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Introduction 2010 FCAT Writing Grade 4 Narrative Anchor Set

Introduction

Student papers are scored following administration of the FCAT Writing assessment each
February. Prior to each scoring session, members of the Writing Rangefinder Committee
(comprised of Florida educators) read student responses and select papers to represent the range of
quality allowed within the established criteria for each score point on the rubric. These papers are
used to train the readers for the holistic scoring of the FCAT Writing responses. Each anchor set
(scoring guide) includes a student response and an annotation to explain why it was assigned a
particular score. This provides the basis for developing a common understanding of the scoring
criteria. A skilled scoring director and scoring supervisors are responsible for training, assisting,
and monitoring readers throughout the training and holistic scoring process. All scoring is
monitored by Florida Department of Education staff.

It should be noted that the nature of holistic scoring addresses the writing elements of focus,
organization, support, and conventions as an interrelated body of evidence. These elements are
not scored separately or analytically. More information about the holistic scoring method and
links to the FCAT Writing rubrics are available at http://fcat.fldoe.org/rubrcpag.asp.

Structure of Anchor Sets

The released 2010 FCAT Writing Anchor Sets for Grades 4, 8, and 10 contain examples of
responses used as training materials for the 2010 writing assessment. Personal information has
been removed or fictionalized to protect the identity of the writer. For spring 2010, only one type
of prompt per grade was administered for FCAT Writing; thus, for each tested grade, one Anchor
Set was used.

Description of Prompt for Grade 4: Writing to Tell a Story (Narrative)

The Grade 4 narrative prompt directed the student to write a story about a day some 4th grade
students made lunch for the school.
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Score Point 1 2010 FCAT Writing Grade 4 Narrative Anchor Set

Anchor Paper 1 (Page 1 of 1) Score Point 1

This brief response minimally addresses the topic, and there is little development of supporting
ideas (then she would puint at some won and say cone on. you are gowing to coock for the hole
school). A narrative organizational pattern is questionable because of the brevity of the response,
but use of "then" does signal slight movement through time. Word choice is limited, and frequent
errors occur in the basic conventions of spelling, capitalization and punctuation.
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Score Point 1

2010 FCAT Writing Grade 4 Narrative Anchor Set

Anchor Paper 2 (Page 1 of 1)

Score Point 1
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The response briefly addresses the topic of fourth graders making lunch. Little attempt to
organize this response is exhibited, but the repeated use of "the next day" does signal some
movement through time. Supporting ideas are offered as a list (they cook a pizza. The students in

the next day the 4th grade students. make

with meet balls . . .
capitalization, and sentence structure.

hot dog. with kepchup. The students they cook soup

make meet wolf). There are frequent errors in spelling, punctuation,
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Score Point 1 2010 FCAT Writing Grade 4 Narrative Anchor Set

Anchor Paper 3 (Page 1 of 1) Score Point 1

This response attempts to address the topic of why fourth graders should not cook lunch for the
school. The writing does not exhibit an organizational pattern; the order of the sentences could be
changed without affecting their meaning. No transitions are used. Support is sparse and repetitious;
word choice is limited (We would not know how to cook and we would not know what to do. We
would not know how to do it. If I had to cook the kitchen would be on fire. | would not know what |
would be doing . . . I would say no because | don't know how to cook). Conventions are generally
correct.
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Score Point 2 2010 FCAT Writing Grade 4 Narrative Anchor Set

Anchor Paper 4 (Page 1 of 1) Score Point 2

This response is related to the topic, telling what happens one day at "[Orsini] elementary."
Although the writing does include "One day" and "then" to signal movement through time, the
organizational pattern is limited. A few supporting ideas are offered, but the connection about
making food and the lack of food may be illogical (the whole class asked "how come we have to
make the food". Then the principal said "we don't have enough food to feed the school". Said the
principal.) The rest of the response is a list of the foods made (So the whole class were making

diffrent types of food pea'nut butter and Jelly sandwiches, cookies, some even brought milk). Errors
in conventions do not impede understanding.
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Score Point 2 2010 FCAT Writing Grade 4 Narrative Anchor Set

Anchor Paper 5 (Page 1 of 1) Score Point 2

This response follows a simple story line of the principal choosing some students to make lunch
one day for the school. Though focused on the topic, only a few brief details are included as
support (mr. Principle "[alexandra] shouted. is it true that you are going to let some of the 4th
grade students make lunch for the school™? "Yes" the Principle exclaimed). Little evidence of an
organizational pattern is exhibited, but simple transitions, such as "So After lunch” and "So After
school," signal some movement through time. Errors in conventions do not interfere with meaning.
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Score Point 2 2010 FCAT Writing Grade 4 Narrative Anchor Set

Anchor Paper 6 (Page 1 of 2) Score Point 2
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Score Point 2 2010 FCAT Writing Grade 4 Narrative Anchor Set

Anchor Paper 6 (page 2 of 2) Score Point 2

uke] We€r€ woking hgme T +old him
great ob . ond his was +he d-est.
trd Srortied waking home anyg
thirkihg this was +he best  schoal doy.

The response is related to the topic, attempting to focus on the story of three "lukey peopel” who
get chosen to make the school's lunch. The writer also attempts to organize the events, and some
transitions are used that do signal movement in the story (Ond day, Today, And now, So after).
Development of support is either inadequate or awkwardly stated (It was lunch time when we got
to lunch the food was amasing! They made cake and they brought in candy and no [Mark]
rootbeer it was good.That was the first cook and now he is the 2 cook). Word choice is limited.
There are frequent errors in punctuation and capitalization, and commonly used words are
misspelled.
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Score Point 3 2010 FCAT Writing Grade 4 Narrative Anchor Set

Anchor Paper 7 (Page 1 of 1) Score Point 3

This response is generally focused on the topic, and the writing is organized. Transitions are used
in this brief narrative (The next morning, An hour later), and each paragraph ends with the writer's
summarizing thought (Me too, "Nooooo" | sied, Glade it's over). Support is provided with some
extended details, though in some areas the details are not very specific (In less than a couple of
minutse a food fight started). Events move quickly through time without sufficient development,
so the paper lacks a sense of wholeness. Word choice is adequate but limited, and sentence
structure sometimes varies. Some commonly used words are misspelled, but understanding is not
impeded.
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Score Point 3 2010 FCAT Writing Grade 4 Narrative Anchor Set

Anchor Paper 8 (page 1 of 1) Score Point 3

The response is generally focused on the topic of the narrator and two friends making school lunch
one day. The response is organized sequentially (First, Second, Third, After that, Last). Each step
in the story is supported with some detail (First, let me tell you who else is going to do it. My two
best friends, [Brita], and [Becca]. [Brita], [Becca], and I looked all around the Kitchen for the
ingredients. We were making pizza). Word choice is adequate, and knowledge of conventions is
demonstrated. While there has been an attempt to vary the sentence structure, most sentences are
simple constructions.
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Score Point 3 2010 FCAT Writing Grade 4 Narrative Anchor Set

Anchor Paper 9 (page 1 of 1) Score Point 3

This narrative response is generally focused on the day the principal chose students to make lunch
when the lunch ladies were sick. Each idea is extended with some specific detail as support
(becuse the lunch ladies got sick. The reson that the lunch ladies got sick is becus a boy had got
sick and when he was going throu the lunch line he snezed on all of them. And now they have the
flow). The story is organized, and transitions are used. Word choice is adequate, though sometimes
vague (the kid's thout it was graet and even the Principal thout it was grate). There are some errors
in conventions, mostly in spelling, but communication is not impeded. An attempt has been made
to vary sentence structures.
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Score Point 4 2010 FCAT Writing Grade 4 Narrative Anchor Set

Anchor Paper 10 (page 1 of 2) Score Point 4
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Score Point 4 2010 FCAT Writing Grade 4 Narrative Anchor Set

Anchor Paper 10 (page 2 of 2) Score Point 4

The response is generally focused on the topic. The story is organized by the timeline of the day.

In some areas of the response, the writer uses specific details to develop the support (I went to get
a hair net so | wouldn't get hair in the food. Then | wondered what to make. | went to get my
ingrediants so | could make lunch), while in other areas the supporting ideas are repetitious (They
all got in line for Lunch. Everyone got Lunch. After they got lunch). The story has a sense of
completeness as the writer moves from being confused at the start to feeling elated by the end of
the day. Word choice is adequate, and knowledge of conventions is demonstrated. Commonly used
words are usually spelled correctly. There is some variety in sentence structures.
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Score Point 4 2010 FCAT Writing Grade 4 Narrative Anchor Set

Anchor Paper 11 (Page 1 of 2) Score Point 4
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Score Point 4 2010 FCAT Writing Grade 4 Narrative Anchor Set

Anchor Paper 11 (Page 2 of 2) Score Point 4

This story is generally focused on the topic, although it contains some loosely related information.
Though somewhat rambling, it is organized chronologically. Development is provided through
specifics and details ([Kaitlin] left class to the princal’s office but she told me and [Hannah] that
she was going to cook her favrite food. Me and [Hannah] knew it was going to be goolash! She
liked golash because it had a funny name). At times, detail is added that does not advance the story
(So she told [Danielle]. [Danielle] was the school's lunch ladie. She made grate food). Knowledge
of the conventions of punctuation and capitalization is generally demonstrated. There has been an
attempt to vary sentence structures, and word choice is generally adequate.
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Score Point 4 2010 FCAT Writing Grade 4 Narrative Anchor Set

Anchor Paper 12 (Page 1 of 2) Score Point 4
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Score Point 4 2010 FCAT Writing Grade 4 Narrative Anchor Set

Anchor Paper 12 (Page 2 of 2) Score Point 4

This story, about making lunch at [Oak Tree Elementary], is focused on the topic. There is an
evident narrative organizational plan, where details of the "DISASTER" are woven throughout the
story. Although the dessert paragraph is extended with list-like support, the "mashed potato" idea
is supported with specific elaboration (One kid even threw his mashed Potato from home at
[Javier]. [Dax] and [Aaron] were chuckling at [Javier] because his pitch white nose. Then [Dax]
got a grape up his nose and coulden't get it out but the ambulance came and used Plyers to get it
out of his nose. Now everybody thought it was funny). Knowledge of the conventions of written

language is evident. There is variation in the sentence structures used, and the paper demonstrates
a sense of wholeness.
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Score Point 5 2010 FCAT Writing Grade 4 Narrative Anchor Set

Anchor Paper 13 (Page 1 of 2) Score Point 5
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Score Point 5 2010 FCAT Writing Grade 4 Narrative Anchor Set

Anchor Paper 13 (Page 2 of 2) Score Point 5

This response is focused and has adequate development of supporting ideas. Dialogue is used
purposefully in the first paragraph ("'l need [Holly], [Paul], and [Nick R.] to report to the cafetiria
for kitchen duty tommorow," [Mr. Winch], the principal announced.Our mouths dropped open.
"But, sir . . . nobody hear knows how to cook big meals!" | cried out. "Well you better learn quick
because I'm having a school lunch tomorow"). A narrative organizational pattern is evident, and
transitions are effectively used to move the reader through time (So the next day, so then, I then).
The concluding paragraph is somewhat hurried, but the conflict is resolved, creating a sense of
wholeness. Word choice is sometimes precise (simple recipes, flipping the egg, celebrate our
victory), and knowledge of conventions is demonstrated. VVarious sentence structures are used
throughout the story.
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Score Point 5 2010 FCAT Writing Grade 4 Narrative Anchor Set

Anchor Paper 14 (Page 1 of 2) Score Point 5
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Score Point 5 2010 FCAT Writing Grade 4 Narrative Anchor Set

Anchor Paper 14 (Page 2 of 2) Score Point 5

This response is focused on the topic of making French vanilla pies for school lunch, and the
writer provides adequate development of supporting ideas (Immediately afterwards, we got started
on lunch. We were making french vanilla pie. That was our specialty dish, because of our secret
ingreedent. Every kid gets one pie. | hope we have enough ingreedents. Sugar, cinnamon, vanilla,
and fresh pie crusts were what made it our specialty, cinnamon our secret ingreedent). A narrative
organizational plan is evident from beginning (being asked to make the lunch) to end (making sure
the principal doesn't mind food fights), and transitions are used between and within paragraphs
(Immediately afterwards, "Brrring!", Before I knew it, All in all). Word choice is often precise
(specialty dish, crashing through the doors, eager to see, nearly mauled each other). A sense of
wholeness is demonstrated. Knowledge of conventions is evident, and various sentence structures
are used.
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Score Point 5 2010 FCAT Writing Grade 4 Narrative Anchor Set

Anchor Paper 15 (Page 1 of 2) Score Point 5
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Score Point 5 2010 FCAT Writing Grade 4 Narrative Anchor Set

Anchor Paper 15 (Page 2 of 2) Score Point 5

This response is focused on the topic of three friends making lunch. The writing is organized
chronologically (Let me take you back in time, About half an hour later, All of a sudden, Three
minutes later, As fast as we could). Supporting ideas are offered with adequate development (we
take the pizza out of the oven and cut it in square pieces. The knife was so fast that | was done in a
minute. We served the pizza to the students. All of a sudden, we hear the students shouting,"This
tastes awful! What did you guys do? All we taste is tomato sauce and dough!"). Word choice is
adequate, but the forced attempt to include similes produces unrelated images (Making pizza is as
much fun as riding a Kawasaki motorcycle, As quick as a superhero). The introduction of a new
character [Cruz] in the last body paragraph is a minor lapse. Various sentence structures are used,
and conventions are generally followed.
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Score Point 6 2010 FCAT Writing Grade 4 Narrative Anchor Set

Anchor Paper 16 (Page 1 of 2) Score Point 6
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Score Point 6 2010 FCAT Writing Grade 4 Narrative Anchor Set

Anchor Paper 16 (Page 2 of 2) Score Point 6

This response is focused on the topic, and there is a logical organizational pattern. Beginning and
ending with references to detention, the writing engages the reader throughout, demonstrating a
sense of completeness. Carefully selected details are provided as support ([Drew], [Jenibelle] and
I looked at each other and groaned. The school bell rang and we draged ourself to the cafeteria.
We got in our blue uniforms and got to work. | served pepperoni pizza on a tray. [Jenibelle] served
mashed potatoes and gravy. [Drew] got the easiest job. All she did was hand gatorades to
stundents). The transitions used to organize the story are sophisticated (Here's what really
happened, This is when it started to get messy). The writer demonstrates a mature command of
language (snobby third grader, using trash can lids as shields, clocks ticking and pencils tapping).
Sentences are complete and purposefully varied.
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Score Point 6 2010 FCAT Writing Grade 4 Narrative Anchor Set

Anchor Paper 17 (Page 1 of 2) Score Point 6
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Score Point 6 2010 FCAT Writing Grade 4 Narrative Anchor Set

Anchor Paper 17 (Page 2 of 2) Score Point 6

Focused on the topic of fourth graders making lunch one day, this story progresses logically from
beginning to end. The writer provides ample development of supporting ideas (When we got into
the lunchroom, it was all neat and tidy, no lunch ladys serving up mystery meat. This was going to
be extradinary. We followed and listened to the principal as she led and told us about the lunch
room. Principal [Lodz] left us to do our easy job and told us to be ready for her when she checks
on us every half-an-hour. We got our hands cleaned, and got comfortable before we even started
cooking). The writing demonstrates a mature command of language as humor is interjected in the
story ("Wee Wee! I"m your French chef, [Giselle], the French chef intruduced. She went on with a
huge lesson about how to cook, how to behave when cooking, and a "What is the Use of a
Spatula?" lesson). There is precision in word choice and variety in sentence structures.
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Score Point 6 2010 FCAT Writing Grade 4 Narrative Anchor Set

Anchor Paper 18 (Page 1 of 3) Score Point 6
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Score Point 6 2010 FCAT Writing Grade 4 Narrative Anchor Set

Anchor Paper 18 (Page 2 of 3) Score Point 6
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Score Point 6 2010 FCAT Writing Grade 4 Narrative Anchor Set

Anchor Paper 18 (Page 3 of 3) Score Point 6

This imaginative story is focused on the topic and has a logical organizational pattern. The writing
is organized by the story line, and transitions are used effectively. Ample development of support
is provided (I was putting pepperoni-flavored hot sauce on the pizza, and too much came out.
Then, this doesn't even sound like it has a smidgen of an atom of a chance at all, the pizza started
to grow, and grow, and grow, and grow! It kept growing until it was a gigantic, fire-breathing,
pepperoni pizza! We were all very, very scared. Even [Cody] was scared, the bravest of us five.
Excuse me, four, [David] had just run out of the room in a fit of what looked like screaming
terror). [David] cleverly returns with a "confident face" as the hero of the story, providing
evidence of a well-planned response. The writing demonstrates a mature command of language,
including precision in word choice (Now, the pizza was in the main room, thinking about eating
the second graders in his cheezy right hand or the fifth graders in his crusted left hand first. He ate
the three, chubby, screaming fifth graders). VVarious sentence structures are used.
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