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Introduction 

Student papers are scored following administration of the FCAT Writing assessment each 
February. Prior to each scoring session, members of the Writing Rangefinder Committee 
(comprised of Florida educators) read student responses and select papers to represent the range 
of quality allowed within the established criteria for each score point on the rubric. The scoring 
contractor uses these papers to train the readers for the holistic scoring of the FCAT Writing 
responses. Each anchor set (scoring guide) includes a student response and an annotation to 
explain why it was assigned a particular score. This provides the basis for developing a common 
understanding of the scoring criteria. A skilled scoring director and team leaders are responsible 
for training, assisting, and monitoring readers throughout the training and holistic scoring 
process. All scoring is monitored by Florida Department of Education staff. 

It should be noted that the nature of holistic scoring addresses the writing elements of focus, 
organization, support, and conventions as an interrelated body of evidence. These elements are 
not scored separately or analytically. More information about the holistic scoring method and 
links to the FCAT Writing rubrics are available at http://fcat.fldoe.org/rubrcpag.asp. 

Structure of Anchor Sets 
The released 2009 FCAT Writing Anchor Sets for Grades 4, 8, and 10 contain examples of 
responses used as training materials for the 2009 writing assessment. Personal information has 
been removed or fictionalized to protect the identity of the writer. Where appropriate, papers 
posing potential issues for public release, such as legibility or sensitive content, have been 
removed. In some cases, responses from Qualifying Set 1 (examination materials required for 
potential scorers) are substituted to provide examples of additional training materials. An 
asterisk (*) is used in the heading to indicate that the previous anchor paper was removed 
or that the qualifying paper is a substitution. 

Description of Prompt for Grade 8: Writing to Persuade (Persuasive) 
The Grade 8 persuasive prompt directed the student to persuade the principal whether students 
should be allowed to eat snacks in the classroom.  

NOTE ABOUT TEXT READERS: The alternate text provides an exact representation of the student’s response, 
including spelling and usage errors.
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2009 FCAT Writing Grade 8 Persuasive Anchor Set 

Anchor Paper 1-B 

Score Point: 1 

This brief response minimally addresses the topic of whether students should be allowed to eat 
snacks in the classroom, and little, if any, development of an organizational pattern is apparent. 
Although the writer asserts that “Students should be allowed to eat snacks in the classroom for 
quite a few reasons,” support consists of one undeveloped argument: “sometimes students . . . get 
hungry during class.” Word choice is limited, and errors occur in the basic conventions of 
mechanics.   
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Anchor Paper 2-B 
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2009 FCAT Writing Grade 8 Persuasive Anchor Set 

Anchor Paper 2-C 

Score Point: 1 

This response minimally addresses the topic of students eating snacks in the classroom, and little, 
if any, development of an organizational pattern is apparent. The paper is a fragmentary listing of 
related ideas: “they must Listen to the Prineal and Follow Rules at school,” “Ant will come in 
and eats all the crumbs,” and “who eats in the classroom will get in troubles by the Prineals and 
will get ISS.” Limited and inappropriate word choice obscures meaning, and gross errors in 
sentence structure impede communication. Frequent and blatant errors occur in the basic 
conventions of mechanics and usage. 
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Anchor Paper 3-B 

Score Point: 1 

This response is minimally focused on the position that “student sould have snack in the 
classroom.” Little, if any, development of an organizational pattern is apparent. Support consists 
of two unsubstantiated reasons: “so that whan thay get hungery thay can have a snack so thay 
can work batter in class” and “Eating snacks will help student work harder in class,” as well as a 
listing of related ideas: “Apple would be good . . . furit would be good too. Milk or juice would 
be good with snack.” Word choice is limited, and some commonly used words are misspelled.   
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2009 FCAT Writing Grade 8 Persuasive Anchor Set 

Anchor Paper 4-B 

Score Point: 2 

This writer takes the position that “We should be able to eat snacks in class,” stating that “we 
will clean up after are selfs . . . eat them queck . . . do are work . . . be able to buy snack . . . not 
one food wraper on the floor.” The second paragraph consists of a listing of consequences: “If 
you don’t let us have snake we will make the classroom dirty . . . wont do are work tell  
lunch . . . take forever at lunch . . . start steeling teachers food.” Little evidence of an 
organizational pattern is demonstrated, and the paper lacks a sense of completeness. 
Development of support is inadequate, word choice is limited, and there is little variation in 
sentence structure. 
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2009 FCAT Writing Grade 8 Persuasive Anchor Set 

Anchor Paper 5-B 

Score Point: 2 

The writer takes the stand that “we should eat a snake in the class room.” Little evidence of an 
organizational pattern is demonstrated, and the paper lacks a sense of completeness. 
Development of support is inadequate, consisting of bare reasons: “Your stumch be grown . . . in 
classroom . . . You are hunnger,” “you see your freinds eating,” and “Share with your freinds 
when You have food,” with an extension of the third idea: “All You freind come and say man let 
me get Some and they Keep on asking Please.” There is little, if any, variation in sentence 
structure, and gross errors in sentence construction and in the basic conventions of mechanics 
and usage occur. Commonly used words are misspelled. 
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Anchor Paper 6-B 

Score Point: 2 

The writing is connected to the topic of whether students should eat snacks in the classroom. 
Little evidence of an organizational pattern is demonstrated; the response includes an 
introduction, two brief arguments: “students get hungry . . . pains go to the brain” and “I know 
what you are all woried about ‘messes’,” and an ending. Development of support is inadequate, 
consisting of slight extensions, such as, “No teacher wants to see their faveroit student fail” and 
“give students small snacks like brownies and oat meal creme Pies and Small Stuff like that,” 
and repeated details concerning “focous” and “more students failing.” Word choice is limited, 
and errors occur in sentence construction. 
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2009 FCAT Writing Grade 8 Persuasive Anchor Set 

Anchor Paper 7-B 

Score Point: 3 

Beginning with exclamations “Crunch!  Crunch! Yum!” and ending with a plea “Please Mr. 
Principal?,” the writer takes the stand that “Yea we Should Be alowed to Have Snacks in the 
class Rooms.” An organizational pattern has been attempted, but the paper lacks a sense of 
wholeness. The writing is generally focused on the opinion that “Snacks are very nice” and 
includes some support in favor of this idea: “Every Day I come Home . . . and look around for 
good snacks,” “Every Period is aBout fourtyfive minutes lonG . . . Your aBout to die,” “every 
one Runs . . . Just to Be the first one in lunch,” “we wouldn’t Get Hurt or Run to lunch,” and “If 
we take a apple . . . we would have Brain food.” Word choice is adequate but limited, and 
knowledge of the conventions of mechanics and usage is usually demonstrated.   

Florida Department of Education FCAT 2009 16 



2009 FCAT Writing Grade 8 Persuasive Anchor Set 

Anchor Paper 8-A 

Florida Department of Education FCAT 2009
17 



2009 FCAT Writing Grade 8 Persuasive Anchor Set 

Anchor Paper 8-B 

Score Point: 3 

The writing is generally focused on the conclusion that “there are many reason why you should 
not let kid’s eat in class.” An organizational pattern has been attempted and includes an 
introduction, three basic arguments: “ant's,” “lack of focus,” and “obesedy,” and an ending that 
restates those arguments. Each argument is extended by a few supporting details: “instead of 
[Ms. Man] as the principal there will be an ant,” “the teacher was telling all the stundents . . . but 
[Jeremy] did not here because he’s to busy eaten Cookie Crips,” and “85% of people get so  
fat . . . can cause high blood presure, hart attect, and dieabedise.” Word choice is adequate but 
occasionally vague. Errors occur in sentence structure, spelling, and basic conventions; however, 
these errors do not interfere with the reader’s understanding. 
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2009 FCAT Writing Grade 8 Persuasive Anchor Set 

Anchor Paper 9-C 

Score Point: 3 

The writing is generally focused on the conclusion that “kids should not be alloud to have candy 
in classrooms.” An organizational pattern has been attempted and includes an introduction, three 
body paragraphs, and a conclusion. Each argument: “some kids are bad . . . don’t pick up there 
mess,” “if kids . . . bring chocolate . . . gotten all over there face,” and “if you have a parent 
teacher confrence . . . might think that there child is going to a school that doesnt take care of it 
self,” is extended by a few supporting details, with loosely connected ideas in the concluding 
paragraph: “go stand up to your princapile and tell him a story . . . don’t worry about anything . . 
. and don’t complain.” Word choice is adequate, but there is little variation in sentence structure. 
Knowledge of the conventions of mechanics and usage is usually demonstrated, and commonly 
used words are usually spelled correctly. 
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Anchor Paper 10-A 
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2009 FCAT Writing Grade 8 Persuasive Anchor Set 

Anchor Paper 10-B 

Score Point: 4 

Although acknowledging that “Many kids think it’s a good idea to have snacks in the 
classroom,” the writer takes the position that “There are many bad reasons why it is bad to have, 
or eat in the class.” An organizational pattern is apparent and incorporates an introduction, three 
body paragraphs, and a conclusion. Each argument: “kids . . .  wouldn’t pay close attention to 
their school work,” “some kids are not so neat and clean,” and “alot of the cumbs would attract 
bugs, which could lead to mice,” contains some support. Word choice is adequate and 
occasionally specific: “a grade ‘A’ school could go down to a ‘D’ or ‘F’ school,” “books and 
school supplies would get ruined,” and “Florida has many snakes, and they love to eat mice.” 
There is some variation in sentence structure, including a rhetorical question and a purposeful 
fragment. The paper generally follows the conventions of mechanics, usage, and spelling. 
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Qualifying Paper 10-B 
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2009 FCAT Writing Grade 8 Persuasive Anchor Set 

Qualifying Paper 10-C 

Score Point: 4 

Presented in letter format, the writing is generally focused on the topic that “leting kids eat in 
class is a good idea” because “students would like it” and “It would also be good for school 
work.” An organizational pattern is apparent, incorporating an introduction, three body 
paragraphs, and a clear conclusion. The support is adequate and includes some specific word 
choice: “put some restrictions on eating . . . students have to throw away the trash,” “Scientist  
say . . . most people who eat break fast weigh less,” and “students would be able to focus . . . be 
less grouchy.” The response exhibits some sense of completeness. There is little variation in 
sentence structure, and errors do occur but do not interfere with meaning. 
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Anchor Paper 12-B 
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2009 FCAT Writing Grade 8 Persuasive Anchor Set 

Anchor Paper 12-C 

Score Point: 4 

Although acknowledging that “Some teachers feel as if eating in the classroom is just a way for 
students to make a mess and make the teacher or janitor pick it up,” this writer ultimately focuses 
on the idea that “I feel students should be able to eat healthy snacks in class.” The organizational 
pattern is apparent and includes a general introduction, three body paragraphs linked with basic 
transitions, and a clear conclusion. Development of support, including word choice, is adequate. 
Each argument: “keep students healthy,” “nourish your brain,” and “keep students from 
complaing,” contains some specific word choice: “fruits . . . not junk foods, such as chocolates,” 
“brain activated . . . students want to thrive . . . build brain cells,” and “Some students . . . starve 
all the way till lunch.” There is some variation in sentence structure, and the paper generally 
follows the conventions of mechanics, usage, and spelling. 
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Anchor Paper 13-A 

Florida Department of Education FCAT 2009
 30 



2009 FCAT Writing Grade 8 Persuasive Anchor Set 

Anchor Paper 13-B 

Score Point: 5 

The writer declares, “No, I do not believe that snack items should be permitted in the 
classroom.” The organizational pattern includes effective transitional devices, provides for a 
progression of ideas, and conveys a sense of completeness. The response demonstrates a mature 
command of language enhanced through precision in word choice: “negative . . . greatly 
outweighs the positive” and “little morsels of food,” in metaphor: “a teacher would seem to be 
talking to a brick wall,” in cliché: “once in a blue moon,” and through vivid imagery: “the area 
suddenly becomes a feeding ground for insects . . . ants carrying a potato chip to their  
queen . . . a dozen roaches underneath a desk.” There is variation in sentence structure, and 
sentences are complete.  The paper generally follows the conventions of mechanics, usage, and 
spelling. 
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Qualifying Paper 7-A* 
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Qualifying Paper 7-B 
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2009 FCAT Writing Grade 8 Persuasive Anchor Set 

Qualifying Paper 7-C 

Score Point: 5 

This writer takes a stand in favor of allowing students “the chance” to have snacks in the 
classroom. An organizational pattern with some effective transitional devices provides 
progression of the ideas. Ample support is presented through elaborated details for each of the 
three main arguments: “give students the energy they need,” “children . . . will be able to think 
better,” and “kids who have the last lunch . . . need food to help them last!” Mature command of 
language is enhanced through precision in word choice: “kids will get the extra boost they need;” 
“If our school is A+ (plus) now, imagine what would happen when even more grades rise;” and 
“three grades . . . and two lunch shifts for each grade. All together that is six shifts, each twenty-
five minutes.” Sentence structure is varied, including rhetorical questions: “Did you ever get 
snacks when you went to school?” and “Why not at least try it!?” The paper generally follows 
the conventions of mechanics, usage, and spelling.  
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Anchor Paper 15-B 
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2009 FCAT Writing Grade 8 Persuasive Anchor Set 

Anchor Paper 15-C 

Score Point: 5 

This response focuses on the topic by developing arguments in favor of students being allowed 
to eat snacks in the classroom. The organizational pattern includes effective transitional devices 
and provides for a progression of ideas. The paper has ample support and conveys a sense of 
completeness. The writing demonstrates a mature command of language, including precision in 
word choice: “feed the brain,” “replenishes our thinking,” “nagging hunger pains,” and “take on 
more responsibility,” and cause and effect reasoning: “If we were able to refresh our minds and 
improve our learning capabilities, then maybe we will be more successful in other areas, too!” 
There is variation in sentence structure, and sentences are complete. The paper generally follows 
the conventions of mechanics, usage, and spelling. 
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Anchor Paper 16-B 
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2009 FCAT Writing Grade 8 Persuasive Anchor Set 

Anchor Paper 16-C 

Score Point: 6 

This writer focuses on the position that “It’s actually kind of stupid . . . not letting us eat snacks 
in class.” The organizational plan includes effective transitioning that provides a logical 
progression of ideas. The paper conveys a sense of wholeness with adherence to the main ideas: 
“Food can’t really be considered a distraction,” “Food can help you think,” “People like food,” 
“someones stomach growling . . . can be distracting,” and “People will like you more.” 
Development of support is substantial, with freshness of expression: “hearing people  
chewing . . . just plain disgusting,” “so that we wont have to taste the disgustingness of the flavor 
called nothingness in our mouths,” and “someones stomach growling isn’t music to my ears.” 
The writing demonstrates a mature command of language, using creative strategies appropriate 
to the purpose of the paper, such as rhetorical questions, a strong persuasive tone, sarcasm, 
intentional fragments, and the voice of authority: “trust me,” all of which involve the reader and 
enhance the writer’s point of view. Sentence structure is varied and complete, and few errors in 
the conventions of mechanics, usage, and punctuation are evident in this response. 
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Qualifying Paper 9-B 
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2009 FCAT Writing Grade 8 Persuasive Anchor Set 

Qualifying Paper 9-C 

Score Point: 6 

Beginning with a personal anecdote that draws the reader into the writing situation, this response 
is clearly focused on the position that “Eating in class will have a positive effect on student.” The 
organizational plan includes effective transitional devices that provide for the logical progression 
of ideas. The writing demonstrates a mature command of language, with substantial support for 
the arguments by employing elaborated personal examples: “my stomach sounded a deep  
rumble . . . all I could think about . . . to be able to eat in class” and “One of my closest friends is 
diabetic . . . misses parts of the class . . . teenagers who have her type of diabetes could all be 
saved.” The writer utilizes creative writing strategies appropriate to the purpose of the paper. 
Freshness of expression is presented through, but is not limited to, rhetorical questions, 
comparison and contrast, a quotation representing a voice of authority, alliteration, and attention 
to the intended audience. Sentences are varied, and few errors occur. 
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2009 FCAT Writing Grade 8 Persuasive Anchor Set 

Anchor Paper 18-C 

Score Point: 6 

Written from the perspective of a teacher, this response is focused on “the horrors of children 
eating snacks in class.” The paper conveys a sense of completeness and adherence to the main 
ideas: “classrooms could become unsanitary,” “This new rule will interfere with my teachings,” 
and “childrens health will be impacted.” The organizational plan, with some effective transitional 
devices, provides for a logical progression of the arguments. The support is substantial and 
includes specific details: “Flourescent lights of the hallway,” “large deposits of crumbs on my 
carpet,” and “tooth-rotting scum.” The writer uses creative writing strategies appropriate to the 
purpose of the paper: alliteration, rhetorical questions, a quotation, and a plea to “Mr. Principal.” 
The writing demonstrates a mature command of language with freshness of expression: “The 
hard to clean carpets and pests will have the custodians storming out of this school in a 
heartbeat” and “I stand beside my beliefs, and I believe that the school will be a nicer, cleaner, 
healthier school.” Sentence structure is varied, and sentences are complete. Few, if any, 
convention errors occur in mechanics, usage, and punctuation.  
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