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Handout #2 Florida’s Formula for Reading Success 

3 





Handout #3 Test Design Summary and Blueprint: FAST ELA Reading and B.E.S.T. Writing   

Test Design Summary and Blueprint: FAST ELA Reading and B.E.S.T. Writing 

Grade 3 English Language Arts (ELA) Reading Benchmarks Coverage 

Reporting Category Benchmarks Assessed % of Test 

Reading Prose and 
Poetry 

Literary Elements ELA.3.R.1.1 

25-35% 
Theme ELA.3.R.1.2 
Perspective and Point of 
View 

ELA.3.R.1.3 

Poetry ELA.3.R.1.4 

Reading Informational 
Text 

Structure ELA.3.R.2.1 
25-35%Central Idea ELA.3.R.2.2 

Purpose and Perspective ELA.3.R.2.3 
Argument ELA.3.R.2.4 

Reading Across Genres 
and 

Vocabulary 

Interpreting Figurative 
Language 

ELA.3.R.3.1 

35-50% 
Paraphrasing and 
Summarizing 

ELA.3.R.3.2 

Comparative Reading ELA.3.R.3.3 
Morphology ELA.3.V.1.2 

Context and Connotation ELA.3.V.1.3 
Total Number of Items 36-40 
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Handout #4 Key Instructional Takeaways (K-5) 
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Handout #5 Assessments to Inform Instruction Overview 
Assessments to Inform Instruction Overview 

Assessment Assessment 
Tool 

Description When? Who? Questions the Assessment Answers 

Screening Brief tests that serve as a starting point for a student’s 
preparation for grade level reading instruction. Screening 
tests serve as a “first alert” that identify students who may 
need extra support to make adequate progress in reading 
during the year. 

Administered at 
the beginning of 
the school year. 

All 
Students 

• What are the strengths and skills 
still emerging for each student? 

• Who may need extra instructional 
support? 

• How can I begin to plan for 
differentiated instruction? 

Progress 
Monitoring 

Brief tests that keep the teacher informed about a student’s 
progress in reading during the school year. The tests are a 
quick sample of foundational reading skills that will tell the 
teacher if the student is making adequate progress toward 
grade level reading ability at the end of the year. 

If a student is not demonstrating adequate progress based on 
progress monitoring data, the teacher can modify instruction 
to accelerate reading achievement. 

If a student’s progress is moving adequately toward the short 
and/or long-term goals set by the teacher, the instructional 
plan can be continued. 

Administered on a 
routine basis 
(e.g., weekly, 
monthly, 
quarterly). 

All 
Students 

• Are the students learning critical 
literacy skills at an adequate rate 
over time? 

• Which skills should I emphasize in 
whole group instruction? 

• Which skills should I emphasize to 
differentiate instruction for each 
small group? 

• How should small groups be 
formed? 

Formative 
Diagnostic 

Comprehensive tests that measure a variety of reading, 
language, or cognitive skills and are designed to provide a 
more detailed picture of the full range of a student’s 
knowledge and skills so that instruction can be more 
precisely planned. 

Diagnostic assessments are typically used if a student 
fails to make adequate progress after receiving extra 
reading instruction. 

Administered 
anytime more 
in-depth 
information is 
needed. 

Only 
Students 
Not 
Making 
Adequate 
Progress 

• What are the specific 
strengths and  weaknesses of 
this student that I was unable 
to determine through 
progress monitoring and 
observation? 

• Which skills should I 
emphasize to plan for more 
powerful instruction for this 
student? 

Modified to add a column for assessment examples.     ©2022 Developed in partnership between Florida Center for Reading Research and Florida Department of Education 
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Handout #6 Grade 3 ELA Achievement Level Descriptions 

Achievement Level Achievement Level Descriptions 

Level 3 Students at this level demonstrate on-grade-level success with the challenging content of the 
Florida B.E.S.T. Standards. 
A student performing at Level 3: 

• uses knowledge of grade-level phonics and word-analysis skills to decode simple words, 
including those with common Greek and Latin roots and affixes, derivational suffixes, and 
multisyllabic words. 

• explains the character traits, feelings, motivations, and responses to situations of one or 
more characters using grade-level mid complexity literary texts. 

• explains a stated theme and how it develops, using some details, in grade-level mid 
complexity literary texts. 

• explains different characters’ perspectives in grade-level mid complexity literary 
texts. 

• identifies some features of types of poems: free verse, rhymed, verse, haiku, and 
limerick. 

• explains how text features contribute to meaning and identifies the text structures of 
chronology, comparison, and/or cause/effect in grade-level low-to- mid complexity texts. 

• identifies the central idea and explains how explicitly stated details support that idea in a 
grade-level mid complexity text. 

• explains the development of an author’s purpose using details in a grade-level mid 
complexity text. 

• identifies an author’s explicit claim and explains how one piece of evidence supports 
the claim in a grade-level mid complexity text. 

• identifies and explains metaphors, personification, and hyperbole in grade-level low-to-mid 
complexity text(s). 

• summarizes a grade-level low-to-mid complexity text to enhance comprehension with 
some accuracy; includes plot and/or theme in a literary text; uses the central idea 
and/or relevant details for an informational text. 

• compares and contrasts how two authors present information on the same topic or theme 
in grade-level mid complexity texts. 

• identifies and applies knowledge of common Greek and Latin roots, base words, and/or 
affixes to determine the meaning of unfamiliar words in grade- level content with some 
accuracy. 

• use context clues, figurative language, word relationships, reference materials, and/or 
background knowledge to determine the meaning of multiple-meaning or unknown words 
and phrases appropriate to grade level with some accuracy. 

Level 4 Students at this level demonstrate an above satisfactory level of success with the challenging 
content of the Florida B.E.S.T. Standards.   
A student performing at Level 4: 

• uses knowledge of grade-level phonics and word-analysis skills to decode words, 
including those with common Greek and Latin roots and affixes, derivational suffixes, 
and multisyllabic words; describes how derivational suffixes turn words into different 
parts of speech. 

• explains how one or more characters develop throughout the plot in a literary text, using 
character traits, feelings, motivations, and response to situations using grade-level mid-
to-high complexity texts. 

Achievement Level Descriptions – B.E.S.T. Standards   
Office of Assessment                Florida Department of Education 
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Achievement Level Achievement Level Descriptions 

Level 4 • explains a theme and how it develops, using details, in grade-level mid-to-high complexity 
literary texts. 

• explains different characters’ perspectives in grade-level mid-to-high complexity 
literary texts. 

• identifies types of poems: free verse, rhymed verse, haiku, and limerick. 
• explains how text features contribute to meaning and identifies the text structures of 

chronology, comparison, and cause/effect in grade-level mid-to- high complexity texts. 
• identifies the central idea and explains how relevant details support that idea in a grade-

level mid-to-high complexity text. 
• explains the development of an author’s purpose in a grade-level mid-to-high 

complexity text. 
• identifies an author’s claim and explains how an author uses evidence to support 

the claim in a grade-level mid-to-high complexity text. 
• identifies and explains metaphors, personification, and hyperbole in grade-level mid-to-

high complexity text(s). 
• summarizes a grade-level mid-to-high complexity text to enhance comprehension; 

includes plot and theme for a literary text; uses the central idea and relevant details for an 
informational text. 

• compares and contrasts how two authors present information on the same topic or theme 
in grade-level mid-to-high complexity texts. 

• identifies and applies knowledge of common Greek and Latin roots, base words, and 
affixes to determine the meaning of unfamiliar words in grade-level content. 

• uses context clues, figurative language, word relationships, reference materials, and/or 
background knowledge to determine the meaning of multiple-meaning and unknown 
words and phrases appropriate to grade level. 

Level 5 Students at this level demonstrate mastery of the most challenging content of the 
Florida B.E.S.T. Standards. 
A student performing at Level 5: 

• uses knowledge of grade-level phonics and word-analysis skills to decode complex 
words, including those with common Greek and Latin roots and affixes, derivational 
suffixes, and multisyllabic words; describes how derivational suffixes turn words into 
different parts of speech. 

• uses explicit and implicit details to explain how one or more characters develop 
throughout the plot in a literary text, using character traits, feelings, motivations, and 
response to situations in grade-level high complexity texts. 

• explains a complex theme and how it develops, using relevant details, in grade- level high 
complexity literary texts. 

• explains different characters’ perspectives in a literary text using grade-level high 
complexity texts. 

• identifies and explains types of poems: free verse, rhymed verse, haiku, and limerick. 
• explains how complex text features contribute to meaning and uses explicit and implicit 

details to identify chronology, comparison, and cause/effect structures in grade-level high 
complexity texts. 

Achievement Level Descriptions – B.E.S.T. Standards   
Office of Assessment               Florida Department of Education   
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Achievement Level Achievement Level Descriptions 

Level 5 • identifies the complex central idea and explains how relevant details support that idea 
in a grade-level high complexity text. 

• explains the complex development of an author’s purpose in a grade-level high complexity 
text. 

• identifies an author’s implied claim and explains how an author uses relevant evidence 
to support the claim in a grade-level high complexity text. 

• identifies and explains complex metaphors, personification, and hyperbole in grade-
level high complexity text(s). 

• summarizes a grade-level high complexity text to enhance comprehension; includes complex 
plot and theme(s) for a literary text; uses an implicit central idea and relevant details for an 
informational text. 

• compares and contrasts how two authors present information on the same topic or 
theme, evaluating relevant evidence in grade-level high complexity texts. 

• identifies and applies knowledge of Greek and Latin roots, base words, and affixes to 
determine the meaning of complex unfamiliar words in grade-level high complexity 
content. 

• uses multiple context clues, figurative language, word relationships, reference materials, 
and/or background knowledge to determine the meaning of multiple- meaning and 
unknown words and phrases appropriate to grade level. 

Achievement Level Descriptions – B.E.S.T. Standards 
Office of Assessment Florida Department of Education 

Scan the QR Code or go to http://bit.ly/BEST_ALDs to access grades 3-10 ELA 
Achievement Level Descriptions - B.E.S.T. Standards. 
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Handout #7 Principles of Instruction 

Evidence-based teaching practices 
Teacher understanding of effective evidence-based practices is vital for supporting student achievement and closing achievement 
gaps. While many alternative pathway teachers know what content they must teach, many have never had classes on how to 
teach the content using evidence-based practices. This infographic is a quick reference guide containing evidence-based 
practices that can impact learning that teachers can use daily to support effective instruction. 

Principles of instruction 
Research-based strategies that all teachers should know 
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Begin lessons with short reviews of previous learning. 

Present new material in small amounts; assist students as they practice this material. 

Provide models such as step-by-step demonstrations or think alouds to work out 
the problem. 

Guide student practice by asking good questions and providing feedback. 

Check that students understand the material; doing so can help students learn 
with fewer errors. 

Obtain a high success rate (~ 80%) through teaching in small steps, 
guiding practice, and employing mastery learning techniques. 

Provide scaffolds, or temporary supports, for difficult material. 

Prepare students for and monitor independent practice; ample independent 
practice is necessary for skills and knowledge to become automatic. 

10 Engage students in weekly and monthly reviews of past material. 

Ask many questions and observe student responses; questions allow students to connect new material 
with prior learning. 



Scaffolding 
Temporary devices and procedures used by teachers to support students as they learn strategies. 

Guard rails keep you from falling off the scaffolding. 

The platform allows for stable footing to do the 

a stable foundation upon which learning is built. 

The guard rail posts provide support to the whole 
structure. Procedures support scaffolding by 
ensuring student engagement in the design lessons. 

Locking pins keep the scaffolding in place. 

ongoing and keeps students on the right track. 

The cross brace keeps the scaffolding base sturdy. 
Planning ensures organization and keeps both the 
lesson and scaffolding focused. 

Casters allow the scaffolding to move where needed. 
Assessment allows teachers to personalize learning 
for individual students and differing abilities. 

Kamil, M. L., Borman, G. D., Dole, J., Kral, C. C., Salinger, T., & Torgesen, J. (2008). Improving adolescent literacy: Effective classroom and intervention practices. Washington, DC: National Center for 
Education Evaluation and Regional Assistance, Institute of Education Sciences, U.S. Department of Education. Retrieved from https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/adlit_pg_082608.pdf. 

Rumberger, R. W., Addis, H., Allensworth, E., Balfanz, R., Bruch, J., Dillon, E., ... & Newman-Gonchar, R. (2017). Preventing dropout in secondary schools. Educator's practice guide. Washington, DC: 
National Center for Education Evaluation and Regional Assistance, Institute of Education Sciences, U.S. Department of Education Retrieved from https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/ 
wwc_dropout_092617.pdf 

Rosenshine, B. (2012). Principles of instruction: Research-based strategies that all teachers should know. American Educator, 36(1), 12-39. Retrieved from https://www.aft.org/sites/default/files/ 
periodicals/Rosenshine.pdf 

Shanahan, T., Callison, K., Carriere, C., Duke, N. K., Pearson, P. D., Schatschneider, C., & Torgesen, J. (2010). Improving reading comprehension in Kindergarten through 3rd grade. Washington, DC: 
National Center for Education Evaluation and Regional Assistance, Institute of Education Sciences, U.S. Department of Education. Retrieved from https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/ 
readingcomp_pg_092810.pdf 

Information in this infographic is supported by IES/NCEE’s Regional Educational Laboratory Southeast 
at Florida State University (Contract ED-IES-17-C-0011) as resources and examples for the viewer’s 
convenience. Their inclusion is not intended as an endorsement by the Regional Educational 
Laboratory Southeast or its funding source, the Institute of Education Sciences. 

In addition, the instructional practices shown in this infographic are not intended to mandate, direct, 
or control a State’s, local educational agency’s, or school’s specific instructional content, academic 
achievement system and assessments, curriculum, or program of instruction. State and local 
programs may use any instructional content, achievement system and assessments, curriculum, or 
program of instruction they wish. 
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