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Transcript
00:00:00 Speaker 1
Thanks for joining us for today's webinar, Beyond the Teacher's Guide, Strengthening Tier 1 Through Explicit Instruction.
00:00:06 Speaker 1
We're excited to have you with us as we explore explicit and systematic instruction and consider how Tier 1 instructional materials align with evidence-based practices.
00:00:15 Speaker 1
We are pleased to be joined by today's presenter, Jesse Steif, Literacy Content Manager at the University of Florida Lastinger Center for Learning.
00:00:23 Speaker 1
So thank you so much, Jesse, for joining us, and at this time, I will turn it over to Jesse to lead today's session.
00:00:30 Speaker 2
Thank you.
00:00:31 Speaker 2
Thank you, Randy.
00:00:32 Speaker 2
Thank you, Just Read Florida, for having me here to talk about what I think is really one of the most important topics, you know, kind of facing us today in education, one of many.
00:00:44 Speaker 2
So yeah, as Randy said, my name is Jesse.
00:00:47 Speaker 2
I work at the University of Florida Lastinger Center for Learning.
00:00:53 Speaker 2
I am so I write and deliver professional learning to to teachers, coaches, educators, administrators and everywhere in between.
00:01:02 Speaker 2
My my background is in my background is in elementary education.
00:01:07 Speaker 2
I taught I taught second and fifth grade in addition to being a school psychologist and and a district level MTSS person and before joining the center.
00:01:18 Speaker 2
So
00:01:20 Speaker 2
Tier 1 instruction kind of fits at the nexus point between a lot of those things.
00:01:24 Speaker 2
And curriculum implementation is a particular area of passion of mine and one that I think is super, super important and one that I'm happy to see is kind of getting a little bit more discussion in popular education circles.
00:01:40 Speaker 2
So we have about an hour and a half here to talk about this subject here today.
00:01:48 Speaker 2
And you know, my
00:01:50 Speaker 2
My hope is that everyone kind of leaves here with a couple of with a couple of nice little gems to keep in their in their pockets, whether you are a district reading contact, whether you're over, some large part of reading for your for your district or you're a teacher or anywhere in between.
00:02:11 Speaker 2
So my hope here is that you'll leave being able to explain a little bit more about the core characteristics of explicit instruction.
00:02:18 Speaker 2
I think that term has definitely been on almost everyone's radar in education for the past 10, 15 or more years.
00:02:28 Speaker 2
And I think we're in a place where we can kind of deepen our knowledge about it and as we're in professional learning.
00:02:36 Speaker 2
We want, I want for everyone to be able to recognize
00:02:40 Speaker 2
both strengths and limitations of their current literacy curriculum.
00:02:45 Speaker 2
Every single curriculum, there's no such thing as a perfect literacy curriculum, obviously.
00:02:51 Speaker 2
All of them have their strengths and their weaknesses.
00:02:54 Speaker 2
And one of the many goals of professional learning is for people to become more critical and informed users of their curriculum.
00:03:04 Speaker 2
And then to apply principles of explicit instruction to their literacy curriculum.
00:03:10 Speaker 2
Okay.
00:03:12 Speaker 2
So just a real quick word about the UF Lastinger Center.
00:03:18 Speaker 2
So we develop and we scale and we research education innovations, both for adults and kids, and we try to put all learners on trajectories for lifelong success.
00:03:33 Speaker 2
So we develop and implement professional learning programs across early childhood and literacy and math.
00:03:40 Speaker 2
And we also both develop and administer programs developed by legislation.
00:03:46 Speaker 2
So namely, New Worlds Reading and more recently, the Florida Tutoring Advantage.
00:03:52 Speaker 2
So just a quick word about the center.
00:03:57 Speaker 2
So before we discuss how we kind of might make tweaks to curricula to sort of budge them in a more evidence-aligned direction,
00:04:09 Speaker 2
I think it's important to preface with something that is a much more powerful lever than any sort of small number of strategies that you can learn from one webinar.
00:04:23 Speaker 2
And that's ongoing professional learning and ongoing coaching.
00:04:29 Speaker 2
And these are things that are sort of firmly established as key factors in the quality
00:04:37 Speaker 2
of instruction and student outcomes.
00:04:41 Speaker 2
So the and regardless of the curriculum that we that you're using, there are there's quite a bit of research now about quality professional learning and coaching and some one of the sort of the headline grabbing or headline headline attention grabbing things is that
00:05:04 Speaker 2
New curriculum without quality professional learning and coaching can actually produce worse outcomes than keeping an old curriculum.
00:05:13 Speaker 2
And this is not to say that you should always keep sticking with what you are used to using older instructional materials.
00:05:24 Speaker 2
But it is to say that any tool
00:05:30 Speaker 2
can be, any tool can be made more effective with ongoing job-embedded support.
00:05:36 Speaker 2
And in fact, that job-embedded coaching is really one of the few factors that we know of that reliably leads to improvements in the quality of instruction and improvement of student outcomes.
00:05:52 Speaker 2
And that professional learning, we know a lot about like characteristics of good professional learning.
00:06:00 Speaker 2
and what really does move the dial.
00:06:03 Speaker 2
And it's most effective when it's kind of laser trained on instructional practices rather than spending most or all the time on sort of building background or conceptual knowledge.
00:06:16 Speaker 2
So then that's important, of course.
00:06:18 Speaker 2
We have to have a certain basic level of background knowledge.
00:06:23 Speaker 2
But if that is not, if that is not paired with training on the actual instructional tools and practices themselves, you don't actually, it doesn't actually lead to any changes in instruction.
00:06:34 Speaker 2
And that this professional learning and coaching has to be sustained over time, not your sort of one-off, you know, webinars or, you know, your one-day sort of things.
00:06:48 Speaker 2
has to be sustained over time and job embedded and paired with coaching and collaboration.
00:06:55 Speaker 2
Those are, that's really kind of the secret sauce of professional learning.
00:07:01 Speaker 2
So we've heard a lot about, by now a lot of folks have heard about the science of reading and maybe, and this term science of instruction is also starting to kind of pierce through the,
00:07:16 Speaker 2
the popular discourse.
00:07:19 Speaker 2
And really what we're just talking about is a body of existing research.
00:07:24 Speaker 2
It's not a box, it's not a program, it's not a thing, a sticker that you slap on a product that you can buy, but it's existing research from a variety of disciplines and there's cognitive psychology and education and everywhere in between on how people, students also, students that specifically learn
00:07:45 Speaker 2
and what strategies are best facilitate this learning.
00:07:49 Speaker 2
And the science of instruction informs the science of reading.
00:07:53 Speaker 2
It informs, it is the practical applications in the classroom.
00:07:58 Speaker 2
And explicit instruction has sort of
00:08:04 Speaker 2
is a set of instructional approaches that have been found to be effective for students across ages, across disability status, for English language learners, and everywhere in between.
00:08:18 Speaker 2
You know, there's a lot of sort of myths and misconceptions about this term explicit instruction that maybe we'll sort of dispel here throughout our time together.
00:08:32 Speaker 2
So we're going to start out with talking a little bit about explicit instruction.
00:08:38 Speaker 2
And I'll come back to the, I'll make some references to some researchers, to some practitioners, to some papers throughout.
00:08:46 Speaker 2
And one of the folks who is sort of on the, should be on the Mount Rushmore, if one existed, of the Mount Rushmore of education and explicit instruction is Dr.
00:08:56 Speaker 2
Anita Archer.
00:08:58 Speaker 2
She's full of these, what we lovingly call Archerisms.
00:09:03 Speaker 2
that I've kind of sprinkled in throughout this session.
00:09:07 Speaker 2
And one of them is how well they learn equals how well we teach.
00:09:12 Speaker 2
Learning is a function of instruction.
00:09:17 Speaker 2
And like the biggest, there are lots of misconceptions around
00:09:24 Speaker 2
to what we ascribe learning difficulties to when we're in the midst of problem solving and data-based and data analysis for students with learning difficulties and typically developing students.
00:09:38 Speaker 2
But really the primary driver of how students respond and how they learn is the quality of the instruction.
00:09:49 Speaker 2
There are other things, of course, that influence academic achievement.
00:09:54 Speaker 2
But instruction and curricula are really the two biggest levers that we have to pull and the factors that we have influence over as educators.
00:10:10 Speaker 2
So let's talk about why we should care.
00:10:18 Speaker 2
Why do we talk about
00:10:22 Speaker 2
why do we look for ways to make your tier one instruction more explicit or more effective?
00:10:28 Speaker 2
And so I kind of we link it to this concept of the upside down triangle, right?
00:10:36 Speaker 2
So the sort of the three tiered visual on the left is probably familiar to almost everyone here on the call.
00:10:42 Speaker 2
So our MTSS triangle, as most people refer to it, it's so common now that
00:10:51 Speaker 2
It might have lost its meaning to folks, and certainly that's evident when we when I when we're engaging in conversations around MTSS, because the triangle refers to instructional resources and not to students.
00:11:06 Speaker 2
So, when I like I don't want to, I'm not typically like a language police type of person.
00:11:12 Speaker 2
Whoops.
00:11:17 Speaker 2
When did that happen here?
00:11:20 Speaker 2
Sorry about that.
00:11:25 Speaker 2
Lost my slideshow.
00:11:26 Speaker 2
Not quite sure why that happened.
00:11:44 Speaker 2
Current slide.
00:11:59 Speaker 2
All right, we're almost there.
00:12:08 Speaker 2
Someone from just read, I have lost my ability to share screen.
00:12:12 Speaker 2
So I think maybe my, did my status change here?
00:12:17 Speaker 2
Oh, share.
00:12:30 Speaker 2
Okay.
00:12:32 Speaker 2
We're back.
00:12:33 Speaker 2
Let me stop the subtitles.
00:12:37 Speaker 2
So sorry about that.
00:12:39 Speaker 2
Randy, can you have a thumbs up if you can, if we're on the current slide?
00:12:41 Speaker 2
Okay, perfect.
00:12:44 Speaker 2
So we were talking about there are the tiers refer to instructional resources and not to students.
00:12:56 Speaker 2
So we talk about there are there are no there are no tier 2 or tier 3 students, at least not permanently.
00:13:03 Speaker 2
What we what the tiers refer to are levels of resources that students should need to improve their literacy trajectory.
00:13:12 Speaker 2
So the goal is not that we have 15% or 20% of students who are deficient in reading.
00:13:19 Speaker 2
The goal is to have as close to 100% of students meeting standards.
00:13:23 Speaker 2
And somewhere around 20% of students are going to need interventions in order to meet that level of proficiency.
00:13:32 Speaker 2
So when we say that our triangle is upside down, we usually mean that more students are not meeting standards than the number of students who are meeting standards.
00:13:42 Speaker 2
But it actually doesn't follow that tier 2 or tier 3 interventions, like for that 40 or 50 or 60% of students is what's going to get us out of that situation.
00:13:52 Speaker 2
It's just not possible.
00:13:55 Speaker 2
The intensity of the kinds of evidence-based interventions that move the dial for kids with really severe and ongoing reading difficulties, it's just too much to support in more than about 20% of students.
00:14:11 Speaker 2
So if less than about 80% of kids at your school are meeting benchmark, what should happen is the grade level team or school leadership team analyzes the fit between the needs of the student and the instruction being provided in tier one.
00:14:30 Speaker 2
And then we change up what you're doing in tier one to respond to those needs.
00:14:33 Speaker 2
Now, to be clear, we're not talking about things like lowering the complexity of the text that we're teaching or
00:14:41 Speaker 2
or lowering standards by any means, but we're changing the kinds of instruction that we're using to fit those needs.
00:14:50 Speaker 2
So like, what do I mean?
00:14:51 Speaker 2
For example, if you have a fourth or in a fourth or a fifth grade classroom, I may stray from the curriculum, not in terms of the text that we're teaching or the standards that we're emphasizing,
00:15:04 Speaker 2
but how we scaffold that complex text.
00:15:07 Speaker 2
I may do things like do some extensive word work and vocabulary instruction with fluency building in the grade level text before getting into more of the comprehension work, for example.
00:15:20 Speaker 2
So tier one is where we look to sort of move the dial for larger and for larger numbers of students.
00:15:34 Speaker 2
So, what is what exactly is explicit instruction?
00:15:37 Speaker 2
It's a method, it's an approach that refers to both the design and the delivery of instruction.
00:15:46 Speaker 2
It's not ambiguous, it is direct explanation, you know, covering how we both plan lessons, you know, lessons over time, you know, week to week and month to month, and then how we deliver individual lessons.
00:16:02 Speaker 2
And what defines it is sort of is
00:16:04 Speaker 2
scaffolding, like the supports that we use when building a building, we put the scaffolds in place when students are learning and then kind of gradually remove them as kids get stronger on their own and are able to do things that they weren't able to do before without our support.
00:16:21 Speaker 2
So, you know, in practice, we do things like we set clear learning objectives.
00:16:29 Speaker 2
We tell them exactly what they're going to learn and why it matters.
00:16:33 Speaker 2
We model the skill ourselves, the I do, showing kids exactly what good performance looks like and non-examples, what it shouldn't look like.
00:16:45 Speaker 2
And then we provide plenty of practice with feedback here, so the we do.
00:16:52 Speaker 2
And then leading to independent practice or the you do.
00:16:56 Speaker 2
And we keep practicing until mastery, and we don't just move on
00:17:02 Speaker 2
from a skill because we've covered the content or our pacing guide sort of indicates that we need to move on.
00:17:12 Speaker 2
student outcomes matter more than that.
00:17:19 Speaker 2
So how do we purposely plan for explicit instruction?
00:17:24 Speaker 2
Again, we set clear objectives and learning targets with
00:17:30 Speaker 2
With clear statements and rationales, kids need to understand why it is that we're teaching them what we teach them.
00:17:38 Speaker 2
An important piece is considering and teaching necessary prerequisite skills that students need to learn the new skill.
00:17:48 Speaker 2
This is where we'll start to connect it to how we may need to make changes or diversions to our tier 1 curriculum.
00:17:57 Speaker 2
Because one of the primary sort of issues with lots, and we are purposely not going to name any curricula because the issues that we're talking about here are common in across many of them, is that the prerequisite skills are not necessarily addressed or addressed with the level of specificity and intensity that they need before we go, before we actually jump to that particular standard.
00:18:25 Speaker 2
And we'll give you examples of
00:18:27 Speaker 2
of that as we go.
00:18:30 Speaker 2
We need to determine how kids will be guided through the learning process with planned examples and demonstrations, good modeling, and think-alouds of procedural or declarative skills.
00:18:46 Speaker 2
determining how students will practice the new skill, you know, with corrective feedback.
00:18:52 Speaker 2
This concept of practice over time is really, really important and very, very challenging to do it in if your if your actual if your curriculum doesn't doesn't plan for it specifically and purposely for you.
00:19:08 Speaker 2
and incorporating practice, additional practice over time with feedback and opportunities until mastery is achieved.
00:19:17 Speaker 2
So there's a lot of research about the rates, you know, the percentage of mastery of a particular skill that students should be at before they're ready
00:19:30 Speaker 2
for, guided and independent practice.
00:19:34 Speaker 2
And generally it's, somewhere between 80%, 80 to 90% accuracy on a given skill before a student is really ready for more guided and independent practice.
00:19:45 Speaker 2
And we'll get into that research as we go, as we go along.
00:19:52 Speaker 2
All right.
00:19:52 Speaker 2
So how do we, how do we deliver this delivering explicit instruction?
00:19:58 Speaker 2
So now we are, we are in a, in a
00:20:00 Speaker 2
we're delivering a lesson. And so what does research indicate is involved with effective delivery of content? So we segment complex skills into discrete steps so that we are not, and we are not folding multiple steps into one piece of one direction. And we teach simpler prerequisite skills first. And we'll look at that in the next, in upcoming slides.
00:20:27 Speaker 2
when we talk about an evidence-based strategy called getting the gist. Modeling, again, involves clear explanations and pre-planned examples and non-examples. Kids need to know what it looks like and what it does and what it does not look like or how not to, or what not to do.
00:20:50 Speaker 2
Scaffolding refers to before, during and after reading strategies that help kids read text that they could not read by themselves. I think that's kind of the most simple, maybe, dare I say, elegant definition of of a piece of scaffolding. I think there has there is quite a bit of research now about text complexity and the kind of the kind of levels of
00:21:16 Speaker 2
text that kids are able to handle with appropriate scaffolding. And we're actually learning that it is quite a bit higher than what we might have thought, you know, even 10 or 15 years ago. But the key, the operative phrase there is appropriately scaffolded text. Now we're just not putting complex text in front of kids and expecting that they read it.
00:21:44 Speaker 2
and active involvement in feedback. There's sort of this misconception about explicit or direct instruction that it's a bunch of kids in rows and everyone is really quiet and it's just the teacher engaging, you know, just lecturing at students. And that's very far from the truth because a huge lever
00:22:07 Speaker 2
that we that we're able to pull is actively engaging all students and incorporating strategies to ensure a high level of engagement, to ensure that every student is responding in, during whole class instruction, both to both to up engagement, but also to allow us as teachers to engage in formative assessment. The more, you know, if I'm if I'm asking a question and only half the class is responding, I only have
00:22:34 Speaker 2
My view of how everyone is learning is half obscured. And so building in opportunities for active involvement is super important for explicit instruction. And planning for explicit instruction involves quite a bit of thought about how we're going to elicit student involvement. You know, if I'm doing a vocabulary activity, I would say our word today is unanimous. What's the word?
00:23:01 Speaker 2
unanimous, right? And unanimous is when everyone responds. What does unanimous mean when, and then everyone says, and everyone responds, right? So you want to, we kind of, we kind of want this perky pace, this really, this really kind of serve and return with your class as part of explicit instruction. All right. So this is,
00:23:30 Speaker 2
This is adapted from, I think, one of the best texts out there on explicit instruction. It's called Explicit Instruction. It's by Anita Archer and Charles Hughes, published in 2011. It might be in its second or third edition now at this point. If I had my way away, my magic wand, this would be a textbook in most, if not all, of teacher prep programs. It's one of the most valuable books that I have ever read, deeply, deeply evidence-based.
00:24:00 Speaker 2
And but super highly applicable. It's written for teachers. And this is not the screen here that you're looking at is not a it's not a checklist. Please, you know, do not do do not print this and bring it bring it with you on your walkthroughs.
00:24:17 Speaker 2
because this refers to delivery and planning of instruction across lessons. Not every lesson that you look at is going to need every single one of these bullet points. Some lessons, for example, may not have any independent practice since it may be too early in the instructional sequence. Some really, really good lessons may focus mostly on modeling.
00:24:44 Speaker 2
and building initial accuracy with maybe a little bit of guided practice. Some other, other lessons a little further into the sequence may start with a review of previously taught material and then get and then get into and then get into guided and find and ending an independent practice. And there's all different sorts of combinations, permutations of what a what a really good, strong evidence based explicit lesson looks like. But these are kind of
00:25:14 Speaker 2
these are kind of the broad, the greatest hits, but it's, but again, not a checklist, not 100%, doesn't, every lesson doesn't need 100%. There is an excellent article that if you're not aware of it, you know, go and stop paying attention to this. Well, don't stop paying attention to this. When you're done, take a note of this.
00:25:36 Speaker 2
And go look it up. It's by one of the, again, another person who deserves a place on the Mount Rushmore of explicit instruction. Dr. Barack Rosenshine wrote an article, and I believe it was 2012, in the American Federation of Teachers publication, American Educator, I believe. It's 12 principles of effective instruction.
00:25:59 Speaker 2
deeply, deeply evidence-based, and based on many, many hundreds of studies synthesized and just distilled into these really, really just nuggets of instructional gold for what instruction should look like and what everyone should know about what good direct explicit instruction should look like. So if that's not an article that's on your radar, please do yourself a favor and take a look and take a look through it.
00:26:32 Speaker 2
Okay, so getting more into the, getting a little bit closer to curricula here. We want to be, I want to be clear here in saying that your tier 1 curricula can either significantly help or significantly hinder your efforts at improving literacy skills. Strong curricula can absolutely be a game changer if implemented well.
00:26:58 Speaker 2
And if teachers receive regular professional learning and coaching, and if weaker materials are present, or even if, again, a strong curriculum is in place with minimal supports, student outcomes are definitely going to suffer. But we've known about the role of curricula in student learning and instruction for a long time now.
00:27:24 Speaker 2
in this great, great text on direct instruction from 2006, Dr. Doug Carnine wrote about how tier one curricula can hinder efforts to improve instruction. And so, you know, we've been dealing with these sorts of issues for a really long time, for many reasons that we won't get into now. But the first is just too many lesson activities.
00:27:55 Speaker 2
and no clear guidance about which tasks are most essential.
00:28:02 Speaker 2
What are the prerequisite skills for other for other more complex ones? And so you wind up having this, you know, you wind up having this toolbox that is just overfilled and to try to implement every single thing in a in some in a curriculum with too many lesson activities is necessarily going to lead you to move too quickly and leave many, many students behind.
00:28:31 Speaker 2
Another one is vague directions for the teachers. So, teachers have to be prepared to structure the teaching of the task so that demonstrations are clear and instruction is really interactive. And a lot of the time in a teacher's manual, in an online resource, the directions for teachers are left
00:28:57 Speaker 2
are left up for a lot of interpretation. And you can, the pendulum swings or people have preferences about the extent to which they are comfortable with their curriculum being scripted or not scripted or overly scripted or lightly scripted. And that's, and the effectiveness of scripted curricula kind of depends on the content and the experience and knowledge of teachers.
00:29:24 Speaker 2
there's a lot to that, but there's often too much room, for interpretation. Going along with number one, the too much content too fast. A lot of curricula, most I would say, introduce new skills too quickly, particularly for at-risk readers. And it's not that at-risk readers are not able to learn.
00:29:52 Speaker 2
But if there's too much and too quick, that leads to too little like initial practice and subsequent practice. They don't get enough practice with any particular skill in the context of meaningful experiences with text. And we often need, you may need a systemic approach to modification of the curriculum to incorporate that additional, those additional practice opportunities.
00:30:21 Speaker 2
which does necessitate sort of cutting out non-priority content. And that's a really tough task. Individual teachers are really, by and large, probably don't have time to do that. And so it's definitely an issue with a lot of curriculum. And then the language of instruction not matching student needs. Teachers often have to modify the wording in teacher presentations.
00:30:51 Speaker 2
to ensure that students understand all the terms that are being used. So, there are, you can make your curriculum better by incorporating elements of explicit instruction and to make it more interesting and engaging to all readers and certainly more effective for the low, for the lowest achieving readers and writers. And
00:31:20 Speaker 2
by modifying it to a certain extent, we'll talk about, we'll show you some ways to do that. But first, it does, when we're talking with teachers and other folks about this, the first question that comes up is this question around fidelity. And so let's talk about the F word here. When we talk about having to deviate
00:31:50 Speaker 2
from or make changes to curriculum. Well, what about what about fidelity, to the program doesn't doesn't that break fidelity? my principal was very clear with staff and that we have to implement the tier one curriculum with fidelity. And so, we always hear things like that. And so let's kind of talk about that. The first thing to mention is that core, large core curricula
00:32:19 Speaker 2
are rarely, if ever, backed by rigorous research. So most of them, and like this is fine, we, it's, if we were to only use tools and curricula and programs that have, that are backed by super, super rigorous, empirical research, the number of tools that we would have in the classroom would be this small. We have to.
00:32:45 Speaker 2
There's just, there's too much to get through. There's too many years of schooling, to, for some, for it, to for that to be the standard. So the fact that the fact that large core curriculum have not been studied is not necessarily, a non-start, is not necessarily a giant issue. But I want to talk about it a little bit. So
00:33:13 Speaker 2
But there, but large curriculum have not generally been studied under control, under controlled conditions. And there doesn't exist any evidence that specific implementation approaches are like when we implement it this way, we get these strong outcomes. That's what fidelity is. It's knowing that when implemented in this particular way, in under controlled studies,
00:33:41 Speaker 2
that we get these stronger outcomes. And absent that, though, that term fidelity becomes a little less clear. And the fact that someone puts research based on the label doesn't mean that program itself has been validated by research. It means that it uses instructional strategies that have been studied or some aspect of the curriculum is backed by research, which is not nothing by any means.
00:34:10 Speaker 2
But fidelity has, the fidelity means a little less when a program doesn't have that sort of experimental validation.
00:34:24 Speaker 2
So if fidelity hasn't been defined by a team of researchers implementing the curriculum in schools and studying it rigorously, there's no way to measure what fidelity actually is. So if fidelity that hasn't been tested doesn't tell us about anything about whether it actually matters. And so
00:34:44 Speaker 2
It's not a, it's not a, I mean, this is kind of strong language, but it's like that fidelity is an empty standard when it doesn't refer to, when it doesn't refer to anything. You know, if I know, if I know that if I take a strong evidence-based intervention that has been studied, you know, I won't, I won't name any actual names. I'll just say it's an intervention that has, that has 10 really good rigorous studies.
00:35:10 Speaker 2
I know that when that and the researchers implemented it for 30 minutes a day, because the program calls for 30 minutes for the instructional routine to be done from start to finish, four days a week with groups of kindergarten through 3rd grade students.
00:35:31 Speaker 2
and they missed, not any more than 5% of lessons. And we did, there was there's some explicit instruction, there's, spelling instruction, there is, phonological warm up. And these are the components of the explicit lesson. That gives us a standard to hold to hold folks to in terms of the fidelity.
00:35:55 Speaker 2
But absent that term fidelity misses a little bit, has less meaning. So what I would argue is that fidelity to the principles of strong instruction matters a lot more than are we on this page of the pacing guide on day 53 versus this page of the, and then the next page on the pacing guide on, you know, on day 54.
00:36:22 Speaker 2
So it is, the student outcomes are driven by adherence to effective instruction, not adherence to the pacing guide when programs have not been studied. And until they are, then this is the more true thing. So explicitness, adequate practice, coherence, so, you know, week to week, month to month, and meaningful engagement with text.
00:36:52 Speaker 2
And again, this is, I want to be really, really clear here in saying that most curricula, and especially curricula that are vetted and on adoption lists, have real strengths. Every major curriculum has genuinely really, really good elements. I mean, we have teams of PhD folks who are working on these curricula for years.
00:37:14 Speaker 2
The fact that they haven't been studied is one thing, but that doesn't mean that adopted curricula are bad. But the issue is that there's too much in there and we as informed critical consumers of the curricula have to be, have to act, have to identify what is the, what are the active ingredients in a curricula.
00:37:38 Speaker 2
What are, when I mean, when I say active ingredients, I mean things that we know move the dial for kids, explicit vocabulary instruction, fluency building, teaching a small number of high leverage comprehension strategies, time in text, getting kids miles on the page. You know, these are all, you know, these are all things that we know are the sort of guiding principles for curriculum implementation.
00:38:04 Speaker 2
And so teachers have to know and districts need to know kind of what is that high value content versus what's redundancy or overkill or overskill instruction. Okay, so zooming in a little bit more to that,
00:38:26 Speaker 2
One of the biggest hurdles, I think, that teachers who are implementing curricula face is kind of that the sheer number of strategies that a lot of curricula cover. And there are a number of issues kind of mixed up in this approach, you know, in an effort to be all things to all educators.
00:38:48 Speaker 2
We see a lot of we see a lot of like skill of the week instruction in curriculum which like a new strategy and multiple supportive texts are introduced are introduced every week. And this is simultaneously too much instruction in the wrong stuff and not enough instruction in the right in the right stuff. I got I got ahead of myself there. Let's see.
00:39:19 Speaker 2
So students are practicing strategies across a set of kind of like maybe loosely related or sometimes entirely unrelated texts. And there's just too much stuff to get through in the time that's available. And so we've quote unquote covered the strategy. The class moves on regardless of the mastery rates that were achieved in the strategy. And so I mentioned it's too much instruction and not enough. Let me talk a little bit more about that.
00:39:48 Speaker 2
Too many strategies are introduced over the course of the year. Research supports the explicit teaching of a small number of comprehension strategies and the consistent use of them over the course of a year. And teaching such a high number of strategies and moving on to a new one every week or two weeks or whatever, like kind of virtually guarantees that the students who really need them
00:40:18 Speaker 2
won't be able to use them independently because they're not ready for it yet.
00:40:24 Speaker 2
In terms of not enough instruction, strategies can actually be taught in a relatively small amount of instructional time, typically about 10 hours of modeling and guided practice over the course of something like 2 weeks before like most kids are ready to fully or mostly fully independently practice them.
00:40:46 Speaker 2
But a lot of curricula don't dedicate this relatively small amount of instructional time to any one specific strategy.
00:40:55 Speaker 2
So 10 hours over the course of two weeks is not actually that much time, but it is when your curricula is jammed up with a ton of other stuff that you feel like you need to get through.
00:41:07 Speaker 2
So for example, take this,
00:41:13 Speaker 2
the Get the Gist strategy, which is an evidence-based strategy for summarizing narrative text and expository text.
00:41:23 Speaker 2
Gist is also something that really helps kids with metacognition and self-monitoring.
00:41:28 Speaker 2
So if you have some kids who struggle with planning and paying attention to what they're reading as they're reading it, which I think is literally every classroom across the country right now, teaching Get the Gist is a really, really good strategy to
00:41:43 Speaker 2
to incorporate.
00:41:43 Speaker 2
So what does a gradual release schedule for getting the gist actually look like?
00:41:50 Speaker 2
And then we'll actually look at the strategy in the next slide.
00:41:53 Speaker 2
So in the first week, for example, it may take half hour to an hour spread across the week to model and begin guided practice with the strategy.
00:42:04 Speaker 2
So that's 10 minutes a day for five days or so.
00:42:09 Speaker 2
But so the rest of the time, kids are engaged in reading, writing, and talking about content.
00:42:15 Speaker 2
The second week may also take about 30 to 60 minutes of instruction.
00:42:21 Speaker 2
You might need to continue to model or guide the strategy a little bit more closely for students.
00:42:30 Speaker 2
And then the
00:42:32 Speaker 2
After the second week, kids are getting mostly guided and independent practice in the context of their actual content.
00:42:40 Speaker 2
They're using this getting the gist strategy to understand the text that they have to read that just as part of their tier one instruction.
00:42:48 Speaker 2
So again, you do have about 10 and so on and so on until we get to about six weeks and with two practice opportunities per week.
00:43:02 Speaker 2
So this, the strategy instruction is appropriately spread out over the course of a couple of weeks so that the strategy isn't like the main part of your instructional time.
00:43:12 Speaker 2
Kids are using the get the gist strategy to learn, to learn the content that you're, that you're trying to teach.
00:43:18 Speaker 2
It's kind of putting the, it's kind of putting the content and the knowledge first.
00:43:23 Speaker 2
The text comes first and you're using the strategies to access the text.
00:43:28 Speaker 2
So what is getting the gist?
00:43:30 Speaker 2
actually look like.
00:43:32 Speaker 2
You teach students to, and it can be done on a chunk of text, a paragraph, something kind of conceptually coherent with a start and an end.
00:43:42 Speaker 2
We, students are taught to determine who or what is the section mainly about.
00:43:49 Speaker 2
Then they determine what is the most important information about that who or what.
00:43:55 Speaker 2
And then
00:43:57 Speaker 2
And then they write their gist statement by combining the information in steps one and two in about 10, in about 10 words or so.
00:44:06 Speaker 2
And when, and this gist and getting the gist, this gist strategy is part of a ton of different evidence-based curricula intervention approaches because, and it just has a spot in some of the top most effective comprehension strategies that are out there.
00:44:24 Speaker 2
And gist should,
00:44:26 Speaker 2
Only include the most important information, leave out unnecessary details, and be a complete sentence.
00:44:33 Speaker 2
So there's a lot of kind of instruction that's tucked into each one of these things that you can separate out and teach independently.
00:44:42 Speaker 2
Some students aren't able to learn all three steps at one time.
00:44:47 Speaker 2
And you might need to focus just on step one
00:44:51 Speaker 2
at at first and just teach students how to recognize who or what is the in is the most important part of that section.
00:44:58 Speaker 2
You look for it.
00:44:59 Speaker 2
Look for the number of subjects.
00:45:00 Speaker 2
Looks look for the any words that are repeated over the course of, you know, a particular paragraph.
00:45:06 Speaker 2
That's a good clue that it's the most important who or what of the section.
00:45:11 Speaker 2
There's so there's so many good resources out there on
00:45:15 Speaker 2
on teaching students to get the gist.
00:45:16 Speaker 2
So it's kind of beyond the scope of to go into more detail about this.
00:45:21 Speaker 2
One of the best resources out there, evidence-based, the University of Texas at Austin, run by Dr.
00:45:27 Speaker 2
Sharon Vaughn, that has a center called the Meadows Center for Preventing Educational Risk.
00:45:35 Speaker 2
And there's an excellent Getting the Gist guide there and has instructional tools, templates, lesson plans.
00:45:42 Speaker 2
And again, Sharon Vaughn is
00:45:44 Speaker 2
what has, is one of the most prominent foremost reading researchers of the past probably 30 years.
00:45:55 Speaker 2
So I want to talk about, you know, so this actually, well, rather this figure here is a gradual release sequence
00:46:12 Speaker 2
found in an evidence-based curriculum called Strategies for Reading Information and Vocabulary Effectively, STRIVE.
00:46:23 Speaker 2
STRIVE is, it's a researcher-created
00:46:28 Speaker 2
It's A researcher-created social studies curriculum out of the University of Texas.
00:46:32 Speaker 2
It is based on Texas standards.
00:46:36 Speaker 2
We would not be using this in the state of Florida because it talks about Texas-specific content about the founding of Texas and, you know, things that and Texas history.
00:46:47 Speaker 2
So we're showing it, I'm showing this figure here not to endorse that particular curricula as appropriate for use in Florida.
00:46:55 Speaker 2
You definitely would not use this because kids would be very confused about why we're talking so much about Texas.
00:47:01 Speaker 2
But I think it provides this really nice visual calendar that illustrates good gradual release of a small handful of strategies.
00:47:11 Speaker 2
So this curricula uses four of them.
00:47:15 Speaker 2
Previewing text,
00:47:17 Speaker 2
Question generation as kids are reading text, questioning, you might know, questioning the author as an evidence-based strategy, getting the gist, and then using and then combining multiple gist statements to form a summary piece of writing of an expository text.
00:47:34 Speaker 2
Talk about a standard that kids really, really struggle with in intermediate grades.
00:47:39 Speaker 2
And so, it's capped it for, and you can see how long it, you can see over the length of time that this evidence-based curriculum actually takes to teach and gradually release these strategies.
00:47:58 Speaker 2
So I like to hold up examples of evidence-based approaches for comprehension work, and because they're good.
00:48:10 Speaker 2
Okay, so pivot now to another aspect of explicit instruction that we talked about, increasing opportunities to respond.
00:48:22 Speaker 2
So again, we are eliminating the visual picture of kids sitting in neat rows being quiet and teacher engaging in just a lot of monologue and thinking about and saying learning is not a spectator sport.
00:48:36 Speaker 2
from the wonderful Anita Archer.
00:48:38 Speaker 2
And explicit instruction has a lot to say about how we increase opportunities to respond and participate for students so that we can provide more corrective feedback to them if and when students need.
00:48:51 Speaker 2
So what does research have to say about opportunities to respond?
00:48:56 Speaker 2
There was a recent, it's called meta-analysis, a study of many, many studies that looked at
00:49:04 Speaker 2
affect the most effective teachers with the highest student outcomes and how they elicited opportunities to respond during whole group class-wide instruction.
00:49:18 Speaker 2
And these numbers were a little surprising to me at first.
00:49:22 Speaker 2
So they elicit 3 to 5 simple responses per minute during active whole class direct instruction.
00:49:33 Speaker 2
So what I mean, what we mean by what simple responses mean could be anything from a unison choral response.
00:49:41 Speaker 2
So remember, the word unison means everyone respond.
00:49:44 Speaker 2
What does the word unison mean?
00:49:46 Speaker 2
Everyone?
00:49:47 Speaker 2
And if everyone was off of mute, they would say everyone responds.
00:49:50 Speaker 2
That's a simple, that's a simple response during whole class instruction.
00:49:57 Speaker 2
Three to five of those a minute, that's tough.
00:50:00 Speaker 2
It really is.
00:50:01 Speaker 2
the most of that, but that is what the most effective teachers are able to do.
00:50:06 Speaker 2
We're constantly probing, constantly eliciting responses, whether that's choral responses or thumbs up, thumbs down, or hold up this response card with A, B, C, or D, or use your Kahoot or other sort of electronic response system.
00:50:26 Speaker 2
or whether the class, or whether the class is reading a word or saying a sound or writing a word on a mini whiteboard.
00:50:33 Speaker 2
These are all things, these are all simple responses.
00:50:39 Speaker 2
For more complex responses,
00:50:42 Speaker 2
It's a little less permanent, obviously, because they're more complex.
00:50:46 Speaker 2
But things like turning and talking, sharing with a partner, writing an answer, writing on your whiteboard, solving a math problem, one opportunity to respond per minute.
00:50:56 Speaker 2
Really, really high pace, really fast-paced, super interactive.
00:51:01 Speaker 2
And by and large,
00:51:04 Speaker 2
not explicitly built in to a tier, to your tier one curricula.
00:51:10 Speaker 2
They may have some general guidance about that, but it's really, it's really a matter of teacher flexibility and teacher by teacher with how often they do these sorts of check-ins and opportunities to respond.
00:51:25 Speaker 2
And there's the citation.
00:51:29 Speaker 2
And my e-mail address there up on the up on the front.
00:51:31 Speaker 2
If any if anyone wants any of these any of these citations, I'm always happy to send out the information.
00:51:40 Speaker 2
So what is this?
00:51:45 Speaker 2
What do we know about individual versus whole class and volunteer?
00:51:53 Speaker 2
70% of responses during and then again, this is just during whole group lessons.
00:51:58 Speaker 2
would be in unison or whole class.
00:52:02 Speaker 2
30% of responses are individual students.
00:52:04 Speaker 2
So this isn't to me, this isn't to say that all of your responses need to be in unison or whole class, but it's, but it definitely skews heavily towards everyone responds, everyone is engaged, everyone is giving input.
00:52:16 Speaker 2
And minimal calling on volunteers.
00:52:20 Speaker 2
Calling on volunteers, we can definitely do it when you ask a question.
00:52:25 Speaker 2
And it's and it's helpful to get someone's like personal a kid's personal experience.
00:52:32 Speaker 2
And so the the question I put out to everyone, take a moment to to just consider how does relying on volunteers affect students who who do not volunteer in terms of opportunities to respond, receive corrective feedback and formative assessment.
00:52:55 Speaker 2
I am not monitoring the chat here because there's too much happening.
00:53:00 Speaker 2
There's a lot of comments in the chat.
00:53:07 Speaker 2
But relying on a lot of volunteer has a way of just promoting responses and corrective feedback, typically to students who don't need it because they know the answer already.
00:53:24 Speaker 2
And so
00:53:26 Speaker 2
kind of has this rich get richer sort of, sort of effect of relying mostly on volunteers, right?
00:53:33 Speaker 2
So they aren't learning, they're watching the other kids learn, they stop listening, they're not engaged, students not responding, do not have the opportunity to think critically about the content, lack of engagement and accountability to learning.
00:53:44 Speaker 2
Fantastic.
00:53:45 Speaker 2
Everyone is so right there on the right, on the same page with us here.
00:53:55 Speaker 2
So we have some strategies to elicit frequent frequent responses, and I won't we won't read all of these, all these two, but I wanna highlight a couple of ones that I think maybe don't get the love that they that they absolutely deserve.
00:54:16 Speaker 2
I think response slates, which is kind of the language that Anita Archer uses, which you can, I mean, she's a little older and
00:54:24 Speaker 2
she might call them responsive.
00:54:25 Speaker 2
I might call them, I might call them mini whiteboards or erasable whiteboards.
00:54:29 Speaker 2
I think that is one of, I'm like a low-tech person.
00:54:32 Speaker 2
I think that there's probably, there's much, much, there's too many bells and whistles and dings happening in classrooms now and it's distracting kids' attention.
00:54:39 Speaker 2
It's my personal opinion.
00:54:42 Speaker 2
But we're finding out a lot more and more about technology's effect on kids' literacy.
00:54:48 Speaker 2
But your mini whiteboard is an excellent, excellent tool.
00:54:53 Speaker 2
They, ranging from, okay, is your answer A, B, C, or D.
00:54:59 Speaker 2
Remember, write your answer and hold it up.
00:55:01 Speaker 2
Talk about a really quick way to formatively assess your 100% of your class's knowledge and whether you need to reteach something or remodel a concept.
00:55:14 Speaker 2
Winnie whiteboards have tons and tons of really good uses, and they're sort of getting a little bit more love in the popular discourse now if you're looking in the right
00:55:23 Speaker 2
If you're looking in the right corners of the Internet.
00:55:27 Speaker 2
And you know, and choral responses, right?
00:55:32 Speaker 2
All students answered together when the answer is short and really when there's only one correct answer.
00:55:40 Speaker 2
I would use partner responses when the answer is maybe a little bit longer.
00:55:46 Speaker 2
and when the answers sort of may vary.
00:55:50 Speaker 2
And there's a lot of different kind of right answers.
00:55:57 Speaker 2
So I'm gonna I'm gonna show you 2 alternative
00:56:06 Speaker 2
This is a sample activity from a curriculum that's in use.
00:56:15 Speaker 2
After reading a story, we have two students retell the story to the teacher in a whole group setting.
00:56:20 Speaker 2
We compare and we compare and contrast their retails while the other students listen.
00:56:27 Speaker 2
And then we have this one.
00:56:32 Speaker 2
After students partner read a story, each student retells the story to their partner, and after sharing with their partner, we invite several students to share one part of the story, and the teacher writes each idea in order on the chart paper.
00:56:51 Speaker 2
And I invite you all to think for a second about which activity
00:57:00 Speaker 2
has more opportunities for students to be engaged, respond, receive feedback from peers or receive feedback from peers and from teachers.
00:57:15 Speaker 2
See a lot of coming from the chat here.
00:57:23 Speaker 2
Option two, I see SB, option two, the second activity.
00:57:27 Speaker 2
Yeah, so
00:57:29 Speaker 2
Again, we have to be we have to be better than our curriculum.
00:57:36 Speaker 2
We need curriculum.
00:57:37 Speaker 2
Absolutely.
00:57:38 Speaker 2
They are the tools that we wield, but they are just that.
00:57:43 Speaker 2
They are tools to help with content and skills.
00:57:47 Speaker 2
And it is up to it is up to educators to wield those tools to understand their strengths and limitations.
00:57:53 Speaker 2
I always think about curricula like teaching, you know, teaching reading is
00:57:58 Speaker 2
in some ways, a lot like the medical field, we are rewiring kids' brains.
00:58:02 Speaker 2
We are affecting the trajectory of their lives.
00:58:05 Speaker 2
We're improving their public health outcomes by improving literacy rates.
00:58:11 Speaker 2
And so just like I want a knowledgeable surgeon to be, to have the sharpest scalpel,
00:58:20 Speaker 2
I want a knowledgeable teacher to have to have the best curricula.
00:58:24 Speaker 2
It's a both it's a both and we have to have both good curricula and knowledgeable teachers.
00:58:29 Speaker 2
And when there is when there are inefficiencies or weaknesses as there are in any curricula, we need that knowledgeable teacher to be able to understand where what to tweak and how to how to hone their blade a little bit more effectively.
00:58:49 Speaker 2
Oops.
00:58:51 Speaker 2
Okay, let's talk about practice, practice with feedback.
00:58:57 Speaker 2
And again, another archerism, perfected practice over time makes perfect and permanent.
00:59:07 Speaker 2
So she has a whole really cool thing where she talks about this phrase, practice makes perfect.
00:59:13 Speaker 2
Practice doesn't make perfect, practice makes permanent.
00:59:17 Speaker 2
And so if we practice errors, we can tend to consolidate those errors into our memory.
00:59:23 Speaker 2
But perfected practice makes perfect.
00:59:26 Speaker 2
And perfected practice over time makes both perfect and learning makes learning permanent.
00:59:33 Speaker 2
As my best to channel Anita Archer, I am not going to do a great job.
00:59:37 Speaker 2
I don't profess to do that.
00:59:39 Speaker 2
She has a great website, explicitinstruction.org.
00:59:44 Speaker 2
It's a great one to take a look at.
00:59:49 Speaker 2
OK, so let's talk about the types of practice.
00:59:52 Speaker 2
We're going to get a little bit in the weeds here, but then we'll come back to we'll come back to the link to curriculum.
01:00:00 Speaker 2
There is what's called masked practice, which is the immediate and repeated practice of a skill
01:00:09 Speaker 2
right after, right after instruction.
01:00:12 Speaker 2
So if you're teaching, so if you're thinking math, we're, we're on, we're on Just Read Florida call, but for some reason my mind goes to, goes to math.
01:00:21 Speaker 2
You know, you've taught one, one digit addition, one digit addition, and then you go right to practice problems, you know, 10 practice problems.
01:00:30 Speaker 2
That's masked practice right after.
01:00:32 Speaker 2
You've taught, you've taught, you know, consonant, the consonant digraph, SH.
01:00:38 Speaker 2
And then we're going to go to a word list reading right after, right after explicit instruction in the SH digraph.
01:00:45 Speaker 2
And we're going to read 10 words, you know, with that digraph.
01:00:49 Speaker 2
It's mass practice.
01:00:51 Speaker 2
Distributed practice has to do is multiple opportunities to practice a skill over time.
01:01:00 Speaker 2
So it's not just after the immediate initial instruction.
01:01:04 Speaker 2
But we are distributing purposely opportunities to practice that skill after we've initially taught it over the next over weeks and months.
01:01:17 Speaker 2
Interleaved practice is a type of distributed practice and has to do with purposely mixing in previously taught skills.
01:01:29 Speaker 2
So distributed practice for going back to that
01:01:33 Speaker 2
of SH would be mixing in words with SH over the weeks and months after you've taught, after you've initially taught it.
01:01:43 Speaker 2
Interleaved practice would say, okay, we've taught SH, we've taught CH, we've taught TH and CH.
01:01:52 Speaker 2
Now we're going to incorporate all of those and mix them up over time in practice sessions.
01:02:03 Speaker 2
A bit of helpful research brought to you by explicit instruction would indicate that modeling and masked practice should be provided to kids until they're about 90% accurate every time with a skill, particularly in decoding.
01:02:26 Speaker 2
Being able to read words with a particular letter pattern about 90% of the time
01:02:32 Speaker 2
or more would indicate you're ready to move on to more to guided in independent practice.
01:02:39 Speaker 2
But if you're anything under that, you likely need more modeling of that skill, more initial instruction.
01:02:49 Speaker 2
So with masked practice, again, we're practicing soon after instruction.
01:02:56 Speaker 2
This is a frequent practice format in published curriculum.
01:03:02 Speaker 2
So word problems, word list reading, vocabulary activity after we've taught the vocabulary words.
01:03:12 Speaker 2
And a quote from Hughes of explicit instruction.
01:03:16 Speaker 2
So mass practice initially results in increased short-term retention, but positive results quickly fade if it's the only type of practice used.
01:03:26 Speaker 2
This isn't to say that mass practice is a bad thing.
01:03:29 Speaker 2
It is pivotal that, of course, we want to provide kids with practice immediately after we've taught whatever the skill is, but we just can't leave it alone.
01:03:39 Speaker 2
We can't just do our letter of the week instruction and then leave those letters behind and then just move on to the next letters in the sequence.
01:03:48 Speaker 2
We can't do that in phonics or comprehension or vocabulary.
01:03:53 Speaker 2
It's just not.
01:03:54 Speaker 2
It's it's an incomplete picture of what of the types of practice that kids need.
01:04:02 Speaker 2
That's some Powerpoint issues here.
01:04:08 Speaker 2
Here we go.
01:04:11 Speaker 2
So
01:04:13 Speaker 2
Let's see.
01:04:14 Speaker 2
Right, so this is what it kind of looks like.
01:04:15 Speaker 2
Masked or blocked is another name for practice.
01:04:18 Speaker 2
So we teach skill A, practice skill A, teach B, practice B, teach skill, teach C, practice C.
01:04:25 Speaker 2
Distributed practice is something that has been established in research since the 40s or even a little bit earlier than that.
01:04:36 Speaker 2
And it has benefits in math and reading and across age levels and across skill levels for students.
01:04:44 Speaker 2
And the spacing in between practice can be equal or it can increase.
01:04:48 Speaker 2
So what does that look like?
01:04:50 Speaker 2
It can be, we teach the initial skill and have the initial massed practice.
01:04:54 Speaker 2
And then there's a week in a week after, and we have the practice skill, and the next week, practice the skill, next week, practice the skill.
01:05:03 Speaker 2
But it can also, that can also increase.
01:05:07 Speaker 2
It can be this, it can be one week, then the next space can be two weeks.
01:05:13 Speaker 2
and then three weeks, and then four weeks.
01:05:15 Speaker 2
And just depending on a number of circumstances, the fact that you are bringing those skills back is the thing that really matters.
01:05:26 Speaker 2
Interleaved practice includes previously taught skills.
01:05:32 Speaker 2
So we add those related skills to the ones that were previously taught, and then all of the taught skills are then practiced together over time.
01:05:40 Speaker 2
And
01:05:41 Speaker 2
It is consistently found in research that interleaved practice for long-term retention over masked practice is effective.
01:05:55 Speaker 2
It's also known as cumulative practice.
01:05:57 Speaker 2
And this is the sort of thing, interleaved practice that looks like this, right?
01:06:05 Speaker 2
So we teach skill one,
01:06:07 Speaker 2
Then the next teaching session, we practice skill one and teach skill two.
01:06:12 Speaker 2
Then we practice skill one and two, and then teach skill three.
01:06:16 Speaker 2
Then we practice skill one, two, and three, and teach skill four.
01:06:21 Speaker 2
This is something that largely has to be done by the folks who are writing the curricula to make sure that they are purposely building in
01:06:33 Speaker 2
practice opportunities.
01:06:34 Speaker 2
This is really challenging for teachers to do, by themselves, in their classroom.
01:06:44 Speaker 2
And so, that extent, we, if you are, let me go back here.
01:06:50 Speaker 2
you might be familiar with interleaved practice already, particularly if you've taken trainings or watched webinars from the from the good folks at UFLI and are trained on UFLI foundations.
01:07:03 Speaker 2
They talk a lot about they talk a lot about the types of masked and interleaved practice as it as it relates to phonics curriculum.
01:07:11 Speaker 2
There's a lot of care.
01:07:13 Speaker 2
that was taken to constantly be revisiting previously taught patterns in wordless reading and practice and in decodable text.
01:07:23 Speaker 2
And that's really important.
01:07:25 Speaker 2
So hopefully this isn't totally new information to you, at least as it relates to phonics instruction, because curriculum is a major part of this.
01:07:38 Speaker 2
It also touches vocabulary instruction.
01:07:43 Speaker 2
So in many curricula, they may dedicate a week to a text and provide explicit vocabulary as some key words there in the text on day one, maybe some independent vocabulary practice, but we don't return back to those words over time.
01:08:05 Speaker 2
Maybe we've even taught them over the course of a week, but then the next week it's on to the next list.
01:08:13 Speaker 2
Right, and that's how I taught when I was in the when I was in the classroom.
01:08:16 Speaker 2
I had my I had my word my words of the week that I taught and we just moved on and then I was just flabbergasted when kids forgot every single word that I that I taught them when I when I went back a month or later that and assessed whether informally whether they whether they knew the words or not.
01:08:38 Speaker 2
And that's just not how word acquisition sort of works.
01:08:43 Speaker 2
So I got ahead of myself there.
01:08:48 Speaker 2
So this is masked practice.
01:08:52 Speaker 2
We teach the instruction, we teach the words, and then we move on to the next set of words the next week, and the next set of words the next week, and the next one and the next week.
01:09:03 Speaker 2
And I encourage everyone to think about how
01:09:07 Speaker 2
we could incorporate more distributed and interleaved practice throughout the week or throughout the month and throughout the year of previously taught vocabulary words.
01:09:21 Speaker 2
That is the only way that kids form these networks of word knowledge, is that when they constantly come back and are using them in their reading, in their writing, and in their speaking and listening.
01:09:39 Speaker 2
So a new reality, so a tweak, a nudge that we can make in terms of our vocabulary instruction would be to integrate, I mean, this can be done in so many super fun and engaging ways, and more generally brief planned reviews.
01:10:02 Speaker 2
where we interleave daily practice with previously taught vocabulary words week over week, month over month.
01:10:09 Speaker 2
That can be anything ranging from peer discussion, where we are prompting students to use the words in discussion.
01:10:19 Speaker 2
Maybe we can provide them with sentence frames.
01:10:22 Speaker 2
They could talk about-- they could use the word in a spoken sentence.
01:10:25 Speaker 2
They could write them on a mini whiteboard and then share out for corrective feedback.
01:10:31 Speaker 2
We can engage in structured writing practice.
01:10:34 Speaker 2
All of these come back to what's called this active processing.
01:10:39 Speaker 2
If you've ever read Beck and McEwan's Bringing Words to Life, this concept of active processing is really important.
01:10:46 Speaker 2
It's one of the best texts on vocabulary and word learning.
01:10:53 Speaker 2
And they have a ton of different sorts of fun activities, things like, and we'll look at one of these on the next slide.
01:11:03 Speaker 2
Would you rather give examples or non-examples, agree or disagree, or making choices?
01:11:08 Speaker 2
So if we're looking at a third grade classroom, we're reading, we're a unit on animal adaptations, and we have survive and harsh and adapt and capable and inhabit,
01:11:22 Speaker 2
This is a would you rather or just any kind of a sample prompt.
01:11:27 Speaker 2
Would a capable or incapable animal be able to survive in a harsh climate?
01:11:33 Speaker 2
Turn and talk to your partner about why.
01:11:36 Speaker 2
Write this sentence on your board.
01:11:39 Speaker 2
I think a blank animal would survive in a harsh climate because.
01:11:44 Speaker 2
And then we take a couple minutes for partners to either discuss or write.
01:11:50 Speaker 2
This is something
01:11:52 Speaker 2
These are a really quick but super high leverage type of activity that you can tuck in a million different places during the reading block.
01:12:08 Speaker 2
So using a mini whiteboard, would it be easier to survive in a harsh environment or a mild environment?
01:12:16 Speaker 2
And we provide the sentence, it would be easier to survive in a blank environment because.
01:12:22 Speaker 2
And then you give a minute, you have everyone hold up their whiteboard.
01:12:26 Speaker 2
You can, you have a, and you have an at a glance view of your whole class's understanding of that vocabulary term, their writing, you know, and a wide variety of other characteristics to assess.
01:12:43 Speaker 2
You know, it's a fun game to play.
01:12:46 Speaker 2
Would you rather, would you rather, would you rather, would you rather your parents gave you ambiguous directions or unambiguous directions, right?
01:12:57 Speaker 2
And why?
01:12:59 Speaker 2
Like these are, I mean, you can, it's the opportunities for creativity are limitless with things like this.
01:13:07 Speaker 2
And they're really good, flexible things that we can just tuck in wherever and really good ways to integrate interleaved practice of vocabulary.
01:13:19 Speaker 2
Okay, let's see here.
01:13:22 Speaker 2
On time.
01:13:23 Speaker 2
All right, we are on time.
01:13:25 Speaker 2
And we're getting out of here at 5.
01:13:28 Speaker 2
Let's talk about sequencing skills, systematic instruction, explicit and systematic go together like vanilla and chocolate.
01:13:39 Speaker 2
So how do we ensure that we're teaching skills in a logical sequence?
01:13:47 Speaker 2
We follow a scope and sequence of related skills.
01:13:51 Speaker 2
We determine what skills and concepts are required to complete a task.
01:13:55 Speaker 2
Let me go all the way here.
01:13:59 Speaker 2
We do all these things.
01:14:00 Speaker 2
We combine mastered smaller skills to achieve mastery of the larger task.
01:14:03 Speaker 2
We engage in frequent review of prerequisite skills prior to instruction.
01:14:10 Speaker 2
And we use formative assessment
01:14:13 Speaker 2
to an informal formative assessment to understand who has prerequisite skills.
01:14:17 Speaker 2
And teaching prerequisite skills, stopping, and if you find that 40, 50% of your class aren't quite ready for a lesson, is hard to do, right?
01:14:32 Speaker 2
It's depending on, this may require you to do things like adjusting your pacing guide.
01:14:41 Speaker 2
I would say, though, it's more important for student learning to ensure that there's a high level of mastery of those prerequisite skills across the classroom than to like have covered the material in a way that doesn't lead to mastery for all students.
01:14:59 Speaker 2
And this is a challenging message, you know, to hear because like everyone is everyone has their pacing guides and is really beholden to them in a lot of ways.
01:15:08 Speaker 2
But
01:15:11 Speaker 2
student outcome, student achievement often requires a greater degree of flexibility than what that might what that might entail.
01:15:21 Speaker 2
So, classroom applications in terms of in terms of phonics, some critical reflection questions you know that we could ask ourselves when looking at when looking at a scope and sequence.
01:15:38 Speaker 2
does my curriculum include a clear scope and sequence?
01:15:41 Speaker 2
I think most, if not all, curriculum in use in the state has a scope and has a phonics scope and sequence.
01:15:48 Speaker 2
But does that scope and sequence and do those instructional routines allow for ample opportunity to practice and interleave practice of previously taught skills so that students have those prerequisites when we've taught them?
01:16:05 Speaker 2
And
01:16:06 Speaker 2
Is there a clear plan for when and how to assess mastery of taught skills?
01:16:12 Speaker 2
Right, so some programs will have end of week formative assessments or progress monitoring assessments to indicate mastery of what was taught that week.
01:16:24 Speaker 2
Other programs will have unit assessments for lessons one through 10, and then it's a word reading assessment or a spelling assessment.
01:16:34 Speaker 2
Both of these are really good, strong indicators that you're dealing with a good program.
01:16:44 Speaker 2
And how does this apply when teaching language and comprehension on the other side of the simple view of reading or Scarborough's Reading Rope?
01:16:53 Speaker 2
So to reiterate, strategies are important, but usually learn quickly.
01:17:01 Speaker 2
And
01:17:04 Speaker 2
It is, there's a, the cognitive scientist and researcher, Daniel Willingham, writes a lot about comprehension strategy, instruction, and the strengths and limitations of it.
01:17:22 Speaker 2
But a ton, a ton, a ton of time
01:17:25 Speaker 2
practicing strategies may not be worth it.
01:17:28 Speaker 2
And again, we want maybe want to prioritize using a small set of strategies as tools to access the complex text, not necessarily teaching strategies for strategy's sake.
01:17:41 Speaker 2
The most powerful ones, according to a more recent review of research, is summarizing and paraphrasing in writing.
01:17:51 Speaker 2
knowledge of and use of text structures, recognizing text structures for for comprehension and use of text structures in in writings.
01:18:01 Speaker 2
We're talking about compare and contrast and descriptive and chronology and using and using a small number of tools I'm talking about.
01:18:11 Speaker 2
We're talking about anchor charts or graphic organizers, a small number of them consistently over the year.
01:18:18 Speaker 2
rather than a ton of different kind of worksheets or lessons.
01:18:24 Speaker 2
that is, that really ensures that we've dedicated enough time and enough practice to these skills so that we are, so kids have the, they have that foundation and we're not skipping sort of prerequisite steps.
01:18:47 Speaker 2
Let's see here.
01:18:48 Speaker 2
We talked about that.
01:18:51 Speaker 2
All right, so let's talk, let's kind of look at a lesson plan here and do a little analysis.
01:18:57 Speaker 2
So the lesson objective here is to determine the author's purpose of a myth.
01:19:03 Speaker 2
The prerequisite skills that are needed here might be understanding narrative text structures.
01:19:09 Speaker 2
Do we understand the elements of narrative fiction?
01:19:14 Speaker 2
Understanding of genre.
01:19:16 Speaker 2
Can we distinguish between different forms of narrative fiction?
01:19:20 Speaker 2
So myths versus other narratives.
01:19:24 Speaker 2
Do our students understand that myths serve this really specific purpose of explaining tornadoes or hurricanes or floods through personification?
01:19:40 Speaker 2
or ascribing human characteristics to things that are not human?
01:19:45 Speaker 2
I mean, drawing inferences.
01:19:47 Speaker 2
Can we use evidence from text to infer meaning?
01:19:51 Speaker 2
So myths often teach these things implicitly, so we need to be able to infer the meaning from the narrative.
01:20:02 Speaker 2
And so it is often
01:20:06 Speaker 2
what I often see in some curricula are jumping right to, asking students, what's the author's, we might read, a particular myth and we jump right to, well, what's what to an activity about finding the author's purpose?
01:20:26 Speaker 2
And my group of first graders, just crickets, or I get, well, that's just what the author wanted to tell us, right?
01:20:33 Speaker 2
And you're just left wondering,
01:20:36 Speaker 2
why it was that my kiddos here just really, it just went over everyone's head.
01:20:44 Speaker 2
But an understanding that there's all these prerequisite skills for the author's purpose of a myth, let, you know, would allow us to do some pre, you know, some prior instruction in understanding text structure and understanding genre and drawing inferences before we actually ask kids to
01:21:06 Speaker 2
to tell us or to show us what the author's purpose of a myth is.
01:21:13 Speaker 2
So these are, and this is this, and again, like if you have a curriculum that jumps right to author's purpose of a myth and doesn't take into, and doesn't take into account these prerequisite skills, you're going to need to take some instructional detours for kids who don't understand all of these kind of underlying building blocks of
01:21:36 Speaker 2
of this, of this broader objective.
01:21:45 Speaker 2
Okay.
01:21:48 Speaker 2
So that brings us, that brings us to the end here.
01:21:52 Speaker 2
We are close to the end of time.
01:21:54 Speaker 2
I did want to leave a couple of minutes for questions or, comments or concerns.
01:22:05 Speaker 2
Let's see, what do we had after here?
01:22:07 Speaker 2
Whoops.
01:22:08 Speaker 2
We have and we'll send this out.
01:22:09 Speaker 2
This is we have we have a full list of references here.
01:22:13 Speaker 2
But I don't know if we may not have we may not have a whole ton of time here knowing that it's just a couple of minutes until until five.
01:22:20 Speaker 2
I want to make sure everyone's getting out of here on time.
01:22:29 Speaker 2
Looking through the chat.
01:22:30 Speaker 2
I don't see anything in the Q&A.
01:22:37 Speaker 2
See everyone was Jen was.
01:22:39 Speaker 2
Everyone, we've got 100% on all the, on all of our, on all of our questions.
01:22:49 Speaker 2
We post this, so the recording and the materials are going to be posted on the website in a couple of days.
01:22:57 Speaker 2
Okay, so I'm not seeing questions come in through the chat.
01:23:01 Speaker 2
Here are some of our references.
01:23:07 Speaker 2
That brings us
01:23:08 Speaker 2
to the end.
01:23:11 Speaker 2
Well, thank you, everyone, for your time.
01:23:14 Speaker 2
And thank you.
01:23:15 Speaker 2
Yeah, thank you for spending a Tuesday afternoon talking about curriculum and implementation.
01:23:22 Speaker 2
Hopefully, everyone's leaving here with a couple of really good nuggets that they can tuck into their back pocket, or maybe a sharpening of your understanding of something.
01:23:35 Speaker 2
And it was really, it's always a pleasure to talk about these topics.
01:23:40 Speaker 2
Thank you.
01:23:40 Speaker 2
Thank.
01:23:47 Speaker 1
You again, Jesse, for joining us today and for presenting this useful information.
01:23:50 Speaker 1
And thank you again to all of our participants for carving time out of your day to join us.
01:23:55 Speaker 1
And we hope to see you again for future professional learning sessions offered by Just Read Florida and our wonderful literacy partners.
