6-8 Students continue with previous skills and use a style guide to create a proper citation.

9-12 Students continue with previous skills and should be aware of existing style guides and the ways in which they differ.

Read and comprehend grade-level complex texts proficiently.

ELA.K12.EE.2.1: Clarifications:
See Text Complexity for grade-level complexity bands and a text complexity rubric.

Make inferences to support comprehension.

Clarifications:

ELA.K12.EE.3.1: Students will make inferences before the words infer or inference are introduced. Kindergarten students will answer questions like “Why is the girl
smiling?” or make predictions about what will happen based on the title page. Students will use the terms and apply them in 2nd grade and
beyond.

Use appropriate collaborative techniques and active listening skills when engaging in discussions in a variety of situations.

Clarifications:

In kindergarten, students learn to listen to one another respectfully.

In grades 1-2, students build upon these skills by justifying what they are thinking. For example: “I think because ." The
collaborative conversations are becoming academic conversations.

ELA.K12.EE.4.1:

In grades 3-12, students engage in academic conversations discussing claims and justifying their reasoning, refining and applying skills. Students
build on ideas, propel the conversation, and support claims and counterclaims with evidence.

Use the accepted rules governing a specific format to create quality work.

Clarifications:

ELA.K12.EE.5.1: Students will incorporate skills learned into work products to produce quality work. For students to incorporate these skills appropriately, they
must receive instruction. A 3rd grade student creating a poster board display must have instruction in how to effectively present information to
do quality work.

Use appropriate voice and tone when speaking or writing.

Clarifications:
In kindergarten and 1st grade, students learn the difference between formal and informal language. For example, the way we talk to our friends
differs from the way we speak to adults. In 2nd grade and beyond, students practice appropriate social and academic language to discuss texts.

ELA.K12.EE.6.1:

ELD.K12.ELL.SI.1: English language learners communicate for social and instructional purposes within the school setting.

ELD.K12.ELL.SS.1: English language learners communicate information, ideas and concepts necessary for academic success in the content area of Social Studies.

General Course Information and Notes

GENERAL NOTES

This grades 9-12 Holocaust course consists of the following content area strands: American History, World History, Geography, Humanities, Civics and Government. The
primary content emphasis for this course pertains to the examination of the events of the Holocaust (1933-1945), the systemic, planned annihilation of European Jews and
other groups by Nazi Germany. Content will include, but is not limited to, the examination of twentieth century programs and of twentieth century and twenty-first century
genocides, investigation of human behavior during this period, and an understanding of the ramifications of prejudice, racism and stereotyping.

Honors and Advanced Level Course Note: Advanced courses require a greater demand on students through increased academic rigor. Academic rigor is obtained
through the application, analysis, evaluation, and creation of complex ideas that are often abstract and multi-faceted. Students are challenged to think and collaborate
critically on the content they are learning. Honors level rigor will be achieved by increasing text complexity through text selection, focus on high-level qualitative measures,
and complexity of task. Instruction will be structured to give students a deeper understanding of conceptual themes and organization within and across disciplines. Academic
rigor is more than simply assigning to students a greater quantity of work.

Instructional Practices: Teaching from well-written, grade-level instructional materials enhances students' content area knowledge and also strengthens their ability to
comprehend longer, more complex reading passages on any topic for any reason. Using the following instructional practices also helps student learning:

1. Reading assignments from longer text passages as well as shorter ones when text is extremely complex.
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Making close reading and rereading of texts central to lessons.

Asking high-level, text-specific questions and requiring high-level, complex tasks and assignments.
Requiring students to support answers with evidence from the text.

Providing extensive text-based research and writing opportunities (claims and evidence).

Florida’s Benchmarks for Excellent Student Thinking (B.E.S.T.) Standards:

This course includes Florida’s B.E.S.T. ELA Expectations (EE) and Mathematical Thinking and Reasoning Standards (MTRs) for students. Florida educators should intentionally

embed these standards within the content and their instruction as applicable. For guidance on the implementation of the EEs and MTRs, please

visit cpalms.org/Standards/BEST_Standards.aspx and select the appropriate B.E.S.T. Standards package.

English Language Development ELD Standards Special Notes Section:
Teachers are required to provide listening, speaking, reading and writing instruction that allows English language learners (ELL) to communicate information, ideas and
concepts for academic success in the content area of Social Studies. For the given level of English language proficiency and with visual, graphic, or interactive support,
students will interact with grade level words, expressions, sentences and discourse to process or produce language necessary for academic success. The ELD standard should
specify a relevant content area concept or topic of study chosen by curriculum developers and teachers which maximizes an ELL’s need for communication and social skills. To

access an ELL supporting document which delineates performance definitions and descriptors, please click on the following link:
cpalms.org/uploads/docs/standards/eld/SS.pdf.

GENERAL INFORMATION

Course Number: 2100405

Number of Credits: Half credit (.5)

Course Type: Elective Course
Course Status: Course Approved

Grade Level(s): 9,10,11,12,30,31

Educator Certifications

Course Path: Section: Grades PreK to 12 Education
Courses > Grade Group: Grades 9 to 12 and Adult
Education Courses > Subject: Social Studies >
SubSubject: World and Eastern Hemispheric Histories
>
Abbreviated Title: HOLOCAUST HIST HON
Course Length: Semester (S)
Course Attributes:

e Honors

Course Level: 3

Social Science (Grades 5-9)
History (Grades 6-12)
Social Science (Grades 6-12)
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Eastern and Western Heritage Honors (#2100460) 2z s

Beyond

Course Standards

SS.912.A.1.1:

SS.912.A.1.2:

SS.912.A.1.3:

SS.912.A.1.4:

SS.912.A.1.5:

SS.912.A.1.6:
S$S.912.G.1.1:

E8.912.©.1.27

SS.912.G.1.3:

SS.912.G.1.4:

SS.912.G.2.1:

SS.912.G.2.2:

SS.912.G.2.3:

SS.912.G.4.1:
SS.912.G.4.2:
SS.912.G.4.3:
S$S.912.G.4.7:
SS.912.G.4.9:

SS.912.H.1.4:

SS.912.H.3.1:

SS.912.H.3.2:

SS.912.W.1.1:

SS.912.W.1.2:

SS.912.W.1.3:

SS.912.W.1.4:

Describe the importance of historiography, which includes how historical knowledge is obtained and transmitted, when interpreting events in history.
Utilize a variety of primary and secondary sources to identify author, historical significance, audience, and authenticity to understand a historical period.

Clarifications:
Examples of primary and secondary sources may be found on various websites such as the site for The Kinsey Collection.

Utilize timelines to identify the time sequence of historical data.

Analyze how images, symbols, objects, cartoons, graphs, charts, maps, and artwork may be used to interpret the significance of time periods and
events from the past.

Evaluate the validity, reliability, bias, and authenticity of current events and Internet resources.

Clarifications:
Students should be encouraged to utilize FINDS (Focus, Investigate, Note, Develop, Score), Florida's research process model accessible at:
fldoe.org/bii/Library_Media/pdf/12TotalFINDS.pdf

Use case studies to explore social, political, legal, and economic relationships in history.

Design maps using a variety of technologies based on descriptive data to explain physical and cultural attributes of major world regions.

Use spatial perspective and appropriate geographic terms and tools, including the Six Essential Elements, as organizational schema to describe any
given place.

Employ applicable units of measurement and scale to solve simple locational problems using maps and globes.

Analyze geographic information from a variety of sources including primary sources, atlases, computer, and digital sources, Geographic Information
Systems (GIS), and a broad variety of maps.

Clarifications:
Examples are thematic, contour, and dot-density.

Identify the physical characteristics and the human characteristics that define and differentiate regions.

Clarifications:
Examples of physical characteristics are climate, terrain, resources.
Examples of human characteristics are religion, government, economy, demography.

Describe the factors and processes that contribute to the differences between developing and developed regions of the world.

Use geographic terms and tools to analyze case studies of regional issues in different parts of the world that have critical economic, physical, or political
ramifications.

Clarifications:
Examples are desertification, global warming, cataclysmic natural disasters.

Interpret population growth and other demographic data for any given place.

Use geographic terms and tools to analyze the push/pull factors contributing to human migration within and among places.

Use geographic terms and tools to analyze the effects of migration both on the place of origin and destination, including border areas.
Use geographic terms and tools to explain cultural diffusion throughout places, regions, and the world.

Use political maps to describe the change in boundaries and governments within continents over time.

Explain philosophical beliefs as they relate to works in the arts.

Clarifications:
Examples are classical architecture, protest music, Native American dance, Japanese Noh.

Analyze the effects of transportation, trade, communication, science, and technology on the preservation and diffusion of culture.

Identify social, moral, ethical, religious, and legal issues arising from technological and scientific developments, and examine their influence on works of
arts within a culture.

Use timelines to establish cause and effect relationships of historical events.
Compare time measurement systems used by different cultures.

Clarifications:
Examples are Chinese, Gregorian, and Islamic calendars, dynastic periods, decade, century, era.

Interpret and evaluate primary and secondary sources.

Clarifications:
Examples are artifacts, images, auditory and written sources.

Explain how historians use historical inquiry and other sciences to understand the past.

Clarifications:

Examples are archaeology, economics, geography, forensic chemistry, political science, physics.
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SS.912.W.1.5:

SS.912.W.1.6:

SS.912.W.2.1:
SS.912.W.2.2:
SS.912.W.2.3:

SS.912.W.2.4:

SS.912.W.2.5:

SS.912.W.2.6:

SS.912.W.2.7:

SS.912.W.2.8:

SS.912.W.2.9:

SS.912.W.2.10:

SS.912.W.2.11:

SS.912.W.2.12:

SS.912.W.2.13:

SS.912.W.2.14:

SS.912.W.2.15:

SS.912.W.2.16:

SS.912.W.2.17:

SS.912.W.2.18:

SS.912.W.2.19:

S$S.912.W.2.20:

SS.912.W.2.21:
SS.912.W.2.22:

SS.912.W.3.1:

SS.912.W.3.2:
SS.912.W.3.3:
SS.912.W.3.4:

SS.912.W.3.5:

SS.912.W.3.7:

SS.912.W.3.8:

Compare conflicting interpretations or schools of thought about world events and individual contributions to history (historiography).
Evaluate the role of history in shaping identity and character.

Clarifications:
Examples are ethnic, cultural, personal, national, religious.

Locate the extent of Byzantine territory at the height of the empire.

Describe the impact of Constantine the Great's establishment of "New Rome" (Constantinople) and his recognition of Christianity as a legal religion.
Analyze the extent to which the Byzantine Empire was a continuation of the old Roman Empire and in what ways it was a departure.

Identify key figures associated with the Byzantine Empire.

Clarifications:
Examples are Justinian the Great, Theodora, Belisarius, John of Damascus, Anna Comnena, Cyril and Methodius.

Explain the contributions of the Byzantine Empire.

Clarifications:
Examples are Justinian's Code, the preservation of ancient Greek and Roman learning and culture, artistic and architectural achievements, the
empire's impact on the development of Western Europe, Islamic civilization, and Slavic peoples.

Describe the causes and effects of the Iconoclast controversy of the 8th and 9th centuries and the 11th century Christian schism between the
churches of Constantinople and Rome.

Analyze causes (Justinian's Plague, ongoing attacks from the "barbarians,” the Crusades, and internal political turmoil) of the decline of the Byzantine
Empire.

Describe the rise of the Ottoman Turks, the conquest of Constantinople in 1453, and the subsequent growth of the Ottoman empire under the
sultanate including Mehmet the Conqueror and Suleyman the Magnificent.

Analyze the impact of the collapse of the Western Roman Empire on Europe.

Describe the orders of medieval social hierarchy, the changing role of the Church, the emergence of feudalism, and the development of private
property as a distinguishing feature of Western Civilization.

Describe the rise and achievements of significant rulers in medieval Europe.

Clarifications:
Examples are Charles Martel, Charlemagne, Otto the Great, William the Conqueror.

Recognize the importance of Christian monasteries and convents as centers of education, charitable and missionary activity, economic productivity, and
political power.

Explain how Western civilization arose from a synthesis of classical Greco-Roman civilization, Judeo-Christian influence, and the cultures of northern
European peoples promoting a cultural unity in Europe.

Describe the causes and effects of the Great Famine of 1315-1316, The Black Death, The Great Schism of 1378, and the Hundred Years War on
Western Europe.

Determine the factors that contributed to the growth of a modern economy.

Clarifications:
Examples are growth of banking, technological and agricultural improvements, commerce, towns, guilds, rise of a merchant class.

Trace the growth and development of a national identity in the countries of England, France, and Spain.
Identify key figures, artistic, and intellectual achievements of the medieval period in Western Europe.

Clarifications:
Examples are Anselm of Canterbury, Chaucer, Thomas Aquinas, Roger Bacon, Hildegard of Bingen, Dante, Code of Chivalry, Gothic architecture,
illumination, universities, Natural Law Philosophy, Scholasticism.

Describe developments in medieval English legal and constitutional history and their importance to the rise of modern democratic institutions and
procedures.

Clarifications:
Examples are Magna Carta, parliament, habeas corpus.

Describe the impact of Japan's physiography on its economic and political development.

Summarize the major cultural, economic, political, and religious developments in medieval Japan.

Clarifications:
Examples are Pillow Book, Tale of Genji, Shinto and Japanese Buddhism, the rise of feudalism, the development of the shogunate, samurai, and
social hierarchy.

Compare Japanese feudalism with Western European feudalism during the Middle Ages.
Describe Japan's cultural and economic relationship to China and Korea.
Discuss significant people and beliefs associated with Islam.

Clarifications:
Examples are the prophet Muhammad, the early caliphs, the Pillars of Islam, Islamic law, the relationship between government and religion in Islam.

Compare the major beliefs and principles of Judaism, Christianity, and Islam.

Determine the causes, effects, and extent of Islamic military expansion through Central Asia, North Africa, and the Iberian Peninsula.
Describe the expansion of Islam into India and the relationship between Muslims and Hindus.

Describe the achievements, contributions, and key figures associated with the Islamic Golden Age.

Clarifications:
Examples are Al-Ma'mun, Avicenna, Averroes, Algebra, Al-Razi, Alhambra, The Thousand and One Nights.

Analyze the causes, key events, and effects of the European response to Islamic expansion beginning in the 7th century.

Clarifications:
Examples are Crusades, Reconquista.

Identify important figures associated with the Crusades.

Clarifications:
Examples are Alexius Comnenus, Pope Urban, Bernard of Clairvaux, Godfrey of Bouillon, Saladin, Richard the Lionheart, Baybars, Louis IX.
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Trace the growth of major sub-Saharan African kingdoms and empires.

SS.912.W.3.9: Clarifications:
Examples are Ghana, Mali, Songhai.

Identify key significant economic, political, and social characteristics of Ghana.

SS.912.W.3.10: Clarifications:
Examples are salt and gold trade, taxation system, gold monopoly, matrilineal inheritance, griots, ancestral worship, rise of Islam, slavery.

Identify key figures and significant economic, political, and social characteristics associated with Mali.

SS.912.W.3.11: Clarifications:
Examples are Sundiata, Epic of Sundiata, Mansa Musa, Ibn Battuta, gold mining and salt trade, slavery.

Identify key figures and significant economic, political, and social characteristics associated with Songhai.

Clarifications:
SS.912.W.3.12:
Examples are Sunni Ali, Askia Mohammad the Great, gold, salt trade, cowries as a medium of exchange, Sankore University, slavery, professional

army, provincial political structure.

SS.912.W.3.13: Compare economic, political, and social developments in East, West, and South Africa.
Examine the internal and external factors that led to the fall of the empires of Ghana, Mali, and Songhai.

SS.912.W.3.14: Clarifications:
Examples are disruption of trade, internal political struggles, Islamic invasions.

SS.912.W.3.15: Analyze the legacies of the Olmec, Zapotec, and Chavin on later Meso and South American civilizations.
Locate major civilizations of Mesoamerica and Andean South America.

SS.912.W.3.16: Clarifications:
Examples are Maya, Aztec, Inca.

Describe the roles of people in the Maya, Inca, and Aztec societies.

SS.912.W.3.17: Clarifications:
Examples are class structure, family life, warfare, religious beliefs and practices, slavery.

Compare the key economic, cultural, and political characteristics of the major civilizations of Meso and South America.

SS.912.W.3.18: Clarifications:
Examples are agriculture, architecture, astronomy, literature, mathematics, trade networks, government.

SS.912.W.3.19: Determine the impact of significant Meso and South American rulers such as Pacal the Great, Moctezuma |, and Huayna Capac.
SS.912.W.4.1: Identify the economic and political causes for the rise of the Italian city-states (Florence, Milan, Naples, Rome, Venice).
Recognize major influences on the architectural, artistic, and literary developments of Renaissance Italy (Classical, Byzantine, Islamic, Western

SS.912.W.4.2:
European).

Identify the major artistic, literary, and technological contributions of individuals during the Renaissance.

Clarifications:
Examples are Petrarch, Brunelleschi, Giotto, the Medici Family, Michelangelo, Leonardo da Vinci, Erasmus, Thomas More, Machiavelli, Shakespeare,
Gutenberg, El Greco, Artemisia Gentileschi, Van Eyck.

SS.912.W.4.3:

Identify characteristics of Renaissance humanism in works of art.

SS.912.W.4.4: Clarifications:
Examples are influence of classics, School of Athens.

SS.912.W.4.5: Describe how ideas from the Middle Ages and Renaissance led to the Scientific Revolution.
SS.912.W.4.6: Describe how scientific theories and methods of the Scientific Revolution challenged those of the early classical and medieval periods.
SS.912.W.4.7: Identify criticisms of the Roman Catholic Church by individuals such as Wycliffe, Hus and Erasmus and their impact on later reformers.

Summarize religious reforms associated with Luther, Calvin, Zwingli, Henry VII1, and John of Leyden and the effects of the Reformation on Europe.

SS.912.W.4.8: Clarifications:
Examples are Catholic and Counter Reformation, political and religious fragmentation, military conflict, expansion of capitalism.

Analyze the Roman Catholic Church's response to the Protestant Reformation in the forms of the Counter and Catholic Reformation.

SS.912.W.4.9: Clarifications:
Examples are Council of Trent, Thomas More, Ignatius of Loyola and the Jesuits, Teresa of Avila, Charles V.

Identify the major contributions of individuals associated with the Scientific Revolution.

SS.912.W.4.10: Clarifications:
Examples are Francis Bacon, Nicholas Copernicus, Rene Descartes, Galileo Galilei, Johannes Kepler, Isaac Newton, Blaise Pascal, Vesalius.

SS.912.W.4.11: Summarize the causes that led to the Age of Exploration, and identify major voyages and sponsors.
Mathematicians who participate in effortful learning both individually and with others:
e Analyze the problem in a way that makes sense given the task.
e Ask questions that will help with solving the task.
e Build perseverance by modifying methods as needed while solving a challenging task.
e Stay engaged and maintain a positive mindset when working to solve tasks.
e Help and support each other when attempting a new method or approach.

MA.K12.MTR.1.1: e
Clarifications:

Teachers who encourage students to participate actively in effortful learning both individually and with others:
e Cultivate a community of growth mindset learners.
e Foster perseverance in students by choosing tasks that are challenging.
e Develop students’ ability to analyze and problem solve.
e Recognize students’ effort when solving challenging problems.

Demonstrate understanding by representing problems in multiple ways.
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Mathematicians who demonstrate understanding by representing problems in multiple ways:

e Build understanding through modeling and using manipulatives.

e Represent solutions to problems in multiple ways using objects, drawings, tables, graphs and equations.
e Progress from modeling problems with objects and drawings to using algorithms and equations.

e Express connections between concepts and representations.

MA.K12.MTR.2.1: e Choose a representation based on the given context or purpose.

Clarifications:
Teachers who encourage students to demonstrate understanding by representing problems in multiple ways:
e Help students make connections between concepts and representations.
e Provide opportunities for students to use manipulatives when investigating concepts.
e Guide students from concrete to pictorial to abstract representations as understanding progresses.
e Show students that various representations can have different purposes and can be useful in different situations.

Complete tasks with mathematical fluency.
Mathematicians who complete tasks with mathematical fluency:

e Select efficient and appropriate methods for solving problems within the given context.
e Maintain flexibility and accuracy while performing procedures and mental calculations.

e Complete tasks accurately and with confidence.

e Adapt procedures to apply them to a new context.

MA.K12.MTR.3.1: ) - . )
e Use feedback to improve efficiency when performing calculations.

Clarifications:
Teachers who encourage students to complete tasks with mathematical fluency:
e Provide students with the flexibility to solve problems by selecting a procedure that allows them to solve efficiently and accurately.
e Offer multiple opportunities for students to practice efficient and generalizable methods.
e Provide opportunities for students to reflect on the method they used and determine if a more efficient method could have been used.

Engage in discussions that reflect on the mathematical thinking of self and others.
Mathematicians who engage in discussions that reflect on the mathematical thinking of self and others:

e Communicate mathematical ideas, vocabulary and methods effectively.
e Analyze the mathematical thinking of others.

e Compare the efficiency of a method to those expressed by others.

e Recognize errors and suggest how to correctly solve the task.

e Justify results by explaining methods and processes.

MA.K12.MTR.4.1: ’ .
e Construct possible arguments based on evidence.

Clarifications:
Teachers who encourage students to engage in discussions that reflect on the mathematical thinking of self and others:
e Establish a culture in which students ask questions of the teacher and their peers, and error is an opportunity for learning.
e Create opportunities for students to discuss their thinking with peers.
e Select, sequence and present student work to advance and deepen understanding of correct and increasingly efficient methods.
e Develop students’ ability to justify methods and compare their responses to the responses of their peers.

Use patterns and structure to help understand and connect mathematical concepts.
Mathematicians who use patterns and structure to help understand and connect mathematical concepts:

e Focus on relevant details within a problem.

e Create plans and procedures to logically order events, steps or ideas to solve problems.
e Decompose a complex problem into manageable parts.

e Relate previously learned concepts to new concepts.

e Look for similarities among problems.

MA.K12.MTR.5.1: . . o
e Connect solutions of problems to more complicated large-scale situations.

Clarifications:
Teachers who encourage students to use patterns and structure to help understand and connect mathematical concepts:
e Help students recognize the patterns in the world around them and connect these patterns to mathematical concepts.
e Support students to develop generalizations based on the similarities found among problems.
e Provide opportunities for students to create plans and procedures to solve problems.
e Develop students’ ability to construct relationships between their current understanding and more sophisticated ways of thinking.

Assess the reasonableness of solutions.
Mathematicians who assess the reasonableness of solutions:

e Estimate to discover possible solutions.

e Use benchmark quantities to determine if a solution makes sense.

e Check calculations when solving problems.

e Verify possible solutions by explaining the methods used.
MA.K12.MTR.6.1: e Evaluate results based on the given context.

Clarifications:
Teachers who encourage students to assess the reasonableness of solutions:
e Have students estimate or predict solutions prior to solving.
e Prompt students to continually ask, “Does this solution make sense? How do you know?”
e Reinforce that students check their work as they progress within and after a task.
e Strengthen students’ ability to verify solutions through justifications.
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Apply mathematics to real-world contexts.
Mathematicians who apply mathematics to real-world contexts:

e Connect mathematical concepts to everyday experiences.

e Use models and methods to understand, represent and solve problems.

e Perform investigations to gather data or determine if a method is appropriate. ¢ Redesign models and methods to improve accuracy or efficiency.
MA.K12.MTR.7.1: Clarifications:

Teachers who encourage students to apply mathematics to real-world contexts:

e Provide opportunities for students to create models, both concrete and abstract, and perform investigations.
e Challenge students to question the accuracy of their models and methods.

e Support students as they validate conclusions by comparing them to the given situation.

e Indicate how various concepts can be applied to other disciplines.

Cite evidence to explain and justify reasoning.

Clarifications:

K-1 Students include textual evidence in their oral communication with guidance and support from adults. The evidence can consist of details
from the text without naming the text. During 1st grade, students learn how to incorporate the evidence in their writing.

2-3 Students include relevant textual evidence in their written and oral communication. Students should name the text when they refer to it.
In 3rd grade, students should use a combination of direct and indirect citations.

ELA.K12.EE.1.1: 4-5 Students continue with previous skills and reference comments made by speakers and peers. Students cite texts that they’ve directly

quoted, paraphrased, or used for information. When writing, students will use the form of citation dictated by the instructor or the style guide
referenced by the instructor.

6-8 Students continue with previous skills and use a style guide to create a proper citation.

9-12 Students continue with previous skills and should be aware of existing style guides and the ways in which they differ.

Read and comprehend grade-level complex texts proficiently.

ELA.K12.EE.2.1: Clarifications:
See Text Complexity for grade-level complexity bands and a text complexity rubric.

Make inferences to support comprehension.

Clarifications:

ELA.K12.EE.3.1: Students will make inferences before the words infer or inference are introduced. Kindergarten students will answer questions like *“Why is the girl
smiling?” or make predictions about what will happen based on the title page. Students will use the terms and apply them in 2nd grade and
beyond.

Use appropriate collaborative techniques and active listening skills when engaging in discussions in a variety of situations.

Clarifications:

In kindergarten, students learn to listen to one another respectfully.

In grades 1-2, students build upon these skills by justifying what they are thinking. For example: I think because " The
collaborative conversations are becoming academic conversations.

ELA.K12.EE.4.1:

In grades 3-12, students engage in academic conversations discussing claims and justifying their reasoning, refining and applying skills. Students
build on ideas, propel the conversation, and support claims and counterclaims with evidence.

Use the accepted rules governing a specific format to create quality work.

Clarifications:

ELA.K12.EE.5.1: Students will incorporate skills learned into work products to produce quality work. For students to incorporate these skills appropriately, they
must receive instruction. A 3rd grade student creating a poster board display must have instruction in how to effectively present information to
do quality work.

Use appropriate voice and tone when speaking or writing.

Clarifications:
In kindergarten and 1st grade, students learn the difference between formal and informal language. For example, the way we talk to our friends
differs from the way we speak to adults. In 2nd grade and beyond, students practice appropriate social and academic language to discuss texts.

ELA.K12.EE.6.1:

ELD.K12.ELL.SI.1: English language learners communicate for social and instructional purposes within the school setting.
ELD.K12.ELL.SS.1: English language learners communicate information, ideas and concepts necessary for academic success in the content area of Social Studies.
Evaluate how public health policies and government regulations can influence health promotion and disease prevention.

HE.912.C.2.4: Clarifications:
Seat-belt enforcement, underage alcohol sales, reporting communicable diseases, child care, and AED availability.

General Course Information and Notes

GENERAL NOTES

Eastern and Western Heritage - The grade 9-12 Eastern and Western Heritage course consists of the following content area strands: World History, United States
History, Geography, and Humanities. The primary content emphasis for this course pertains to the study of the world's earliest civilizations to the ancient and classical
civilizations of Africa, Asia, and Europe. Content will include, but is not limited to, the birth of civilizations throughout the world, including the origins of societies from
Mesopotamia, Africa, China, India, and Mesoamerica from the perspective of cultural geography, growth, dissemination, and decline of four classic civilizations of India, China,
Greece, and Rome, the role of isolation and interaction in the development of the Byzantine Empire, African and Mesoamerican civilizations, India, China, Japan, and Europe,
and the emergence of social, political, economic, and religious institutions and ideas.
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Honors and Advanced Level Course Note: Advanced courses require a greater demand on students through increased academic rigor. Academic rigor is obtained
through the application, analysis, evaluation, and creation of complex ideas that are often abstract and multi-faceted. Students are challenged to think and collaborate
critically on the content they are learning. Honors level rigor will be achieved by increasing text complexity through text selection, focus on high-level qualitative measures,
and complexity of task. Instruction will be structured to give students a deeper understanding of conceptual themes and organization within and across disciplines. Academic
rigor is more than simply assigning to students a greater quantity of work.

Instructional Practices - Teaching from well-written, grade-level instructional materials enhances students' content area knowledge and also strengthens their ability to
comprehend longer, complex passages on any topic for any reason. Using the following instructional practices also helps student learning:

. Reading assignments from longer text passages as well as shorter ones when text is extremely complex.
. Making close reading and rereading of texts central to lessons.

. Asking high-level, text-specific questions and requiring high-level, complex tasks and assignments.

. Requiring students to support answers with evidence from the text.

a B W N -

. Providing extensive text-based research and writing opportunities(claims and evidence).

Florida’s Benchmarks for Excellent Student Thinking (B.E.S.T.) Standards

This course includes Florida’s B.E.S.T. ELA Expectations (EE) and Mathematical Thinking and Reasoning Standards (MTRs) for students. Florida educators should intentionally
embed these standards within the content and their instruction as applicable. For guidance on the implementation of the EEs and MTRs, please visit
cpalms.org/Standards/BEST_Standards.aspx and select the appropriate B.E.S.T. Standards package.

English Language Development ELD Standards Special Notes Section:

Teachers are required to provide listening, speaking, reading and writing instruction that allows English language learners (ELL) to communicate information, ideas and
concepts for academic success in the content area of Social Studies. For the given level of English language proficiency and with visual, graphic, or interactive support,
students will interact with grade level words, expressions, sentences and discourse to process or produce language necessary for academic success. The ELD standard should
specify a relevant content area concept or topic of study chosen by curriculum developers and teachers which maximizes an ELL’s need for communication and social skills. To
access an ELL supporting document which delineates performance definitions and descriptors, please click on the following link: cpalms.org/uploads/docs/standards/eld/SS.pdf

GENERAL INFORMATION

Course Path: Section: Grades PreK to 12 Education
Courses > Grade Group: Grades 9 to 12 and Adult
Course Number: 2100460 Education Courses > Subject: Social Studies >
SubSubject: World and Eastern Hemispheric Histories
>
Abbreviated Title: EAST/WEST HERI HON
Number of Credits: One (1) credit Course Length: Year (Y)
Course Attributes:
e Honors
Course Type: Elective Course Course Level: 3
Course Status: Draft - Course Pending Approval

Grade Level(s): 9,10,11,12

Educator Certifications

History (Grades 6-12)
Social Science (Grades 6-12)
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Visions & Their Pursuits:An AmerTrad-U.S. Hist to 1920
Honors (#2100470) 0z - ana eeyons

Course Standards

SS.912.A.1.1: Describe the importance of historiography, which includes how historical knowledge is obtained and transmitted, when interpreting events in history.
Utilize a variety of primary and secondary sources to identify author, historical significance, audience, and authenticity to understand a historical period.

SS.912.A.1.2: Clarifications:

Examples of primary and secondary sources may be found on various websites such as the site for The Kinsey Collection.
SS.912.A.1.3: Utilize timelines to identify the time sequence of historical data.
S GHR A AL A Analyze how images, symbols, objects, cartoons, graphs, charts, maps, and artwork may be used to interpret the significance of time periods and
D events from the past.
Evaluate the validity, reliability, bias, and authenticity of current events and Internet resources.
Clarifications:
55912 A 15 Students should be encouraged to utilize FINDS (Focus, Investigate, Note, Develop, Score), Florida's research process model accessible at:
o fldoe.org/bii/Library_Media/pdf/12TotalFINDS.pdf
SS.912.A.1.6: Use case studies to explore social, political, legal, and economic relationships in history.
SS.912.A.1.7: Describe various socio-cultural aspects of American life including arts, artifacts, literature, education, and publications.
Review causes and consequences of the Civil War.
Clarifications:
Examples may include, but are not limited to, slavery, states' rights, territorial claims, abolitionist movement, regional differences, Reconstruction,
13th, 14th, and 15th amendments.

SS.912.A.2.1:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
assessed view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Assess the influence of significant people or groups on Reconstruction.

Clarifications:

Examples may include, but are not limited to, Alexander H. Stephens, Andrew Johnson, carpetbaggers, Charles Sumner, Elizabeth Cady Stanton,
Frederick Douglass, Hiram Revels, Hiram Rhodes Revels, Jefferson Davis, Ku Klux Klan, Oliver O. Howard, Radical Republicans, Rutherford B. Hayes,

SS.912.A.2.2: scalawags, Thaddeus Stevens, Ulysses S. Grant, and William T. Sherman.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Describe the issues that divided Republicans during the early Reconstruction era.

Clarifications:

Examples may include, but are not limited to, the impeachment of Andrew Johnson, southern whites, blacks, black legislators and white extremist
organizations such as the KKK, Knights of the White Camellia, The White League, Red Shirts, and Pale Faces.

SS.912.A.2.3:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Distinguish the freedoms guaranteed to African Americans and other groups with the 13th, 14th, and 15th Amendments to the Constitution.
Clarifications:

Examples may include, but are not limited to, abolition of slavery, citizenship, suffrage, equal protection.

SS.912.A.2.4:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Assess how Jim Crow Laws influenced life for African Americans and other racial/ethnic minority groups.

Clarifications:

SS.912.A.2.5: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Compare the effects of the Black Codes and the Nadir on freed people, and analyze the sharecropping system and debt peonage as practiced in the
United States.
Clarifications:

SS.912.A.2.6: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is

page 3092 of 4363



evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Review the Native American experience.

Clarifications:

Examples may include, but are not limited to, westward expansion, reservation system, the Dawes Act, Wounded Knee Massacre, Sand Creek
Massacre, Battle of Little Big Horn, Indian Schools, government involvement in the killing of the buffalo.

SS.912.A.2.7:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine the social, political, and economic causes, course, and consequences of the second Industrial Revolution that began in the late 19th century.

Clarifications:

S$S.912.A.3.2: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 23-26. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Determine how the development of steel, oil, transportation, communication, and business practices affected the United States economy.

Clarifications:

Examples may include, but are not limited to, railroads, the telegraph, pools, holding companies, trusts, corporations, contributed to westward
55.912.A.3.4: expansion, expansion of trade and development of new industries, vertical and horizontal integration.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 23-26. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Identify significant inventors of the Industrial Revolution including African Americans and women.

Clarifications:

Examples may include, but are not limited to, Lewis Howard Latimer, Jan E. Matzeliger, Sarah E. Goode, Granville T. Woods, Alexander Graham
Bell, Thomas Edison, George Pullman, Henry Ford, Orville and Wilbur Wright, Elijah McCoy, Garrett Morgan, Madame C.J. Walker, George
SS.912.A.3.5: Westinghouse.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 23-26. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze changes that occurred as the United States shifted from agrarian to an industrial society.

Clarifications:
Examples may include, but are not limited to, Social Darwinism, laissez-faire, government regulations of food and drugs, migration to cities,
urbanization, changes to the family structure, Ellis Island, angel Island, push-pull factors.

SS.912.A.3.6:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare the experience of European immigrants in the east to that of Asian immigrants in the west (the Chinese Exclusion Act, Gentlemen's
Agreement with Japan).

Clarifications:

Examples may include, but are not limited to nativism, integration of immigrants into society when comparing "Old" [before 1890] and "New"

SS.912.A.3.7: immigrants [after 1890], Immigration Act of 1924.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 23-26. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine the importance of social change and reform in the late 19th and early 20th centuries (class system, migration from farms to cities, Social
Gospel movement, role of settlement houses and churches in providing services to the poor).

Clarifications:

SS.912.A.3.8: ) . . . . . . .
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on the
FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine causes, course, and consequences of the labor movement in the late 19th and early 20th centuries.
Clarifications:
Examples may include, but are not limited to, unions, Knights of Labor, american Federation of Labor, socialist Party, labor laws.

SS.912.A.3.9:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on the
FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Review different economic and philosophic ideologies.

Clarifications:

Economic examples may include, but are not limited to, market economy, mixed economy, planned economy and philosophic examples are
capitalism, socialism, communism, anarchy.

SS.912.A.3.10:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
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evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on the
FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze the impact of political machines in United States cities in the late 19th and early 20th centuries.

Clarifications:

Examples may include, but aren ot limited to, Boss Tweed, Tammany Hall, George Washington Plunkitt, Washington Gladden, Thomas Nast.
SS.912.A.3.11:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on the
FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare how different nongovernmental organizations and progressives worked to shape public policy, restore economic opportunities, and correct
injustices in American life.

Clarifications:

Examples may include, but are not limited to, NAACP, YMCA, Women's Christian Temperance Union, National Women's Suffrage Association,
5 G B 12 National Women's Party, Robert LaFollette, Florence Kelley, Ida M. Tarbell, Eugene Debs, Carrie Chapman Catt, Alice Paul, Theodore Roosevelt,
William Taft, Woodrow Wilson, Upton Sinclair, Booker T. Washington, W.E.B. DuBois, Gifford Pinchot, William Jennings Bryan.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on the
FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine key events and peoples in Florida history as they relate to United States history.

Clarifications:

Examples may include, but are not limited to, the railroad industry, bridge construction in the Florida Keys, the cattle industry, the cigar industry,
the influence of Cuban, Greek and Italian immigrants, Henry B. Plant, William Chipley, Henry Flagler, George Proctor, Thomas DeSaille Tucker,
SS.912.A.3.13: Hamilton Disston.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on the
FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze the major factors that drove United States imperialism.

Clarifications:
Examples may include, but are not limited to, the Monroe Doctrine, Manifest Destiny, The Influence of Sea Power Upon History, Turner's
thesis,the Roosevelt Corollary, natural resources, markets for resources, elimination of spheres of influence in China.

SS.912.A.4.1:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 27-28. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Explain the motives of the United States acquisition of the territories.
Clarifications:
Examples may include, but are not limited to, Alaska, Hawaii, Puerto Rico, Philippines, Guam, Samoa, Marshall Islands, Midway Island, Virgin Islands.
SS.912.A.4.2:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 27-28. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Examine causes, course, and consequences of the Spanish American War.
Clarifications:
Examples may include, but are not limited to, Cuba as a protectorate, Yellow Journalism, sinking of the Maine, the Philippines, Commodore Dewey,
the Rough Riders, acqusition of territories, the Treaty of Paris.
SS.912.A.4.3:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 27-28. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Analyze the economic, military, and security motivations of the United States to complete the Panama Canal as well as major obstacles involved in its
construction.
Clarifications:
Examples may include, but are not limited to, disease, environmental impact, challenges faced by various ethnic groups such as Africans and
SS.912.A.4.4: indigenous populations, shipping routes, increased trade, defense and independence for Panama.
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 27-28. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Examine causes, course, and consequences of United States involvement in World War I.
Clarifications:
Examples may include, but are not limited to, nationalism, imperialism, militarism, entangling alliances vs. neutrality, Zimmerman Note, the Lusitania,
the Selective Service Act, the homefront, the American Expeditionary Force, Wilson's Fourteen Points, the Treaty of Versailles (and opposition to
SS.912.A.4.5: it), isolationism.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
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Examine how the United States government prepared the nation for war with war measures (Selective Service Act, War Industries Board, war bonds,
Espionage Act, Sedition Act, Committee of Public Information).

Clarifications:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

SS.912.A.4.6:

Examine the impact of airplanes, battleships, new weaponry and chemical warfare in creating new war strategies (trench warfare, convoys).

Clarifications:

SS.912.A.4.7: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare the experiences Americans (African Americans, Hispanics, Asians, women, conscientious objectors) had while serving in Europe.

Clarifications:

SS.912.A.4.8: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare how the war impacted German Americans, Asian Americans, African Americans, Hispanic Americans, Jewish Americans, Native Americans,
women and dissenters in the United States.

Clarifications:

SS.912.A.4.9: ) . . ) ) ) . .
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine the provisions of the Treaty of Versailles and the failure of the United States to support the League of Nations.

Clarifications:

Examples may include, but are not limited to, self-determination, boundaries, demilitarized zone, sanctions reparations, and the League of Nations
(including Article X of the Covenant).

SS.912.A.4.10:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Examine key events and peoples in Florida history as they relate to United States history.
Clarifications:
Examples may include, but are not limited to, the Spanish-American War, Ybor City, Jose Marti.

SS.912.A.4.11:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Discuss the economic outcomes of demobilization.

Clarifications:

SS.912.A.5.1: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 32-33. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Explain the causes of the public reaction (Sacco and Vanzetti, labor, racial unrest) associated with the Red Scare.

Clarifications:

Examples may also include, but are not limited to, Palmer Raids, FBI, J. Edgar Hoover.
SS.912.A.5.2:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine the impact of United States foreign economic policy during the 1920s.

Clarifications:

Examples may include, but are not limited to, the Depression of 1920-21, "The Business of America is Business," assembly line, installment buying,
SS.912.A.5.3: consumerism.
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 32-33. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Evaluate how the economic boom during the Roaring Twenties changed consumers, businesses, manufacturing, and marketing practices.

Clarifications:

SS.912.A.5.4: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 37-39. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Describe efforts by the United States and other world powers to avoid future wars.

Clarifications:
Examples may include, but are not limited to, League of Nations, Washington Naval Conference, London Conference, Kellogg-Briand Pact, the

Nobel Prize.
SS.912.A.5.5:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
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evaluated view the United States History End-of-Course Assessment Test Item Specifications page 34. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze the influence that Hollywood, the Harlem Renaissance, the Fundamentalist movement, and prohibition had in changing American society in the
1920s.

Clarifications:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

SS.912.A.5.6:

Examine the freedom movements that advocated civil rights for African Americans, Latinos, Asians, and women.

Clarifications:

SS.912.A.5.7: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare the views of Booker T. Washington, W.E.B. DuBois, and Marcus Garvey relating to the African American experience.

Clarifications:

SS.912.A.5.8: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Explain why support for the Ku Klux Klan varied in the 1920s with respect to issues such as anti-immigration, anti-African American, anti-Catholic, anti-
Jewish, anti-women, and anti-union ideas.

Clarifications:

Examples may include, but are not limited to, 100 Percent Americanism.
SS.912.A.5.9:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze support for and resistance to civil rights for women, African Americans, Native Americans, and other minorities.

Clarifications:

SS.912.A.5.10: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine causes, course, and consequences of the Great Depression and the New Deal.

Clarifications:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is

SSo1ZAS L evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 37-39. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Examine key events and people in Florida history as they relate to United States history.
Clarifications:
Examples may include, but are not limited to, Rosewood, land boom, speculation, impact of climate and natural disasters on the end of the land

5 G 5 112 boom, invention of modern air conditioning in 1929, Alfred DuPont, Majorie Kinnan Rawlings, Zora Neale Hurston, James Weldon Johnson.
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

SS.912.C.1.1: Evaluate, take, and defend positions on the founding ideals and principles in American Constitutional government.

5 GHR.E 4L 2 Explain how the Declaration of Independence reflected the political principles of popular sovereignty, social contract, natural rights, and individual
rights.

55.912.C.1.3: Evaluate the ideals and principles of the founding documents (Declaration of Independence, Articles of Confederation, Federalist Papers) that shaped
American Democracy.

5 G E 4L A Analyze and categorize the diverse viewpoints presented by the Federalists and the Anti-Federalists concerning ratification of the Constitution and
inclusion of a bill of rights.

$5.912.C.1.5- Evaluate how the Constitution and its amendments reflect the political principles of rule of law, checks and balances, separation of powers,
republicanism, democracy, and federalism.

SR EREED Define federalism, and identify examples of the powers granted and denied to states and the national government in the American federal system of
government.

SS.912.C.3.3: Analyze the structures, functions, and processes of the legislative branch as described in Article | of the Constitution.

SS.912.C.3.4: Analyze the structures, functions, and processes of the executive branch as described in Article Il of the Constitution.
Identify the impact of independent regulatory agencies in the federal bureaucracy.

SS.912.C.3.5: Clarifications:
Examples are Federal Reserve, Food and Drug Administration, Federal Communications Commission.

SS.912.C.3.6: Analyze the structures, functions, and processes of the judicial branch as described in Article 111 of the Constitution.

SS.912.G.1.1: Design maps using a variety of technologies based on descriptive data to explain physical and cultural attributes of major world regions.

S EIRED Use spatial perspective and appropriate geographic terms and tools, including the Six Essential Elements, as organizational schema to describe any
given place.

SS.912.G.1.3: Employ applicable units of measurement and scale to solve simple locational problems using maps and globes.

Analyze geographic information from a variety of sources including primary sources, atlases, computer, and digital sources, Geographic Information
Systems (GIS), and a broad variety of maps.
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SS.912.G.1.4:

S$S.912.G.2.1:

E8.012.6.2.2:

S$S.912.G.2.3:

SS.912.G.4.1:
S$S.912.G.4.2:
SS.912.G.4.3:
SS.912.G.4.7:
SS.912.G.4.9:

SS.912.H.1.4:

SS.912.H.3.1:

SS.912.H.3.2:

SS.912.W.1.1:

SS.912.W.1.2:

SS.912.W.1.3:

SS.912.W.1.4:

SS.912.W.1.5:

SS.912.W.1.6:

SS.912.W.4.11:

MA.K12.MTR.1.1:

MA.K12.MTR.2.1:

Clarifications:
Examples are thematic, contour, and dot-density.

Identify the physical characteristics and the human characteristics that define and differentiate regions.

Clarifications:
Examples of physical characteristics are climate, terrain, resources.
Examples of human characteristics are religion, government, economy, demography.

Describe the factors and processes that contribute to the differences between developing and developed regions of the world.
Use geographic terms and tools to analyze case studies of regional issues in different parts of the world that have critical economic, physical, or political
ramifications.

Clarifications:
Examples are desertification, global warming, cataclysmic natural disasters.

Interpret population growth and other demographic data for any given place.

Use geographic terms and tools to analyze the push/pull factors contributing to human migration within and among places.

Use geographic terms and tools to analyze the effects of migration both on the place of origin and destination, including border areas.
Use geographic terms and tools to explain cultural diffusion throughout places, regions, and the world.

Use political maps to describe the change in boundaries and governments within continents over time.

Explain philosophical beliefs as they relate to works in the arts.

Clarifications:
Examples are classical architecture, protest music, Native American dance, Japanese Noh.

Analyze the effects of transportation, trade, communication, science, and technology on the preservation and diffusion of culture.

Identify social, moral, ethical, religious, and legal issues arising from technological and scientific developments, and examine their influence on works of
arts within a culture.

Use timelines to establish cause and effect relationships of historical events.

Compare time measurement systems used by different cultures.

Clarifications:
Examples are Chinese, Gregorian, and Islamic calendars, dynastic periods, decade, century, era.

Interpret and evaluate primary and secondary sources.

Clarifications:
Examples are artifacts, images, auditory and written sources.

Explain how historians use historical inquiry and other sciences to understand the past.

Clarifications:
Examples are archaeology, economics, geography, forensic chemistry, political science, physics.

Compare conflicting interpretations or schools of thought about world events and individual contributions to history (historiography).
Evaluate the role of history in shaping identity and character.

Clarifications:
Examples are ethnic, cultural, personal, national, religious.

Summarize the causes that led to the Age of Exploration, and identify major voyages and sponsors.
Mathematicians who participate in effortful learning both individually and with others:

e Analyze the problem in a way that makes sense given the task.

e Ask questions that will help with solving the task.

e Build perseverance by modifying methods as needed while solving a challenging task.

e Stay engaged and maintain a positive mindset when working to solve tasks.

e Help and support each other when attempting a new method or approach.

Clarifications:
Teachers who encourage students to participate actively in effortful learning both individually and with others:
e Cultivate a community of growth mindset learners.
e Foster perseverance in students by choosing tasks that are challenging.
e Develop students’ ability to analyze and problem solve.
e Recognize students’ effort when solving challenging problems.

Demonstrate understanding by representing problems in multiple ways.
Mathematicians who demonstrate understanding by representing problems in multiple ways:

e Build understanding through modeling and using manipulatives.

e Represent solutions to problems in multiple ways using objects, drawings, tables, graphs and equations.
e Progress from modeling problems with objects and drawings to using algorithms and equations.

e Express connections between concepts and representations.

e Choose a representation based on the given context or purpose.

Clarifications:
Teachers who encourage students to demonstrate understanding by representing problems in multiple ways:
e Help students make connections between concepts and representations.
e Provide opportunities for students to use manipulatives when investigating concepts.
e Guide students from concrete to pictorial to abstract representations as understanding progresses.
e Show students that various representations can have different purposes and can be useful in different situations.

Complete tasks with mathematical fluency.
Mathematicians who complete tasks with mathematical fluency:
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e Select efficient and appropriate methods for solving problems within the given context.
e Maintain flexibility and accuracy while performing procedures and mental calculations.

e Complete tasks accurately and with confidence.

e Adapt procedures to apply them to a new context.

MA.K12.MTR.3.1:
e Use feedback to improve efficiency when performing calculations.

Clarifications:
Teachers who encourage students to complete tasks with mathematical fluency:
e Provide students with the flexibility to solve problems by selecting a procedure that allows them to solve efficiently and accurately.
e Offer multiple opportunities for students to practice efficient and generalizable methods.
e Provide opportunities for students to reflect on the method they used and determine if a more efficient method could have been used.

Engage in discussions that reflect on the mathematical thinking of self and others.
Mathematicians who engage in discussions that reflect on the mathematical thinking of self and others:

e Communicate mathematical ideas, vocabulary and methods effectively.
e Analyze the mathematical thinking of others.

e Compare the efficiency of a method to those expressed by others.

e Recognize errors and suggest how to correctly solve the task.

e Justify results by explaining methods and processes.

MA.K12.MTR.4.1: ’ .
e Construct possible arguments based on evidence.

Clarifications:
Teachers who encourage students to engage in discussions that reflect on the mathematical thinking of self and others:
e Establish a culture in which students ask questions of the teacher and their peers, and error is an opportunity for learning.
e Create opportunities for students to discuss their thinking with peers.
e Select, sequence and present student work to advance and deepen understanding of correct and increasingly efficient methods.
e Develop students’ ability to justify methods and compare their responses to the responses of their peers.

Use patterns and structure to help understand and connect mathematical concepts.
Mathematicians who use patterns and structure to help understand and connect mathematical concepts:

e Focus on relevant details within a problem.

e Create plans and procedures to logically order events, steps or ideas to solve problems.
e Decompose a complex problem into manageable parts.

e Relate previously learned concepts to new concepts.

e Look for similarities among problems.

MA.K12.MTR.5.1: . . L
e Connect solutions of problems to more complicated large-scale situations.

Clarifications:
Teachers who encourage students to use patterns and structure to help understand and connect mathematical concepts:
e Help students recognize the patterns in the world around them and connect these patterns to mathematical concepts.
e Support students to develop generalizations based on the similarities found among problems.
e Provide opportunities for students to create plans and procedures to solve problems.
e Develop students’ ability to construct relationships between their current understanding and more sophisticated ways of thinking.

Assess the reasonableness of solutions.
Mathematicians who assess the reasonableness of solutions:

e Estimate to discover possible solutions.

e Use benchmark quantities to determine if a solution makes sense.

e Check calculations when solving problems.

e Verify possible solutions by explaining the methods used.
MA.K12.MTR.6.1: e Evaluate results based on the given context.

Clarifications:
Teachers who encourage students to assess the reasonableness of solutions:
e Have students estimate or predict solutions prior to solving.
e Prompt students to continually ask, “Does this solution make sense? How do you know?”
e Reinforce that students check their work as they progress within and after a task.
e Strengthen students’ ability to verify solutions through justifications.

Apply mathematics to real-world contexts.
Mathematicians who apply mathematics to real-world contexts:

e Connect mathematical concepts to everyday experiences.
e Use models and methods to understand, represent and solve problems.
e Perform investigations to gather data or determine if a method is appropriate. ¢ Redesign models and methods to improve accuracy or efficiency.

MA.K12.MTR.7.1: Clarifications:
Teachers who encourage students to apply mathematics to real-world contexts:
e Provide opportunities for students to create models, both concrete and abstract, and perform investigations.
e Challenge students to question the accuracy of their models and methods.
e Support students as they validate conclusions by comparing them to the given situation.
e [ndicate how various concepts can be applied to other disciplines.

Cite evidence to explain and justify reasoning.

Clarifications:
K-1 Students include textual evidence in their oral communication with guidance and support from adults. The evidence can consist of details
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from the text without naming the text. During 1st grade, students learn how to incorporate the evidence in their writing.
2-3 Students include relevant textual evidence in their written and oral communication. Students should name the text when they refer to it.
In 3rd grade, students should use a combination of direct and indirect citations.

ELA.K12.EE.1.1: 4-5 Students continue with previous skills and reference comments made by speakers and peers. Students cite texts that they’ve directly

quoted, paraphrased, or used for information. When writing, students will use the form of citation dictated by the instructor or the style guide
referenced by the instructor.

6-8 Students continue with previous skills and use a style guide to create a proper citation.

9-12 Students continue with previous skills and should be aware of existing style guides and the ways in which they differ.

Read and comprehend grade-level complex texts proficiently.

ELA.K12.EE.2.1: Clarifications:
See Text Complexity for grade-level complexity bands and a text complexity rubric.

Make inferences to support comprehension.

Clarifications:

ELA.K12.EE.3.1: Students will make inferences before the words infer or inference are introduced. Kindergarten students will answer questions like “Why is the girl
smiling?” or make predictions about what will happen based on the title page. Students will use the terms and apply them in 2nd grade and
beyond.

Use appropriate collaborative techniques and active listening skills when engaging in discussions in a variety of situations.

Clarifications:

In kindergarten, students learn to listen to one another respectfully.

In grades 1-2, students build upon these skills by justifying what they are thinking. For example: “I think because " The
collaborative conversations are becoming academic conversations.

ELA.K12.EE.4.1:

In grades 3-12, students engage in academic conversations discussing claims and justifying their reasoning, refining and applying skills. Students
build on ideas, propel the conversation, and support claims and counterclaims with evidence.

Use the accepted rules governing a specific format to create quality work.

Clarifications:

ELA.K12.EE.5.1: Students will incorporate skills learned into work products to produce quality work. For students to incorporate these skills appropriately, they
must receive instruction. A 3rd grade student creating a poster board display must have instruction in how to effectively present information to
do quality work.

Use appropriate voice and tone when speaking or writing.

Clarifications:
In kindergarten and 1st grade, students learn the difference between formal and informal language. For example, the way we talk to our friends
differs from the way we speak to adults. In 2nd grade and beyond, students practice appropriate social and academic language to discuss texts.

ELA.K12.EE.6.1:

ELD.K12.ELL.SI.1: English language learners communicate for social and instructional purposes within the school setting.
ELD.K12.ELL.SS.1: English language learners communicate information, ideas and concepts necessary for academic success in the content area of Social Studies.
Evaluate how public health policies and government regulations can influence health promotion and disease prevention.

HE.912.C.2.4: Clarifications:
Seat-belt enforcement, underage alcohol sales, reporting communicable diseases, child care, and AED availability.

General Course Information and Notes

GENERAL NOTES

Visions and Their Pursuits: An American Tradition-U.S.History to 1920 - The grade 9-12 Visions and Their Pursuits course consists of the following content area
strands: World History, American History, Civics and Government, Geography, and Humanities. The primary content emphasis for this course pertains to the chronological
study of the United States during the period of European exploration through World War | and the collective vision of historical time periods. Content will include, but is not
limited to, the foundation and early development of the United States as organized by the visions of those who participated in the revolutions leading to the establishment
and early success of the United States, the political, social, cultural, intellectual, and technological revolutions of the United States, the structure and function of political
divisions, the organization of the federal government as outlined in the U.S. Constitution, the impact of economic, social, and political changes on traditional American values,
reactions to changes, and growth of sectionalism, the failure of previous visions, and the emergence of an industrial, urban and pluralistic society that demands new visions to
carry the nation forward.

Honors and Advanced Level Course Note: Advanced courses require a greater demand on students through increased academic rigor. Academic rigor is obtained
through the application, analysis, evaluation, and creation of complex ideas that are often abstract and multi-faceted. Students are challenged to think and collaborate
critically on the content they are learning. Honors level rigor will be achieved by increasing text complexity through text selection, focus on high-level qualitative measures,
and complexity of task. Instruction will be structured to give students a deeper understanding of conceptual themes and organization within and across disciplines. Academic
rigor is more than simply assigning to students a greater quantity of work.

Instructional Practices
Teaching from well-written, grade-level instructional materials enhances students' content area knowledge and also strengthens their ability to comprehend longer, complex
reading passages on any topic for any reason. Using the following instructional practices also helps student learning:

1. Reading assignments from longer text passages as well as shorter ones when text is extremely complex.
2. Making close reading and rereading of texts central to lessons.
3. Asking high-level, text-specific questions and requiring high-level, complex tasks and assignments.
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4. Requiring students to support answers with evidence from the text.
5. Providing extensive text-based research and writing opportunities (claims and evidence).

Florida’s Benchmarks for Excellent Student Thinking (B.E.S.T.) Standards

This course includes Florida’s B.E.S.T. ELA Expectations (EE) and Mathematical Thinking and Reasoning Standards (MTRs) for students. Florida educators should intentionally
embed these standards within the content and their instruction as applicable. For guidance on the implementation of the EEs and MTRs, please visit
cpalms.org/Standards/BEST_Standards.aspx and select the appropriate B.E.S.T. Standards package.

English Language Development ELD Standards Special Notes Section:

Teachers are required to provide listening, speaking, reading and writing instruction that allows English language learners (ELL) to communicate information, ideas and
concepts for academic success in the content area of Social Studies. For the given level of English language proficiency and with visual, graphic, or interactive support,
students will interact with grade level words, expressions, sentences and discourse to process or produce language necessary for academic success. The ELD standard should
specify a relevant content area concept or topic of study chosen by curriculum developers and teachers which maximizes an ELL’s need for communication and social skills. To
access an ELL supporting document which delineates performance definitions and descriptors, please click on the following link: cpalms.org/uploads/docs/standards/eld/SS.pdf

GENERAL INFORMATION

Course Path: Section: Grades PreK to 12 Education
Courses > Grade Group: Grades 9 to 12 and Adult

Course Number: 2100470 Education Courses > Subject: Social Studies >
SubSubject: American and Western Hemispheric
Histories >
Abbreviated Title: VISIONS/PURSUITS HON
Number of Credits: One (1) credit Course Length: Year (Y)
Course Attributes:
e Honors
Course Type: Elective Course Course Level: 3

Course Status: Draft - Course Pending Approval
Grade Level(s): 9,10,11,12

Educator Certifications

History (Grades 6-12)
Social Science (Grades 6-12)
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Visions and Countervisions: Europe, U.S. and the World
from 1848 Honors (#2100480) 22z - s seyons

Course Standards

SS.912.A.1.1: Describe the importance of historiography, which includes how historical knowledge is obtained and transmitted, when interpreting events in history.
Utilize a variety of primary and secondary sources to identify author, historical significance, audience, and authenticity to understand a historical period.

SS.912.A.1.2: Clarifications:

Examples of primary and secondary sources may be found on various websites such as the site for The Kinsey Collection.
SS.912.A.1.3: Utilize timelines to identify the time sequence of historical data.
55 G A 4L A Analyze how images, symbols, objects, cartoons, graphs, charts, maps, and artwork may be used to interpret the significance of time periods and
D events from the past.
Evaluate the validity, reliability, bias, and authenticity of current events and Internet resources.
Clarifications:
55912 A 15 Students should be encouraged to utilize FINDS (Focus, Investigate, Note, Develop, Score), Florida's research process model accessible at:
o fldoe.org/bii/Library_Media/pdf/12TotalFINDS.pdf
SS.912.A.1.6: Use case studies to explore social, political, legal, and economic relationships in history.
SS.912.A.1.7: Describe various socio-cultural aspects of American life including arts, artifacts, literature, education, and publications.
Review causes and consequences of the Civil War.
Clarifications:
Examples may include, but are not limited to, slavery, states' rights, territorial claims, abolitionist movement, regional differences, Reconstruction,
13th, 14th, and 15th amendments.

SS.912.A.2.1:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
assessed view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Assess the influence of significant people or groups on Reconstruction.

Clarifications:

Examples may include, but are not limited to, Alexander H. Stephens, Andrew Johnson, carpetbaggers, Charles Sumner, Elizabeth Cady Stanton,
Frederick Douglass, Hiram Revels, Hiram Rhodes Revels, Jefferson Davis, Ku Klux Klan, Oliver O. Howard, Radical Republicans, Rutherford B. Hayes,

SS.912.A.2.2: scalawags, Thaddeus Stevens, Ulysses S. Grant, and William T. Sherman.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Describe the issues that divided Republicans during the early Reconstruction era.

Clarifications:

Examples may include, but are not limited to, the impeachment of Andrew Johnson, southern whites, blacks, black legislators and white extremist
organizations such as the KKK, Knights of the White Camellia, The White League, Red Shirts, and Pale Faces.

SS.912.A.2.3:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Distinguish the freedoms guaranteed to African Americans and other groups with the 13th, 14th, and 15th Amendments to the Constitution.
Clarifications:

Examples may include, but are not limited to, abolition of slavery, citizenship, suffrage, equal protection.

SS.912.A.2.4:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Assess how Jim Crow Laws influenced life for African Americans and other racial/ethnic minority groups.

Clarifications:

SS.912.A.2.5: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Compare the effects of the Black Codes and the Nadir on freed people, and analyze the sharecropping system and debt peonage as practiced in the
United States.
Clarifications:

SS.912.A.2.6: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
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evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Review the Native American experience.

Clarifications:

Examples may include, but are not limited to, westward expansion, reservation system, the Dawes Act, Wounded Knee Massacre, Sand Creek
Massacre, Battle of Little Big Horn, Indian Schools, government involvement in the killing of the buffalo.

SS.912.A.2.7:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 19-21. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze the economic challenges to American farmers and farmers' responses to these challenges in the mid to late 1800s.

Clarifications:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on the
FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examples may include, but are not limited to, creation of agricultural colleges, Morrill Land Grant Act, gold standard and Bimetallism, the creation
of the Populist Party.

SS.912.A.3.1:

Examine the social, political, and economic causes, course, and consequences of the second Industrial Revolution that began in the late 19th century.

Clarifications:

SS.912.A.3.2: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 23-26. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare the first and second Industrial Revolutions in the United States.

Clarifications:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
SS.912.A.3.3: evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 23-26. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examples may include, but are not limited to, trade, development of new industries.

Determine how the development of steel, oil, transportation, communication, and business practices affected the United States economy.

Clarifications:

Examples may include, but are not limited to, railroads, the telegraph, pools, holding companies, trusts, corporations, contributed to westward
SR GRS expansion, expansion of trade and development of new industries, vertical and horizontal integration.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 23-26. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Identify significant inventors of the Industrial Revolution including African Americans and women.

Clarifications:

Examples may include, but are not limited to, Lewis Howard Latimer, Jan E. Matzeliger, Sarah E. Goode, Granville T. Woods, Alexander Graham
Bell, Thomas Edison, George Pullman, Henry Ford, Orville and Wilbur Wright, Elijah McCoy, Garrett Morgan, Madame C.J. Walker, George
SS.912.A.3.5: Westinghouse.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 23-26. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze changes that occurred as the United States shifted from agrarian to an industrial society.

Clarifications:
Examples may include, but are not limited to, Social Darwinism, laissez-faire, government regulations of food and drugs, migration to cities,
urbanization, changes to the family structure, Ellis Island, angel Island, push-pull factors.

SS.912.A.3.6:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Compare the experience of European immigrants in the east to that of Asian immigrants in the west (the Chinese Exclusion Act, Gentlemen's
Agreement with Japan).
Clarifications:
Examples may include, but are not limited to nativism, integration of immigrants into society when comparing "Old" [before 1890] and "New"
SS.912.A.3.7: immigrants [after 1890], Immigration Act of 1924.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 23-26. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine the importance of social change and reform in the late 19th and early 20th centuries (class system, migration from farms to cities, Social
Gospel movement, role of settlement houses and churches in providing services to the poor).
I
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Clarifications:

SS.912.A.3.8:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on the
FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Examine causes, course, and consequences of the labor movement in the late 19th and early 20th centuries.
Clarifications:
Examples may include, but are not limited to, unions, Knights of Labor, american Federation of Labor, socialist Party, labor laws.
SS.912.A.3.9:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on the
FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Review different economic and philosophic ideologies.
Clarifications:
Economic examples may include, but are not limited to, market economy, mixed economy, planned economy and philosophic examples are
capitalism, socialism, communism, anarchy.
SS.912.A.3.10:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on the
FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Analyze the impact of political machines in United States cities in the late 19th and early 20th centuries.
Clarifications:
Examples may include, but aren ot limited to, Boss Tweed, Tammany Hall, George Washington Plunkitt, Washington Gladden, Thomas Nast.
SS.912.A.3.11:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on the
FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Compare how different nongovernmental organizations and progressives worked to shape public policy, restore economic opportunities, and correct
injustices in American life.
Clarifications:
Examples may include, but are not limited to, NAACP, YMCA, Women's Christian Temperance Union, National Women's Suffrage Association,
55.012.A.3.12- National Women's Party, Robert LaFollette, Florence Kelley, Ida M. Tarbell, Eugene Debs, Carrie Chapman Catt, Alice Paul, Theodore Roosevelt,

William Taft, Woodrow Wilson, Upton Sinclair, Booker T. Washington, W.E.B. DuBois, Gifford Pinchot, William Jennings Bryan.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on the
FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine key events and peoples in Florida history as they relate to United States history.

Clarifications:

Examples may include, but are not limited to, the railroad industry, bridge construction in the Florida Keys, the cattle industry, the cigar industry,
the influence of Cuban, Greek and Italian immigrants, Henry B. Plant, William Chipley, Henry Flagler, George Proctor, Thomas DeSaille Tucker,
SS.912.A.3.13: Hamilton Disston.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 22. Additional resources may be found on the
FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze the major factors that drove United States imperialism.

Clarifications:
Examples may include, but are not limited to, the Monroe Doctrine, Manifest Destiny, The Influence of Sea Power Upon History, Turner's
thesis,the Roosevelt Corollary, natural resources, markets for resources, elimination of spheres of influence in China.

SS.912.A.4.1:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 27-28. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Explain the motives of the United States acquisition of the territories.
Clarifications:
Examples may include, but are not limited to, Alaska, Hawaii, Puerto Rico, Philippines, Guam, Samoa, Marshall Islands, Midway Island, Virgin Islands.
SS.912.A.4.2:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 27-28. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Examine causes, course, and consequences of the Spanish American War.
Clarifications:
Examples may include, but are not limited to, Cuba as a protectorate, Yellow Journalism, sinking of the Maine, the Philippines, Commodore Dewey,
the Rough Riders, acqusition of territories, the Treaty of Paris.
SS.912.A.4.3:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 27-28. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze the economic, military, and security motivations of the United States to complete the Panama Canal as well as major obstacles involved in its
construction.
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Clarifications:
Examples may include, but are not limited to, disease, environmental impact, challenges faced by various ethnic groups such as Africans and
SS.912.A.4.4: indigenous populations, shipping routes, increased trade, defense and independence for Panama.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 27-28. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine causes, course, and consequences of United States involvement in World War I.

Clarifications:
Examples may include, but are not limited to, nationalism, imperialism, militarism, entangling alliances vs. neutrality, Zimmerman Note, the Lusitania,
the Selective Service Act, the homefront, the American Expeditionary Force, Wilson's Fourteen Points, the Treaty of Versailles (and opposition to
SS.912.A.4.5: it), isolationism.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine how the United States government prepared the nation for war with war measures (Selective Service Act, War Industries Board, war bonds,
Espionage Act, Sedition Act, Committee of Public Information).

Clarifications:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

SS.912.A.4.6:

Examine the impact of airplanes, battleships, new weaponry and chemical warfare in creating new war strategies (trench warfare, convoys).

Clarifications:

SS.912.A.4.7: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare the experiences Americans (African Americans, Hispanics, Asians, women, conscientious objectors) had while serving in Europe.

Clarifications:

SS.912.A.4.8: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare how the war impacted German Americans, Asian Americans, African Americans, Hispanic Americans, Jewish Americans, Native Americans,
women and dissenters in the United States.

Clarifications:

SS.912.A.4.9:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Examine the provisions of the Treaty of Versailles and the failure of the United States to support the League of Nations.
Clarifications:
Examples may include, but are not limited to, self-determination, boundaries, demilitarized zone, sanctions reparations, and the League of Nations
(including Article X of the Covenant).

SS.912.A.4.10:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Examine key events and peoples in Florida history as they relate to United States history.
Clarifications:
Examples may include, but are not limited to, the Spanish-American War, Ybor City, Jose Marti.

SS.912.A.4.11:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 29-31. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Discuss the economic outcomes of demobilization.

Clarifications:

SS.912.A.5.1 This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 32-33. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Explain the causes of the public reaction (Sacco and Vanzetti, labor, racial unrest) associated with the Red Scare.

Clarifications:

Examples may also include, but are not limited to, Palmer Raids, FBI, J. Edgar Hoover.
SS.912.A.5.2:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine the impact of United States foreign economic policy during the 1920s.

Clarifications:
Examples may include, but are not limited to, the Depression of 1920-21, "The Business of America is Business," assembly line, installment buying,
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consumerism.
SS.912.A.5.3:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 32-33. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Evaluate how the economic boom during the Roaring Twenties changed consumers, businesses, manufacturing, and marketing practices.

Clarifications:

SS.912.A.5.4: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 37-39. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Describe efforts by the United States and other world powers to avoid future wars.

Clarifications:
Examples may include, but are not limited to, League of Nations, Washington Naval Conference, London Conference, Kellogg-Briand Pact, the

Nobel Prize.
SS.912.A.5.5:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications page 34. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Analyze the influence that Hollywood, the Harlem Renaissance, the Fundamentalist movement, and prohibition had in changing American society in the
1920s.
Clarifications:
SS.912.A.5.6:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine the freedom movements that advocated civil rights for African Americans, Latinos, Asians, and women.

Clarifications:

SS.912.A.5.7: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare the views of Booker T. Washington, W.E.B. DuBois, and Marcus Garvey relating to the African American experience.

Clarifications:

SS.912.A.5.8: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Explain why support for the Ku Klux Klan varied in the 1920s with respect to issues such as anti-immigration, anti-African American, anti-Catholic, anti-
Jewish, anti-women, and anti-union ideas.

Clarifications:

Examples may include, but are not limited to, 100 Percent Americanism.
SS.912.A.5.9:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze support for and resistance to civil rights for women, African Americans, Native Americans, and other minorities.

Clarifications:

55.912.A.5.10- This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine causes, course, and consequences of the Great Depression and the New Deal.

Clarifications:

SS.912.A.5.11 This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 37-39. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine key events and people in Florida history as they relate to United States history.

Clarifications:

Examples may include, but are not limited to, Rosewood, land boom, speculation, impact of climate and natural disasters on the end of the land
55 GHR A 5 12 boom, invention of modern air conditioning in 1929, Alfred DuPont, Majorie Kinnan Rawlings, Zora Neale Hurston, James Weldon Johnson.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 35-36. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine causes, course, and consequences of World War 11 on the United States and the world.

Clarifications:

Examples may include, but are not limited to, rise of dictators, attack on Pearl Harbor, Nazi party, American neutrality, D-Day, Battle of the Bulge,
War in the Pacific, internment camps, Holocaust, Yalta.

SS.912.A.6.1:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 40-42. Additional resources may be found
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on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Describe the United States response in the early years of World War 1l (Neutrality Acts, Cash and Carry, Lend Lease Act).

Clarifications:

SS.912.A.6.2: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 40-42. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze the impact of the Holocaust during World War Il on Jews as well as other groups.

Clarifications:

SS.912.A.6.3: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 40-42. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine efforts to expand or contract rights for various populations during World War I1.

Clarifications:
Examples may include, but are not limited to, women, African Americans, German Americans, Japanese Americans and their internment, Native
Americans, Hispanic Americans, Italian Americans.

SS.912.A.6.4:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 40-42. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Explain the impact of World War Il on domestic government policy.
Clarifications:
Examples may include, but are not limited to, rationing, national security, civil rights, increased job opportunities for African Americans, women,
Jews, and other refugees.

SS.912.A.6.5:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 40-42. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze the use of atomic weapons during World War Il and the aftermath of the bombings.

Clarifications:

SS.912.A.6.6: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 40-42. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Describe the attempts to promote international justice through the Nuremberg Trials.

Clarifications:

SS.912.A.6.7: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 40-42. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze the effects of the Red Scare on domestic United States policy.

Clarifications:
Examples may include, but are not limited to, loyalty review program, House Un-American Activities Committee, McCarthyism (Sen. Joe McCarthy),
McCarran Act.

SS.912.A.6.8:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 40-42. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Describe the rationale for the formation of the United Nations, including the contribution of Mary McLeod Bethune.
Clarifications:
Examples may include, but are not limited to, the Declaration of Human Rights.

SS.912.A.6.9:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 40-42. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine causes, course, and consequences of the early years of the Cold War (Truman Doctrine, Marshall Plan, NATO, Warsaw Pact).

Clarifications:

SS.912.A.6.10: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 43-44. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine the controversy surrounding the proliferation of nuclear technology in the United States and the world.

Clarifications:

SS.912.A.6.11: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 45-46. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine causes, course, and consequences of the Korean War.

Clarifications:
Examples may include, but aren ot limited to, Communist China, 38th parallel, cease fire, firing of Gen. Douglas McArthur.

SS.912.A.6.12:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
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evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 45-46. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze significant foreign policy events during the Truman, Eisenhower, Kennedy, Johnson, and Nixon administrations.

Clarifications:

Examples may include, but are not limited to, the Domino Theory, Sputnik, space race, Korean Conflict, Vietnam Conflict, U-2 and Gary Powers,
Bay of Pigs invasion, Cuban Missile Crisis, Berlin Wall, Ping Pong Diplomacy, opening of China.

55.912.A.6.13: v orrig g Fong biplomacy, opening
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 45-46. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze causes, course, and consequences of the Vietnam War.

Clarifications:

Examples may include, but are not Imited to, Geneva Accords, Gulf of Tonkin Resolution, the draft, escalating protest at home, Vietnamization,
the War Powers Act.

SS.912.A.6.14:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 45-46. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine key events and peoples in Florida history as they relate to United States history.

Clarifications:

Examples may include, but are not limited to, Mosquito Fleet, "Double V Campaign”, construction of military bases and WWII training centers,
1959 Cuban coup and its impact on Florida, development of the space program and NASA.

SS.912.A.6.15:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 40-42. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Identify causes for Post-World War |1 prosperity and its effects on American society.

Clarifications:

Examples may include, but are not limited to, G.I. Bill, Baby Boom, growth of suburbs, Beatnik movement, youth culture, religious revivalism (e.g.,
Billy Graham and Bishop Fulton J. Sheen), conformity of the 1950s and the protest in the 1960s.

SS.912.A.7.1:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 47-48. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Compare the relative prosperity between different ethnic groups and social classes in the post-World War Il period.

Clarifications:

SS.912.A.7.2: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 47-48. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine the changing status of women in the United States from post-World War 11 to present.

Clarifications:

Examples may include, but are not limited to, increased numbers of women in the workforce, Civil Rights Act of 1964, The Feminine Mystique,
National Organization for Women, Roe v. Wade, Equal Rights Amendment, Title IX, Betty Freidan, Gloria Steinem, Phyllis Schlafly, Billie Jean King,
SS.912.A.7.3: feminism.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 47-48. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Evaluate the success of 1960s era presidents' foreign and domestic policies.

Clarifications:
Examples may include, but are not limited to, civil rights legislation, Space Race, Great Society, War on Poverty.

SS.912.A.7.4:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 49-50. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Compare nonviolent and violent approaches utilized by groups (African Americans, women, Native Americans, Hispanics) to achieve civil rights.
Clarifications:
Examples may include, but are not limited to, sit-ins, Freedom Rides, boycotts, riots, protest marches.
SS.912.A.7.5:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 51-52. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Assess key figures and organizations in shaping the Civil Rights Movement and Black Power Movement.
Clarifications:
Examples may include, but are not limited to, the NAACP, National Urban League, SNCC, CORE, James Farmer, Charles Houston, Thurgood
Marshall, Rosa Parks, Constance Baker Motley, the Little Rock Nine, Roy Wilkins, Whitney M. Young, A. Philip Randolph, Dr. Martin Luther King, Jr.,
Robert F. Williams, Fannie Lou Hamer, Malcolm X [El-Hajj Malik El-Shabazz], Stokely Carmichael [Kwame Ture], H. Rap Brown [Jamil Abdullah Al-
SS.912.A.7.6: Amin], the Black Panther Party [e.g., Huey P. Newton, Bobby Seale].
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This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 51-52. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Assess the building of coalitions between African Americans, whites, and other groups in achieving integration and equal rights.

Clarifications:

Examples may include, but are not limited to, Freedom Summer, Freedom Rides, Montgomery Bus Boycott, Tallahassee Bus Boycott of 1956,
March on Washington.

SS.912.A.7.7: 9

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 51-52. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze significant Supreme Court decisions relating to integration, busing, affirmative action, the rights of the accused, and reproductive rights.

Clarifications:

Examples may include, but are not limited to, Plessy v. Ferguson [1896], Brown v. Board of Education [1954], Swann v. Charlotte-Mecklenburg
Board of Education [1971], Regents of the University of California v. Bakke [1978], Miranda v. Arizona [1966], Gideon v. Wainwright [1963], Mapp
SS.912.A.7.8: v. Ohio [1961], and Roe v. Wade [1973].

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 53-54. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

SS.912.A.7.9: Examine the similarities of social movements (Native Americans, Hispanics, women, anti-war protesters) of the 1960s and 1970s.
Analyze the significance of Vietnam and Watergate on the government and people of the United States.

Clarifications:
Examples may include, but are not limited to, mistrust of government, reinforcement of freedom of the press, as well as checks and balances.
SS.912.A.7.10: Examples may include, but are not limited to, mistrust of government and reinforcement of freedom of the press.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 49-50. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Analyze the foreign policy of the United States as it relates to Africa, Asia, the Caribbean, Latin America, and the Middle East.

Clarifications:
Examples may include, but aren ot limited to, Haiti, Bosnia-Kosovo, Rwanda, Grenada, Camp David Accords, Iran Hostage Crisis, Lebanon, Iran-lraq
War, Reagan Doctrine, Iran-Contra Affair, Persian Gulf War.

SS.912.A.7.11:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 55-56. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Analyze political, economic, and social concerns that emerged at the end of the 20th century and into the 21st century.
Clarifications:
Examples may include, but are not limited to, AIDS, Green Revolution, outsourcing of jobs, global warming, human rights violations.
SS.912.A.7.12:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 57-59. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Analyze the attempts to extend New Deal legislation through the Great Society and the successes and failures of these programs to promote social
and economic stability.
Clarifications:
Examples may include, but are not limited to, Civil Rights Act of 1964, Voting Rights Act of 1965, War on Poverty, Medicare, Medicaid, Headstart.
SS.912.A.7.13:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 49-50 and pages 57-59. Additional resources
may be found on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Review the role of the United States as a participant in the global economy (trade agreements, international competition, impact on American labor,
environmental concerns).
Clarifications:
Examples may include, but are not limited to, NAFTA, World Trade Organization.
SS.912.A.7.14:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 57-59. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Analyze the effects of foreign and domestic terrorism on the American people.
Clarifications:
Examples may include, but are not limited to, Oklahoma City bombing, attack of September 11, 2001, Patriot Act, wars in Afghanistan and Iraq.
SS.912.A.7.15:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 57-59. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
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SS.912.A.7.16:

SS.912.A.7.17:

SS.912.G.1.1:

SS.912.G.1.2:

S$S.912.G.1.3:

SS.912.G.1.4:

S$S.912.G.2.1:

SS.912.G.2.2:

SS.912.G.2.3:

S$S.912.G.4.1:
SS.912.G.4.2:
SS.912.G.4.3:
SS.912.G.4.7:
SS.912.G.4.9:

SS.912.H.1.4:

SS.912.H.3.1:

SS.912.H.3.2:

SS.912.W.1.1:

SS.912.W.1.2:

SS.912.W.1.3:

SS.912.W.1.4:

SS.912.W.1.5:

SS.912.W.1.6:

SS.912.W.4.11:

MA.K12.MTR.1.1:

Examine changes in immigration policy and attitudes toward immigration since 1950.

Clarifications:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 57-59. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine key events and key people in Florida history as they relate to United States history.

Clarifications:

Examples may include, but are not limited to, selection of Central Florida as a location for Disney, growth of the citrus and cigar industries,
construction of Interstates, Harry T. Moore, Pork Chop Gang, Claude Pepper, changes in the space program, use of DEET, Hurricane Andrew, the
Election of 2000, migration and immigration, Sunbelt state.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 47-52 and pages 57-59. Additional resources
may be found on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Design maps using a variety of technologies based on descriptive data to explain physical and cultural attributes of major world regions.

Use spatial perspective and appropriate geographic terms and tools, including the Six Essential Elements, as organizational schema to describe any
given place.

Employ applicable units of measurement and scale to solve simple locational problems using maps and globes.

Analyze geographic information from a variety of sources including primary sources, atlases, computer, and digital sources, Geographic Information
Systems (GIS), and a broad variety of maps.

Clarifications:
Examples are thematic, contour, and dot-density.

Identify the physical characteristics and the human characteristics that define and differentiate regions.

Clarifications:
Examples of physical characteristics are climate, terrain, resources.
Examples of human characteristics are religion, government, economy, demography.

Describe the factors and processes that contribute to the differences between developing and developed regions of the world.
Use geographic terms and tools to analyze case studies of regional issues in different parts of the world that have critical economic, physical, or political
ramifications.

Clarifications:
Examples are desertification, global warming, cataclysmic natural disasters.

Interpret population growth and other demographic data for any given place.

Use geographic terms and tools to analyze the push/pull factors contributing to human migration within and among places.

Use geographic terms and tools to analyze the effects of migration both on the place of origin and destination, including border areas.
Use geographic terms and tools to explain cultural diffusion throughout places, regions, and the world.

Use political maps to describe the change in boundaries and governments within continents over time.

Explain philosophical beliefs as they relate to works in the arts.

Clarifications:
Examples are classical architecture, protest music, Native American dance, Japanese Noh.

Analyze the effects of transportation, trade, communication, science, and technology on the preservation and diffusion of culture.

Identify social, moral, ethical, religious, and legal issues arising from technological and scientific developments, and examine their influence on works of
arts within a culture.

Use timelines to establish cause and effect relationships of historical events.

Compare time measurement systems used by different cultures.

Clarifications:
Examples are Chinese, Gregorian, and Islamic calendars, dynastic periods, decade, century, era.

Interpret and evaluate primary and secondary sources.

Clarifications:
Examples are artifacts, images, auditory and written sources.

Explain how historians use historical inquiry and other sciences to understand the past.

Clarifications:
Examples are archaeology, economics, geography, forensic chemistry, political science, physics.

Compare conflicting interpretations or schools of thought about world events and individual contributions to history (historiography).
Evaluate the role of history in shaping identity and character.

Clarifications:
Examples are ethnic, cultural, personal, national, religious.

Summarize the causes that led to the Age of Exploration, and identify major voyages and sponsors.
Mathematicians who participate in effortful learning both individually and with others:

e Analyze the problem in a way that makes sense given the task.

e Ask questions that will help with solving the task.

e Build perseverance by modifying methods as needed while solving a challenging task.

e Stay engaged and maintain a positive mindset when working to solve tasks.

e Help and support each other when attempting a new method or approach.

Clarifications:
Teachers who encourage students to participate actively in effortful learning both individually and with others:
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e Cultivate a community of growth mindset learners.

e Foster perseverance in students by choosing tasks that are challenging.
e Develop students’ ability to analyze and problem solve.

e Recognize students’ effort when solving challenging problems.

Demonstrate understanding by representing problems in multiple ways.
Mathematicians who demonstrate understanding by representing problems in multiple ways:

e Build understanding through modeling and using manipulatives.

e Represent solutions to problems in multiple ways using objects, drawings, tables, graphs and equations.
e Progress from modeling problems with objects and drawings to using algorithms and equations.

e Express connections between concepts and representations.

MA.K12.MTR.2.1: e Choose a representation based on the given context or purpose.

Clarifications:
Teachers who encourage students to demonstrate understanding by representing problems in multiple ways:

e Help students make connections between concepts and representations.

e Provide opportunities for students to use manipulatives when investigating concepts.

e Guide students from concrete to pictorial to abstract representations as understanding progresses.

e Show students that various representations can have different purposes and can be useful in different situations.

Complete tasks with mathematical fluency.
Mathematicians who complete tasks with mathematical fluency:

e Select efficient and appropriate methods for solving problems within the given context.
e Maintain flexibility and accuracy while performing procedures and mental calculations.

e Complete tasks accurately and with confidence.

e Adapt procedures to apply them to a new context.

MA.K12.MTR.3.1: ) - . )
e Use feedback to improve efficiency when performing calculations.

Clarifications:
Teachers who encourage students to complete tasks with mathematical fluency:
e Provide students with the flexibility to solve problems by selecting a procedure that allows them to solve efficiently and accurately.
e Offer multiple opportunities for students to practice efficient and generalizable methods.
e Provide opportunities for students to reflect on the method they used and determine if a more efficient method could have been used.

Engage in discussions that reflect on the mathematical thinking of self and others.
Mathematicians who engage in discussions that reflect on the mathematical thinking of self and others:

e Communicate mathematical ideas, vocabulary and methods effectively.
e Analyze the mathematical thinking of others.

e Compare the efficiency of a method to those expressed by others.

e Recognize errors and suggest how to correctly solve the task.

e Justify results by explaining methods and processes.

MA.K12.MTR.4.1: . .
e Construct possible arguments based on evidence.

Clarifications:
Teachers who encourage students to engage in discussions that reflect on the mathematical thinking of self and others:
e Establish a culture in which students ask questions of the teacher and their peers, and error is an opportunity for learning.
e Create opportunities for students to discuss their thinking with peers.
e Select, sequence and present student work to advance and deepen understanding of correct and increasingly efficient methods.
e Develop students’ ability to justify methods and compare their responses to the responses of their peers.

Use patterns and structure to help understand and connect mathematical concepts.
Mathematicians who use patterns and structure to help understand and connect mathematical concepts:

e Focus on relevant details within a problem.

e Create plans and procedures to logically order events, steps or ideas to solve problems.
e Decompose a complex problem into manageable parts.

e Relate previously learned concepts to new concepts.

e ook for similarities among problems.

MA.K12.MTR.5.1: i i . .
e Connect solutions of problems to more complicated large-scale situations.

Clarifications:
Teachers who encourage students to use patterns and structure to help understand and connect mathematical concepts:
e Help students recognize the patterns in the world around them and connect these patterns to mathematical concepts.
e Support students to develop generalizations based on the similarities found among problems.
e Provide opportunities for students to create plans and procedures to solve problems.
e Develop students’ ability to construct relationships between their current understanding and more sophisticated ways of thinking.

Assess the reasonableness of solutions.
Mathematicians who assess the reasonableness of solutions:

e Estimate to discover possible solutions.

e Use benchmark quantities to determine if a solution makes sense.

e Check calculations when solving problems.

e Verify possible solutions by explaining the methods used.
MA.K12.MTR.6.1: e Evaluate results based on the given context.

Clarifications:
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Teachers who encourage students to assess the reasonableness of solutions:
e Have students estimate or predict solutions prior to solving.
e Prompt students to continually ask, “Does this solution make sense? How do you know?”
e Reinforce that students check their work as they progress within and after a task.
e Strengthen students’ ability to verify solutions through justifications.

Apply mathematics to real-world contexts.
Mathematicians who apply mathematics to real-world contexts:

e Connect mathematical concepts to everyday experiences.
e Use models and methods to understand, represent and solve problems.
e Perform investigations to gather data or determine if a method is appropriate. ¢ Redesign models and methods to improve accuracy or efficiency.

MA.K12.MTR.7.1: Clarifications:

Teachers who encourage students to apply mathematics to real-world contexts:
e Provide opportunities for students to create models, both concrete and abstract, and perform investigations.
e Challenge students to question the accuracy of their models and methods.
e Support students as they validate conclusions by comparing them to the given situation.
e Indicate how various concepts can be applied to other disciplines.

Cite evidence to explain and justify reasoning.

Clarifications:

K-1 Students include textual evidence in their oral communication with guidance and support from adults. The evidence can consist of details
from the text without naming the text. During 1st grade, students learn how to incorporate the evidence in their writing.

2-3 Students include relevant textual evidence in their written and oral communication. Students should name the text when they refer to it.
In 3rd grade, students should use a combination of direct and indirect citations.

ELAK12.EE.1.1: 4-5 Students continue with previous skills and reference comments made by speakers and peers. Students cite texts that they’ve directly

quoted, paraphrased, or used for information. When writing, students will use the form of citation dictated by the instructor or the style guide
referenced by the instructor.

6-8 Students continue with previous skills and use a style guide to create a proper citation.

9-12 Students continue with previous skills and should be aware of existing style guides and the ways in which they differ.

Read and comprehend grade-level complex texts proficiently.

ELA.K12.EE.2.1: Clarifications:
See Text Complexity for grade-level complexity bands and a text complexity rubric.

Make inferences to support comprehension.

Clarifications:

ELA.K12.EE.3.1: Students will make inferences before the words infer or inference are introduced. Kindergarten students will answer questions like “Why is the girl
smiling?” or make predictions about what will happen based on the title page. Students will use the terms and apply them in 2nd grade and
beyond.

Use appropriate collaborative techniques and active listening skills when engaging in discussions in a variety of situations.

Clarifications:

In kindergarten, students learn to listen to one another respectfully.

In grades 1-2, students build upon these skills by justifying what they are thinking. For example: I think because ." The
collaborative conversations are becoming academic conversations.

ELA.K12.EE.4.1:

In grades 3-12, students engage in academic conversations discussing claims and justifying their reasoning, refining and applying skills. Students
build on ideas, propel the conversation, and support claims and counterclaims with evidence.

Use the accepted rules governing a specific format to create quality work.

Clarifications:

ELA.K12.EE.5.1: Students will incorporate skills learned into work products to produce quality work. For students to incorporate these skills appropriately, they
must receive instruction. A 3rd grade student creating a poster board display must have instruction in how to effectively present information to
do quality work.

Use appropriate voice and tone when speaking or writing.

Clarifications:
ELA.K12.EE.6.1:
In kindergarten and 1st grade, students learn the difference between formal and informal language. For example, the way we talk to our friends

differs from the way we speak to adults. In 2nd grade and beyond, students practice appropriate social and academic language to discuss texts.

ELD.K12.ELL.SI.1: English language learners communicate for social and instructional purposes within the school setting.
ELD.K12.ELL.SS.1: English language learners communicate information, ideas and concepts necessary for academic success in the content area of Social Studies.
Evaluate how public health policies and government regulations can influence health promotion and disease prevention.

HE.912.C.2.4: Clarifications:
Seat-belt enforcement, underage alcohol sales, reporting communicable diseases, child care, and AED availability.

General Course Information and Notes

GENERAL NOTES

Visions and Countervisions: Europe,the U.S. and the World from 1848 - The grade 9-12 Visions and Countervisions course consists of the following content area
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strands: World History, American History, Geography, and Humanities. The primary content emphasis for this course pertains to the chronological study of major concepts and
trends evidenced in the United States, Europe, and the world from 1848 to the present. Content should include, but is not limited to, the visions of revolution, nationalism,
and imperialism evidenced in European history from 1848 to 1918, international politics from 1918 to 1945 emphasizing post-war Europe, cultural identities following
nationalist and independent movements, the development and rise of communism, domestic issues affecting the United States from 1880 to the present, and the United
States economic, political, and social policies and their effects on the world from 1898 to the present.

Honors and Advanced Level Course Note: Advanced courses require a greater demand on students through increased academic rigor. Academic rigor is obtained
through the application, analysis, evaluation, and creation of complex ideas that are often abstract and multi-faceted. Students are challenged to think and collaborate
critically on the content they are learning. Honors level rigor will be achieved by increasing text complexity through text selection, focus on high-level qualitative measures,
and complexity of task. Instruction will be structured to give students a deeper understanding of conceptual themes and organization within and across disciplines. Academic
rigor is more than simply assigning to students a greater quantity of work.

Instructional Practices
Teaching from well-written, grade-level instructional materials enhances students' content area knowledge and also strengthens their ability to comprehend longer, complex
reading passages on any topic for any reason. Using the following instructional practices also helps student learning:

Reading assignments from longer text passages as well as shorter ones when text is extremely complex.
Making close reading and rereading of texts central to lessons.

Asking high-level, text-specific questions and requiring high-level, complex tasks and assignments.
Requiring students to support answers with evidence from the text.

o s wN e

Providing extensive text-based research and writing opportunities (claims and evidence).

Florida’s Benchmarks for Excellent Student Thinking (B.E.S.T.) Standards

This course includes Florida’s B.E.S.T. ELA Expectations (EE) and Mathematical Thinking and Reasoning Standards (MTRs) for students. Florida educators should intentionally
embed these standards within the content and their instruction as applicable. For guidance on the implementation of the EEs and MTRs, please visit
cpalms.org/Standards/BEST_Standards.aspx and select the appropriate B.E.S.T. Standards package.

English Language Development ELD Standards Special Notes Section:

Teachers are required to provide listening, speaking, reading and writing instruction that allows English language learners (ELL) to communicate information, ideas and
concepts for academic success in the content area of Social Studies. For the given level of English language proficiency and with visual, graphic, or interactive support,
students will interact with grade level words, expressions, sentences and discourse to process or produce language necessary for academic success. The ELD standard should
specify a relevant content area concept or topic of study chosen by curriculum developers and teachers which maximizes an ELL’s need for communication and social skills. To
access an ELL supporting document which delineates performance definitions and descriptors, please click on the following link: cpalms.org/uploads/docs/standards/eld/SS.pdf

GENERAL INFORMATION

Course Path: Section: Grades PreK to 12 Education
Courses > Grade Group: Grades 9 to 12 and Adult

Course Number: 2100480 Education Courses > Subject: Social Studies >
SubSubject: American and Western Hemispheric
Histories >
Abbreviated Title: VISIONS/COUNTER HON
Number of Credits: One (1) credit Course Length: Year (Y)

Course Attributes:
e Honors
e Class Size Core Required
Course Type: Core Academic Course Course Level: 3
Course Status: Draft - Course Pending Approval
Grade Level(s): 9,10,11,12

Graduation Requirement: United States History

Educator Certifications

History (Grades 6-12)
Social Science (Grades 6-12)
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Social Studies Transfer (#2100990) 2z - seyona

Course Standards

MA.K12.MTR.1.1:

MA.K12.MTR.2.1:

MA.K12.MTR.3.1:

MA.K12.MTR.4.1:

Mathematicians who participate in effortful learning both individually and with others:
e Analyze the problem in a way that makes sense given the task.
e Ask questions that will help with solving the task.
e Build perseverance by modifying methods as needed while solving a challenging task.
e Stay engaged and maintain a positive mindset when working to solve tasks.
e Help and support each other when attempting a new method or approach.

Clarifications:
Teachers who encourage students to participate actively in effortful learning both individually and with others:
e Cultivate a community of growth mindset learners.
e Foster perseverance in students by choosing tasks that are challenging.
e Develop students’ ability to analyze and problem solve.
e Recognize students’ effort when solving challenging problems.

Demonstrate understanding by representing problems in multiple ways.
Mathematicians who demonstrate understanding by representing problems in multiple ways:

e Build understanding through modeling and using manipulatives.

e Represent solutions to problems in multiple ways using objects, drawings, tables, graphs and equations.
e Progress from modeling problems with objects and drawings to using algorithms and equations.

e Express connections between concepts and representations.

e Choose a representation based on the given context or purpose.

Clarifications:
Teachers who encourage students to demonstrate understanding by representing problems in multiple ways:
e Help students make connections between concepts and representations.
e Provide opportunities for students to use manipulatives when investigating concepts.
e Guide students from concrete to pictorial to abstract representations as understanding progresses.
e Show students that various representations can have different purposes and can be useful in different situations.

Complete tasks with mathematical fluency.
Mathematicians who complete tasks with mathematical fluency:

e Select efficient and appropriate methods for solving problems within the given context.
e Maintain flexibility and accuracy while performing procedures and mental calculations.

e Complete tasks accurately and with confidence.

e Adapt procedures to apply them to a new context.

e Use feedback to improve efficiency when performing calculations.

Clarifications:
Teachers who encourage students to complete tasks with mathematical fluency:
e Provide students with the flexibility to solve problems by selecting a procedure that allows them to solve efficiently and accurately.
e Offer multiple opportunities for students to practice efficient and generalizable methods.
e Provide opportunities for students to reflect on the method they used and determine if a more efficient method could have been used.

Engage in discussions that reflect on the mathematical thinking of self and others.
Mathematicians who engage in discussions that reflect on the mathematical thinking of self and others:

e Communicate mathematical ideas, vocabulary and methods effectively.
e Analyze the mathematical thinking of others.

e Compare the efficiency of a method to those expressed by others.

e Recognize errors and suggest how to correctly solve the task.

e Justify results by explaining methods and processes.

e Construct possible arguments based on evidence.

Clarifications:
Teachers who encourage students to engage in discussions that reflect on the mathematical thinking of self and others:
e Establish a culture in which students ask questions of the teacher and their peers, and error is an opportunity for learning.
e Create opportunities for students to discuss their thinking with peers.
e Select, sequence and present student work to advance and deepen understanding of correct and increasingly efficient methods.
e Develop students’ ability to justify methods and compare their responses to the responses of their peers.

Use patterns and structure to help understand and connect mathematical concepts.
Mathematicians who use patterns and structure to help understand and connect mathematical concepts:

e Focus on relevant details within a problem.

e Create plans and procedures to logically order events, steps or ideas to solve problems.
e Decompose a complex problem into manageable parts.

e Relate previously learned concepts to new concepts.
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e Look for similarities among problems.
MA.K12.MTR.5.1: . . L
e Connect solutions of problems to more complicated large-scale situations.

Clarifications:
Teachers who encourage students to use patterns and structure to help understand and connect mathematical concepts:
e Help students recognize the patterns in the world around them and connect these patterns to mathematical concepts.
e Support students to develop generalizations based on the similarities found among problems.
e Provide opportunities for students to create plans and procedures to solve problems.
e Develop students’ ability to construct relationships between their current understanding and more sophisticated ways of thinking.

Assess the reasonableness of solutions.
Mathematicians who assess the reasonableness of solutions:

e Estimate to discover possible solutions.

e Use benchmark quantities to determine if a solution makes sense.

e Check calculations when solving problems.

e Verify possible solutions by explaining the methods used.
MA.K12.MTR.6.1: e Evaluate results based on the given context.

Clarifications:
Teachers who encourage students to assess the reasonableness of solutions:
e Have students estimate or predict solutions prior to solving.
e Prompt students to continually ask, “Does this solution make sense? How do you know?”
e Reinforce that students check their work as they progress within and after a task.
e Strengthen students’ ability to verify solutions through justifications.

Apply mathematics to real-world contexts.
Mathematicians who apply mathematics to real-world contexts:

e Connect mathematical concepts to everyday experiences.

e Use models and methods to understand, represent and solve problems.

e Perform investigations to gather data or determine if a method is appropriate. ¢ Redesign models and methods to improve accuracy or efficiency.
MA.K12.MTR.7.1: Clarifications:

Teachers who encourage students to apply mathematics to real-world contexts:
e Provide opportunities for students to create models, both concrete and abstract, and perform investigations.
e Challenge students to question the accuracy of their models and methods.
e Support students as they validate conclusions by comparing them to the given situation.
e [ndicate how various concepts can be applied to other disciplines.

Cite evidence to explain and justify reasoning.

Clarifications:

K-1 Students include textual evidence in their oral communication with guidance and support from adults. The evidence can consist of details
from the text without naming the text. During 1st grade, students learn how to incorporate the evidence in their writing.

2-3 Students include relevant textual evidence in their written and oral communication. Students should name the text when they refer to it.
In 3rd grade, students should use a combination of direct and indirect citations.

ELA.K12.EE.1.1: 4-5 Students continue with previous skills and reference comments made by speakers and peers. Students cite texts that they’ve directly

quoted, paraphrased, or used for information. When writing, students will use the form of citation dictated by the instructor or the style guide
referenced by the instructor.

6-8 Students continue with previous skills and use a style guide to create a proper citation.

9-12 Students continue with previous skills and should be aware of existing style guides and the ways in which they differ.

Read and comprehend grade-level complex texts proficiently.

ELA.K12.EE.2.1: Clarifications:
See Text Complexity for grade-level complexity bands and a text complexity rubric.

Make inferences to support comprehension.

Clarifications:

ELA.K12.EE.3.1: Students will make inferences before the words infer or inference are introduced. Kindergarten students will answer questions like “Why is the girl
smiling?” or make predictions about what will happen based on the title page. Students will use the terms and apply them in 2nd grade and
beyond.

Use appropriate collaborative techniques and active listening skills when engaging in discussions in a variety of situations.

Clarifications:

In kindergarten, students learn to listen to one another respectfully.

In grades 1-2, students build upon these skills by justifying what they are thinking. For example: I think because " The
collaborative conversations are becoming academic conversations.

ELA.K12.EE.4.1:

In grades 3-12, students engage in academic conversations discussing claims and justifying their reasoning, refining and applying skills. Students
build on ideas, propel the conversation, and support claims and counterclaims with evidence.

Use the accepted rules governing a specific format to create quality work.

Clarifications:

ELA.K12.EE.5.1: Students will incorporate skills learned into work products to produce quality work. For students to incorporate these skills appropriately, they
must receive instruction. A 3rd grade student creating a poster board display must have instruction in how to effectively present information to
do quality work.

Use appropriate voice and tone when speaking or writing.
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Clarifications:
ELA.K12.EE.6.1:

In kindergarten and 1st grade, students learn the difference between formal and informal language. For example, the way we talk to our friends
differs from the way we speak to adults. In 2nd grade and beyond, students practice appropriate social and academic language to discuss texts.

General Course Information and Notes

VERSION DESCRIPTION

SUBJECT AREA TRANSFER NUMBERS

Each course transferred into a Florida public school by an out-of-state or non-public school student should be matched with a course title and number when such course
provides substantially the same content. However, a few transfer courses may not be close enough in content to be matched. For those courses a subject area transfer

number is provided.

GENERAL INFORMATION

Course Number: 2100990

Course Type: Transfer Course
Course Status: Draft - Course Pending Approval
Grade Level(s): 9,10,11,12

Course Path: Section: Grades PreK to 12 Education
Courses > Grade Group: Grades 9 to 12 and Adult
Education Courses > Subject: Social Studies >
SubSubject: World and Eastern Hemispheric Histories
>

Abbreviated Title: SOC STUDIES TRAN

Course Length: Not Applicable
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Anthropology (#2101300) 20 - ana ceyons

Course Standards

Analyze the foreign policy of the United States as it relates to Africa, Asia, the Caribbean, Latin America, and the Middle East.

Clarifications:
Examples may include, but aren ot limited to, Haiti, Bosnia-Kosovo, Rwanda, Grenada, Camp David Accords, Iran Hostage Crisis, Lebanon, Iran-Iraq
War, Reagan Doctrine, Iran-Contra Affair, Persian Gulf War.

SS.912.A.7.11:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 55-56. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Analyze political, economic, and social concerns that emerged at the end of the 20th century and into the 21st century.
Clarifications:
Examples may include, but are not limited to, AIDS, Green Revolution, outsourcing of jobs, global warming, human rights violations.
SS.912.A.7.12:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 57-59. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Review the role of the United States as a participant in the global economy (trade agreements, international competition, impact on American labor,
environmental concerns).
Clarifications:
Examples may include, but are not limited to, NAFTA, World Trade Organization.
SS.912.A.7.14:
This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 57-59. Additional resources may be found
on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.
Analyze the effects of foreign and domestic terrorism on the American people.
Clarifications:
Examples may include, but are not limited to, Oklahoma City bombing, attack of September 11, 2001, Patriot Act, wars in Afghanistan and Irag.
SS.912.A.7.15:

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 57-59. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine changes in immigration policy and attitudes toward immigration since 1950.

Clarifications:

SS.912.A.7.16: This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 57-59. Additional resources may be found on
the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

Examine key events and key people in Florida history as they relate to United States history.

Clarifications:

Examples may include, but are not limited to, selection of Central Florida as a location for Disney, growth of the citrus and cigar industries,
construction of Interstates, Harry T. Moore, Pork Chop Gang, Claude Pepper, changes in the space program, use of DEET, Hurricane Andrew, the
SS.912.A.7.17: Election of 2000, migration and immigration, Sunbelt state.

This benchmark is annually evaluated on the United States History End-of-Course Assessment. For more information on how this benchmark is
evaluated view the United States History End-of-Course Assessment Test Item Specifications pages 47-52 and pages 57-59. Additional resources
may be found on the FLDOE End-of-Course (EOC) Assessments webpage and the FLDOE Social Studies webpage.

SS.912.C.2.2: Evaluate the importance of political participation and civic participation.
Experience the responsibilities of citizens at the local, state, or federal levels.

Clarifications:

SS.912.C.2.3:
Examples are registering or pre-registering to vote, volunteering, communicating with government officials, informing others about current issues,
participating in a political campaign/mock election.
SS.912.C.2.4: Evaluate, take, and defend positions on issues that cause the government to balance the interests of individuals with the public good.
Monitor current public issues in Florida.
SS.912.C.2.10: Clarifications:
Examples are On-line Sunshine, media, e-mails to government officials, political text messaging.
S$S.912.C.2.12: Explain the changing roles of television, radio, press, and Internet in political communication.
Analyze various forms of political communication and evaluate for bias, factual accuracy, omission, and emotional appeal.
SS.912.C.2.13: Clarifications:
Examples are political cartoons, propaganda, campaign advertisements, political speeches, electronic bumper stickers, blogs, media.
SS.912.C.4.1: Explain how the world's nations are governed differently.
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SS.912.C.4.2: Evaluate the influence of American foreign policy on other nations and the influences of other nations on American policies and society.
SS.912.C.4.3: Assess human rights policies of the United States and other countries.
SS.912.C.4.4: Compare indicators of democratization in multiple countries.
55.912.E.2 2: Use a decision-making model to analyze a public policy issue affecting the student's community that incorporates defining a problem, analyzing the
T potential consequences, and considering the alternatives.
Compare the current United States economy with other developed and developing nations.
SS.912.E.3.5: Clarifications:
Examples are standard of living, exchange rates, productivity, gross domestic product.
SS.912.G.1.1: Design maps using a variety of technologies based on descriptive data to explain physical and cultural attributes of major world regions.
S GG Use spatial perspective and appropriate geographic terms and tools, including the Six Essential Elements, as organizational schema to describe any
D given place.
SS.912.G.1.3: Employ applicable units of measurement and scale to solve simple locational problems using maps and globes.
Analyze geographic information from a variety of sources including primary sources, atlases, computer, and digital sources, Geographic Information
Systems (GIS), and a broad variety of maps.
SS.912.G.1.4: e
Clarifications:
Examples are thematic, contour, and dot-density.
Identify the physical characteristics and the human characteristics that define and differentiate regions.
SS.912.G.2.1: Clarifications:
Examples of physical characteristics are climate, terrain, resources.
Examples of human characteristics are religion, government, economy, demography.
SS.912.G.2.2: Describe the factors and processes that contribute to the differences between developing and developed regions of the world.
Use geographic terms and tools to analyze case studies of regional issues in different parts of the world that have critical economic, physical, or political
ramifications.
SS.912.G.2.3: e
Clarifications:
Examples are desertification, global warming, cataclysmic natural disasters.
SS.912.G.4.1: Interpret population growth and other demographic data for any given place.
SS.912.G.4.2: Use geographic terms and tools to analyze the push/pull factors contributing to human migration within and among places.
SS.912.G.4.3: Use geographic terms and tools to analyze the effects of migration both on the place of origin and destination, including border areas.
SS.912.G.4.7: Use geographic terms and tools to explain cultural diffusion throughout places, regions, and the world.
SS.912.G.4.9: Use political maps to describe the change in boundaries and governments within continents over time.
Explain philosophical beliefs as they relate to works in the arts.
SS.912.H.1.4: Clarifications:
Examples are classical architecture, protest music, Native American dance, Japanese Noh.
SS.912.H.3.1: Analyze the effects of transportation, trade, communication, science, and technology on the preservation and diffusion of culture.
55.912.H.3.2: Identify social, moral, ethical, religious, and legal issues arising from technological and scientific developments, and examine their influence on works of
T arts within a culture.
SS.912.W.1.1: Use timelines to establish cause and effect relationships of historical events.
Compare time measurement systems used by different cultures.
SS.912.W.1.2: Clarifications:
Examples are Chinese, Gregorian, and Islamic calendars, dynastic periods, decade, century, era.
Interpret and evaluate primary and secondary sources.
SS.912.W.1.3: Clarifications:
Examples are artifacts, images, auditory and written sources.
Explain how historians use historical inquiry and other sciences to understand the past.
SS.912.W.1.4: Clarifications:
Examples are archaeology, economics, geography, forensic chemistry, political science, physics.
SS.912.W.1.5: Compare conflicting interpretations or schools of thought about world events and individual contributions to history (historiography).
Evaluate the role of history in shaping identity and character.
SS.912.W.1.6: Clarifications:
Examples are ethnic, cultural, personal, national, religious.
Discuss significant people and beliefs associated with Islam.
SS.912.W.3.1: Clarifications:
Examples are the prophet Muhammad, the early caliphs, the Pillars of Islam, Islamic law, the relationship between government and religion in Islam.
SS.912.W.3.2: Compare the major beliefs and principles of Judaism, Christianity, and Islam.
Describe the 19th and early 20th century social and political reforms and reform movements and their effects in Africa, Asia, Europe, the United
States, the Caribbean, and Latin America.
SS.912.W.6.4: .
Clarifications:
Examples are Meiji Reforms, abolition of slavery in the British Empire, expansion of women's rights, labor laws.
SS.912.W.8.7: Compare post-war independence movements in African, Asian, and Caribbean countries.
SS.912.W.8.9: Analyze the successes and failures of democratic reform movements in Africa, Asia, the Caribbean, and Latin America.
Explain the impact of religious fundamentalism in the last half of the 20th century, and identify related events and forces in the Middle East over the
last several decades.
SS.912.W.8.10: .
Clarifications:
Examples are Iranian Revolution, Mujahideen in Afghanistan, Persian Gulf War.
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Identify major scientific figures and breakthroughs of the 20th century, and assess their impact on contemporary life.

S . Gl Clarifications:
’ T Examples are Marie Curie, Albert Einstein, Enrico Fermi, Sigmund Freud, Wright Brothers, Charles R. Drew, mass vaccination, atomic energy,
transistor, microchip, space exploration, Internet, discovery of DNA, Human Genome Project.
Explain cultural, historical, and economic factors and governmental policies that created the opportunities for ethnic cleansing or genocide in Cambodia,
the Balkans, Rwanda, and Darfur, and describe various governmental and non-governmental responses to them.
SS.912.W.9.3: .
Clarifications:
Examples are prejudice, racism, stereotyping, economic competition.
Describe the causes and effects of twentieth century nationalist conflicts.
SS.912.W.9.4: Clarifications:
Examples are Cyprus, Kashmir, Tibet, Northern Ireland.
SS.912.W.9.5: Assess the social and economic impact of pandemics on a global scale, particularly within the developing and under-developed world.
55.912.W.9.6: Analyze the rise of regional trade blocs such as the European Union and NAFTA, and predict the impact of increased globalization in the 20th and 21st
T centuries.
SS.912.W.9.7: Describe the impact of and global response to international terrorism.

Mathematicians who participate in effortful learning both individually and with others:
e Analyze the problem in a way that makes sense given the task.
e Ask questions that will help with solving the task.
e Build perseverance by modifying methods as needed while solving a challenging task.
e Stay engaged and maintain a positive mindset when working to solve tasks.
e Help and support each other when attempting a new method or approach.

MA.K12.MTR.1.1: I
Clarifications:

Teachers who encourage students to participate actively in effortful learning both individually and with others:
e Cultivate a community of growth mindset learners.
e Foster perseverance in students by choosing tasks that are challenging.
e Develop students’ ability to analyze and problem solve.
e Recognize students’ effort when solving challenging problems.

Demonstrate understanding by representing problems in multiple ways.
Mathematicians who demonstrate understanding by representing problems in multiple ways:

e Build understanding through modeling and using manipulatives.
e Represent solutions to problems in multiple ways using objects, drawings, tables, graphs and equations.
e Progress from modeling problems with objects and drawings to using algorithms and equations.
e Express connections between concepts and representations.
MA.K12.MTR.2.1: e Choose a representation based on the given context or purpose.

Clarifications:
Teachers who encourage students to demonstrate understanding by representing problems in multiple ways:
e Help students make connections between concepts and representations.
e Provide opportunities for students to use manipulatives when investigating concepts.
e Guide students from concrete to pictorial to abstract representations as understanding progresses.
e Show students that various representations can have different purposes and can be useful in different situations.

Complete tasks with mathematical fluency.
Mathematicians who complete tasks with mathematical fluency:

e Select efficient and appropriate methods for solving problems within the given context.
e Maintain flexibility and accuracy while performing procedures and mental calculations.

e Complete tasks accurately and with confidence.

e Adapt procedures to apply them to a new context.

MA.K12.MTR.3.1:
e Use feedback to improve efficiency when performing calculations.

Clarifications:
Teachers who encourage students to complete tasks with mathematical fluency:
e Provide students with the flexibility to solve problems by selecting a procedure that allows them to solve efficiently and accurately.
e Offer multiple opportunities for students to practice efficient and generalizable methods.
e Provide opportunities for students to reflect on the method they used and determine if a more efficient method could have been used.

Engage in discussions that reflect on the mathematical thinking of self and others.
Mathematicians who engage in discussions that reflect on the mathematical thinking of self and others:

e Communicate mathematical ideas, vocabulary and methods effectively.
e Analyze the mathematical thinking of others.

e Compare the efficiency of a method to those expressed by others.

e Recognize errors and suggest how to correctly solve the task.

e Justify results by explaining methods and processes.

MA.K12.MTR.4.1: : .
e Construct possible arguments based on evidence.

Clarifications:
Teachers who encourage students to engage in discussions that reflect on the mathematical thinking of self and others:
e Establish a culture in which students ask questions of the teacher and their peers, and error is an opportunity for learning.
e Create opportunities for students to discuss their thinking with peers.
e Select, sequence and present student work to advance and deepen understanding of correct and increasingly efficient methods.

e Develop students’ ability to justify methods and compare their responses to the responses of their peers.
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Use patterns and structure to help understand and connect mathematical concepts.
Mathematicians who use patterns and structure to help understand and connect mathematical concepts:

e Focus on relevant details within a problem.

e Create plans and procedures to logically order events, steps or ideas to solve problems.
e Decompose a complex problem into manageable parts.

e Relate previously learned concepts to new concepts.

e Look for similarities among problems.

MA.K12.MTR.5.1: : . N
e Connect solutions of problems to more complicated large-scale situations.

Clarifications:
Teachers who encourage students to use patterns and structure to help understand and connect mathematical concepts:
e Help students recognize the patterns in the world around them and connect these patterns to mathematical concepts.
e Support students to develop generalizations based on the similarities found among problems.
e Provide opportunities for students to create plans and procedures to solve problems.
e Develop students’ ability to construct relationships between their current understanding and more sophisticated ways of thinking.

Assess the reasonableness of solutions.
Mathematicians who assess the reasonableness of solutions:

e Estimate to discover possible solutions.

e Use benchmark quantities to determine if a solution makes sense.

e Check calculations when solving problems.

e Verify possible solutions by explaining the methods used.
MA.K12.MTR.6.1: e Evaluate results based on the given context.

Clarifications:
Teachers who encourage students to assess the reasonableness of solutions:
e Have students estimate or predict solutions prior to solving.
e Prompt students to continually ask, “Does this solution make sense? How do you know?”
e Reinforce that students check their work as they progress within and after a task.
e Strengthen students’ ability to verify solutions through justifications.

Apply mathematics to real-world contexts.
Mathematicians who apply mathematics to real-world contexts:

e Connect mathematical concepts to everyday experiences.

e Use models and methods to understand, represent and solve problems.

e Perform investigations to gather data or determine if a method is appropriate. ¢ Redesign models and methods to improve accuracy or efficiency.
MA.K12.MTR.7.1: Clarifications:

Teachers who encourage students to apply mathematics to real-world contexts:
e Provide opportunities for students to create models, both concrete and abstract, and perform investigations.
e Challenge students to question the accuracy of their models and methods.
e Support students as they validate conclusions by comparing them to the given situation.
e |ndicate how various concepts can be applied to other disciplines.

Cite evidence to explain and justify reasoning.

Clarifications:

K-1 Students include textual evidence in their oral communication with guidance and support from adults. The evidence can consist of details
from the text without naming the text. During 1st grade, students learn how to incorporate the evidence in their writing.

2-3 Students include relevant textual evidence in their written and oral communication. Students should name the text when they refer to it.
In 3rd grade, students should use a combination of direct and indirect citations.

ELA.K12.EE.1.1: 4-5 Students continue with previous skills and reference comments made by speakers and peers. Students cite texts that they’ve directly

quoted, paraphrased, or used for information. When writing, students will use the form of citation dictated by the instructor or the style guide
referenced by the instructor.

6-8 Students continue with previous skills and use a style guide to create a proper citation.

9-12 Students continue with previous skills and should be aware of existing style guides and the ways in which they differ.

Read and comprehend grade-level complex texts proficiently.

ELA.K12.EE.2.1: Clarifications:
See Text Complexity for grade-level complexity bands and a text complexity rubric.

Make inferences to support comprehension.

Clarifications:

ELA.K12.EE.3.1: Students will make inferences before the words infer or inference are introduced. Kindergarten students will answer questions like “Why is the girl
smiling?” or make predictions about what will happen based on the title page. Students will use the terms and apply them in 2nd grade and
beyond.

Use appropriate collaborative techniques and active listening skills when engaging in discussions in a variety of situations.

Clarifications:

In kindergarten, students learn to listen to one another respectfully.

In grades 1-2, students build upon these skills by justifying what they are thinking. For example: “I think because " The
collaborative conversations are becoming academic conversations.

ELA.K12.EE.4.1:

In grades 3-12, students engage in academic conversations discussing claims and justifying their reasoning, refining and applying skills. Students
build on ideas, propel the conversation, and support claims and counterclaims with evidence.
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Use the accepted rules governing a specific format to create quality work.

Clarifications:
ELA.K12.EE.5.1: Students will incorporate skills learned into work products to produce quality work. For students to incorporate these skills appropriately, they
must receive instruction. A 3rd grade student creating a poster board display must have instruction in how to effectively present information to

do quality work.

Use appropriate voice and tone when speaking or writing.

Clarifications:
In kindergarten and 1st grade, students learn the difference between formal and informal language. For example, the way we talk to our friends
differs from the way we speak to adults. In 2nd grade and beyond, students practice appropriate social and academic language to discuss texts.

ELA.K12.EE.6.1:

ELD.K12.ELL.SI.1: English language learners communicate for social and instructional purposes within the school setting.
ELD.K12.ELL.SS.1: English language learners communicate information, ideas and concepts necessary for academic success in the content area of Social Studies.
Analyze how culture supports and challenges health beliefs, practices, and behaviors.

HE.912.C.2.7: Clarifications:
Various cultures' dietary patterns, rites of passage, courtship practices, family roles, personal relationships, ethics, and parenting.

General Course Information and Notes

GENERAL NOTES

The grade 9-12 Anthropology course consists of the following content area strands: American History, World History, Geography, Humanities, Civics and Government. The
primary content emphasis for this course pertains to the study of the differences and similarities, both biological and cultural, in human populations. Students recognize the
characteristics that define their culture and gain an appreciation for the culture of others. Content should include, but is not limited to, human biological and cultural origins,
adaptation to the physical environment, the diversity of human behavior, the evolution of social and cultural institutions, patterns of language development, family and kinship
relationships, and the effect of change on cultural institutions.

Instructional Practices

Teaching from well-written, grade-level instructional materials enhances students' content area knowledge and also strengthens their ability to comprehend longer, complex
reading passages on any topic for any reason. Using the following instructional practices also helps student learning:

. Reading assignments from longer text passages as well as shorter ones when text is extremely complex.
. Making close reading and rereading of texts central to lessons.

. Asking high-level, text-specific questions and requiring high-level, complex tasks and assignments.

. Requiring students to support answers with evidence from the text.

a B W N -

. Providing extensive text-based research and writing opportunities (claims and evidence).

Florida’s Benchmarks for Excellent Student Thinking (B.E.S.T.) Standards

This course includes Florida’s B.E.S.T. ELA Expectations (EE) and Mathematical Thinking and Reasoning Standards (MTRs) for students. Florida educators should intentionally
embed these standards within the content and their instruction as applicable. For guidance on the implementation of the EEs and MTRs, please visit
cpalms.org/Standards/BEST_Standards.aspx and select the appropriate B.E.S.T. Standards package.

English Language Development ELD Standards Special Notes Section:

Teachers are required to provide listening, speaking, reading and writing instruction that allows English language learners (ELL) to communicate information, ideas and
concepts for academic success in the content area of Social Studies. For the given level of English language proficiency and with visual, graphic, or interactive support,
students will interact with grade level words, expressions, sentences and discourse to process or produce language necessary for academic success. The ELD standard should
specify a relevant content area concept or topic of study chosen by curriculum developers and teachers which maximizes an ELL’s need for communication and social skills. To
access an ELL supporting document which delineates performance definitions and descriptors, please click on the following link: cpalms.org/uploads/docs/standards/eld/SS.pdf

GENERAL INFORMATION

Course Path: Section: Grades PreK to 12 Education
Courses > Grade Group: Grades 9 to 12 and Adult
Education Courses > Subject: Social Studies >
SubSubject: Anthropology >
Abbreviated Title: ANTHROP

Number of Credits: Half credit (.5) Course Length: Semester (S)

Course Number: 2101300

Course Type: Elective Course Course Level: 2
Course Status: Draft - Course Pending Approval

Grade Level(s): 9,10,11,12

Educator Certifications
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Economics (#2102310) - s seyond

Course Standards

SS.912.E.1.1:

SS.912.E.1.2:

SS.912.E.1.3:

SS.912.E.1.4:

SS.912.E.1.5:

SSL912EN16:
SS.912.E.1.7:
SS.912.E.1.8:

SS.912.E.1.9:

SS.912.E.1.10:

SS.912.E.1.11:

SS.912.E.1.12:
SS.912.E.1.13:
SS.912.E.1.14:

SS.912.E.1.15:

SS.912.E.1.16:

SS.912.E.2.1:

SS.912.E.2.2:

SS.912.E.2.3:

SS.912.E.2.4:

SS.912.E.2.5:

SS.912.E.2.6:

SS.912.E.2.7:

SS.912.E.2.8:

SS.912.E.2.9:
SS.912.E.2.10:

Identify the factors of production and why they are necessary for the production of goods and services.

Clarifications:
Examples are land, labor, capital, entrepreneurship.

Analyze production possibilities curves to explain choice, scarcity, and opportunity costs.

Compare how the various economic systems (traditional, market, command, mixed) answer the questions: (1) What to produce?; (2) How to
produce?; and (3) For whom to produce?

Define supply, demand, quantity supplied,and quantity demanded; graphically illustrate situations that would cause changes in each, and demonstrate
how the equilibrium price of a product is determined by the interaction of supply and demand in the market place.

Compare different forms of business organizations.

Clarifications:
Examples are sole proprietorship, partnership, corporation, limited liability corporation.

Compare the basic characteristics of the four market structures (monopoly, oligopoly, monopolistic competition, pure competition).
Graph and explain how firms determine price and output through marginal cost analysis.

Explain ways firms engage in price and nonprice competition.

Describe how the earnings of workers are determined.

Clarifications:
Examples are minimum wage, the market value of the product produced, workers' productivity.

Explain the use of fiscal policy (taxation, spending) to promote price stability, full employment, and economic growth.

Explain how the Federal Reserve uses the tools of monetary policy (discount rate, reserve requirement, open market operations) to promote price
stability, full employment, and economic growth.

Examine the four phases of the business cycle (peak, contraction - unemployment, trough, expansion - inflation).

Explain the basic functions and characteristics of money, and describe the composition of the money supply in the United States.

Compare credit, savings, and investment services available to the consumer from financial institutions.

Describe the risk and return profiles of various investment vehicles and the importance of diversification.

Clarifications:
Examples are savings accounts, certificates of deposit, stocks, bonds, mutual funds, Individual Retirement Accounts.

Construct a one-year budget plan for a specific career path including expenses and construction of a credit plan for purchasing a major item.

Clarifications:

Examples of a career path are university student, trade school student, food service employee, retail employee, laborer, armed forces enlisted
personnel.

Examples of a budget plan are housing expenses, furnishing, utilities, food costs, transportation, and personal expenses - medical, clothing,
grooming, entertainment and recreation, and gifts and contributions.

Examples of a credit plan are interest rates, credit scores, payment plan.

Identify and explain broad economic goals.

Clarifications:
Examples are freedom, efficiency, equity, security, growth, price stability, full employment.

Use a decision-making model to analyze a public policy issue affecting the student's community that incorporates defining a problem, analyzing the
potential consequences, and considering the alternatives.

Research contributions of entrepreneurs, inventors, and other key individuals from various gender, social, and ethnic backgrounds in the development
of the United States.

Diagram and explain the problems that occur when government institutes wage and price controls, and explain the rationale for these controls.

Clarifications:
Examples are shortage, surplus, other inefficiencies.

Analyze how capital investments may impact productivity and economic growth.

Clarifications:
Examples are factories, machinery, technology, people.

Examine the benefits of natural monopolies and the purposes of government regulation of these monopolies.

Clarifications:
Examples are electric, water, cable, waste management.

Identify the impact of inflation on society.
Differentiate between direct and indirect taxes, and describe the progressivity of taxes (progressive, proportional, regressive).

Clarifications:
Examples are income, sales, social security.

Analyze how changes in federal spending and taxation affect budget deficits and surpluses and the national debt.
Describe the organization and functions of the Federal Reserve System.

Assess the economic impact of negative and positive externalities on the local, state, and national environment.
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Clarifications:
Examples of negative are pollution, global warming.
SS.912.E.2.11: Examples of positive are pure water, better air quality.

Construct a circular flow diagram for an open-market economy including elements of households, firms, government, financial institutions, product and

SS.912.E.2.12: . )
factor markets, and international trade.
Demonstrate the impact of inflation on world economies.
SS.912.E.3.1: Clarifications:
Examples are oil prices, 1973 oil crisis, Great Depression, World War II.
SS.912.E.3.2: Examine absolute and comparative advantage, and explain why most trade occurs because of comparative advantage.

Discuss the effect of barriers to trade and why nations sometimes erect barriers to trade or establish free trade zones.

Clarifications:
SS.912.E.3.3: Examples are NAFTA, CAFTA.
Examples are quotas, tariffs.

Assess the economic impact of negative and positive externalities on the international environment.

Clarifications:
SS.912.E.3.4: Examples of negative are pollution, global warming.
Examples of positive are pure water, better air quality.

Compare the current United States economy with other developed and developing nations.

SS.912.E.3.5: Clarifications:
Examples are standard of living, exchange rates, productivity, gross domestic product.

Differentiate and draw conclusions about historical economic thought theorized by economists.

SS.912.E.3.6: Clarifications:
Examples are Adam Smith, Malthus, Ricardo, Keynes, Friedman, Say, Gilder.
SS.912.G.2.2: Describe the factors and processes that contribute to the differences between developing and developed regions of the world.
SR G EA Use geographic terms and tools to explain differing perspectives on the use of renewable and non-renewable resources in Florida, the United States,
T and the world.
Use geographic terms and tools to analyze case studies of issues in globalization.
SS.912.G.4.4: Clarifications:

Examples are cultural imperialism, outsourcing.

Mathematicians who participate in effortful learning both individually and with others:
e Analyze the problem in a way that makes sense given the task.
e Ask questions that will help with solving the task.
e Build perseverance by modifying methods as needed while solving a challenging task.
e Stay engaged and maintain a positive mindset when working to solve tasks.
e Help and support each other when attempting a new method or approach.

MA.K12.MTR.1.1: .
Clarifications:

Teachers who encourage students to participate actively in effortful learning both individually and with others:
e Cultivate a community of growth mindset learners.
e Foster perseverance in students by choosing tasks that are challenging.
e Develop students’ ability to analyze and problem solve.
e Recognize students’ effort when solving challenging problems.

Demonstrate understanding by representing problems in multiple ways.
Mathematicians who demonstrate understanding by representing problems in multiple ways:

e Build understanding through modeling and using manipulatives.
e Represent solutions to problems in multiple ways using objects, drawings, tables, graphs and equations.
e Progress from modeling problems with objects and drawings to using algorithms and equations.
e Express connections between concepts and representations.
MA.K12.MTR.2.1: e Choose a representation based on the given context or purpose.

Clarifications:
Teachers who encourage students to demonstrate understanding by representing problems in multiple ways:
e Help students make connections between concepts and representations.
e Provide opportunities for students to use manipulatives when investigating concepts.
e Guide students from concrete to pictorial to abstract representations as understanding progresses.
e Show students that various representations can have different purposes and can be useful in different situations.

Complete tasks with mathematical fluency.
Mathematicians who complete tasks with mathematical fluency:

e Select efficient and appropriate methods for solving problems within the given context.
e Maintain flexibility and accuracy while performing procedures and mental calculations.

e Complete tasks accurately and with confidence.

e Adapt procedures to apply them to a new context.

MA.K12.MTR.3.1: . - . 3
e Use feedback to improve efficiency when performing calculations.

Clarifications:

page 3123 0f 4363



MA.K12.MTR.4.1:

MA.K12.MTR.5.1:

MA.K12.MTR.6.1:

MA.K12.MTR.7.1:

ELA.K12.EE.1.1:

Teachers who encourage students to complete tasks with mathematical fluency:
e Provide students with the flexibility to solve problems by selecting a procedure that allows them to solve efficiently and accurately.
e Offer multiple opportunities for students to practice efficient and generalizable methods.
e Provide opportunities for students to reflect on the method they used and determine if a more efficient method could have been used.

Engage in discussions that reflect on the mathematical thinking of self and others.
Mathematicians who engage in discussions that reflect on the mathematical thinking of self and others:

e Communicate mathematical ideas, vocabulary and methods effectively.
e Analyze the mathematical thinking of others.

e Compare the efficiency of a method to those expressed by others.

e Recognize errors and suggest how to correctly solve the task.

e Justify results by explaining methods and processes.

e Construct possible arguments based on evidence.

Clarifications:
Teachers who encourage students to engage in discussions that reflect on the mathematical thinking of self and others:
e Establish a culture in which students ask questions of the teacher and their peers, and error is an opportunity for learning.
e Create opportunities for students to discuss their thinking with peers.
e Select, sequence and present student work to advance and deepen understanding of correct and increasingly efficient methods.
e Develop students’ ability to justify methods and compare their responses to the responses of their peers.

Use patterns and structure to help understand and connect mathematical concepts.
Mathematicians who use patterns and structure to help understand and connect mathematical concepts:

e Focus on relevant details within a problem.

e Create plans and procedures to logically order events, steps or ideas to solve problems.
e Decompose a complex problem into manageable parts.

e Relate previously learned concepts to new concepts.

e Look for similarities among problems.

e Connect solutions of problems to more complicated large-scale situations.

Clarifications:
Teachers who encourage students to use patterns and structure to help understand and connect mathematical concepts:
e Help students recognize the patterns in the world around them and connect these patterns to mathematical concepts.
e Support students to develop generalizations based on the similarities found among problems.
e Provide opportunities for students to create plans and procedures to solve problems.
o Develop students’ ability to construct relationships between their current understanding and more sophisticated ways of thinking.

Assess the reasonableness of solutions.
Mathematicians who assess the reasonableness of solutions:

e Estimate to discover possible solutions.

e Use benchmark quantities to determine if a solution makes sense.
e Check calculations when solving problems.

e Verify possible solutions by explaining the methods used.

e Evaluate results based on the given context.

Clarifications:
Teachers who encourage students to assess the reasonableness of solutions:
e Have students estimate or predict solutions prior to solving.
e Prompt students to continually ask, “Does this solution make sense? How do you know?”
e Reinforce that students check their work as they progress within and after a task.
e Strengthen students’ ability to verify solutions through justifications.

Apply mathematics to real-world contexts.
Mathematicians who apply mathematics to real-world contexts:

e Connect mathematical concepts to everyday experiences.
e Use models and methods to understand, represent and solve problems.
e Perform investigations to gather data or determine if a method is appropriate. ¢ Redesign models and methods to improve accuracy or efficiency.

Clarifications:
Teachers who encourage students to apply mathematics to real-world contexts:
e Provide opportunities for students to create models, both concrete and abstract, and perform investigations.
e Challenge students to question the accuracy of their models and methods.
e Support students as they validate conclusions by comparing them to the given situation.
e Indicate how various concepts can be applied to other disciplines.

Cite evidence to explain and justify reasoning.

Clarifications:

K-1 Students include textual evidence in their oral communication with guidance and support from adults. The evidence can consist of details
from the text without naming the text. During 1st grade, students learn how to incorporate the evidence in their writing.

2-3 Students include relevant textual evidence in their written and oral communication. Students should name the text when they refer to it.
In 3rd grade, students should use a combination of direct and indirect citations.

4-5 Students continue with previous skills and reference comments made by speakers and peers. Students cite texts that they’ve directly
quoted, paraphrased, or used for information. When writing, students will use the form of citation dictated by the instructor or the style guide
referenced by the instructor.

6-8 Students continue with previous skills and use a style guide to create a proper citation.
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9-12 Students continue with previous skills and should be aware of existing style guides and the ways in which they differ.

Read and comprehend grade-level complex texts proficiently.

ELA.K12.EE.2.1: Clarifications:
See Text Complexity for grade-level complexity bands and a text complexity rubric.

Make inferences to support comprehension.

Clarifications:

ELA.K12.EE.3.1: Students will make inferences before the words infer or inference are introduced. Kindergarten students will answer questions like “Why is the girl
smiling?” or make predictions about what will happen based on the title page. Students will use the terms and apply them in 2nd grade and
beyond.

Use appropriate collaborative techniques and active listening skills when engaging in discussions in a variety of situations.

Clarifications:

In kindergarten, students learn to listen to one another respectfully.

In grades 1-2, students build upon these skills by justifying what they are thinking. For example: “I think because ."The
collaborative conversations are becoming academic conversations.

ELA.K12.EE.4.1:

In grades 3-12, students engage in academic conversations discussing claims and justifying their reasoning, refining and applying skills. Students
build on ideas, propel the conversation, and support claims and counterclaims with evidence.

Use the accepted rules governing a specific format to create quality work.

Clarifications:

ELA.K12.EE.5.1: Students will incorporate skills learned into work products to produce quality work. For students to incorporate these skills appropriately, they
must receive instruction. A 3rd grade student creating a poster board display must have instruction in how to effectively present information to
do quality work.

Use appropriate voice and tone when speaking or writing.

Clarifications:
In kindergarten and 1st grade, students learn the difference between formal and informal language. For example, the way we talk to our friends
differs from the way we speak to adults. In 2nd grade and beyond, students practice appropriate social and academic language to discuss texts.

ELA.K12.EE.6.1:

ELD.K12.ELL.SI.1: English language learners communicate for social and instructional purposes within the school setting.
ELD.K12.ELL.SS.1: English language learners communicate information, ideas and concepts necessary for academic success in the content area of Social Studies.
Evaluate how public health policies and government regulations can influence health promotion and disease prevention.

HE.912.C.2.4: Clarifications:
Seat-belt enforcement, underage alcohol sales, reporting communicable diseases, child care, and AED availability.

General Course Information and Notes

GENERAL NOTES

Economics- The grade 9-12 Economics course consists of the following content area strands: Economics and Geography. The primary content emphasis for this course
pertains to the study of the concepts and processes of the national and international economic systems. Content should include, but is not limited to, currency, banking, and
monetary policy, the fundamental concepts relevant to the major economic systems, the global market and economy, major economic theories and economists, the role and
influence of the government and fiscal policies, economic measurements, tools, and methodology, financial and investment markets, and the business cycle.

Special Notes:
Instructional Practices

Teaching from well-written, grade-level instructional materials enhances students' content area knowledge and also strengthens their ability to comprehend longer, complex
reading passages on any topic for any reason. Using the following instructional practices also helps student learning:

1. Reading assignments from longer text passages as well as shorter ones when text is extremely complex.
2. Making close reading and rereading of texts central to lessons.

3. Asking high-level, text-specific questions and requiring high-level, complex tasks and assignments.

4. Requiring students to support answers with evidence from the text.

5. Providing extensive text-based research and writing opportunities (claims and evidence).

Florida’s Benchmarks for Excellent Student Thinking (B.E.S.T.) Standards

This course includes Florida’s B.E.S.T. ELA Expectations (EE) and Mathematical Thinking and Reasoning Standards (MTRs) for students. Florida educators should intentionally
embed these standards within the content and their instruction as applicable. For guidance on the implementation of the EEs and MTRs, please visit
cpalms.org/Standards/BEST_Standards.aspx and select the appropriate B.E.S.T. Standards package.

English Language Development ELD Standards Special Notes Section:

Teachers are required to provide listening, speaking, reading and writing instruction that allows English language learners (ELL) to communicate information, ideas and
concepts for academic success in the content area of Social Studies. For the given level of English language proficiency and with visual, graphic, or interactive support,
students will interact with grade level words, expressions, sentences and discourse to process or produce language necessary for academic success. The ELD standard should
specify a relevant content area concept or topic of study chosen by curriculum developers and teachers which maximizes an ELL’s need for communication and social skills. To
access an ELL supporting document which delineates performance definitions and descriptors, please click on the following link: cpalms.org/uploads/docs/standards/eld/SS.pdf

Additional Instructional Resources:
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A.V.E. for Success Collection is provided by the Florida Association of School Administrators: fasa.net/4DCGI/cms/review.html|?Action=CMS_Document&DoclD=139. Please be
aware that these resources have not been reviewed by CPALMS and there may be a charge for the use of some of them in this collection.

GENERAL INFORMATION

Course Path: Section: Grades PreK to 12 Education
Courses > Grade Group: Grades 9 to 12 and Adult
Education Courses > Subject: Social Studies >
SubSubject: Economics >

Abbreviated Title: ECON

Number of Credits: Half credit (.5) Course Length: Semester (S)

Course Attributes:

Course Number: 2102310

e Class Size Core Required
Course Type: Core Academic Course Course Level: 2
Course Status: Draft - Course Pending Approval

Grade Level(s): 9,10,11,12

Graduation Requirement: Economics

Educator Certifications

Economics (Grades 6-12)
Social Science (Grades 5-9)
History (Grades 6-12)

Social Science (Grades 6-12)
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Economics for Credit Recovery (#2102315) 2z s eeyons

Course Standards

SS.912.E.1.1:

SS.912.E.1.2:

SS.912.E.1.3:

SS.912.E.1.4:

SS.912.E.1.5:

SS.912.E.1.6:
SS.912.E.1.7:
SS.912.E.1.8:

SS.912.E.1.9:

SS.912.E.1.10:

SS.912.E.1.11:

SS.912.E.1.12:
SS.912.E.1.13:
SS.912.E.1.14:

SS.912.E.1.15:

SS.912.E.1.16:

SS.912.E.2.1:

SS.912.E.2.2:

SS.912.E.2.3:

SS.912.E.2.4:

SS.912.E.2.5:

SS.912.E.2.6:

SS.912.E.2.7:

SS.912.E.2.8:

SS.912.E.2.9:
SS.912.E.2.10:

Identify the factors of production and why they are necessary for the production of goods and services.

Clarifications:
Examples are land, labor, capital, entrepreneurship.

Analyze production possibilities curves to explain choice, scarcity, and opportunity costs.

Compare how the various economic systems (traditional, market, command, mixed) answer the questions: (1) What to produce?; (2) How to
produce?; and (3) For whom to produce?

Define supply, demand, quantity supplied,and quantity demanded; graphically illustrate situations that would cause changes in each, and demonstrate
how the equilibrium price of a product is determined by the interaction of supply and demand in the market place.

Compare different forms of business organizations.

Clarifications:
Examples are sole proprietorship, partnership, corporation, limited liability corporation.

Compare the basic characteristics of the four market structures (monopoly, oligopoly, monopolistic competition, pure competition).
Graph and explain how firms determine price and output through marginal cost analysis.

Explain ways firms engage in price and nonprice competition.

Describe how the earnings of workers are determined.

Clarifications:
Examples are minimum wage, the market value of the product produced, workers' productivity.

Explain the use of fiscal policy (taxation, spending) to promote price stability, full employment, and economic growth.

Explain how the Federal Reserve uses the tools of monetary policy (discount rate, reserve requirement, open market operations) to promote price
stability, full employment, and economic growth.

Examine the four phases of the business cycle (peak, contraction - unemployment, trough, expansion - inflation).

Explain the basic functions and characteristics of money, and describe the composition of the money supply in the United States.

Compare credit, savings, and investment services available to the consumer from financial institutions.

Describe the risk and return profiles of various investment vehicles and the importance of diversification.

Clarifications:
Examples are savings accounts, certificates of deposit, stocks, bonds, mutual funds, Individual Retirement Accounts.

Construct a one-year budget plan for a specific career path including expenses and construction of a credit plan for purchasing a major item.

Clarifications:

Examples of a career path are university student, trade school student, food service employee, retail employee, laborer, armed forces enlisted
personnel.

Examples of a budget plan are housing expenses, furnishing, utilities, food costs, transportation, and personal expenses - medical, clothing,
grooming, entertainment and recreation, and gifts and contributions.

Examples of a credit plan are interest rates, credit scores, payment plan.

Identify and explain broad economic goals.

Clarifications:
Examples are freedom, efficiency, equity, security, growth, price stability, full employment.

Use a decision-making model to analyze a public policy issue affecting the student's community that incorporates defining a problem, analyzing the
potential consequences, and considering the alternatives.

Research contributions of entrepreneurs, inventors, and other key individuals from various gender, social, and ethnic backgrounds in the development
of the United States.

Diagram and explain the problems that occur when government institutes wage and price controls, and explain the rationale for these controls.

Clarifications:
Examples are shortage, surplus, other inefficiencies.

Analyze how capital investments may impact productivity and economic growth.

Clarifications:
Examples are factories, machinery, technology, people.

Examine the benefits of natural monopolies and the purposes of government regulation of these monopolies.

Clarifications:
Examples are electric, water, cable, waste management.

Identify the impact of inflation on society.
Differentiate between direct and indirect taxes, and describe the progressivity of taxes (progressive, proportional, regressive).

Clarifications:
Examples are income, sales, social security.

Analyze how changes in federal spending and taxation affect budget deficits and surpluses and the national debt.
Describe the organization and functions of the Federal Reserve System.

Assess the economic impact of negative and positive externalities on the local, state, and national environment.
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Clarifications:
Examples of negative are pollution, global warming.
SS.912.E.2.11: Examples of positive are pure water, better air quality.

Construct a circular flow diagram for an open-market economy including elements of households, firms, government, financial institutions, product and

SS.912.E.2.12: . .
factor markets, and international trade.
Demonstrate the impact of inflation on world economies.
SS.912.E.3.1: Clarifications:
Examples are oil prices, 1973 oil crisis, Great Depression, World War I1.
SS.912.E.3.2: Examine absolute and comparative advantage, and explain why most trade occurs because of comparative advantage.

Discuss the effect of barriers to trade and why nations sometimes erect barriers to trade or establish free trade zones.

Clarifications:
SS.912.E.3.3: Examples are NAFTA, CAFTA.
Examples are quotas, tariffs.

Assess the economic impact of negative and positive externalities on the international environment.

Clarifications:
SS.912.E.3.4: Examples of negative are pollution, global warming.
Examples of positive are pure water, better air quality.

Compare the current United States economy with other developed and developing nations.

SS.912.E.3.5: Clarifications:
Examples are standard of living, exchange rates, productivity, gross domestic product.

Differentiate and draw conclusions about historical economic thought theorized by economists.

SS.912.E.3.6: Clarifications:
Examples are Adam Smith, Malthus, Ricardo, Keynes, Friedman, Say, Gilder.
SS.912.G.2.2: Describe the factors and processes that contribute to the differences between developing and developed regions of the world.
55.912.G.3.3: Use geographic terms and tools to explain differing perspectives on the use of renewable and non-renewable resources in Florida, the United States,
D and the world.
Use geographic terms and tools to analyze case studies of issues in globalization.
SS.912.G.4.4: Clarifications:

Examples are cultural imperialism, outsourcing.

Mathematicians who participate in effortful learning both individually and with others:
e Analyze the problem in a way that makes sense given the task.
e Ask questions that will help with solving the task.
e Build perseverance by modifying methods as needed while solving a challenging task.
e Stay engaged and maintain a positive mindset when working to solve tasks.
e Help and support each other when attempting a new method or approach.

MA.K12.MTR.1.1: .
Clarifications:

Teachers who encourage students to participate actively in effortful learning both individually and with others:
e Cultivate a community of growth mindset learners.
e Foster perseverance in students by choosing tasks that are challenging.
e Develop students’ ability to analyze and problem solve.
* Recognize students’ effort when solving challenging problems.

Demonstrate understanding by representing problems in multiple ways.
Mathematicians who demonstrate understanding by representing problems in multiple ways:

e Build understanding through modeling and using manipulatives.
e Represent solutions to problems in multiple ways using objects, drawings, tables, graphs and equations.
e Progress from modeling problems with objects and drawings to using algorithms and equations.
e Express connections between concepts and representations.
MA.K12.MTR.2.1: e Choose a representation based on the given context or purpose.

Clarifications:
Teachers who encourage students to demonstrate understanding by representing problems in multiple ways:
e Help students make connections between concepts and representations.
e Provide opportunities for students to use manipulatives when investigating concepts.
e Guide students from concrete to pictorial to abstract representations as understanding progresses.
e Show students that various representations can have different purposes and can be useful in different situations.

Complete tasks with mathematical fluency.
Mathematicians who complete tasks with mathematical fluency:

e Select efficient and appropriate methods for solving problems within the given context.
e Maintain flexibility and accuracy while performing procedures and mental calculations.

e Complete tasks accurately and with confidence.

e Adapt procedures to apply them to a new context.

MA.K12.MTR.3.1: . - . .
e Use feedback to improve efficiency when performing calculations.

Clarifications:

page 3128 of 4363



MA.K12.MTR.4.1:

MA.K12.MTR.5.1:

MA.K12.MTR.6.1:

MA.K12.MTR.7.1:

ELA.K12.EE.1.1:

Teachers who encourage students to complete tasks with mathematical fluency:
e Provide students with the flexibility to solve problems by selecting a procedure that allows them to solve efficiently and accurately.
e Offer multiple opportunities for students to practice efficient and generalizable methods.
e Provide opportunities for students to reflect on the method they used and determine if a more efficient method could have been used.

Engage in discussions that reflect on the mathematical thinking of self and others.
Mathematicians who engage in discussions that reflect on the mathematical thinking of self and others:

e Communicate mathematical ideas, vocabulary and methods effectively.
e Analyze the mathematical thinking of others.

e Compare the efficiency of a method to those expressed by others.

e Recognize errors and suggest how to correctly solve the task.

e Justify results by explaining methods and processes.

e Construct possible arguments based on evidence.

Clarifications:
Teachers who encourage students to engage in discussions that reflect on the mathematical thinking of self and others:
e Establish a culture in which students ask questions of the teacher and their peers, and error is an opportunity for learning.
e Create opportunities for students to discuss their thinking with peers.
e Select, sequence and present student work to advance and deepen understanding of correct and increasingly efficient methods.
e Develop students’ ability to justify methods and compare their responses to the responses of their peers.

Use patterns and structure to help understand and connect mathematical concepts.
Mathematicians who use patterns and structure to help understand and connect mathematical concepts:

e Focus on relevant details within a problem.

e Create plans and procedures to logically order events, steps or ideas to solve problems.
e Decompose a complex problem into manageable parts.

e Relate previously learned concepts to new concepts.

e Look for similarities among problems.

e Connect solutions of problems to more complicated large-scale situations.

Clarifications:
Teachers who encourage students to use patterns and structure to help understand and connect mathematical concepts:
e Help students recognize the patterns in the world around them and connect these patterns to mathematical concepts.
e Support students to develop generalizations based on the similarities found among problems.
e Provide opportunities for students to create plans and procedures to solve problems.
e Develop students’ ability to construct relationships between their current understanding and more sophisticated ways of thinking.

Assess the reasonableness of solutions.
Mathematicians who assess the reasonableness of solutions:

e Estimate to discover possible solutions.

e Use benchmark quantities to determine if a solution makes sense.
e Check calculations when solving problems.

e Verify possible solutions by explaining the methods used.

e Evaluate results based on the given context.

Clarifications:
Teachers who encourage students to assess the reasonableness of solutions:
e Have students estimate or predict solutions prior to solving.
e Prompt students to continually ask, “Does this solution make sense? How do you know?”
e Reinforce that students check their work as they progress within and after a task.
e Strengthen students’ ability to verify solutions through justifications.

Apply mathematics to real-world contexts.
Mathematicians who apply mathematics to real-world contexts:

e Connect mathematical concepts to everyday experiences.
e Use models and methods to understand, represent and solve problems.
e Perform investigations to gather data or determine if a method is appropriate. ¢ Redesign models and methods to improve accuracy or efficiency.

Clarifications:
Teachers who encourage students to apply mathematics to real-world contexts:
e Provide opportunities for students to create models, both concrete and abstract, and perform investigations.
e Challenge students to question the accuracy of their models and methods.
e Support students as they validate conclusions by comparing them to the given situation.
e Indicate how various concepts can be applied to other disciplines.

Cite evidence to explain and justify reasoning.

Clarifications:

K-1 Students include textual evidence in their oral communication with guidance and support from adults. The evidence can consist of details
from the text without naming the text. During 1st grade, students learn how to incorporate the evidence in their writing.

2-3 Students include relevant textual evidence in their written and oral communication. Students should name the text when they refer to it.
In 3rd grade, students should use a combination of direct and indirect citations.

4-5 Students continue with previous skills and reference comments made by speakers and peers. Students cite texts that they’ve directly
quoted, paraphrased, or used for information. When writing, students will use the form of citation dictated by the instructor or the style guide
referenced by the instructor.

6-8 Students continue with previous skills and use a style guide to create a proper citation.
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9-12 Students continue with previous skills and should be aware of existing style guides and the ways in which they differ.

Read and comprehend grade-level complex texts proficiently.

ELA.K12.EE.2.1: Clarifications:
See Text Complexity for grade-level complexity bands and a text complexity rubric.

Make inferences to support comprehension.

Clarifications:

ELA.K12.EE.3.1: Students will make inferences before the words infer or inference are introduced. Kindergarten students will answer questions like “Why is the girl
smiling?” or make predictions about what will happen based on the title page. Students will use the terms and apply them in 2nd grade and
beyond.

Use appropriate collaborative techniques and active listening skills when engaging in discussions in a variety of situations.

Clarifications:

In kindergarten, students learn to listen to one another respectfully.

In grades 1-2, students build upon these skills by justifying what they are thinking. For example: “I think because " The
collaborative conversations are becoming academic conversations.

ELA.K12.EE.4.1:

In grades 3-12, students engage in academic conversations discussing claims and justifying their reasoning, refining and applying skills. Students
build on ideas, propel the conversation, and support claims and counterclaims with evidence.

Use the accepted rules governing a specific format to create quality work.

Clarifications:

ELA.K12.EE.5.1: Students will incorporate skills learned into work products to produce quality work. For students to incorporate these skills appropriately, they
must receive instruction. A 3rd grade student creating a poster board display must have instruction in how to effectively present information to
do quality work.

Use appropriate voice and tone when speaking or writing.

Clarifications:
In kindergarten and 1st grade, students learn the difference between formal and informal language. For example, the way we talk to our friends
differs from the way we speak to adults. In 2nd grade and beyond, students practice appropriate social and academic language to discuss texts.

ELA.K12.EE.6.1:

ELD.K12.ELL.SI.1: English language learners communicate for social and instructional purposes within the school setting.
ELD.K12.ELL.SS.1: English language learners communicate information, ideas and concepts necessary for academic success in the content area of Social Studies.
Evaluate how public health policies and government regulations can influence health promotion and disease prevention.

HE.912.C.2.4: Clarifications:
Seat-belt enforcement, underage alcohol sales, reporting communicable diseases, child care, and AED availability.

General Course Information and Notes

GENERAL NOTES

Economics - The grade 9-12 Economics course consists of the following content area strands: Economics and Geography. The primary content emphasis for this course
pertains to the study of the concepts and processes of the national and international economic systems. Content should include, but is not limited to, currency, banking, and
monetary policy, the fundamental concepts relevant to the major economic systems, the global market and economy, major economic theories and economists, the role and
influence of the government and fiscal policies, economic measurements, tools, and methodology, financial and investment markets, and the business cycle.

Special Notes:

Credit Recovery courses are credit bearing courses with specific content requirements defined by Next Generation Sunshine State Standards and/or Florida Standards.
Students enrolled in a Credit Recovery course must have previously attempted the corresponding course (and/or End-of-Course assessment) since the course requirements
for the Credit Recovery course are exactly the same as the previously attempted corresponding course. For example, Geometry (1206310) and Geometry for Credit Recovery
(1206315) have identical content requirements. It is important to note that Credit Recovery courses are not bound by Section 1003.436(1)(a), Florida Statutes, requiring a
minimum of 135 hours of bona fide instruction (120 hours in a school/district implementing block scheduling) in a designed course of study that contains student performance
standards, since the students have previously attempted successful completion of the corresponding course. Additionally, Credit Recovery courses should ONLY be used for
credit recovery, grade forgiveness, or remediation for students needing to prepare for an End-of-Course assessment retake.

Instructional Practices
Teaching from well-written, grade-level instructional materials enhances students' content area knowledge and also strengthens their ability to comprehend longer, complex
reading passages on any topic for any reason. Using the following instructional practices also helps student learning:

1. Reading assignments from longer text passages as well as shorter ones when text is extremely complex.
2. Making close reading and rereading of texts central to lessons.

3. Asking high-level, text-specific questions and requiring high-level, complex tasks and assignments.

4. Requiring students to support answers with evidence from the text.

5. Providing extensive text-based research and writing opportunities (claims and evidence).

Florida’s Benchmarks for Excellent Student Thinking (B.E.S.T.) Standards

This course includes Florida’s B.E.S.T. ELA Expectations (EE) and Mathematical Thinking and Reasoning Standards (MTRs) for students. Florida educators should intentionally
embed these standards within the content and their instruction as applicable. For guidance on the implementation of the EEs and MTRs, please visit
cpalms.org/Standards/BEST_Standards.aspx and select the appropriate B.E.S.T. Standards package.

English Language Development ELD Standards Special Notes Section:
Teachers are required to provide listening, speaking, reading and writing instruction that allows English language learners (ELL) to communicate information, ideas and
concepts for academic success in the content area of Social Studies. For the given level of English language proficiency and with visual, graphic, or interactive support,
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students will interact with grade level words, expressions, sentences and discourse to process or produce language necessary for academic success. The ELD standard should
specify a relevant content area concept or topic of study chosen by curriculum developers and teachers which maximizes an ELL’s need for communication and social skills. To
access an ELL supporting document which delineates performance definitions and descriptors, please click on the following link: cpalms.org/uploads/docs/standards/eld/SS.pdf

GENERAL INFORMATION

Course Path: Section: Grades PreK to 12 Education
Course Number: 2102315 Course§ > Grade Group: _Grades 9_ to 12 a_md Adult
Education Courses > Subject: Social Studies >
SubSubject: Economics >
Abbreviated Title: ECON CR
Number of Credits: Half credit (.5) Course Length: Multiple (M) - Course length can vary
Course Attributes:
e Class Size Core Required
Course Type: Core Academic Course Course Level: 2
Course Status: Draft - Course Pending Approval
Grade Level(s): 9,10,11,12

Graduation Requirement: Economics

Educator Certifications

Economics (Grades 6-12)
Social Science (Grades 5-9)
History (Grades 6-12)

Social Science (Grades 6-12)
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Economics Honors (#2102320) 2z - s seyons

Course Standards

SS.912.E.1.1:

SS.912.E.1.2:

SS.912.E.1.3:

SS.912.E.1.4:

SS.912.E.1.5:

SS.912.E.1.6:
SS.912.E.1.7:
SS.912.E.1.8:

SS.912.E.1.9:

SS.912.E.1.10:

SS.912.E.1.11:

SS.912.E.1.12:
SS.912.E.1.13:
SS.912.E.1.14:

SS.912.E.1.15:

SS.912.E.1.16:

SS.912.E.2.1:

SS.912.E.2.2:

SS.912.E.2.3:

SS.912.E.2.4:

SS.912.E.2.5:

SS.912.E.2.6:

SS.912.E.2.7:

SS.912.E.2.8:

SS.912.E.2.9:
SS.912.E.2.10:

Identify the factors of production and why they are necessary for the production of goods and services.

Clarifications:
Examples are land, labor, capital, entrepreneurship.

Analyze production possibilities curves to explain choice, scarcity, and opportunity costs.

Compare how the various economic systems (traditional, market, command, mixed) answer the questions: (1) What to produce?; (2) How to
produce?; and (3) For whom to produce?

Define supply, demand, quantity supplied,and quantity demanded; graphically illustrate situations that would cause changes in each, and demonstrate
how the equilibrium price of a product is determined by the interaction of supply and demand in the market place.

Compare different forms of business organizations.

Clarifications:
Examples are sole proprietorship, partnership, corporation, limited liability corporation.

Compare the basic characteristics of the four market structures (monopoly, oligopoly, monopolistic competition, pure competition).
Graph and explain how firms determine price and output through marginal cost analysis.

Explain ways firms engage in price and nonprice competition.

Describe how the earnings of workers are determined.

Clarifications:
Examples are minimum wage, the market value of the product produced, workers' productivity.

Explain the use of fiscal policy (taxation, spending) to promote price stability, full employment, and economic growth.

Explain how the Federal Reserve uses the tools of monetary policy (discount rate, reserve requirement, open market operations) to promote price
stability, full employment, and economic growth.

Examine the four phases of the business cycle (peak, contraction - unemployment, trough, expansion - inflation).

Explain the basic functions and characteristics of money, and describe the composition of the money supply in the United States.

Compare credit, savings, and investment services available to the consumer from financial institutions.

Describe the risk and return profiles of various investment vehicles and the importance of diversification.

Clarifications:
Examples are savings accounts, certificates of deposit, stocks, bonds, mutual funds, Individual Retirement Accounts.

Construct a one-year budget plan for a specific career path including expenses and construction of a credit plan for purchasing a major item.

Clarifications:

Examples of a career path are university student, trade school student, food service employee, retail employee, laborer, armed forces enlisted
personnel.

Examples of a budget plan are housing expenses, furnishing, utilities, food costs, transportation, and personal expenses - medical, clothing,
grooming, entertainment and recreation, and gifts and contributions.

Examples of a credit plan are interest rates, credit scores, payment plan.

Identify and explain broad economic goals.

Clarifications:
Examples are freedom, efficiency, equity, security, growth, price stability, full employment.

Use a decision-making model to analyze a public policy issue affecting the student's community that incorporates defining a problem, analyzing the
potential consequences, and considering the alternatives.

Research contributions of entrepreneurs, inventors, and other key individuals from various gender, social, and ethnic backgrounds in the development
of the United States.

Diagram and explain the problems that occur when government institutes wage and price controls, and explain the rationale for these controls.

Clarifications:
Examples are shortage, surplus, other inefficiencies.

Analyze how capital investments may impact productivity and economic growth.

Clarifications:
Examples are factories, machinery, technology, people.

Examine the benefits of natural monopolies and the purposes of government regulation of these monopolies.

Clarifications:
Examples are electric, water, cable, waste management.

Identify the impact of inflation on society.
Differentiate between direct and indirect taxes, and describe the progressivity of taxes (progressive, proportional, regressive).

Clarifications:
Examples are income, sales, social security.

Analyze how changes in federal spending and taxation affect budget deficits and surpluses and the national debt.
Describe the organization and functions of the Federal Reserve System.

Assess the economic impact of negative and positive externalities on the local, state, and national environment.

page 3132 0f 4363



Clarifications:
Examples of negative are pollution, global warming.
SS.912.E.2.11: Examples of positive are pure water, better air quality.

Construct a circular flow diagram for an open-market economy including elements of households, firms, government, financial institutions, product and

SS.912.E.2.12: . )
factor markets, and international trade.
Demonstrate the impact of inflation on world economies.
SS.912.E.3.1: Clarifications:
Examples are oil prices, 1973 oil crisis, Great Depression, World War II.
SS.912.E.3.2: Examine absolute and comparative advantage, and explain why most trade occurs because of comparative advantage.

Discuss the effect of barriers to trade and why nations sometimes erect barriers to trade or establish free trade zones.

Clarifications:
SS.912.E.3.3: Examples are NAFTA, CAFTA.
Examples are quotas, tariffs.

Assess the economic impact of negative and positive externalities on the international environment.

Clarifications:
SS.912.E.3.4: Examples of negative are pollution, global warming.
Examples of positive are pure water, better air quality.

Compare the current United States economy with other developed and developing nations.

SS.912.E.3.5: Clarifications:
Examples are standard of living, exchange rates, productivity, gross domestic product.

Differentiate and draw conclusions about historical economic thought theorized by economists.

SS.912.E.3.6: Clarifications:
Examples are Adam Smith, Malthus, Ricardo, Keynes, Friedman, Say, Gilder.
SS.912.G.2.2: Describe the factors and processes that contribute to the differences between developing and developed regions of the world.
95.912.6.3.3: Use geographic terms and tools to explain differing perspectives on the use of renewable and non-renewable resources in Florida, the United States,
D and the world.
Use geographic terms and tools to analyze case studies of issues in globalization.
SS.912.G.4.4: Clarifications:

Examples are cultural imperialism, outsourcing.

Mathematicians who participate in effortful learning both individually and with others:
e Analyze the problem in a way that makes sense given the task.
e Ask questions that will help with solving the task.
e Build perseverance by modifying methods as needed while solving a challenging task.
e Stay engaged and maintain a positive mindset when working to solve tasks.
e Help and support each other when attempting a new method or approach.

MA.K12.MTR.1.1: .
Clarifications:

Teachers who encourage students to participate actively in effortful learning both individually and with others:
e Cultivate a community of growth mindset learners.
e Foster perseverance in students by choosing tasks that are challenging.
e Develop students’ ability to analyze and problem solve.
e Recognize students’ effort when solving challenging problems.

Demonstrate understanding by representing problems in multiple ways.
Mathematicians who demonstrate understanding by representing problems in multiple ways:

e Build understanding through modeling and using manipulatives.
e Represent solutions to problems in multiple ways using objects, drawings, tables, graphs and equations.
e Progress from modeling problems with objects and drawings to using algorithms and equations.
e Express connections between concepts and representations.
MA.K12.MTR.2.1: e Choose a representation based on the given context or purpose.

Clarifications:
Teachers who encourage students to demonstrate understanding by representing problems in multiple ways:
e Help students make connections between concepts and representations.
e Provide opportunities for students to use manipulatives when investigating concepts.
e Guide students from concrete to pictorial to abstract representations as understanding progresses.
e Show students that various representations can have different purposes and can be useful in different situations.

Complete tasks with mathematical fluency.
Mathematicians who complete tasks with mathematical fluency:

e Select efficient and appropriate methods for solving problems within the given context.
e Maintain flexibility and accuracy while performing procedures and mental calculations.

e Complete tasks accurately and with confidence.

e Adapt procedures to apply them to a new context.

MA.K12.MTR.3.1: . - . .
e Use feedback to improve efficiency when performing calculations.

Clarifications:
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MA.K12.MTR.4.1:

MA.K12.MTR.5.1:

MA.K12.MTR.6.1:

MA.K12.MTR.7.1:

ELA.K12.EE.1.1:

Teachers who encourage students to complete tasks with mathematical fluency:
e Provide students with the flexibility to solve problems by selecting a procedure that allows them to solve efficiently and accurately.
e Offer multiple opportunities for students to practice efficient and generalizable methods.
e Provide opportunities for students to reflect on the method they used and determine if a more efficient method could have been used.

Engage in discussions that reflect on the mathematical thinking of self and others.
Mathematicians who engage in discussions that reflect on the mathematical thinking of self and others:

e Communicate mathematical ideas, vocabulary and methods effectively.
e Analyze the mathematical thinking of others.

e Compare the efficiency of a method to those expressed by others.

e Recognize errors and suggest how to correctly solve the task.

e Justify results by explaining methods and processes.

e Construct possible arguments based on evidence.

Clarifications:
Teachers who encourage students to engage in discussions that reflect on the mathematical thinking of self and others:
e Establish a culture in which students ask questions of the teacher and their peers, and error is an opportunity for learning.
e Create opportunities for students to discuss their thinking with peers.
e Select, sequence and present student work to advance and deepen understanding of correct and increasingly efficient methods.
e Develop students’ ability to justify methods and compare their resp